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INCLUSIVE EDUCATION IN
GREECE

Abstract. The educational system in Greece, in
terms of inclusive education, has changed a lot the last
decades in Greece, while disabled students had to
follow all these reforms in educational and social
context. In other words, along with the steps of other
countries, Greece has been making attempts to adopt
an institutional framework for integration, through a
holistic approach that will provide sustainable social
and educational environments to all children with
disabilities. Therefore, the aim of this study is to
describe the forms, models and practices of integration
during the last decades in Greece.
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Introduction

Special Education refers to the set of educational programs and services for
children with special educational needs and / or disability that are created based on their
special needs in landscaped and equipped spaces (Polychronopoulou, 2003). The main
goal of Special Education is to provide equal opportunities in education with equal
rights in education, social and professional development and in general participation in
society (Article 1, Law 3699/2008).

Another definition for Special Education according to law 2817/2000 states that:
people with special educational needs, ie people who have significant learning and
adjustment difficulties due to physical, mental, psychological, emotional and social
peculiarities, need a special enhanced form of educational assistance and special
education at all stages of their life, in order to address the difficulties in the fields of
school education and social integration.

An important development in the history of Special Education takes place after
1975 with the spread of the idea of providing special educational assistance and support
for students with special educational needs and / or disability (McCartney, 1994). The
social requirement for the integration of these students in general education schools is
instituted by the Committee of Special Education with the aim of providing special
educational services in all school districts of Special Education.

Literature Review

Special Education until 1950 in Greece, but also in the international arena has an
institutional character with the aim of ensuring social control (Soulis, 2002), while a
more institutionalized organization of Special Education aimed at the integration of
children with special educational needs or / and disability begins in the 70's. Until then
there is social and educational segregation and differentiation for people with
disabilities, who are not part of the general education system and are marginalized in
institutions outside society under the guise of different educational requirements and
needs that these children have and protecting them from the abuse of society
(Christakis, 2011). However, with the development of pedagogical sciences, a gradual
change in people's perceptions of disability and Special Education and a shift from a
medical to a social model is triggered. The philosophy of the medical model was based
on the theory that disability is a disease that needs treatment and that the difficulties of
everyday life for these people are a consequence of their own dysfunction without any
reference to the social environment in order to find solutions for personal development
(Degener, 1995). Children were treated as incompetent with the main concern of
society their assimilation violating to the highest degree their otherness. In case such a
thing was not possible, isolation and exclusion followed. Thus, this model, which for
the most part created prejudices and stereotypes and was based on the fact that
disability is rooted in the individual and needs to be rehabilitated, is being challenged
and strongly criticized by experts and organizations of the disabled (Lambropoulou &
Panteliadou, 2000).

On the contrary, the social model emphasizes the environmental, social and
cultural factors, talking about the disability of society to understand the difficulties and
needs of these people. The philosophy of this model is based on human rights, the
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equality of people in society and equal opportunities, eliminating exclusion and
recognizing the right of everyone to coexist, cooperate and interact. In addition, the
interpretation and social dimension of disability is investigated, while at the same time
more special schools are established either by private or state initiative, which,
however, did not seek the inclusion of children with special educational needs and / or
disability, but strengthened the separation between special and general education
(Soulis, 2002).

In the 1970s and 1980s, alternative integration models were developed and
research was conducted on the evaluation of these models, student progress, the
effectiveness of various intervention programs, participatory learning, collaborative
teaching, and recording attitudes for people with disabilities, special needs and
integration through support services. In the early 70's the issue of education of people
with special educational needs and / or disability became more intense and serious, as it
was reinforced by the Warnock report which drastically changed social perceptions and
transformed the problem from humanitarian to social - educational. The prevailing view
is that there are no bad students and the position of equal opportunities in education for
all children is strengthened, marking important changes in the position and education of
children with special needs (Christakis, 2011). In this way, the separation gradually
begins to be eliminated and the co-education of all children, regardless of personal
peculiarities, enters the same learning environment, ie the same classroom.

In general, in Greece, but also around the world, the opinion has prevailed
that the most appropriate educational process is inclusive education. Nevertheless,
while there have been many changes, there are differences in the degree of achievement
of the goal and the implementation of this perception between the countries
(Kypriotakis, 2001). Lambropoulou & Panteliadou (2000) typically state that in Greece
no clear steps have been taken yet in the field of Special Education, while Zoniou-
Sideri (2012) argues that school integration is an active process aimed at removing
obstacles to an education system that makes it difficult for children with disabilities to
participate. Thus, the issue of removing barriers has created many dilemmas regarding
inclusive education and needs to reconsider the theoretical principles of integration.

From Integration to Inclusion

Regarding the common education of children with or without special educational
needs and / or disability, the literature both Greek and international uses terms such as:
integration and inclusive education (Vlachou, 2000). The term integration refers to the
placement of individuals, who have distinct and different social, biological and
psychological characteristics, within the wider group - class acquiring and playing a
role within it. This placement takes place in the general schools attended by their peers
with the same curriculum (Tilstone, 2000). The theoretical framework of integration
values is democracy, respect for human rights, equal opportunities, but also acceptance,
each being an important and separate member of society (Wrigley, 2003).

According to Tony Booth & Mel Ainscow (2011) the integration process is
related to increasing participation and equal opportunities for students, while providing
appropriate support to schools in order to respond most effectively to diversity, interests
and the skills of children with special educational needs and / or disabilities. Also,
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Sebba & Ainscow (1996) report that the integration process is an attempt by schools to
respond to all students individually by reviewing the organization and delivery of the
curriculum and increasing its capacity to accommodate as many children as they wish
to attend. In a study by Bennet et al. (1999) integration was defined as the education of
individuals with a variety of abilities and special needs in general education classes
through appropriate support, while Tsinarelis (1993) refers to integration as the
acceptance of an individual or a group of individuals with different biological,
psychological and economic characteristics within a working group with its own
physical and social structures by providing external assistance to maintain this position
and acquire roles within it.

The term integration refers to the mission of all members of the educational
community in order to educate people with disabilities, so that they integrate and do not
differ from the general population of the school, ensuring their dynamic participation in
educational and social activities. According to Tsinarelis (1993), integration concerns
the mutual acceptance by a group with the development of socio-dynamic relations
without providing any external assistance with the complete absorption of the
individual while maintaining the distinct characteristics of his personality. The
inclusion of students with special educational needs and / or disabilities in the general
classroom shows that these children have not reached the appropriate level to be able to
coexist, build relationships and interact with other children as opposed to integration
where students they have the proper supplies to do this. When the child is integrated,
the special education teacher continues to provide assistance to the student not directly,
but in collaboration with the class teacher provides appropriate information to help him
succeed (Kompos, 1992). In this way it is understood that there is a sequence between
these two concepts and that in order for inclusion to take place, integration precedes.

The inclusion refers to the modification of the school institution as an institution
and organizational structure with the aim of co-education of all children with the
implementation of interventions within the school itself and not individual (Zoniou -
Sideri, 2004). The philosophy of inclusion is based on equality, parity, democracy.
According to Imellou (2004), inclusion refers to support processes for students with
special educational needs and / or disability in order to participate in the common
school curriculum, while equal co-education implies the reconstruction of the school
curriculum due to the diversity of students. It is a continuous struggle for the creation of
a better school that will be based on parity, responding to the rights of every child,
regardless of gender, mental or physical ability, nationality, socio-economic level. In an
inclusive school, inclusion is not considered an end in itself, but it is these educational
practices that go beyond the standard teaching and learning processes (UNESCO,
1994). More generally, it is a school strategy that confronts the diversity and
marginalization of specific students or groups of students in school communities
(Ainscow, 2004). In this way all children study together developing their social
relationships and people who have been marginalized until now are led to school
integration which will result in their increase in social and cultural life (Siozou, 2008).
The provision of equal opportunities and democratization in education is achieved
through joint education without discrimination and prejudices against the different until
these individuals integrate smoothly into society (Kypriotaki, 2001). Inclusive
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education is inextricably linked to justice and states that the specific characteristics of
each individual, such as gender, race, socio-cultural background and economic
background, cannot affect the right of every child to free quality education (Zoniou-
Sideri, 2000). Such learning is oriented towards the individual value of each individual
and the acceptance of diversity, providing equal educational opportunities for all,
saying that a person is considered complete only by direct contact and meeting with
different people (Zoniou-Sideri, 2000; Kypriotakis, 2001). Finally, according to Len
Barton (2003) inclusive education is not an end in itself, but a means of creating an
inclusive society based above all on human rights and equal opportunities.

In order to make this possible, it is important to make a complete overhaul of the
school units, in terms of their operation, but also of the educational system by
extension, in order to meet the educational needs of all children. The areas that need to
change for the inclusive education of all children are: educational policy, educational
programs, teaching methods and social attitudes and perceptions about disability and
unigueness of each person (Patsidou - Iliadou, 2011).

Jordan & Stanovich (2002) report that teachers who took responsibility for
inclusion increased the quality and effectiveness of their teaching compared to those
with different beliefs. A teacher's attitudes can greatly influence the success of an
inclusion program, ie whether his / her intervention teaching will be successful and will
achieve his / her teaching objectives (Mavropoulou, & Panteliadou, 2000). Thus,
through their perceptions and actions, they can pass messages of acceptance or rejection
that contribute respectively to the success or failure of the interventions, as well as to
the acceptance of diversity in the school context (Horrocks et al., 2008).

Also, another way of achieving equal opportunities, as the teachers emphasize, is
the active participation of children in learning through alternative forms of teaching (eg
excursions, projects), where they work together to achieve a goal and not the constant
attachment to the traditional sterile learning. Such an effort is also a very effective
inclusive practice, since through educational trips and visits the participation of children
in learning is increased, the activities are based on their experiences, interests and skills,
discovering and strengthening the knowledge, the collaborative method flourishes as
groups are created, where children go through roles and all acquire an object, thus
stimulating their self-feeling, their self-confidence, socializing without being
marginalized and becoming autonomous. In this way we understand that learning takes
place outside of school in informal learning environments, where teaching can be made
more direct and fun for children by using multiple sources giving them opportunities to
express their views and participate actively, something they probably could not do in
the classroom (Angelidis, 2011).

To provide equal opportunities, collaborations take place between teachers or
even with their students and parents (Ainscow et al., 2006). Teachers separate roles and
through a responsible collaboration a co-education program can be successfully
implemented (Tafa, 1998). Creating a collaborative culture inspired by respect, shared
planning, reflection and feedback leads to more effective education (Hargreaves, 1995).
Thus, the cooperation of teachers is essential for the promotion of inclusive education
by understanding the concepts of compromise, cooperation to solve a problem and
group teaching (Udvari - Solner & Thousand, 1995). We could mention that this peer
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interaction can have many positive results that will lead to the improvement of the
school. Also, in order to promote inclusive education, it is important for teachers to
discuss the issue of diversity with their students, so that there is no segregation due to
cognitive, behavioral or even external differences, while the teacher should reward the
achievements of children with special needs, thus creating a positive atmosphere in the
classroom that will result in trust (Soulis, 2008). For a more effective school, the
substantial involvement of parents in their children's learning is also considered
important. Various practices include principal and teacher meetings with parents about
children's progress, setting up support groups with parents to discuss children's
educational needs, informing parents of any changes to the curriculum, and
collaborating with each other on solving any problem that arises within the school, can
only have a positive impact on the educational process (Tikly, 2004). According to Dfes
(2004) the best schools are those that promote active participation and dialogue with
parents.

Basic principles and goals of integration

Integration is a process that promotes the learning of all children regardless of
abilities and skills without social exclusion by establishing a general child-centered
pedagogy (Soulis, 2002). Mutual understanding, acceptance of the different and respect
for all people, thus ensuring harmonious coexistence are the main pillars of integration
(Tzouriadou, 1995).

Integration to be achieved must be based on some basic principles and
conditions. An integration program, but also the pace of the learning process in it, is
always determined by the needs and adaptability of these children which will be done in
a gradual and systematic way and will not be based on schedules. A necessary principle
for the promotion of an inclusive educational policy is the object of learning, which
should not be limited to the transmission of knowledge and coverage of the curriculum,
but through activities to enable all students to be led to social learning (Zoniou - Sideri,
1998). The curriculum must have specific and individualized goals for each child, while
in addition to the assessment carried out at the beginning by the former KEDDY now
KESY it is necessary to make a formative assessment during integration, in order to
check if progress and whether there is a need to modify the short-term and long-term
goals set at the beginning of the year. This evaluation should not be limited only to the
cognitive part, but also to the development of the socio-emotional sector (Tafa, 2008).

Also, for an effective integration process, it is important to have early
intervention in infants and toddlers who are lagging behind in various fields, since the
earlier the integration takes place, the more effective it will be. According to Buysse &
Bailey (1993) early integration intervention is particularly important for three reasons.
The first concerns stereotypes and prejudices, since younger children are more likely to
accept their classmates with special educational needs and / or disabilities without
marginalizing and expressing negative emotions. The second deals with acceptance,
where the timely interaction of these students with children of normal development
within the general classroom is more likely to be achieved. Finally, the third reason is
that the early integration education process more effectively prepares children with
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special educational needs and / or disabilities to be more autonomous in the future in a
formal environment.

A necessary condition and principle for a successful integration process is the
ability of the school to meet the needs of these students both in terms of teaching staff
and buildings. The differentiation of the curriculum from the general class teacher with
the support of a special educator, but also the existence of appropriate building
infrastructure with support equipment and designed rooms are areas that contribute to
the smooth integration (Vlachou & Papadimitriou, 2004).

The main goal of integration is reconciliation with diversity and mutual
acceptance that will overcome the dividing lines by democratizing education and
teaching (Kypriotakis, 2001). With the social integration of children with special
educational needs and / or disabilities, the chances of social and educational exclusion
are reduced, achieving an equal education. In addition, another goal of integration is to
reduce prejudices and stereotypes towards people with disabilities by increasing the
social interaction of students with special educational needs and / or disability with
other children (Avramidis, 2010) giving everyone the opportunity to participate equal in
political, social and educational development. Each individual is unique and complete
with his own unique profile, his own particularities and possibilities and with the right
to equal participation in all sectors of society (Zoniou - Sideri, 1996). It also provides
people with special educational needs and / or disability with substantial access to
educational goods and common life (Soulis, 2002). In general, the goals of integration
are the socialization of people with special educational needs and / or disability, their
psycho-emotional and cognitive development, their equal participation in groups and
finally their social and professional integration later (Zoniou - Sideri, 1998).

Conclusion

In conclusion, the integration programs are individualized for each student and
aim at the development of their autonomy within the general school, his socialization,
but also at the improvement of his knowledge and talents in an environment of
recognition and acceptance feeling emotional security which will act catalysts for his
active participation in the activities (Gena, 2001). Thus, in a positive environment of
encouragement, affirmation and acceptance that will enhance self-esteem and self-
perception, students with special educational needs and / or disability will feel happy
and will be active members of the school community (Matsagouras, 1999).
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THKJIFO3UBHA OCBITA ¥ I'PEIIII

Ilapackesi Kanvyyni, acniipantka 3a crenianbHicTio Criemianpaa OcBita
TepHOMITBCHKMI HAIIOHALHUN TIENAroriyHuil yHIBepcuTeT iM. Bosomumupa
I'naTtioka, M. TepHomins, TepHOMIIbChKA 0011, Vkpaina;
vivikaltsouni@hotmail.com

Anomauin. Cucmema oceimu 6 I peyii, 3 mouxu 30py iHKIHO3UBHOI 0c8imu,
CUIbHO 3MIHUAcCA 3a ocmanHi oecamunimms 6 I peyii, 6 moi uac sax cmyoeHmu,
Wo Maroms 00OMeNCeHi MONCIUBOCMI — NOBUHMI OVIU CIOy8amu 6CiM YuM
pedopmam 8 0c8imHbOMY mMa COYIANbHOMY Koumekcmi. [Hwumu crosamu,
nopsio 3 Kpokamu iHwux Kpai, [peyia pobumv cnpobu nputinamu
IHCmumyyituni pamku Ons iHmezpayii, 3a 00NOMO2010 YiNiCHO20 NiOX00Y, AKUU
3abe3neyums cmilike coyiaivbHe ma OCBIMHE cepedosuuje Ons 6CIX Oimel 3
obmedxcenumu moocaueocmamu. Tomy memor yb020 OO0CHIONHCEHHA € ONUC
Gopm, mooeneii i npakmuk IiHmezpayii NPOMAOM OCMAHHIX OecAMUIims 8
I'peyii.

Y kommexcmi Oocniodcenns 3’acosano, wo immecpayiuMi npocpamu
IHOUBIOYaNi308aHl OISl KONCHO2O YUHS [ CHAPAMOBAHI HA PO3BUMOK 1020
CamMocmiHoCcmi 8 3a2albHOOCBIMHIN WKOJIL, 1020 COYIANi3ayiro, a MmaxKodxic Hd
B00CKOHAIEHH 11020 3HAHb | mManaumie 6 cepedosuwi BU3HAHHA mda
NPUtiHAMmMSs, NOYYmms eMoyiuHoi besneku, sike Oyoe Oismu. Kamanizamopamu
toeo axkmugHoi yuwacmi 6 OisnbHocmi. Takum 4YuHOM, Yy NO3UMUBHOM)
cepedosui 3A0XOUEHHs, CMBEPONCEHHS MA NPULUHAMMSA, WO NiO8UUUMb
CAMOOYIHKY Ma CaAMOCHPULHAMMSA, V4HI 3 0COOIUBUMU OCBIMHIMU nompebamu
ma/abo iHEaNIOHICMI0 NOYYBAMUMYMbCA WACIUBUMU MA OVOYMb AKMUBHUMU
YJIeHamMu WKIIbHOI CRITbHOMU.

Knwuosi cnosa: cneyianvna oceima; IHKIIO3UBHA 0CBIMA;, 2peybKa
cucmema oceimu.
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Ompumano: cepriers 09, 2021
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Iputinamo: sepecens 30, 2021
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