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THE IMPORTANCE OF ROLE-PLAYING GAMES IN THE FOREIGN LANGUAGE
COMMUNICATIVE COMPETENCE FORMATION

Today’s process of integration and globalization requires the use of new and modern
pedagogical technologies in the educational system. Due to the increasing flow of information, the
attitude changes, and the interest in a foreign language is increased.

One of the most actual problems of our time is the formation of students’ communicative
competence based on an integrative approach, which is one of the main components of teaching a
foreign language. To achieve these goals, special attention should be paid to the development of the
communicative abilities of students learning the language, as only in this way we can achieve the free
expression of students' thoughts. Effective results in the formation of communicative competence can
be achieved through the use of games in the educational process. When learning foreign languages, the
most important role-playing games are those that simulate various aspects of human activity and social
interaction [2, p.39].

So, the aim of this paper is to consider effective methods of teaching a foreign language, as well
as the meaning and features of using role-playing games, and show their importance in the foreign
language communicative competence formation.

Nevertheless, before defining the importance of role-playing games in the foreign language
communicative competence formation it is significant to have a more detailed look at role-plays as a
pedagogical tool.

According to Roger Gower, “A role-play is when students take the part of a particular person: a
customer, a manager, a shop assistant, for example. As this person, they take part in a situation, acting
out a conversation. It is unscripted, although general ideas about what they are going to say might be
prepared beforehand. These might well come out of a text or a previous context” [5, p.105]. At the
same time, J. Harmer comments on what role-plays are as following: “Role-plays simulate the real
world, but the students are given particular roles - they are told who they are and often what they think
about a certain subject. They have to speak and act from their new character’s point of view” [6, p.
125]. We can see that in role-plays teachers can monitor what students think while being in a
particular role, but how to express opinions is up to them. Thus, role-plays are somehow open-ended
which gives students more chances to express themselves.

So, a role-play can be defined as a speaking activity that involves simulation according to
specifications given or chosen roles, takes place either in a real or imaginary situation, requires the
cooperation of the participants, and includes partial control from the teacher’s side.

The game is also a method of effective learning since it removes the contradictions between the
abstract nature of the educational subject and the real nature of the professional activity. Effective
formation of students' oral communicative skills through common teaching and learning of foreign
languages is reflected in the “Role-playing” method. It is known that today in many higher educational
institutions the method of collective teaching and learning of foreign languages is widely used. When
conducting a class using this method, the teacher participates as a spectator, and at the end gives
comments and advice. However, the teacher must organize and start the lesson taking into account the
mental, intellectual and psychological characteristics of each student. It is considered important to
create a favorable speech situation to independently introduce students to the conversation, express
their thoughts, and participate in the dialogue. So, the student, performing the main functions of the
interlocutor, is considered an observer, freely communicating, and independently thinking person.

During the formation of communicative competence, not only the knowledge of a foreign
language is developed, but also through small dramatizations of a specific topic, students are prepared
for future life situations. Following the context during the communication, they bring clarity to what
they did not understand through a question-and-answer conversation. In this situation, from the main
components of communicative competence, students turn to linguistic, pragmatic, sociolinguistic, and
strategic competencies, and through these skills, they develop the ability to conduct a conversation.

Determining the correct answers during communication is reflected in pragmatic competence
through the use of encyclopaedic knowledge. The skills of correct using of words in paragraphs,
contexts, and large texts are acquired through sociolinguistic competence. Students improve the skills
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of appropriate and correct use of various words. For example: Is he a tall man? In this sentence, the
lexical combination of tall is used incorrectly, instead of high it is necessary to use the synonym tall. Is
he a tall man? Strategic competence will help students express their thoughts by using synonymous
words instead of forgotten or unfamiliar ones, as well as the ability to use another appropriate
explanation. For example: Can you go to the cinema? In this sentence, if the student could not
recollect the word cinema, then instead of this word, he can use the expression place where you can
watch movies? [4, p.47].

J. Harmer suggests the following ways to achieve success through the use of “Role-playing”:

Prepare carefully is an explanation of the topic and situation to students and the confidence that
they have understood everything well.

Set a goal and outcome — students must fully understand the final results expected from their
activities.

Use of role cards — to perform a certain role, role cards are distributed to students according to
their level of knowledge. Students with a higher level of knowledge are assigned more complex roles,
and students with a lower level of knowledge are assigned less complex roles.

Brainstorming — before the staging begins, the group's thoughts about possible ways to use
new words in grammatical and idiomatic combinations are summarized.

Keep groups small is acceptable for students with different levels of knowledge, and also
creates conditions for more communication.

Give students time to prepare — allocate each student a certain time for independent work, as
well as for summarizing, writing and expressing thoughts.

Allow students to work at their levels — there is a differentiated approach in individual and
group work with students.

Do topical follow-up — creating conditions in the audience for the performance of the role in
the dramatization.

Do linguistic follow-up — after the performance is completed, you should comment on
correcting grammatical, lexical and phonetic errors in the students’ speech [6, p.123].

Based on the above, the stage-by-stage order of the “Role-playing” is planned in the following
sequence:

Stage 1. For the preparation of students, the topic is announced in advance and for the 1-st year
students, the roles are assigned. Together with the group, they compose the text and perform certain
roles. The teacher checks the prepared text, observes and controls the work process [1, p.14].

Stage 2. A topic is chosen for the students, the group is divided into two and it is proposed to
prepare and demonstrate the staging in a short time. At the end, the mistakes are sorted out and
corrected by the teacher [1, p.14].

Stage 3. Students are offered a more complex topic of staging and are required to demonstrate in
an extremely short time. Divided into groups, the students compose the text and distribute the roles,
then perform the dramatization in a short time [1, p.15].

Stage 4. Groups observe each other's activities, correct grammatical, lexical, and phonetic
errors, and express their feedback [1, p.15].

In the course of the research, we noted that the “Role-playing” method has a tremendous effect
on the formation of communication skills for the average school, college, or university student.

Using the “Role-playing” method, students develop the following qualities:

— passive students become more active;

— students' confidence increases;

— motivation for the lesson evokes;

— observation skills develop;

— listening skills increase;

— stimulation of critical thinking;

— teaches the rules of communication and exchange of opinions;

— enriches the vocabulary of students;

— develops the ability to search and process information;

— usage of language skills in practice;

— forms the skills of working in a group [3, p.152].
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Consequently, the teacher must constantly improve the learning process, which allows children
to effectively and efficiently assimilate the educational material. In general, for the effective
organization of the educational process of learning foreign languages, it is advisable to use various
techniques and technologies. The use of the “Role-playing” method, in order to form a communicative
competence, gradually develops, and improves such important skills as listening and speaking.

And also, through the use of the “Role-play” method, educational goals and the analysis of
various life situations, it is possible to educate an intellectually and spiritually developed, clever
person.
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Tonosama Ynana
Hayxkosuii kepisnu — ooy. /laykie Onvea

JTAJAKTUYHA I'PA SIK 3ACIB ®OPMYBAHHS AHTJIOMOBHOI JEKCUYHOI
KOMIIETEHTHOCTI YYHIB 3 KJIACY

dopMyBaHHS AaHIJIOMOBHOI JIGKCHYHOI KOMIICTCHTHOCTI VyUYHIB IIOYaTKOBOi IKOJH €
HAJ3BUYAHO BaXXIIMBUM 3aBJAHHSAM JUIl BUMTENIB, aJpke 3HAHHS JIEKCHKH, a TaKOK TPAMATHKH €
OCHOBOIO IS TIOJAJBIIIOTO PO3BHUTKY 1HITOMOBHOI KOMYHIKATHBHOI KOMIIETEHTHOCTI Ta OBOJIOIIHHS
1HO3EMHOI0O MOBOIO y TIPOIlECi MOBIICHHEBOI MisSUTbHOCTI (B ay/ilOBaHHI, TOBOpiHHI, YHWTaHHI Ta
MUCHMI), @ TOMY NUTaHHS BUOOPY 3ac00iB At epeKTUBHOro (popMyBaHHS JIEKCUYHUX HABUYOK YYHIB
MTOYATKOBOI IIKOJM € aKTyaJdbHUM y Ham 4ac [3, c. 17]. IlepcieKTUBHUM NDISIXOM HaBYaHHS Ta
BHXOBaHHS Cy4aCHHUX HIKOJSIPIB € 3aCTOCYBaHHS aKTUBHUX (DOpPM Ta METO/iB HaBYAHHS, Cepell SIKUX
JMUJAKTHYHI ITpH 3aliMaroTh mpoBigHe Miciie. Came TOMY HaIIMM 3aBJAHHIM € JIOCIIKCHHS
e(heKTHBHOCTI BUKOPHUCTaHHS TaKUX irop /Uit (hOpMyBaHHS aHTJIOMOBHOI JIEKCUYHOI KOMITETEHTHOCTI
yuHiB 3 KJacy.

BupiimeHHsM npoOlieMH BUKOPHCTAaHHS JMJAKTHYHHUX irOp Ha ypoKax aHTJIHCHKOI MOBU B
nouatkoBiii mkom 3aiimaiucs O. O. Komominoa, C. B.Poman, B. M. ®inatos, H. A. Bapuak,
H. B. Kaminceka, O. O Ilapmkosa, C. 1. lleBuenko, T. M. lllkBapina Ta iH. [lpote, sk cBimyaTh
MpoaHalli30BaHi HaMH JOCHIDKEHHS BUEHUX 1 JOCBIJ, OTPUMAHUH IIiJl YaC MENaroridHol MPaKTHKU y
3aKjajax 3arajbHOi CepeHboi OCBITH, mpoOieMa e(EeKTHBHOIO BUKOPHCTAHHS TUAAKTHYHHX irop
came i (OPMYBAaHHsS AHIJIOMOBHOI JISKCHYHOI KOMIICTCHTHOCTI Yy4HIB 3 Kiacy mnorpedye
TTOAJIBITIOTO JOCTiHKeHH. [leperiaeni BUIIe acTieKTH 00YMOBITIOIOTh aKTYaIbHICTh 00paHOi TEMH.

MeTtoto crtarti € OOrpyHTYBaHHS JOHUIBHOCTI (OpMyBaHHS aHTIOMOBHOI JIEKCHYHOI
KOMIIETEHTHOCTI 13 BHKOPHCTAaHHSAM JUIAKTHYHUX irop. Bu3nadeHa mera mependadae BHUPIMICHHS
TaKWX 3aBJIaHb: 1) BU3HAYUTHU IMOHSITTS JICKCUYHOI KOMIIETEHTHOCTI y CYYacHI METONHWII HABYaAHHS
1HO3EMHHMX MOB Ta OXapaKTEPHU3yBAaTH CKJIAJIOBI 3a3HAYCHOI KOMIIETCHTHOCTI; 2) OXapaKTepHU3yBaTH
3MicT etamiB (opMyBaHHS IHIIOMOBHOI JIEKCHYHOI KOMIIETEHTHOCTI; 3) HaBeCTH IPHUKIAIH
JTUIAKTHYHUX irOp, SIKi BHKOPHCTOBYIOThCS Ha Pi3HHUX eTarax (OopMyBaHHS IHIIOMOBHUX JIGKCHUHUX
HaBUYOK yUHIB Y 3 Kjaci.

[lepm 3a Bce BapTO BHU3HAYUTH TOHATTS JIEKCMYHOI KOMIIETEHTHOCTI y CYYacHId METOIUIIL.
JlekCcHMYHY KOMIIETEHTHICTh JOCHITHUKH TPaKTYIOTh SK 3AaTHICTH OCOOM MPaBUIBHO (HOPMYIIOBATH
CBOI BHCIIOBIIIOBAHHS Ta PO3YMITH MOBIICHHS IHINMX, IO 0a3yeThCsl HA TICHIM B3aeMOil MEBHUX
3HaHb, HABUYOK, a TAKOXK Ha JICKCHYHIHN ycBimomueHocTi [1, ¢. 215].
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