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COOPERATIVE LEARNING AS BASIS OF MEANINGFUL
COMMUNICATION IN THE FOREIGN LANGUAGE CLASSROOM

The article deals with cooperative learning as basis of meaningful communication in
the foreign language classroom. Cooperative learning has been specified as an educational
approach, which aims to provide all necessary conditions for meaningful communication. The
article explores several methods that are compatible with the interactive learning. Research
indicates that cooperative learning has positive effects on student achievement, multiethnic
relationships, self-esteem, and attitudes toward course content. It is proved that such kind of
learning, based on positive interdependence, individual accountability, appropriate team
formation, group processing, and social skills, can help students to get a considerable
achievement in a communicative language learning.

Key words: cooperative learning, interactive approach, group work, cooperative
learning activities, communicative language learning.

The main goal of educational development nowdays is to ensure contributory
conditions for the intellectual, social, moral and physical growth of young members of the
society. Education is the fundamental link that provides students with profound knowledge to
be able to meet contemporary requirements.

According to modern pedagogical science, the system of learning should be based on
the student who is an active participant of the learning process, and the teacher, who is a
methodologist and technologist.

In foreign language teaching, the requirement today is the implementation of the
pedagogical technologies which provide all necessary means to achieve fluency (the
transmitting and receiving of ideas and information); accuracy (using correct grammar,
vocabulary, pronunciation); communication (spontaneous interactive language skills).
Teaching communication has always been the most challenging task because the teacher has
to liberate the students for free and spontaneous speech where speaker and listener interact in
a context that does not allow predictable exchanges.

A lot of research and studies conducted by foreign scholars develop the communicative
approach to language teaching (Bren, Candlin, Cummins, Moskowitz, Nation, Savignon,
Scarcella, Slavin, Widdowson). Representatives of Ukrainian methodology of foreign
language teaching (V. Bukhbinder, N. Gez., O. Vyshnevsky, M. Lahovytsky, A. Myroliubov,
S. Nikolayeva, N. Skliarenko) have contributed a lot to our knowledge of the aspects of
language acquisition.

The aim of the article is to analyze modern technologies of teaching foreign
languages, which make the foreign language learning process efficient.

Learning and teaching a foreign language requires interweaving of different
approaches, methods, techniques and activities, all working together to form a highly
productive integration. Although methods of foreign language teaching may vary, the content
of language acquisition remains basically the same. The main purpose for the language learner
and the main thing to take into consideration by the teacher is meaningful communication of
learners in the process of learning a foreign language in the classroom.
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Studies and research of classroom discourse [1; p. 16; 2, p. 4-5; 9, p. 287] have found
that basic pattern of communication in the classroom in modern schools is based on
recitation — a teaching method when students in a whole class setting are drilled by the teacher
using a question-answer format.

The problem is that recitation-based lesson is characterized by teacher’s dominance and
teacher-student interaction. Moreover, in most classrooms, two-thirds of the talk in the target
language is done by the teacher. Recitation relies on teachers talking and asking questions.

We support K. A. Smith, S. D. Sheppard, D. W. Johnson, who state that with changes
taking place in modern schools, the teacher’s role is no longer to provide students with
information. The facts are available in libraries and on the Internet. What students need are
the skills to find this information, to use it and to learn to think critically in order to solve the
problems of our world [10, p. 88-91].

In other words, the aim of every EFL lesson should be meaningful interaction between
student and teacher, student and student, student and the contents of the material studied.
Listening, speaking, reading and writing can be integrated successfully provided the methods
of their implementation focus on meaning. All four skills can develop naturally in the process
of learning when they involve students in meaningful experiences in the new language
[4, p. 6].

One of the most efficient strategies in the repertoire of an EFL teacher is
implementation of interactive approaches. The latter, in their turn, are based on a special
learning strategy — cooperative learning.

The importance of cooperation in the process of learning a foreign language is
emphasized by Ashley Montagu who claims that «... without the cooperation of its members,
the society cannot survive. The scholar believes that the society of man has survived because
the cooperativeness of its members made survival possible. The author states that «... it was
not an advantageous individual here and there who did so, but the group. In human societies,
the individuals who are most likely to survive, are those who are best enabled to do so by
their group” [8, p. 163].

Until today, cooperative learning was largely ignored by educators in this country.
Elementary, secondary, and university teaching was dominated by competitive and
individualistic learning. Educational techniques, however, have changed. Cooperative
learning is now an approved and often the favourite instructional procedure at all levels of
education. Nowadays, it is used in primary and secondary schools and in higher educational
institutions, no matter what subject area or age student. Collective technologies have different
names: collective way of learning, collective learning, collaborative learning, co-operative
learning or learning in co-operation.

V. Dyachenko highlights the specific features of collective educational and cognitive
activity: the presence of a common goal for all participants of learning process; the division
of labor in the process of learning, shared functions and responsibilities, the involvement of
the participants in providing control, and management of the activity; established cooperation
and social mutual assistance; the realization of socially useful character of each and every
student; equality of objective conditions for everybody [1, p. 68].

Implementing cooperative learning in the EFL classroom provides the basis for
communicative language learning in the classroom when students work in small learning
groups.

Scholars [3, p. 487; 9, p. 167] define a learning group, as that members of which are
bound together through the common purpose or learning. In a learning group, members
(usually six to nine) not only work individually in each other's presence but also make
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cooperative efforts combining their work with the purpose of completing a learning task. In a
learning group, members strive to achieve the learning aim by learning together in the process
of communication.

According to David Johnson and Roger Johnson, there are five basic elements that
allow successful small-group learning [10, p. 99]:

¢ Positive interdependence: Students feel responsible for their own and the group's effort.

e Face-to-face interaction: Students encourage and support one another; the
environment encourages discussion and eye contact.

e Individual and group accountability: Each student is responsible for doing their
part; the group is accountable for meeting its goal.

e Group behaviors: Group members gain direct instruction in the interpersonal,
social, and collaborative skills needed to work with others occurs.

e Group processing: Group members analyze their own and the group's ability to
work together.

Marvin Shaw, one of the most important writers about small group theory, defines a
human group in terms of interaction producing mutual influence: «persons who are interacting
with one another in such a manner that each person influences and is influenced by each other
person». Group members have interdependent relationships, and these relationships are the
essence of being a group. In other words, if there is no relationship among members, there is
no group. Group members are bound together through a common purpose or function. To
function effectively as a group, members must learn to communicate with each other [9, p. 89].

It has been found that effective strategies for developing language-rich environment is
organizing cooperative / collaborative learning groups and having students work with partners
in cooperation. In the classroom where cooperation and collaboration are encouraged students
are active participants in the learning process [2, p. 14—15].

Being performed in a learning group, cooperation between students in the class is often
called group work. Considering group work efficient learning strategy, scholars [3, p. 501;
6, p. 201; 7, p. 212] give the following reasons:

e groups have more resources, including information and methods;

e groups can get more investigative research and other work done;

e groups can think of more suggestions, ideas, and alternatives from which to create
or choose a solution;

e group members accept the solution more readily; satisfaction of working together
is higher.

The goal of the EFL teacher is to provide students with the variety of meaningful
activities that will encourage them to search for communication whenever they cooperate. It is
also important for the teachers, to motivate students to learn and develop more positive attitudes
about learning. The answer is that teachers have to create a language-rich environment in which
students feel free to express themselves and share their ideas and feelings.

Our intention is to share our experience about implementation of cooperative learning
activities in the EFL classroom encouraging students to express different points of view on the
problem (pluses and minuses of some phenomena). Let us proceed with some sample activity.

The class is divided into groups of six where members are to exchange points of view
on the pluses and minuses of different kinds of sports. Two members of the group are assigned
to play the roles of «optimists», two others are supposed to adopt the roles of «pessimistsy.
The others are to take down pluses and minuses mentioned and report the results to the class.
One student begins by giving a statement, e.g. «— It’s good for you to start doing roller-
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skating. It is an exciting sport and easy to learn. It’s fast and fun and keeps you fit because
you have to use all your muscles. Another «optimist» suggests e.g. «— It’s also cheap. You
only need a helmet and a pair of roller blades ».

The students who are assigned to play the role of «pessimists» give the other points of
view. e.g. «— However, roller-skating can be a dangerous activity as you might lose your
balance and hurt yourself. Besides, you have to be sure the sidewalk is really smooth and
even, which is always a problem in my towny.

The following conversation between «optimists» and «pessimists» shows how the
students can use the opportunity to practice recently learned on-topic English subject material:
«— If you prefer a gentler sport, golf is relaxing and enjoyable pastime. — But it’s a sport for
elderly people. —Well, I don’t think so. It really requires long training and great skill. — I also
think it’s a rather expensive sport because the equipment costs a lot of money, and prices at
golf courses can be very highy.

The above activities are efficient ways to help students develop communication skills
because they get them really talk to each other spontaneously. The concept of cooperative
learning offers the students the adventure of finding their own answers.

There are complex tasks and may benefit from clear roles and responsibilities assigned to
each student within a group. It means that team members should be allowed to pick their own roles.
Create team roles that are understandable, clear and decisive. Some sample roles [5, p. 71] are:

Organizer — provides the group with the overall process structure.

Recorder — writes down important information (e.g., directions or group work).

Checker — makes sure that all team members understand the concepts and the team's
conclusions.

Questioner — generates questions and involves all students.

Assessor — evaluates the progress of each work session.

Encourager — models and reinforces appropriate social skills.

Summarizer — restates the team's conclusions or answers.

Spokesperson — represents the group and presents group work to rest of the class.

Timekeeper — keeps group on task and on time.

Team facilitator — moderates discussions, keeps the team on schedule, ensures that all
complete work, and makes sure that all have the opportunity to participate and learn.

Elaborator — relates the discussion with prior concepts and knowledge.

Research runner — gets needed materials and is the liaison between teams and between
their team and the instructor.

As soon as students get used to teamwork, however, it 1s a great idea to rotate roles
within the teams so that students experience a variety of responsibilities. Roles that are
senseless, unclear, or too complicated may frustrate one or more team members.

Studying from one another, students easier and faster understand the learning material,
improving their own skills and abilities. Collaborative activities bring children together
through personal interaction that arises in the process of solving collective learning tasks.

Students learn more deeply and to a greater extent material, spend less time developing
skills than individual learning. Through collaborating in small groups they become more
motivated and their time and energy is well spent.

A spirit of team work is apparent here because responsibilities are shared, speaking is
shared, learning space is shared, experiences are shared and above all learning is shared. Each
participant feels free while working in a team, and material mastering takes place at an
individual pace. Students increase their responsibility both for their successes and for the
results of collective labor.
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In addition to this, to prove the effectiveness of cooperative learning, David Johnson,
Roger Johnson, and Karl Smith performed an analysis of 168 studies comparing cooperative
learning to competitive learning and individualistic learning in college students. They
discovered that cooperative learning represented greater academic achievement than both
competitive learning and individualistic learning across the studies, exhibiting a mean
weighted effect size of 0.54 when comparing cooperation and competition and 0.51 when
comparing cooperation and individualistic learning [5, p. 73]. In essence, these results reveal
that cooperative learning boosts student academic performance by approximately one-half of
a standard deviation.

Cooperative learning is beneficial for the teacher too. In cooperative learning, he is
adviser to a network of learners, leader to an orchestra, and couch to a hardworking team. At
the present stage, the teacher ceases to be just the competent source of knowledge, or the
controlling subject of knowledge. Under the new technologies, the teacher is the organizer,
the head of the independent active cognitive activity of the students, the competent consultant
and assistant [9, p. 53].

The teacher’s professional knowledge is directed not only at the control of knowledge
and skills, but also on the diagnostics of student activity, in order to eliminate the difficulties
that arise during the educational and cognitive activity in a timely manner by qualified actions.
Disciplinary difficulties are reduced (the number of students who do not work in the
classroom decreases), students are more pleased with learning, their anxiety is reduced,
cognitive activity and creative autonomy are increasing [8, p. 167].

Learning in small groups involves students in various forms of activity such as:
cognitive (receiving and transmitting necessary information), transforming (preparation of
projects, speeches, reports, staging, issue of newspapers and posters), value-orientation
(discussion of the results, the importance of the information received, and the problems that
concern the students). It follows that cooperative learning allows to engage all students of the
group in the learning process (increasing the time that each student spends in a foreign
environment), provides a continuous language interaction of students, which is especially
important in the English language lessons in pursuing the communicative purpose.

In conclusion, cooperative learning described above is of special value for the student
and for the teacher who both need and search for communication learning strategies in the
classroom. Cooperative learning techniques serve as effective classroom management tools
for the teacher and interesting and effective learning activity for the student. Through
cooperative learning, students learn to work together in an educational setting, which allows
them to be better prepared to meet life's obligations and to perform professional.
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Ckakanvcoka Anacmacis
Hayxosuii kepisnux — kano. neo. nayk, ooyenm M’ackoecokuii M. €.

BUKOPUCTAHHSA TPAMATUYHUX ITOP Y HABUAHHI HIMEIIbKO1
MOBH HA IIOYATKOBOMY ETAIII

Y ecmammi npoananizosamo iepogi npuiiomu, sk 3aci6 (Gopmy8amHs IHULOMOBHUX
epamMamudHux HA8UYOK 8 YUHI8 MOIOOULO20 WKITLHO2O BIKY, 8ANCIUBICMb IX BUKOPUCAHHSL Y
BUKIIA0AHHT HIMEYbKOT MOBU Y NOYAMKOGIl WIKOI, a MAKO’C HABEOeHO NPUKIAOU 6npas Ha
OCHO8i i2op 0151 hOpMYBAHHS YMiHb HA HABUYOK VYHIE.

Knrwuoesi cnosa: icposuti Mmemoo, Ha8YaHHs1, IHO3EMHA MOB8A, NOYAMKO8A ULKOJIA.

AKTyaJIbHICTh Ta BOXKJIMBICTh BUKOPUCTAHHS IPaMaTHYHUX irOp Ta IPOBUX CUTYaIlii
y METOAMII BUKJIaJaHHS HIMEI[bKOi MOBH OUYEBHJIHE, OCKUIHKH IPOBI MPUMOMH € 3aCO00M
dbopmyBaHHSI TpaMaTUYHUX HABUYOK B YUHIB MOJIOAIIOTO IIKIILHOTO BIKY MPU BUBYEHHI
1HO3eMHOT MOBH.

Peanizamist mocraBineHoi MeTH niependadae  JIOCHIKEHHS TEOPETUYHHX OCHOB
HaBUaHHs TpaMaTHIll, BHBYECHHS PpOJi IrPOBUX TNPHHOMIB SK 3aco0y dopmyBaHHS
rpaMaTUYHUX HABUYOK B YYHIB TOYATKOBUX KIACiB, BUBYCHHS TEXHOJOTii HaBUYaHHS
rpaMaTHIl sl y9HIB TOYaTKOBUX KJIACiB, pO3pOOKY BIIpaB Ha OCHOBI irop /i hopMyBaHHS
rpaMaTUYHUX HABUYOK.

OCHOBHOIO METOI) HaBYaHHS TpaMaTuilli € (GopMyBaHHS B Y4YHIB TpaMaTUIHHUX
HAaBUYOK, K OJHOIO 3 HaWBaXJIUBIIIMX KOMIIOHEHTIB MOBJICHHEBUX YMiHb T'OBOPIHHS,
ayJilOBaHHS, YHTAHHS Ta THUChbMAa. YMIHHS TPaMOTHO TOEIHYBAaTH CJIOBa, 3MIHIOBATH
CJIOBOCTIONTYYEHHS B 3aJICKHOCTI BiJl TOTO, 110 TTOTPIOHO CKa3aTH B IAHUW MOMEHT, € OJTHOIO
3 HaWBKJIMBIIINX YMOB BUKOPUCTAHHS MOBH SIK 3aC00Y CIJIKyBaHH4 [ 1, ¢. 65].

Buxoasuu 31 ckazaHOro, MOKHa JICIIO YTOYHUTH 3arajibHi BUMOTH JIO OBOJIOIIHHS
IrpaMaTUIHOIO CTOPOHOIO MOBH, a CaMe:

a) ydHi TIOBUHHI OyTH B 3MO031 TIpamMaTHYHO TMPaBHIBHO O(OPMIISATH CBOI
BHCJIOBITIOBaHHS;

0) BOHU MMOBMHHI BMITH pO3Mi3HABATH I'paMaTUYHI SBUIIA TTPH YATAHHI 1 ay1I0BaHHI,
3BEpPTAlOYM yBary Ha BUTAT 3MICTOBHOI iH(opwmarii. [[iif MeTi MOBHMHEH BIAMOBIIATH
BiJ1IOpaHuii rpaMaTuyHuil MiHiMyM. Kpurepiem ioro Bigdoopy 3a3BUYail BUCTYNarOTh TaKi
MMOKa3HUKH, SIK HOT0 YaCTOTHICTh 1 BXKMBAHHS Y MOBI, a TAKOX MOT0 y3arajibHEHICTh, TOOTO
3/IaTHICTh MOIIMPIOBATUCSA HA TY, UM 1HIIY KUIBKICTh IpaMaTUYHUX sBUIL |3, c. 49].

OcHoBHUM 1UISIXOM ¢opMyBaHHsI TrpamaTuuHux HaBuuok B.C. llernin BBaxkae
aBTOMATH3AIlI0 TUCKYPCUBHO-TPaMaTHUHUX orepalliii. [Iporec oBosOAIHHS TpaMaTHYHIMHU
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