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USING OF FAIRY TALES ON ENGLISH LESSONS IN PRIMARY
SCHOOL

The use of fairy tales in the study of English provides many opportunities: the creation
of stimulating situations in English lessons, use of visualization tools; implementation of the
principle of individual approach to each student; ensuring conditions of control; creating
conditions for the development of self-control skills; mobilization of internal resources and
students’ abilities; performing different types of exercises with all students simultaneously.

Bukopucmanns kazox npu euguenni aneniticbkoi Mogu Hao0ae 6a2amo MOMICIUBOCMEN.:
CMBOPEHHS CIUMYTIIOIOUUX CUMYayii HA YPOKAX AH2NIUCLKOT MOBU; UKOPUCMAHHS 3AC00i8
gizyanizayii; peanizayis npuHyuny IHOUBIOYANbHO20 NIOX00Y 00 KOJICHO2O  VUHS,
3a6e3neuenHss YMo8 KOHMPOJI0, CIME8OPEHHs. YMO8 OJisi PO36UMKY HABUYOK CAMOKOHMPOIIO,
Mobinizayis HympiwHix pecypcie ma 30ibHocmell YUHi; GUKOHYIOUU DI3HI Munu enpas 3
ycima yyHAMU 0OHOYACHO.
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In secondary school, the main task of the teacher is to study the material at a high
level and in an interesting form, to form a high level lexical competence of a foreign
language, to promote the forming communication skills according to motives and
social norms of speech behavior in typical situations, to form skills and abilities of
monologue and dialogue speech.

The aim of the article is to determine the peculiarities of fairy tales usage on
English lessons in primary school.

Today, the use of fairy tales on English lessons is quite popular and effective while
learning foreign languages. This provides an opportunity to diversify foreign language
lessons, increase students’ motivation to learn English. Students can gain knowledge of world
culture, using new lexical material, interesting grammatical structures in their activities [3].
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Using a fairy tale on the lesson is an interesting and creative method that leads
to the development of creative attention and personality, the child begins to learn about
the world, it accompanies its throughout childhood. After using the fairy tale, the child
begins to understand such categories as good and evil, light and dark, justice, not only
learns the objects of the world around him, but masters the eternal human truths. A
fairy tale helps to build a child’s relationship with everything around and people in this
world, to enrich the student’s vocabulary, that is, to form communicative competence
first from the native language, and later from a foreign language.

Today the teaching of English is carried out in such a way that the use of
communicative approach has a leading position, and all forms and methods should be
aimed at its effective development.

Learning should be in research manner, even if it is primary school students. It
requires independent decision-making, critical evaluation of the results obtained and
forecasting the development of events, which is possible only with the formation of
creative thinking, the development of its abstract-logical and visual forms. Fairy tales
play an important role in learning a foreign language, helping to increase lexical
material and motivation of junior students, as well as to develop skills of processing
condensed information, to form creative and critical styles of thinking and speaking.
In the explanatory dictionary, the fairy tale “... is interpreted as a narrative folk-poetic
or written-literary work about fictional events, fictional characters, sometimes with the
participation of fantastic forces™ [2, p. 19].

In the linguistic encyclopedia dictionary ... a fairy tale is defined as an oral folk
work that was created in the direct communication of the narrator with the listeners;
coherent text of narrative nature, with fictional, often fantastic content, which has all
the features of coherent text: thematic unity, the presence of the title, semantic
completeness, informative presentation, purposefulness, integration, structural
organization, connection between parts, practiced speech according to the
conversational style of language” [7, p. 64].

It is clear that a fairy tale is a product and process of both speech activity of the
narrator and the listener (listeners).

Fairy tales have many features that make them more interesting and easier to
understand than other types of literary works, because folk tales originally existed and
were transmitted orally. These features include a chronological sequence of events,
repetitions, predictability, relatively simple grammar, rich common vocabulary,
specific ideas, illustrations that are put into context, and a unique relationship between
reader and narrator (author). Many fairy tales have rhythmic qualities that can be used
in processing accent, thythm and intonation when learning pronunciation.

Especially fairy tales are recommended to use in teaching foreign language
vocabulary. It is known that words and phraseological expressions training require their
repetition, reduces the interest in learning the language through monotony. Therefore,
fairy tales increase the motivation to learn English and make boring and monotonous
work more interesting and exciting [3].

The use of fairy tales in English lessons helps:
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* increase motivation, development of cognitive interests and optimization
of the educational process;

» grammatical skills in children are developed through different models of
sentence construction in an interesting way, while reading fairy tales; phonetic skills
are developed during listening, also through the introduction of new rhythmic and
intonation models, sounds, sound combinations available in fairy tales; lexical — due to
the enriching the vocabulary;

» a fairy tale plays a very important role at the beginning of learning a foreign
language, when the motivation to learning is very high, it is a great means of
maintaining interest in the subject in learning the phonetic, lexical or grammatical
aspect of a foreign language;

« the fairy tale in its best images reveals to the child the world, the essence
of human relations, human feelings — kindness, respect, compassion, society, justice,
sensitivity, mutual understanding, and thus carries a rich moral potential; gives children
a bright, diverse image of the world, developing the child’s outlook;

« the effectiveness of the use of fairy tales in teaching speech depends on the
rational organization of the lesson structure;

* a fairy tale contributes to the formation of linguistic, socio-cultural and
general educational competence of students;

» a fairy tale can be used at different stages of an English lesson, carefully
choosing ways to work with it so that the lesson achieves its goal.

Gumovska T. Yu. suggested the following stages of working with a fairy tale on
an English lesson:

1. Initial — introduction of new lexical material and overcoming language
and linguistic difficulties;

2. Acquaintance with the text — reading the text of a fairy tale, work on
receiving the necessary information;

3. Control of text comprehension;

4. Formation of foreign language communicative competence.

Before the fourth stage, it is recommended to get acquainted with the text of the
fairy tale [5].

We considered different approaches of scientists and methodologists to the
development of a system of exercises for the formation of lexical competence.
Strelchenko K. offered certain types of exercises with the use of fairy tales:

1) receptive tasks (choose a picture that best describes our fairy tale; make a
picture in the correct sequence, corresponding to the story line);

2) receptive— (re)productive tasks (listening or reviewing the beginning of
the tale, predictions by key phrases and comparison of predictions with the original
work; suggest a continuation of the plot line; drawing up a plan of the tale; in the correct
order, translation on behalf of one of the characters, speaking a monologue from a
fairy-tale hero, acting out dialogues between fairy-tale characters, comparing English
folk tales with Ukrainian and folk tales of other nationalities).

3) (re)productive exercises (translation and interpretation of national fairy
tales in English; writing your own fairy tales on a given topic) [8].
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Scientist Galushka G. M. recommends that during the selection of a fairy tale it
is necessary to choose one that is full of local material, various interesting lexical units
and easy grammatical material; the ability of the work to interest children from the first
sentence; small text, because they are younger students [4]. Thus, the teacher can use
a fairy tale at different stages of the lesson, but he must choose the right methods and
forms of working with a fairy tale so that the lesson achieves its goal.

One of the effective motivational means 1s theatrical lessons, containing
fragments of fairy tales, fairy tale plot. This requires creating conditions for the
development of children’s creative activity in theatrical activities. Elements of
dramatization can be included not only in English lessons, but in educational activities.
In this way, you can solve both the exercises for speaking and exercises for the
comprehensive development of the younger student. Role dialogue in the process of
theatrical activity makes language interaction personality-oriented, addressed,
stimulates the activity of each partner, which promotes the development of the child’s
speaking and listening skills. The child in dialogue communication can not only
perceive sounds, but also understand the meaning of spoken words. This strengthens
her interest in a foreign language, intensifies interest in deeper mastery [1].

Thus, the use of fairy tales in the study of English provides many opportunities:
the creation of stimulating situations in English lessons; use of visualization tools;
implementation of the principle of individual approach to each student; ensuring
conditions of control; creating conditions for the development of self-control skills;
mobilization of internal resources and students’ abilities; performing different types of
exercises with all students simultaneously. A fairy tale on English lessons can be a
powerful lever for forming a harmoniously developed personality, an experienced
student, able to use a foreign language skillfully, successfully, to achieve the goal of
communication and build relationships with people and the world.
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KYJbTYPOJOTTUYHUI MAXIA 10 @OPMYBAHHS
JIIHI'BOCOIOKYJIBTYPHOI KOMIIETEHTHOCTI
CTAPIIOKJIACHHUKIB

Y emammi npoananizoeano ponv i ocobnueocmi Kynibmyposo2iuno2o nioxooy 8
npoyeci  (opMy8amHsA  JIIH2BOCOYIOKYIbMYPHOI  KOMNEMEHMHOCMI  CMAPULOKIACHUKIG.
Busnaueno, wo xynomyponoziunuii nioxio 00 HABUAHHS THO3EMHUX MO8 ) CYYACHIU WIKOJI
nepeobauac y npoyeci 3aHAMb MICHY B63AEMOOII0 MO8U mMa KYJIbmypu 1020 HOCIi8.
Ilpoananizoeano niHe80KpaiHO3HABYUL, NIIH280KYIbMYPOAO2IYHUU MA COYIOKYIbMYPHUU
nioxXo0uU, sIKi BUOKPEMIIOIOMb ) MENCAX KYIbMYPOL02IYHO2O.

Knrwowuoei cnosa: nioxio, «xynemyponociunuil nioxio, JiHSB0COYIOKYIbMYPHA
KOMNEeMeHMHICMb, CMapULOKIACHUKU.

MeTta cTaTTi — OKpECIUTH POJib 1 0COOIMBOCTI KYJIBTYPOJIOTIYHOTO MiIXO1Y B
rporieci GOpMyBaHHS JIIHIBOCOIIOKYJIBTYPHOI KOMIIETEHTHOCTI CTApIIOKJIACHUKIB.

VY cywacHIi MeTOIWLI BHOKPEMJIIOIOTh HH3KY MIJXOMAIB, Kl BHU3HAYAIOThH
KOHIIENTYyaIbHy OCHOBY HaBYaHHS 1HO3eMHHMX MOB. KyJIbTypoJIOTiuHUNA MiIX11 TOPSIT
3 KOMIIETCHTHICHUM Ta KOMYHIKATUBHMM € OCHOBOIO (OpPMYBaHHS MOBHHX,
MOBJICHHEBUX, HABYAJIbHO-CTPATETIYHOI Ta JITHIBOCOIIOKYITYPHOI KOMIIETEHTHOCTEN
YYHIB.

[Tinxig m0 HaBUaHHSA € SK 0a30BOI0 KATETOPIEI0 METOJWKH, IO BU3HAYAE
CTpaTerito HaBYaHHsS MOBH Ta BUOIp METO/IIB, SIK1 BTUTIOIOTH 1[0 CTPATET1IO B IPAKTHUKY.
KynbryposoriyHuii miaxig J0 HaBYaHHS 1HO3EMHUX MOB Yy CYy4YacHIA IIKOJII
nepeadoavae y mporieci 3aHsATh TICHY B3a€MOJI110 MOBH Ta KYJIbTypH HOro HOCIiB [2].

H. B. Ocagua A0TpUMY€ThCS TyMKH, IIO0 KyJbTypa CKJIQJa€ThCS 3 TPHOX
B3a€EMOIIOB’A3aHUX €JIEMEHTIB: MaTepiajibHa 4YacTWHa (MareplajgbHl OO€EKTH 1
JOCSITHEHHSI B MEBHIN KyJIbTYpi), JyXOBHA YacTHHA (LIHHICHI Opi€HTAIlll, MOpPaJIbHO-
€TUYHI HOPMH, YSBJIEHHS NpPO CBIT, MNEPEKOHAHHS), IHTEpaKLIOHAJIbHA YaCTHUHA
(cmoco6u oprasi3zaiiii B3aeMo/1ii MiX MPeJCTaBHUKAMU JIaHOI KyJIbTypH) [2].

BianoBinHo kyrsmyponoeis € NUCHMIUIIHOKO, SIKa BUBYAE KYJIbTYpPY MOBH,
HEOOXI1THY JIJISl CIIJIKYBAHHS 1[1€0 MOBOIO.

B. T'. Penpko BBaxkae, 1110 B Cy4acHI1i yKpaiHCHKIM MIKUIbHIN 1HIIIOMOBHIN OCBITI
KOMITOHEHTHUHM CKJIaJ KYJbTYpOJOTIYHOT KOMIETEHTHOCTI I[eé HE BMU3HAYEHO, 1 BIH
MPOJIOBKY€E OyTH MPEAMETOM HAYKOBUX CyNEpeuoK 1 Auckycii [4, c¢. 57]. HaykoBeub
BHOKPEMJIIOE KOMYHIKaTUBHI 3/1I0HOCTI, SIK1 KyJIbTYpOJIOTIYHO CHPSIMOBAHE HAaBUAHHS
NOBMHHE c(OpMYyBaTH B Y4YHIB: aJCKBaTHO pearyBaTH Ha MOBJICGHHEBI Ta He
MOBJICHHEBI KOJM CIIBPO3MOBHHUKA; OPIEHTYBATUCS B MIKKYJIbTYpPHIM cUTyauii mija
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