MeToauKa HaB4aHHA iHO3eMHUX moB

OyzemMo po3paxoByBaTH MPH aHAII31 MOKIIUBUX CIIOCOOIB BUKOPUCTAHHS PECYPCIB HA ypOKax
1HO3eMHOT MOBH Ta B TTO3aKJIACHIH MisbHOCTI yuHiB. OCTaHHE MIOBUHHI BUPIIIUTHA TEXHOJIOT11
HaB4aHH4 [1, c. 96].

BaxBUM KOMIIOHEHTOM 3MICTY HaBYaHHsI IHO3€MHOI MOBH € HE OCHOBA HayK, a ClIocOOn
JUSUTBHOCTI — HABYAHHS PI3HUM BHJ[AM MOBHOI JiSTTHHOCTI: TOBOPIHHIO, ay/IiFOBaHHS, YATAHHIO,
nucbMy. UuTaHHS SIK omocepeKoBaHa opMa CIUTKyBaHHS €, Ha JyMKY 0araTboX JOCIIIHUKIB,
HaHEOOX1THIIIMM /17151 OUTBIIOCTI Jtoiei. MOXKITMBICTh O€3MOCEPEHBOTO CIUIKYBAaHHS 3 HOCIEM
MOBM MalOTh He0arato, MOMJIMBICTb YHMTaTU (XYIOXKHIO JITepaTrypy, Ta3eTH, *KYpHAIU) —
npakTHYHO Bcl. OCh YOMY HaBUYAaHHS YMTAHHS BUCTYIIA€ ChOTOJIHI SIK I[UJThOBA JOMIHAHTA.

YcHe  cHuIKyBaHHS — CKJIQJa€Tbcd 3 TOBOPIHHA — Ta  CIyXaHHsA, ToOTO
aynitoBaHHs. CTyxaHHS TO3HAYAE JIUIIIC AKyCTHYHE CIIPUUHATTS yCHOI MOBH, a ayIIFOBAaHHS —
1€ MPOIIeC COIPUMHSTTS YCHOI MOBH, KPIM CIIyXaHHs Iiepea0avac 1ie CIIyXxaHHs, pO3yMiHHS Ta
IHTEpIpeTaIiio CIpuiiMaeThcs Ha CiIyxX iHpopmarii. BuuTem 1HO3eMHUX MOBH 3 CYMOM
KOHCTaTyIOTh, [0 0arato y4HIB 3arajbHOOCBITHIX WIKUT BiAYyBaIOTh TPYAHOII 3
COPUMHATTAM aBTEHUYHUX TEKCTIB HOCIiIB MOBUM Ha cinyx. ®dopmyBaHHS HaBHUYKH
ayJliIFOBaHHS — OJIMH 13 CMIOCOO1B BUPIIICHHSI TaHOI MPOOJIESMH.

O4eBUIHO, IO /TSI OTPUMAHHS MIITHUX 3HAHb 13 IHO3EMHO1 MOBH CJIiJl PO3IIOYHHATH 13
3aCBO€HHSI (POHETUKH Ta JIGKCHKH, IOCTYIOBO YCKIQJHIOIOUU TMPOIEC TIpaMaTUIHUMU
eIIEMEHTAMH.

AHani3ylouu J0CB1 BUKOPHUCTAHHS 1H(GOPMALIMHUX pecypciB Mepexi IHTepHeT
BUUTENIB-PLIONOriB, MOXHa Oulbll edEeKTUBHO BHUPINIYBATH PSIA  JUAAKTHUYHHX 1
COLIIOKYJIBTYPHHUX 3a/1a4 Ha 3aHATTI 3 1HO3€MHOT MOBH, a caMe:

e QopMyBaTH HaBUYKM YHMTAHHS, BUKOPUCTOBYIOUM MaTeplajl MEpekKl PI3HOIo

CTYIICHS CKJIAJTHOCTI.

e BinmnpanpsoByBatu mo0y/10By rpaMaTUYHUX CTPYKTYP 1 MPAKTUKYBATH iX MPaBUIIbHE
B)KMBAHHSA Y PI3HUX CUTYaIlisIX MOBJICHHS.

e VYI0CKOHAJIIOBAaTH HABUYKH AY/IIOBAHHS HA OCHOBI ayTEHTUYHHUX 3BYKOBUX TEKCTIB
13 Mepexi1 [HTepHeT, HaBUYKH MTMCbMOBOTO MOBJICHHSI, 1HIMB1IyaJbHO a00 y rpymnax
CKJIAJIAFOYM BIAMOBII HA ITUTAHHS.

e [lonoBHIOBATH aKTHUBHHI Ta NACUBHUI CIIOBHUKOBUU 3aIiac.
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ASSESSING SPEAKING SKILLS

The article deals with the range of criteria that teachers should use in assessing
student ' speaking skills. Different types of tasks for assessing speaking are investigated in the
article. The views of leading linguists dealing with this issue are covered in the article.

Key words: assessment, speaking, principles, task.
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All English teachers know that speaking is an important communication skill for their
students, but not all are aware of how speaking can directly contribute to other important areas
of their students’ personal success. There is the connection between language learners’
speaking abilities and their academic learning — since much formal learning takes place
through the spoken language and, increasingly, through the medium of English, being able to
speak in the language of instruction will greatly facilitate students’ participation in class.
While the role of speaking for communication is generally recognized during English lessons,
the contribution it makes to academic learning is less frequently highlighted. In situation
where the target language is also a language of instruction across the curriculum, speaking is
an indispensable tool for thinking and achieving academic success [2, p. 21]. Speaking skills
are an important part of the curriculum in language teaching, and this makes them an
important object of assessment as well.

The aim of our investigation is to determine the principles of assessment during
speaking classes, to highlight the types of speaking performance that can be the focus of
assessment.

Students are not always aware of what is being assessed in situations assessing
speaking. Here, we outline briefly the principles teachers should take into account, as far as
possible, when assessing speaking:

— students should be informed when they are being assessed;

— students should be informed how they will be assessed;

— teachers should make the criteria for assessment explicit to the students;

- the ratings, scores, marks, or grades attached to the criteria should be explained to
students [2, p. 266].

There are also characteristics of good assessment that need to be established:

1. Assessment methods and criteria should relate back to the goals and objectives of
the course. In other words, the students should not assessed speaking skills and knowledge
that the course has not covered.

2. Assessment must be reliable. Reliability in assessment has to do with consistency,
and both intra-rater and inter-rater reliability need to be achieved.

3. Assessment must be valid. For example, a speaking assessment that requires
students to provide written responses would not be considered a valid test of students' spoken
competence.

4. Assessment should be based on clear criteria and shared descriptions. If assessment
is to work effectively and fairy, and have meaning for other teachers in the educational system
or school, a «common language of assessmenty is needed [2, p. 269].

There is a tendency to treat assessment as a once-a-term or once-a-year activity, but it
would be both more informative for the teacher and fairer to the student to have some
continuous record of the student's spoken performance on different occasions and for different
purposes. This approach is sometimes described as «formative» assessment and is
distinguished from the «summative» assessment undertaken in the once-a-year exam. In order
to maintain an assessment record of a student's spoken performance, the teacher needs only
to use an informal chart with headings reflecting those aspects of the student's speech which
the teacher feels confident of measuring. The chart may take the form presented in table 1
[1, p. 104].
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Table 1

Date | Type of | Grammatical | Appropriate Fluency Information | Others
speech correctness | vocabulary | pronunciation transfer
required score

When teachers are assessing speaking, they guide the examinees' talk by the tasks that
teachers give them. These outline the content and general format of the talk to be assessed
and they also provide the context for it. In designing assessment tasks, teachers should take
into account various types of talk they engage in. Gillian Brown and George Yule distinguish
four different types of information talk: description, instruction, storytelling, and expressing
and justifying opinions. Martin Bygate differentiates between factually-oriented talk
including description, narration, instruction and comparison, and evaluative talk comprising
explanation, justification, prediction and decision. It is important that all the above types of
talk are included in assessment procedures. Tasks used for the purposes of assessing speaking
can be grouped into several categories, one of which was put forward by Gillian Brown, who
lists the following types of speaking performance that can be the focus of assessment:

— imitative, in which students are asked to repeat short words or phrases and whose
aim is to focus on pronunciation;

— intensive, which include reading aloud or sentence or dialogue completion;
responsive, which take the form of very short interactions;
interactive, which are extended versions of responsive tasks;

— extensive, which include speeches, oral presentations, and story-telling, during
which the opportunity for oral interaction from listeners is either highly limited or ruled out
altogether [4, p. 253-254].

Students can be asked to perform the tasks individually with the teacher acting as an
interlocutor, in pairs or in groups, depending on the type of task and the aim of the test.
Individual testing is time-consuming and stressful due to the unequal balance of power
between the tester and the examinee, but it allows for flexibility in approaching each
candidate. Another weakness of this type of arrangement is a limited number of types of tasks
which can be employed. Both pair and group work allow for more variety in this respect,
although they are also not without weaknesses, the major one being the influence of each
candidate’s proficiency level and personality on the performance of the other members of the
group [3, p. 35-41].

Task design is important because it makes the construct assessed during classes more
tangible and because, for the examinees, tasks provide the context for the talk and guidelines
about what they must do with language. Assessment developers should choose different
designs according to the type of information they need, possibly guided by the tasks that the
students know [3, p. 57].

Taking everything into account, we may say that the abilities to listen critically and to
express oneself clearly and effectively contribute to a student's success in school and later
life. Teachers concerned with developing speaking and listening communication skills of their
students need methods for assessing their students’ progress. Developing instruments for
assessing speaking skills poses many challenges. This article discussed some of the issues
related to assessing speaking skills, including criteria of assessment during classes,
recommendations for teachers and tasks used for the purposes of assessing speaking.
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THE COMMUNICATIVE APPROACH IN FOREIGN LANGUAGE
TEACHING

The article deals with the essence of the communicative approach in teaching foreign
language. The research defines the key characteristics and principles of its implementation;,
the concept of communicativeness, the main aspect and methodological principles

Key words: Communicative approach, teaching method, communication, the English
language.

It is well known that learning foreign languages is more than just necessary in the
modern world. More and more people need and want to acquire a high level of fluency in the
English language. It requires a lot of hard work, patience and time, as well as appropriate
teaching methods and approaches.

The communicative approach in teaching a foreign language is widespread in the
world. It appeared in Britain, when English gradually began to gain the status of the language
of international communication. Then it became clear that tested and reliable traditional
methods of that time ceased to meet the needs of most foreigners studying the English
language. As follows, since the mid-1970s the scope of Communicative Language Teaching
has expanded. Both American and British proponents now see it as an approach (not a
method) that aims to make communicative competence the goal of language teaching and to
increase the effectiveness of communicative skills development of non-native English
speakers [4, p. 162].

Communicative language teaching (CLT) is the main trend in foreign language
teaching. D. Hymes, M. Halliday, N. Chomsky, O. Tarnopolskii and many other scholars
research trends of CLT implementation in foreign language teaching [5].

The purpose of the article is to consider the peculiarities of the formation of
communicative competence in the process of studying a foreign language. The following
tasks are to be done:

e to define the term communicative competence in terms of communicative
teaching approach;
e to research principles of CLT;

In communicative language teaching the goal is communicative competence. The
principle of the communicative approach is to convey knowledge of the language to students
not as a system, but to provide them with communication skills and abilities for practical
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