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DEVELOPMENT OF LEXICAL COMPETENCE
WITH THE HELP OF SONGS

The article deals with problem of the development of lexical competence using song
materials. The definition of «lexical competence» and the general characteristics of lexical
competence are given. The advantages and perspectives of using song materials in the process
of teaching have been distinguished. With the purpose of the development of lexical
competence some teaching methods and activities have been suggested.
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Songs have been part of the human experience for as long as we can remember.
Music is present in daily human practice from working to relaxing. Not only do songs
provide pleasure, but they also enhance language practice, memorization and have a
positive effect on lexical competence. Songs have become an integral part of our
language experience, and if used in coordination with a language lesson they can be a
great value.

Development of lexical competence with the use of songs is highly motivating
for students, and songs are easily accessible for all learners. Therefore, this article was
conducted as a way to observe the advantages of incorporating songs materials in
English teaching, specifically in terms of lexical development.

A considerable number of researchers (S. D. Krashen, D. K. Eken, D. T. Griffee
and others) agree that the inclusion of music in the classroom benefits the English
teaching, learning process and lexical development.

The aim of the article is to consider the development of lexical competence
using song materials.

Very often music is the main source of English outside the classroom. Thus,
using it in the lesson seems to be a good idea. There can be distinguished affective and
cognitive rationale for playing a song during a lesson.

As a matter of fact, affective reasons are connected with Krashen’s Affective
Filter Hypothesis. In short, it gives an explanation why some learners learn and others
do not. The crucial thing is that students need to develop a positive attitude towards
learning [9, p. 46]. Krashen (1982) has it that: “for effective learning the affective filter
is must be weak [13, p. 45]. A weak affective filter means that a positive attitude to
learning is present.” Hence teachers’ task is to provide a positive atmosphere favorable
for learning. In this aspect music and songs may be one of the methods for obtaining
weak affective filter [9, p. 46].

Eken (1996) enumerates eight reasons for the use of song in a language
classroom. Firstly, a song may be used to present a topic, new vocabulary or a language
point. Then, it may also be used as a practice of lexis. Beyond question, songs can be
used as a material for extensive and intensive listening. Some teachers may use them
to focus on frequent learner errors in a more indirect way. Not to mention that songs
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are a perfect source for stimulating discussions about feelings and attitudes. Learners
may talk over with another in pairs or in small groups what happened in the song and
then share their opinions with the rest of students. Additionally, songs may arrange a
relaxed classroom atmosphere and contribute to fun and variety in language teaching.
Finally, songs may be said to encourage the use of imagination and creativity during
foreign language lessons [9, p. 46].

Moreover, music may be used to relax students since for many learning a new
language is a new experience. Our mother tongue — our basis of communication, is in
some classes forbidden to use and learners may feel lost or helpless [10, p. 4].
Especially instrumental playing silently in the background makes students feel more
secure when doing the task at the same time. Songs played in the background when
learners read some conversations, are typical of Suggestopedia. This teaching method
was invented by Georgi Lozanow in Bulgaria and its valuable element is music in the
background. Essentially, the Suggestopedia method involves the students’ barriers and
negative attitudes such as low self-esteem, anxiety or lack of motivation to learning.
Meanwhile, students’ learning occurs subconsciously and may be amusing for them as
well. These are some important features of that teaching technique: a relaxed
atmosphere, a classroom positive environment, a new identity of learners, or music
activities themselves [14, p. 73].

Listening to songs is also an excellent way of learning about the culture of a
specific country, as well as the language that is used inside the cultural community, as
language is one of the branches of culture.

Griffee remarks that music is not universal and, therefore, music is a reflection
of the time and place that produced it. There are many songs which are a culture capsule
including within themselves a meaningful piece of social information. The songs of the
1940s reflect not only the accessible sound technology of their time, but also the hopes
and fears of their period. The same phenomenon is for the songs of every decade. For
that reason playing a song into the classroom means bringing the culture of the song in
with it [10, p. 5].

One of the aspects of a foreign language that may benefit from teaching and
learning via songs is lexical competence. Lexical competence is a set of lexical
knowledge, skills and abilities to recognize the contextual meaning of a word, as well
as to compare its meaning in two languages, to use the word in the appropriate context.
In other words, the ability of students to operate lexical units for the purpose of
mastering vocabulary, which includes mastering the meaning of the lexical unit, its
graphic design and pronunciation, knowledge of grammatical forms of words and rules
of combination with other lexical units [1, p. 276].

Different researchers have conceptualised lexical competence differently,
depending on their view of what constitutes vocabulary knowledge. What is common
to all the viewpoints is an understanding that lexical competence is multi-dimensional
and learning a word is a complex and gradual process. In all the models of lexical
competence, two dimensions which have always featured are vocabulary size and the
depth of vocabulary knowledge.
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There is a wide range of song activities, that help to develop lexical

competence. Here are a few ideas.

1. Students predict the content of the song by reading its title.

2. Students invent a title for each verse and an overall title for the song.

3. Pre-teach the necessary vocabulary to help students understand the song.

4.  Cutup and mix the lines (sentences) of the song. Students order the jumbled
sentences.

5. Students read a gapped text and fill in the blanks.

6. Students read the song and delete words to create a gap-fill tasks for others.

7. Jumble the words or letters of the title of the song for the students to
reconstruct.

8.  Students write their own lyrics to the tune of the song.

9. Students listen to the song and identify stress, rhythm and intonation
patterns.

10. Students read or listen to the song and put photographs or cartoon pictures
in the correct order.

11. Students brainstorm ideas about the topic.

12. Students answer multiple choice/comprehension questions, etc.

13. Students create their own multiple choice/comprehension questions for

others.
14. Students describe or discuss photographs/pictures related to the topic.
15. Students write a reply to the singer.
16. Students predict possible vocabulary items which may appear in the song.
17. Students brainstorm the vocabulary which might be associated with the
topic.

18. Students listen to the song and take dictation.

19. Students identify deliberate mistakes of vocabulary.

20. Students design posters relating to the topic or promoting the song which
are then displayed.

21. Students perform the song.

22. Omit words and replace them with a relevant drawing. Students identify the
missing words before reading or listening to the song.

23. Students select or write songs to produce a class song book.

24. After the song is finished, students predict what happens next.

25. Students sing the song and record it. Play it again and improve on
pronunciation.

Conclusion. Music has always played a big part in society. Songs have also
found niche in English classrooms. Nowadays, foreign language teachers find using
songs and music useful, because songs are perceived as motivating sources, thus
beneficial in language learning.

Lexical competence is one of the aspects of a foreign language, which can
benefit from teaching and learning through songs. It is the ability to produce and
understand the words of a language.
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There is a wide range of song activities that help to develop lexical competence.
Every teacher may choose the most favorable and apply them in his own practice.
Songs allow for interesting changes in the classroom, thus energizes learning activities.
Additionally, many words in songs are repetitive and this makes them stay in mind.
Tunes and lyrics infiltrates people’s thoughts and they may stay in our memory for a
long time. Hence, learning through songs may be a good method of developing lexical
competence.
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Binniuyk Okcana
Haykosuii kepiernux — 0okmop neo. Hayk, npoghecop 3aooposcra I. I1.

INPOBJIEMHE HABYAHHA SAK PI3HOBU /I
IHTEPAKTUBHOI'O HABYAHHA

Y cmammi npoananizoeano ocobrusocmi iHmepakxmueHo20 HABYAHHA MA U020
Modicnueocmi - Onsi - opeawnizayii  npobnemHo2o HaeuawHs. Poszensnymo  ocobnusocmi
KOONepamueHo20, KOJIEKMUBHO-2PYNOBO20  HABYAHHSA, — CUMYAMUBHO20  MOOENI08AHH,
onpayroeants OUCKyciunux numans. Koukpemuzoeano mexuonoeii 6 medcax 3a3HayeHux
Mmunuie IHMepaKmueHo20 HAGYaHMH.

Kntouoegi cnosa: inmepaxkmuene nHaguants, npoobieMHe HAGYAHHS, MEXHON02il, MUnu,
8UOU.

Meta cratTi — npoaHanizyBaTH OCOOJIMBOCTI 1HTEPAKTUBHOIO HaBYAHHS Ta
Horo npo0JIeMHUI KOMIIOHEHT.

[HTEepaKTMBHE HAaBYaHHS — LI€ MEPII 3a BCE “‘N1aJIOrOBE” HaBYAHHS, Y XO/I1 AKOT'0
3MIMCHIOETBCS B3a€EMOJIIS BHKJIaJada Ta CTYASHTA: yCl YYaCHUKH HaBYAJIBHOTO
MPOIIECY B3aEMOIIFOThH OJIMH 3 OJJHUM, OOMIHIOIOTHCS iH()OPMAITIEI0, pa30M BUPIIITYIOTh
mpoOJieMH, MOJICIIOIOTh CHTYyallli, OI[IHIOITH i KOJer 1 BJacHy IOBEIHKY,
3aHYPIOIOTHCS Y peasibHy aTMocdhepy A1JI0BOro 1 MOOYTOBOTO CIIBPOOITHUIITBA, TOIIO
[2,c. 131].

3a JaHUMM YYE€HUX, MiJ] Yac JIEKIli CTYyIeHT 3acBOIo€ Juie 5% matepiany, mif
gyac uuta"HHs — 10%, poGotu 3 Bigeo/aymiomarepiasiamu — 20%, mig dac
nemoHctpartii — 30%, mig yac auckycii — 50%, mig gyac npakTuku — 75%, KOJIU CTYJAEHT
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