Dvoriak, S., Karagodina, O., Semigina, T. 279 RECENT ISSUES IN SOCIAL WORK
® . . ..

“] Dvoriak, S., Karagodina, O., Semigina, T.

SOClal Ork (2020). Gender competences of social work

& Education

© SW&E, 2020

UDC 305-364.4(378)

DOI: 10.25128/2520-6230.20.3.3.

Sergii Dvoriak,

Dr. in Medical Science, Professor,
Professor of Social Work and
Applied Psychology Department,
Academy of Labour, Social
Relations and Tourism, Kyiv,
Ukraine,
dvoriak.sv@socosvita.kiev.ua
ORCID ID: 0000-0002-0032-5417

Olena Karagodina,

Dr. in Medical Science, Professor,
Head of Social Work and Applied
Psychology Department,
Academy of Labour, Social
Relations and Tourism, Kyiv,
Ukraine,
karagodina.og@socosvita.kiev.ua
ORCID ID: 0000-0002-7412-5178

Tetyana Semigina,

Dr. in Political Science, Professor,
Professor of Social Work and
Applied Psychology Department,
Academy of Labour, Social
Relations and Tourism, Kyiv,
Ukraine,
semigina.tv@socosvita.kiev.ua
ORCID ID: 0000-0001-5677-1785

Avrticle history:
Received: September 02, 2020

students: do we need a transformative approach?
Social Work and Education. Vol. 7, No. 3.
Ternopil-Aberdeen, 2020. pp. 279-288. DOI:
10.25128/2520-6230.20.3.3.

GENDER COMPETENCES OF
SOCIAL WORK STUDENTS: DO
WE NEED A TRANSFORMATIVE
APPROACH?

Abstract. This paper searches for a response to
whether gender education and expected gender
competences of social workers fit the idea of
transformative gender justice proposed by Nancy Fraser.
Our research is aimed to review approaches to gender
education and expected gender competences of social
workers. We also critically look at the gender-centered
courses taught at the Ukrainian universities for social
workers.

Qualitative in nature this study is based on an
examination of gender perspective of social work
education both internationally, and in Ukraine. The
study reveals that the coexistence of various
theorizations of gender makes controversial for social
work educators and practitioners to use the gender-
centered approach to teaching and practice. Distinctions
between conservative and transformative approaches are
reviewed in different areas of social work — practice,
research, pedagogy and teaching, policy. The study’s
findings indicate that development of gender
competences requires a wide range of activities.

A set of gender competences that could be
tentatively divided into practice competences and
research competences is presented. The review of
selected educational programmes of Ukrainian
universities demonstrates needs for enhancing the
transformative approach to teaching gender competences
for social work students. Currently, training programs
for social workers are mainly focused on gender
education, rather than on the means of achieving gender
equality. They pay little attention to the gender
perspectives of research in social work.
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Introduction

The international scholars — B. Crisp (2019), J. Léssbroek, J. Radl (2019) — consider
gender education a crucial determinant for the development of the appropriate
interventions in social work. Ukrainian researchers, such as M. Demchenko,
M. Varban, N. Bulyga, L. Holtsas (2017), T. Semigina, N. Tymoshenko, (2016),
A. Voitovska (2016), A. Yaroshenko (2020) pointed out the low level of gender
competences of social work practitioners and the challenges for gender education of
social workers, and subsequently to gender-sensitive social work practice in a country.

So, our research is aimed to review existing theoretical approaches to gender
education and expected gender competences of social workers. We also critically look
at the gender-centered courses taught at the Ukrainian universities for social workers.

Our desk-review research is conducted with regard to several theoretical concepts.
Firstly, we looked on the existing situation through lenses of the structural
constructivist approach (Dominelly, 2002) stipulating that reality is constructed not by
the individual, but by society and its institutions, and the acquired knowledge is
converted into higher values.

The research findings and recommendations were also produced based on the
framework of transformative justice described by N. Fraser (2007). It takes into account
patterns of representation, interpretation and communication of the inequitable gender
differentiation is social work.

Data analysis is done by organizing, sorting into units that can be managed,
synthesize, search and find the patterns.

Results and discussions

In second-wave feminism literature, we can see the separation a concept of «sex»
from «gender»; the latter usually refers to a set of social expectations that may be
challenged (Oakley, 1972). However, sometimes this notion of gender as a set of
cultural practices has been reduced to role or identity, so that gender is treated as a
preexisting characteristic or property of the individual. The modern feminist theories
stress that gender is a social relationship, based upon the promotion of hierarchy, and
that is reiterated through interactions in everyday life (Hicks, 2015).

So, overall, gender is viewed as a characteristic acquired and passed on through
socialization or reproduction of structural forms. Some social work literature consider
gender as a ground for similarity and shared purpose (Strega et al., 2013), while other
suggest to look at gender as a practice and insist on its contextualization within late or
reflexive modernity (Dunk-West & Verity, 2013).

Social work academics refer to gender as a social or cultural set of ideas reflecting
normative assumptions (Smith, 1990), but they also make reference to gender as a
practice encouraging social workers to reflect upon their own assumptions and values
about gender (Sheach-Leith et al., 2011).
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J. Hanmer and D. Statham (1999) propose a «woman-centred practice» term’ and
stress that, since women are the majority of social workers and service users, a
commonality of gendered experience, along the lines of ‘‘being female, their
relationships with men, children, living within the family, employment and working
conditions’’ (Hanmer & Statham, 1999, p. 18), forms the basis of social change through
social work.

The social and structural gender injustice matters are not always viewed as social
problems to be addressed by social workers or welfare policy. Within the conservative
paradigm of thinking the gender differentiation is considered as ‘normal’, and injustice
is being justified as ‘traditional’ division between sexes. This paradigm attempts to
position women and femininity in relation to the more valued, men and masculinity,
and for women this implies the need to be considered «attractive» or «desirable»
(Smith, 1990).

While the status model of gender justice (Fraser, 2007) refers to the intersections of
gender and socio-economic injustice, and states that arising from the enduring
public/private (‘productive’/‘reproductive’) division of labor, gender specific modes of
exploitation, marginalization and deprivation continue to be generated. Fraser theorizes
the aims of redistributive justice as associated with eliminating gender specific modes
of exploitation, marginalisation and deprivation through transforming the inequities
produced by a gendered political economy. This model determines the construction of
justice by society in the following two dimensions: 1) institutionalized gender policy;
2) self-esteem, which is formed under the influence of other people in the social
environment (Fraser, 2007).

Feminists in social work (Domimelly, 2002; Orme, 2001) have drawn attention to
the prevalence of sexist attitudes and practices in welfare policy and social services.

Critical awareness (Flemet al., 2017) and critical reflections (Keddie, 2006) could be
regarded as drivers of transformative approach. Moreover, S. Butler-Mokoro and
L. Grant (2018) acknowledge difference and multisystemic oppression while
simultaneously stress the importance of solidarity when it comes to feminist social
work practice and social change.

It is worth to point out that the coexistence of various theorizations of gender makes
controversial for social work educators and practitioners to use the gender-centered
approach to teaching and practice. The review of above mentioned and other recent
publications (Howie & Tauchert, 2019), Featherstone et. al., 2010, Lesko$ek, 2019)
allows producing a conceptual mapping of gender theories and approaches that have
substantial meaning for social work (Figure 1).
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Figure 1. Conceptual mapping of the gender theories and views on gender issues

With regard to analytical principles: (1) gender analysis, (2) awareness of power
relations, (3) analysis of welfare services as structures of oppression, and (4) utilization
of feminist language (Roni & Krumer-Nevo, 2016), the distinction between
conservative and transformative approaches could be observed in different areas of
social work — practice (Norman & Wheeler, 1996, Scourfield, 2006), research (Howie
& Tauchert, 2019), pedagogy and teaching (Cramer, 1995, Leskosek, 2019, Levin et al.,
2015), policy (Dominelly, 2002; Orme, 2001). For example, Orme argues that the
““gender politics of social work has to include the relationship between the helper and
those who require help, and ... between the individual and the state’” (Orme, 2001,
p. 14). Figure 2 presents the differences between the conservative and transformative
approaches within the professional social work.

Current global social work standards promote anti-discriminatory and empowering
approaches. The Global Definition of Social Work, the Global Ethical Principle, as well
as the Global Standards for Social Work Education and Training — key documents by
the International Federation of Social Workers and International Association of Schools
of Social Work (IASSW, 2020) — clearly emphasize the transformative approaches to
gender issues, and call to address the issues of gender inequality. Thus, competences of
social work students developed in the higher educational institutions in accordance with
the views of professional community should include a gender perspective.
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Figure 2. Conservative and transformative approaches to gender issues within the
professional social work

Social work education should lead to the formation of social workers’ gender
competence as an integrated set of values, attitudes, knowledge, skills, abilities
regarding the gender component of human rights, which is acquired in the learning
process, and allows to effectively implementing the principle of equal rights and
opportunities.

We share the ideas of academics (The Catalan University Quality Assurance
Agency, 2019, Goode et al., 2020) who had proposed a set of gender competences that
could be tentatively divided into practice competences and research competences. The
Figure 3 provides detailed lists of such competences that could be reputed as
transformative.

Does our analysis of international practice make sense for Ukraine and its social
work education?

Ukraine shares the tradition of the post-Soviet region where women are highly
educated and make significant economic contributions to support their families through
employment. However, their views about gender roles remain controversial, and it is
also unclear whether opportunity structures and social mobility have influenced these
views (Urbaeva, 2019). The patriarchal social structure and policy dominate in the
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Ukrainian society. The social work practice partially reflects the dominant masculine
culture. The limited evidence on the preparedness of social workers to assume
responsibility to tackle gender injustice exists (Yaroshenko, 2020).

Social Work PRACTICE Social Work RESEARCH
Gender Competences Gender Competences
Students can carry out Students can carry out
activities to increase academic research and
awareness of the factors that analytical work with a gender

sustain gender stereotypes perspective

and to confront injustice

o  Students can distinguish the effects of the
variables sex and gender in theoretical and
empirical analyses.

o They can identify the contributions of
gender studies to the subject of their
research.

o They produce, compile and interpret
empirical data in a gender-sensitive way.

o They can create and use qualitative and
quantitative indicators, including statistics,
to gain a better understanding of gender
inequality and the different needs,
circumstances, values and aspirations of
women and men.

o  Students can define activities that help '
o They can identify the intersection of gender :

i others to become aware of the

! consequences for individuals and for

| society of sexually differentiated

I socialization.

o They propose measures to raise

E awareness of, make visible and combat

! gender-based violence and LGBTI-phobia.
' o They formulate proposals to promote

| gender equality and combat gender-based
| violence and LGBTI-phobia in different

i settings (school, family, workplace,

! community) and among different groups.

' o They make proposals to promote gender

| equality and non-discrimination in the

I organizational structures of government

| bodies, companies and NGOs.

E o They can distinguish social policies with a
! gender perspective from those that

! disregard it, and assess their

inequality with other dimensions of
inequality (age, class, race, sexuality and
gender identity/expression, ableness, etc.).

o They can identify and analyze the structural
causes and effects of violence against
women and other types of gender-based
violence.

o They are familiar with and use the

consequences. s .
o Their use of language is inclusive and contributions of women and gender studies
) in their discipline.
non-sexist.

o  They identify and problematize gender
roles, stereotypes and biases in their
discipline or the exercise of their profession.

Figure 3. Gender competences of social workers within the transformative approach
(adapted from The Catalan University Quality Assurance Agency (2019, Goode et al., (2020))

The review of educational programmes of the Ukrainian universities (Academy of
Labour, Social Relations and Tourism; National University of Kyiv-Mohyla Academy;
Pavlo Tychyna Uman State Pedagogical University; Taras Schevchenko National
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University of Kyiv; Zhytomyr lvan Franko State University) gives grounds to
distinguish three areas of gender training of social workers:

1) inclusion of the gender component in various disciplines, both those that form the
general competencies of social workers (mainly by introducing relevant topics to the
content of traditional disciplines of the socio-humanitarian cycle) and those courses
designed to form professional competencies;

2) inclusion of gender-themed courses in bachelor's and master's programs in social
work, such as "Gender Socialization", "Gender Psychology”, "Gender Sociology",
"Gender Studies", etc.;

3) development and implementation of specialized courses aimed at strengthening
the gender sensitivity of social work practice, in particular: "Gender aspects of social
work", "Feminist social work", "Fundamentals of gender theory and practice", "Social
work with women™ (Karagodina & Semigina, 2020).

The transformative capacities of Ukrainian universities and particular courses to
address issues of gender equity in social work are not high. Training programs for
social workers are mainly focused on gender education, rather than on the means of
achieving gender equality. They pay little attention to the gender perspectives of
research in social work. Therefore, it is unlikely that Ukrainian students of social work
are prepared and ready to implement the ideas of transformative gender justice.

All in all, different aspects of social work education and its context might be seen as
either enabling or constraining a transformative redistributive and cultural gender
justice within and beyond the contexts of higher education as a social institute in
Ukraine.

So, the curricula of Ukrainian social work education should be revised in line with
international professional documents stressing the gender equity and justice (IASSW,
2020). A necessary prerequisite for the development of gender competence of social
workers can also include the availability of quality educational literature, free from
gender stereotypes, and methodological developments that teach the implementation of
gender-sensitive approaches in social work.

Moreover, the development of the profeminist professional culture of social workers
seems to be crucially important for Ukraine in order to introduce a transformative
approach to shaping gender competences.

Concluding remarks

In social work international standards the demand for transformative approach is
evident. It calls to address issues of gender inequality and gender-based stereotypes. In
social work professional reality, gender-sensitive services and social change oriented
approaches co-exist with oppressive, conservative practice. Thus, social work educators
should be clear the approach they choose to pursue in their students.

So far, Ukrainian social work education was not distinctly based on the ideas of the
transformative gender justice, the courses do not undoubtedly stress the importance of
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solidarity and social change. The main focus of gender training is on gender roles and
gender socialization, but not on the power balance in society. Pedagogy and
philosophical considerations should be shifted in order to prepare students to confront
injustice and to carry out academic research and analytical work within a gender
perspective.

References

Butler-Mokoro, S., Grant, L. (eds) (2018). Feminist Perspectives on Social Work
Practice: The Intersecting Lives of Women in the 21st Century. New York: Oxford
University Press.

Cramer, E. (1995). Feminist pedagogy and teaching social work practice with
groups: A case study. Journal of Teaching in Social Work, 11, 193-215.

Crisp, B. R. (2019). Social Work Education: Moving the Profession into the Future.
Australian Social Work, 72 (1), 3-7.

Demchenko, M., Varban, M., Bulyga, N., Holtsas, L. (2017). Gender-sensitive harm
reduction interventions in ukraine: clients' perspective. Visnyk APSVT, 3, 12-25.

Dominelli, L. (2002). Feminist Social Work Theory and Practice. Basingstoke:
Palgrave.

Dunk-West, P., Verity, F. (2013). Sociological Social Work. Farnham: Ashgate.

Featherstone, B., Hooper, C-A., Scourfield, J., et al. (eds) (2010). Gender and Child
Welfare in Society. Chichester: Wiley-Blackwell

Flem, A. L. et al. (2017). Revitalizing Social Work Education Through Global and
Critical Awareness: Examples from Three Scandinavian Schools of Social Work.
European Journal of Social Work, 20(1), 76-87.

Fraser, N. (2007). Feminist politics in the age of recognition: A two-dimensional
approach to gender justice. Studies in Social Justice, 1 (1), 23-35.

Goode, R. W. et al. (2020). Preparing Social Workers to Confront Social Injustice
and Oppression: Evaluating the Role of Social Work Education. Social Work, Retrievrd
from: https://doi.org/10.1093/sw/swaa018

Hanmer, J., Statham, D. (1999). Women and Social Work: Towards a Woman-
Centred Practice, 2nd ed. Basingstoke: Macmillan.

Hicks, S. (2015). Social work and gender: An argument for practical
accounts. Qualitative Social Work, 14(4), 471-487.

Howie, G., Tauchert, A. (2019). Gender, Teaching and Research in Higher
Education: Challenges for the 21st Century. London: Routledge.

IASSW  (2020). Global Social Work Documents. Retrieved from:
https://www.iassw-aiets.org/

Karagodina, O., Semigina, T. (2020). Henderna osvita u pidhotovtsi sotsial'nykh
pratsivnykiv. Reprezentatsiya osvitnikh dosyahnen’, mas-media ta rol’ filolohiyi u
suchasniy systemi nauk. [Gender education in the training of social workers].
Representation of educational achievements, mass media and the role of philology in

Social Work and Education, Vol. 7, No 3, 2020



Dvoriak, S., Karagodina, O., Semigina, T. 287 RECENT ISSUES IN SOCIAL WORK

the modern system of sciences. Retrieved from:
https://ojs.ukrlogos.in.ua/index.php/monographs/article/view/4457 [In Ukrainian].

Keddie, A. (2006) Pedagogies and critical reflection: key understandings for
transformative gender justice. Gender and Education, 18 (1), 99-114.

Leskosek, V., (ed.) (2009). Teaching gender in social work : Teaching with gender.
European women's studies in international and interdisciplinary classrooms. Utrect
Zuidam Uith of Drukkerijen.

Levin, D.S., Woodford, M. R., Gutiérrez, L. M, Luke, K.P. (2015). Graduate Social
Work Faculty’s Support for Educational Content on Women and on Sexism. Social
Work, 60 (4), 351-359.

Lossbroek, J., Radl, J. (2019). Teaching older workers new tricks: Workplace
practices and gender training differences in nine European countries. Ageing and
Society, 39(10), 2170-2193.

Norman, J., Wheeler, B. (1996). Gender-sensitive social work practice: a model for
education. Journal of Social Work Education, 32(2), 203-213.

Oakley, A. (1972). Sex, Gender and Society. London: Temple Smith

Orme, J. (2001). Gender and Community Care: Social Work and Social Care
Perspectives. Basingstoke: Palgrave.

Roni, E.-L., Krumer-Nevo, M. (2016). Feminist Social Work: Practice and Theory
of Practice. Social Work, 61(3), 245-254.

Scourfield, J. (2006). Placing Gender in Social Work: The Local and National
Dimensions of Gender Relations. Social Work Education, 25 (7), 665-679.

Semigina, T., & Tymoshenko, N. (2016). «I feel alivel»: Developing an
empowering intervention for HIV-positive women in Ukraine. Social Dialogue, 14, 28—
31.

Sheach-Leith, V., Sutherland, M., Gibson N. (2011). Gender. In: Yuill C and Gibson
A (eds). Sociology for Social Work: An Introduction (pp. 45-68). London: SAGE.

Smith, D. E. (1990). Texts, Facts, and Femininity: Exploring the Relations of
Ruling. London: Routledge.

Strega, S., Krane, J., Lapierre, S. et al. (eds) (2013). Failure to Protect: Moving
Beyond Gendered Responses. Halifax: Fernwood Publishing.

The Catalan University Quality Assurance Agency (2019). General framework for
incorporating the gender perspective in higher education teaching. Retrieved from:
http://www.aqu.cat/doc/doc_21331700_1.pdf

Urbaeva, J. (2019). Opportunity, Social Mobility, and Women’s Views on Gender
Roles in Central Asia. Social Work, 64 (3), 207-215.

Voitovska, A. I. (2016). Gender socialization of students (by the experience of the
Center of Gender Education in USPU). Scientific World Journal, 11 (8), 78-81.

Yaroshenko, A. (2020). Gender biases of foster parent applicants: old new
stereotypes? Pedagogical concept and its features, social work and linguology. Dallas:

Primedia eLaunch LLS. Retrieved from:
https://ojs.ukrlogos.in.ua/index.php/monographs/article/view/4491

Social Work and Education, Vol. 7, No 3, 2020



Dvoriak, S., Karagodina, O., Semigina, T. 288 RECENT ISSUES IN SOCIAL WORK

TEHJEPHI KOMIETEHTHOCTI CTYJAEHTIB
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Anomauisn. Lls cmamms wykae 6ionogiob Ha me, yu 30i2acmucs 2eHoepHa
oceima ma OYiKV6aHi 2eHOepHi KomnemeHyil couiaibHUx npauieHUKie 3 10ecio
mpanchopmamusnoi remoeproi cnpageoiusocmi, 3anpononosanoiro Henci
@peiizep. Hawe oocniooicenns cnpsamosane Ha 021580 NiOX00ié 00 2eHOepHOol
0CBIMU MA OYIKVEAHUX 2eHOEPHUX KOMNEeMeHmMHoCmell COUIAIbHUX NPAUIGHUKIE.
Mu maxoorc Kpumuuyno OuGUMOCH HA I[EHOEPHO OPICHMOBAHI KVDCU, SKI
BUKIAOAIOMBCSL 6 VKDAIHCLKUX VHIGepcumemax 0JI5 COUIANbHUX NPAUIBHUKIE.

AHxicne 3a ceoim xapakxmepom ue 00CaiodceHHs: 6azyemvpcs Ha 6UBYEHMHI
2enoepHol  nepcnekmueu  oceimu 68 2anv3i coulaivioi pobomu AK  HA
MicHapoonomy pieui, max 1 6 Yxkpaini. Hocnioowcenns eusensiae, uo
CNIBICHYBAHHSA DI3HUX Meopill TeHoepy pobums cynepeuiusum O0Jisi neoazozié ma
npakmuxie couianbHoi pobomu  BUKOPUCMAHHA 2eHOePHO-0PIEHMO8AH020
nioxooy 00 eukiadanHs ma npakmuxu. Poszenanymo 6iOMinHOCmI  MidiC
KOHCepeamueHum ma mpanchopmayiunum nioxooamu 7V pisHux coepax
couianvbHoi pobomu — y npakmuui, 00CAIONCEHHsX, Neoa2o2iyl ma SUKIAOAHH],
nonimuui. Pesynemamu 0ocniodicenns 6KaA3Viomv HA me, WO PO36UMOK
2EHOEPHUX KOMNEeMEHMHOCMell BUMA2AE WUDOKO20 KOJld 3AX0018.

Ipeocmasnerno nabip 2endepruux Komnemenmuocme, ki MOICHA YMOGHO
00'conamu v 061 epynu — npakmuysi ma 00CAIOHUUbKL. AHANIZ 0esaKux OCEImHIxX
npozpam YKpaiHCcbKux VHieepcumemis O0emoucmpye nompebu y 600CKOHANEHHI
mpancopmayitino2o nioxooy 00 GUKIAOAHHA 2EHOEPHUX KOoMNemeHmuocmen
cmyoenmie couianvioi pobomu. B oanuil uac nasuanwui npozpamu  0Js
COUIANbHUX NPAUIGHUKIE 8 OCHOBHOMY 30CepeONCeHl Ha 2eHOepHill oceimi, a He
Ha 3acobax 0ocsichHeHHs 2eHOepHOi pienocmi. Bonu npudingioms manio ysazu
2eHOEPHUM NePCNeKMUBAM OOCTIOHNCEHb V COUIANbHIU POOOMI.

Knrouoei cnoea: cenoepua oceima; 2enoepra couianizayis, 2eHoepHd
KOMNemenmHiCmy;, 2eHOepHA PIGHICMb; 2eHOepHA CNpABedausicmy; COYIanbHA
poboma..
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