MpUitMaTH CM1IJIMBI HECTAHAAPTHI PIIICHHS, ApTyMEHTYBATH iX;

v aKTHBHA IMIUIEMEHTAIlisl B OCBITHIM MPOCTIp KOHIENTYaJIbHOI 171e1 PO
T€, IO IUIICHICTh TPHUPOJHOrO CEPEAOBHINA AK O0’€KTa BHUBYEHHS 3yMOBIIIOE
HEOOX1IHICTh B3a€EMO3B’ I3KY MPUPOJTHUYNX HAYK, K1 HOTO JOCIIIKYIOTh;

v mepexii 10  HOBOTO  IMOCTMETOAWYHOTO  TEepiomy,  SKHAU
XapaKTEePU3Y€EThCs IHTETPALI€l0 PI3HUX MIIX0/11B, CTpATErii 1 TEXHOJIOT1 OCBITHHOTO
poLecy.

BpaxyBaHHSI B KOMIUIEKC] 3a3HaYEHUX YMHHHUKIB JETEPMIHAIlIT MOXKJIMBE JUIIIE
3a YMOBU BUKOPUCTaHHS TpHUHIMNY iHTerparii. Taka mO3uIlis y3roJKyeTbCs 13
TBep/uKeHHsT HaykoBLiB (C. PymumuH) mpo Te, mo s (opmyBaHHS TBOPYOL
0COOMCTOCTI HEOOXITHUU TEBHUN PIBEHb 3arajibHOi KYJIbTYpH, (yHIaMeHTaIbHa
IJITOTOBKA, MOOyAO0BaHA Ha CHHTE31 HayK. By3bpKkornpodiibHa OCBITa — 1€ NIIIAX J0
OJIHOMIPHOI JIFOIMHM [2].

TakuM 4YWHOM, UUIICHICT, O0’€KTa BUBUEHHS — MPUPOJU, CIIOHYKAE 0
BUKOPUCTAHHS MPUHIMIY IHTETpallii K JTOMIHYIYOro y (opMyBaHHI 3MICTY OCBITH
MaifOyTHIX yYHTEeNiB NPUPOJHMYMX HAyK. MOro BIPOBA/KEHHS B HABYANBHUIA
MpoleC JO3BOJISIE MIJBUIIUTU SIKICTh HaJaHHS OCBITHIX mnociuyr. Lle oOrpyHTOBYE
JOLIJIBHICTh 3allPOBA/KEHHS B YKpaiHI MDKIMCHMIUIIHAPHOI Ta OaratonpoduibHOT
MIITOTOBKU BUMTENIB 3a cremianbHicTio «Cepenansi ocita ([IpupoaHudi HayKu)».
BukopucranHs BIIIOBIIHOI MOl OCBITHBROI JISUIBHOCTI, @ TAKOXK 3alpPOIOHOBAHOL
HaMU CHCTEMHU 3aBJlaHb Ha (POpMyBaHHsS CBITOIVISIIHMX 17IeH Cy4acHOI MPUPOTHUYO-
HAyKOBOI KapTUHM CBITY, J03BOJIsiE 00 ’€qHATH 3YCWJUIS BUKIJIA/ayiB HaBYAIbHUX
JTUCHUIUIIH PI3HUX LHKIIB 3 METOK (OpPMYBaHHS BHIEPEIKYBAJIbHOI aganTallii
MaifOyTHIX (axiBIiB A0 3MIHHHUX YMOB MPUPOJHOrO Ta COIIaJLHOIO CEPEOBHII, a
TaKOXX OTPUMATH €MEPPKCHTHHUH pe3yJIbTaT CHJILHOI MeJaroriyHoi AisIbHOCTI.
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EFFECTIVE MODERN MODELS OF TEACHER’S CONTINUING
PROFESSIONAL DEVELOPMENT
Introduction. In the modern era of globalization and rapid growth of
information and communication technologies new demands for teachers’
qualification and professional development arise. Organizations of the international
and national levels determine the ways to solve new tasks of pedagogy, teaching and
education, creating, developing and implementing new ways and frameworks for
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continuing professional development (CPD).

Review of recent research and publications. The problem of CPD was
studied by foreign scientists and methodologists including: C. Day, S. Barduhn, A.
Underhill, J. Johnson. D. Food worked on the development of practical activities for
CPD. The components and activities of effective professional development were
outlined in the researches of A. Bayar. E. Villegas-Reimers and F. Reimers
introduced and developed various models and practices of the professional
development of teachers. However, there is a demand in selecting and developing the
relevant twenty-first century models for CPD.

Objective of the paper is to clarify the essence of the teacher’s CPD and
consider effective models applicable in the current stage of Ukrainian education
development.

Results of the research. CPD was defined by C. Day as “natural learning
experiences and those conscious and planned activities which are intended to be of
direct or indirect benefit to the individual, group or school, which contribute, through
these, to the quality of education in the classroom” [1, p. 4].

Thus, nine essential models of CPD can be identified: [3, p. 236-247]

1) Training is generally delivered to the teacher by an expert, with the agenda
determined by the deliverer, and the participant placed in a passive role.

2) Award-bearing relies on, or emphasises, the completion of award-bearing
programmes of study.

3) Deficit suggests that professional development can be designed
specifically to address a perceived deficit in teacher performance.

4) Cascade involves individual teachers attending “training events” and then
cascading or disseminating the information to colleagues.

5) Standards-based emphasizes the “professional actions”, which are seen as
the way of demonstrating that the standard has been met.

6) Coaching/Mentoring defines the importance of the one-to-one
relationship, generally between two teachers, which is designed to support CPD.

7) Community of Practice generally involves more than two people, and
would not necessarily rely on confidentiality

8) Action Research is the study of a social situation, involving the
participants themselves as researchers, with a view to improving the quality of action
withinit.

9) Transformative is the combination of practices and conditions that support
a transformative agenda.

J. Johnson supports the relevancy of such models as coaching/mentoring,
community of practice and action research, although she headlines the new models
which have emerged recently: [2]

1) Individual reading can include internet materials and journals as well as
actual books, which can be expensive and difficult to obtain in some parts of the
world.

2) Reading groups while reading is done individually, what is learnt can be
formalized in discussion in a reading group.

3) Giving sessions can range from a small in-school meeting where teaching
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ideas are shared right through to a session at a large international conference.

4)  Writing ranges from keeping a diary and reflecting on your teaching,
writing short articles right through to books.

Conclusion. Effective CPD is essential for creating a competitive system of
education. Among modern CPD models several must be outlined: training, award-
bearing, deficit, cascade, standards-based, coaching/mentoring, community of
practice, action research, transformative, individual reading, reading groups, giving
sessions and writing. The prospects for further research lie in the development and
implementation of effective models for CPD relevant for the demands of modern
society.
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JTOCSITHEHHS HABYAJIbBHUX HIJIEW Y BUBYUEHHI IHO3EMHUX
MOB Y HIKOJII 3A ZOITIOMOI'OIO BUKOPUCTAHHS
AYAIOBI3YAJIBHOI'O METOAY

Buxopucrtanus ayaio Ta Bieo y Npolleci HaBYaHHA 1HO3EMHOI MOBHU BXKe
JOBTUM 4Yac TMPaKTUKYETbCA B IIKOJaX 1 BBAXAE€ThCA HA CHOTOJHI OJHHUM 13
Halle(DEKTUBHIMINX Ta HAMAKTYaJbHIMINX 3ac001B (POPMYBaHHS Ta PO3BUTKY HABHUOK
aynioBaHHA. OJIHaK peajibHI MOKJIMBOCTI ayJl10BI3yaJIbHOTO METOAY BHUXOSATh
JTAJIEKO 332 PaMKH ayJ1F0BaHHS, 1110 3YMOBIIIOE€ HEOOXIAHICTh JOCIII)KEHb 100 METH
BUKOPHCTAHHS MaTepiajliB TAKOTO THUITYy Ta BIACTHBOCTEH IX BITUBY Ha MIKOJISPIB.

[IuTaHHA BUKOPUCTAaHHA ay/10Bi3yaJIbHOIO METOAY Ha YPOKax 1HO3EMHHX MOB
MOPYIIYBAJIM Y CBOiX HAYKOBUX JIOCTI/DKEHHSX Taki BITYM3HSAHI BYCHI, SK
bamryk H. I1., IeammoBa O. II, Mamapuyk T. ., Mywtsa T. B,
ITonocunnikosa I'. 1., Menpauk €. B Ta 1Hmm.

Meroro Hamoro AOCHIKEHHS € 3’sCyBaTH Ta OOIPYHTYBaTHU JIOCSTHEHHS
HaBYAJbHUX L€ y BHUBYEHHI 1HO3EMHMX MOB Yy IIKOJI 3a JIOMOMOIOKO
BUKOPUCTaHHA ayA10BI3yalbHOTO METOY.
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