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AUTONOMOUS LEARNING AND THE METHODOLOGICAL BASIS FOR ITS
DEVELOPMENT

In the field of foreign language learning and teaching the importance of supporting students
in becoming more autonomous has become one of the most prominent issues. The majority of
theorists, researchers and methodologists have been emphasizing the need for making learners
capable of taking responsibility for their own learning. Autonomy is currently viewed as a
prerequisite for success in language learning.

Moreover, the insights modern realis and system of school education are enhanced by the
increasing use of distance learning alongside classroom-based language learning in so-called
blended learning, together with growing opportunities for online language learning. Developments
in new technologies and demand for flexible learning opportunities to suit changing social and
economic circumstances have driven this shift in provision. As a result, divisions between distance
learning and more traditional classroom based programmes are disappearing, but this change also
brings with it the potential need for adjustments on the part of the learner in the process of
developing a suitable mode of teaching meeting these environments of necessity that require
learners to make choices and decisions, exercising their capacity for autonomy. It is natural that
autonomy and L2 proficiency and digital literacy act as attractor states within modern learning
system.

The learner autonomy in teaching foreign languages has been investigated in the works by
native and foreign scholars, W. Littlewood, D. Nunan, A. Scharle and A. Szabé, P. Benson,
H. Long, E. Park, R. Hiemstra, D. Little, H. Holec, O. Leontiev, E. Markova, O. Polat, G. Prigin,
S. Bodnar, O. Gumankova, O. Mychailova, S. Lobachova, T. Tambovkin, O. Tarnopolsky, etc.
However, despite the fact that in the last twenty years the topic of autonomous foreign language
learning is in the centre of scientific research and discussion, many problems of forming the
autonomy remain not fully explored. In the first place, recent advances in Internet and computer
technology can no longer be ignored and they appear to be perfectly suited to promote learner
independence.

In the process of analysing scientific sources we have defined that the widespread
recognition of the importance of autonomy in language education has often concealed the fact that
there is little consensus as to its definition found [3, p. 4]. Such terms as self-instruction, self-
direction, self-directed learning or individualization are all found in the literature and, although
they entail various degrees of autonomy, they are sometimes used in the same sense. One of the
first and at the same time extremely influential and most frequently cited definitions was proposed
by Henry Holec who describes it as “the ability to take charge of one’s own learning” [4, p. 3].
Even though this definition covers all the major aspects of language learning in which responsibility
can be shifted from the teacher to the learner, other scholars are not completely in agreement with
such an approach. D. Little’s definition [5, p. 4], for example, takes into consideration the role of
control over the cognitive processes involved in effective self-management of the learning process
and P. Benson defines autonomy as “the capacity to take control of one’s own learning” [2, p. 46].
The latter emphasizes another important component of autonomous learning which is giving
students the opportunity to take control of their own learning and to determine the content of
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learning as well as its goals and purposes. P. Benson also offers perhaps the most comprehensive
definition of autonomy as “a multidimensional capacity that will take different forms for different
individuals, and even for the same individual in different contexts or at different times” [2, p. 47].

In addition to the learning aspect, however, autonomy also includes a more political element,
relating to the idea of individual freedom of choice. As applied to education, learners are unable to
‘take control’ or make choices about their learning, unless they are free to do so. At a practical
level, this means that economic and other disadvantages of certain groups in the wider population,
state-led education policies, school curricula and the prescribed use of textbooks, are all examples
of ways in which the development of autonomy may be hindered. Sometimes individual teachers
can overcome these constraints, but often they cannot [1, p. 77].

The studied literature offers several models of learner autonomy in language learning in
which it is conceptualized as a succession from lower to higher level of autonomous actions and
thoughts. In one such model, W. Littlewood describes three components of autonomy, such as
autonomy as communicators, autonomy as learners and autonomy as persons, and suggests that
there are different levels of autonomy in each domain [6, p. 80-81].

David Nunan, in turn, sets out a scheme in which he proposes five levels for encouraging
learner autonomy, namely awareness, involvement, intervention, creation, transcendence. Each of
the levels entails measurements of content and process [7, p. 195].

Another interpretation is offered by W. Littlewood [6, p. 75], who makes a distinction
between proactive and reactive autonomy. While the former describes learners who are in charge
of their own learning, select learning methods and techniques, set their learning goals and
eventually self-assess their language performance, the latter “is the kind of autonomy which does
not create its own direction but, once a direction has been initiated, enables learners to organize
their resources autonomously in order to reach their goal” [6, p. 75].

A. Scharle and A. Szab¢ categorize activities aimed at developing learner autonomy into
three types representing three phases of the developmental process, namely: 1) raising awareness,
2) changing attitudes, 3) transferring roles [8, p. 1].

Finally, Phil Benson’s model entails dimensions of control over language learning and
teaching processes that can be designated as control over learning management, control over
cognitive processes and control over learning content [2, p. 76—-103]. As these models demonstrate,
the concept of autonomy is extremely complex, multidimensional and dynamic, which makes it
difficult to incorporate into language instruction. Moreover, it has to be remembered that learners
in the same class may display various levels of autonomous behaviours and that fostering learner
autonomy simply takes time.

Definitely, there are many challenges that both the teacher and students will have to deal
with, but the determination to attain the set goals should prevail. Learner autonomy should be
acquired step by step. Thus the teacher should be very patient and gradually diminish his / her
presence in the students’ learning process. Certainly, teacher’s impact is still significant as the
teacher is the first to set an example to follow. He / She may influence the students’ behaviour and
inspire him to learn.

Enabling students to become more aware of their own strengths seems a useful track towards
fostering students' empowerment. Whether through soliciting written or verbal commentary, in
class or through individual interviews, an enhanced awareness of the dynamic interplay between
these factors could help teachers to become better coaches and advisors and aid students in building
positive attitudes about their own L2 achievements as well as their learner and L2 autonomy. In the
same way, reinforced acknowledgement of autonomy issues and how to support them is necessary
on the teachers' side. Creating an informed and open space for dialogue with students allows
teachers to develop a coherent posture offering both learner guidance and more specific L2
counselling or instruction, dependent on the individual needs of students.
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POJIb IUJIAKTUYHOI I'PHA B ITPOLIECI HABYAHHSA IHO3EMHOI MOBHU

[Iponec mBUAKOrO Ta €(hEeKTUBHOTO 3aCBOEHHS HABYAJIILHOTO MaTepialy yYHSMH Ha YPOIl
1HO3eMHOI MOBHU € CEPHO3HOI MPOOJIEMOI, TMPO IO CBIAYWTH JIOCBIJ BUKJIAJaHHS OaraThbox
nenaroris. [l BupiteHHs 1i€i mpoOieMu BUMUTEN MOYaId aKTUBHUM MOIIYK IUISIXIB 1 3aC001B IS
MMOCUJICHHSI MOTHUBAIIIl Ta CTUMYJISIT HaBYAJIbHO-TII3HABAIBHOTO TIpotiecy y4HiB. OIHUM 13 TaKuX
IHTEPAaKTUBHUX METOJIIB CTaJla TUJAKTUYIHA TPa.

[IpobnemMy AUIAKTUIHHUX IrOp y CBOIX mpansx pociipkyBamu FO. Apytionos, M. bipmreiin,
B. Bypkos, C. Konecuuuenko, H. bi6ik, H. Makcumenko, 5. KonomuHchkuit Ta iHmri. TakuM 4uHOM,
Oyaydd JMie JONOMDKHUM mpuiiomoM, y 60—70-x pokax XX CT. AaHWH BHJ HaBYaJIbHO-
MeAaroriyHuX irop HabyB 3HAYHOTO MOIIMPEHHS Ta TIEPETBOPUBCS Y CIIPABKHIO HABYATIbHY MOJIEIb.

Cepen HayKoOBLIB ICHye Oarato AYMOK MIOJO0 BHM3HAQUEHHS TEPMIHY «IMJAKTUYHA Tpay.
Hanpuxman, II. [linkacuctuii 3a3Hadae, mo «J/lumakThuHa Tpa— 1€ Taka KOJEKTHUBHA,
[iJIECIpsIMOBaHa HaBYaJIbHA JISUTBHICTH, KOJM KOXEH Y4YaCHUK 1 KOMaHIa B LUJIOMYy 00’ €qHaH1
BUKOHAHHSM OJIHOTO 3aB/IaHHS 1 OPIEHTYIOTh CBOIO MIOBE/IIHKY Ha MO3UTUBHUN YCIIIHUN PE3YIIbTaT»
[3, c. 169].

L. [ligmacuii po3risgae IMIAKTUYHY TPy HA OCHOBI TEXHOJIOTIi MPOOJIEeMHOr0 HaBYaHHS Ta y
CBOT# ITparli MPOMOHYE KOHIENITYa IbHI ITiIXOIU IO OpTraHi3allii Ta 3aCTOCYBaHHS I'PH Y HABYAITBHOMY
nporeci. BiH Bu3Hayae naHui BHJ T'PH K «aKTUBHA HaBYallbHA MiSJIBHICTH 3 1MIiTaIiHOTO
MOJIETIIOBaHHSI CHCTEM, SIBUIL, IpPOLECIB, SIKI BUBYAIOThCA» [5, c.207]. Ha aymky HaykoBus,
JTUAAKTUYHI ITPU JIOMOMAararoTh YYHSIM BHPIITYBaTH KOHKPETHI HaBUYaNIbHI 3aBJIaHHS Ta OJHOYACHO
MICTSTh €JIEMEHTH BHXOBHOT'O Ta PO3BHUBAJILHOIO BIUIMBY, SIKi OCOOJMBO BAXKJIMBI JUISL YCIIIITHOTO
HABYaHHS B IIKOMi. Taki irpu CHOpHUSIIOTH (OPMYBAHHIO MHCICHHS, BMIHHS 30CEpEAMTU yBary,
CTIOHYKAIOTh CaMOCTBEP/KYBATHUCS, BYATH ITiIIOPSIKOBYBATHCS TPABUJIAM TPU Ta PO3BUBAIOTH
HEOOXIIHI TS YCITIIITHOTO HaBYaHHs IKOCTi Ta 374i0Ho0CTI [4].

Ha mincraBi BUIE3a3HAYEHOTO0 MOXHA CTBEPIDKYBATH, IO JHIAKTHYHA TPa € BAKIUBUM
€JIEMEHTOM OpraHizaiii HaB4aJbHO-BUXOBHOT'O TIIpolieCy, SIKUN 0a3yeTbCs Ha ICUXOJIOI0-
(bi310J10TTYHUX OCOOIUBOCTAX yUHIB. BuMyiieHe 3amam’aTOByBaHHS YUHSMU JIEKCUYHOTO MaTepiaiy
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