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THE CONCEPT OF AN
EFFECTIVE TEACHER
THROUGH THE EYES OF GREEK
TEACHERS AND STUDENTS: A
LITERATURE REVIEW

Abstract. In recent years there has been
increasing interest on the identification of the
characteristics of an ‘effective’ teacher within an
‘effective’ school, where school leakage will be
minimal and academic success given. Law 1566 of
1985 defines the purpose of primary and secondary
education as follows: The purpose of primary and
secondary education is to contribute to the
comprehensive,  harmonious and  balanced
development of the students’ mental and
psychosomatic powers so that, regardless of their
origin, the opportunity to become integrated
personalities and to live creatively. The present
paper analyzes the basic characteristics of an
effective teacher through the eyes of Greek
teachers and students.
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Introduction

In modern teaching and pedagogy, the concept of a good teacher is often identified
with that of an effective teacher. Effectiveness mainly refers to the results of the
teaching effort and is therefore considered more objective than that of the good teacher.
Then, the term "effective” is used as we often find it in the literature. But when it comes
to the research done, we prefer the characterization of "good" or "better" as it is the
subjective opinion of each student that we tested in our research. The need to evaluate
the teacher and the quality of education has resulted in research being conducted to
identify the characteristics of an effective teacher. Such surveys have been conducted in
Greece since 1990 and onwards (Davidson, Major & Michaelsen, 2014), but research in
this direction has not established how effective the teacher is, neither did the institutions
for the evaluation of the educational project (Galassi, 2017).

Ajayi (2014) describes ten types of behavior to define the concept of the teacher that
refer to the teacher’s effectiveness. He distinguishes them in basic types of behavior
(clarity, diversity, task commitment, involvement in the learning process and moderate
to high successful students) and in catalytic behaviors (teacher use of ideas, lesson
structure, technique of learning) questions, encouraging students and excitement). Other
researchers (Harris, 2019) propose a teacher evaluation system based on observation of
teaching giving five key observation axes: teaching techniques, course of teaching and
the way of presenting the material, organization and management of the classroom, the
learning environment and the communication climate of the classroom, the professional
development and the responsibility of the teachers. Kyrgiridis et al., (2014) research
combines the characteristics of an effective teacher as follows: a) systematic b) friendly
c) capable of oral communication d) enthusiastic e) personalizes teaching and f) is able
to educationally use and utilize modern technological tools. According to Coe et al.,
(2014), the best teachers do not just focus on what students should learn, or how they
will teach the lesson, but give equal weight to how they will enhance the learning
process.

Banks & Banks (2019) defined the seven principles of effective teaching as part of
the research conducted by the American Association of Higher Education (AAHE).
After fifty years of research data collection, it has finally come to the definition of the
seven principles of an effective teacher, which are: encouraging students to contact with
the teacher, encouraging student collaboration, encouraging active learning, providing
immediate feedback to students, inspiring high expectations of their students, and
finally respecting students' diverse talents and ways of learning (Caboni, Mundy &
Duesterhaus, 2014). As Dimitrov (2014) points out, these seven principles offer an
important breakthrough for effective teaching and emphasize student-teacher
interaction.

As it turned out, the definition of a good teacher and the description of his/her
abilities and characteristics that lead to effective teaching have been the subject of much
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research. At the same time various theoretical approaches, mainly to the sciences we
call "human sciences", have provided the theoretical framework for supporting various
research hypotheses. In the following we will discuss the theoretical approaches to
pedagogical psychology and how they interpret the role of the teacher, describing in
particular the views of the representative of C. Rogers' humanitarian approach. Finally,
we will describe the characteristics of an effective teacher through the results of studies
that were based on teacher and student judgments.

Literature review

Research data on the definition of the concept of an effective teacher in
teachers’ views

Many researchers have repeatedly sought to define those characteristics of the
attitudes and behaviors of teachers that constitute effective teaching and distinguish the
effective teacher. This goal is not easy as there are conflicting values, different
theoretical and methodological approaches to the subject and at the same time there are
many sources of relevant information (Little, Akin-Little & O’ Neill, 2015). One source
of research data is teachers themselves in self-reports and when they express judgment
about colleagues. A second source of data to characterize the effective teacher is
students as they have direct access to what teachers in the classroom do (Hills, 2018).
We will try to record the characteristics of the good teacher as they are evaluated and
described by the teachers themselves.

Special reference is made to surveys in which students describe the characteristics of
a good teacher as our research examines the concept of a good teacher through students'
judgments.

Teachers' judgments of the characteristics of the effective teacher have been the
subject of much research. Moreland & Levine (2014) collected research results that
linked teachers' personality traits to effective teaching. In order to process the results,
he/she divided the research into three categories: those with teacher-to-peer
descriptions, those with teacher self-reports, and finally student-based surveys.
Research has shown that teachers, when described by their peers, regard the personality
traits that describe the teacher as social and enthusiastic, supportive in their
relationships with others, highly self-esteem, flexible, emotionally stable, friendly and
responsible, associated with the effectiveness of teachers. Whereas when research is
based on teachers' self-reports, the above personality traits are not linked to effective
teaching. This is because, as shown in the research by Moreland & Levine (2014), when
teachers are asked to judge their self-efficacy they focus on students rather than on their
own personality traits.

Similar investigations were also carried out in Greece. The first survey of teachers'
self-concept was conducted in primary and secondary teachers. Teachers who
participated in Professor Xochellis' (2016) research believe that their work is a common
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pedagogical mission and a function of their pedagogical and psychological education.
Although they feel insecure in their work, they are generally satisfied with their
profession, which they see primarily as a contribution to the shaping of the younger
generation, and think they have moderate authority in society.

They also believe that their studies have proved useful for their work, especially
their pedagogical studies and, above all, their internships." According to the same
research, "primary education representatives perceive the teacher's work primarily as a
pedagogical mission, whereas for most secondary education representatives the role of
the specialized teacher-scientist is paramount™ (p. 28). -29).

The second research was conducted by Shafto, Goodman & Griffiths (2014).
Secondary school teachers were asked to answer two closed questions. Each question
described seven characteristics that teachers had to prioritize in order of importance.
The first question was, "What do you think is bothering your students about a teacher's
behavior?" The answers given in order of importance were: to discriminate students in
the classroom, to humiliate and offend students, to refuse to listen to the students'
opinion, to not be imposed in the classroom, to teach only with good students, not
having enough knowledge, being authoritarian. The second question that secondary
school teachers were asked to answer was: "What do you think will please students in a
teacher's behavior?" The answers in order of importance were: to encourage students in
their endeavors, to understand the lesson, to discuss with their students the topics of
interest to them, to have humor, to calculate their students' opinion, helping those with
learning disabilities, spending time without a lesson.

Teachers, when asked to express their views on good teacher characteristics and
effective teaching, often raise the issue of their education in the pedagogical schools. In
many of these schools the pedagogical courses are scarce and voluntary and there is a
lack of sufficient practical training. Teachers report that in order to pursue their
profession they have resorted to their own memories, or to information gained from
their colleagues with experience (Fensham, 2018). In addition, teachers emphasize the
need for systematic training and the support structures that will support their work.

The concept of a 'good teacher' through students’ judgments

Interpersonal communication and students' interaction with teachers, as well as the
concept of a 'good teacher' model for students are issues that have occasionally aroused
the research interest of education scholars. The stereotype that emerges from these
studies of students' perception of the effective teacher' is that the teacher must be:
rigorous and fair, clear and interesting, pleasant and understanding (Konings et al.,
2014).

Students have been overestimated and sometimes overlooked as a source of
information for evaluating teachers and their work. The subject has been of interest to
researchers from a long time who have dealt with factors that may influence students’
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assessments. A review of research studies shows that different forms of assessment lead
to different directions and judgments regarding effective teacher. Student evaluation is
usually associated with learning, when the learning outcomes are positive and the rating
is high. Fauth et al., (2014) collected 75 years of research data in order to investigate
the validity and reliability of teacher evaluations by their students. Among his/her other
notes that mainly concern students 'prejudices related to their previous experience, the
time the lesson is taught, the teacher's expected grade, and the type of lesson as a
parameter that influences students' ratings. In particular, the courses in the humanities
are rated higher than those in the natural sciences and technical subjects.

Next, we will talk about some research in which students define the characteristics
of an effective teacher, either as an ideal model or as describing the best teacher in their
school life. In Fook (2015) study, students describe teachers who made a difference in
their lives and consider them important. Students describe these teachers as allies and
experts. An educator is considered effective when he/she / she combines having
something important to say, while being open, genuine, and honest with his/her or her
students. After studying hundreds of questionnaires and episodes during the course, it
was concluded that, regardless of age, culture, and personal characteristics, students
describe two general sets of characteristics of an effective teacher: reliability and
authenticity.

Reliability, according to Brookfield's analysis, is a concept defined by students as
feeling that the teacher has something important to say or offer and whatever that is
(skills, knowledge, inspiration, wisdom, information) it will be useful for them to learn.
Reliable teachers seem to have a breadth of knowledge, intuition, wisdom, experience
that transcends students' knowledge. The same researcher refers to the indicators that
determine reliability, as they emerged from his/her research and always in accordance
with students' judgments (Lundgren & Poell, 2016):

* Specialization. The management of the competences and skills that the teacher is
going to transfer to his/her students. He/she knows what to do, he/she has clear
knowledge. He/she gives the impression of an expert. Can handle unexpected events
and questions with confidence.

* The experience. Students appreciate the teacher's experience in the subject he/she
is teaching. The fact that their teachers' judgment is based on previous experience is
appreciated, while at the same time they are able to organize their activities based on
that experience.

* Intelligence and logic. The ability of the teacher to explain the conclusions, the
lesson plan and the evaluation methods.

+ Confidence and certainty. The ability to provide feedback and the assurance that
the students understood the right thing.

Authenticity, on the other hand, is defined by students as the feeling that the teacher
is open and honest and tries to help his/her students learn. Teachers with authenticity
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attributes are not sneaky, they do not have "hidden papers" and thus gain the confidence
of their students.

At the same time, they are people with flesh and bones, with excitement,
weaknesses, emotions. They do not hide behind behaviors that are considered
appropriate for the title of professor. As Owen (2014) report, genuine teachers strive to
do what is good for their students in any environment and in any context and are
perceived as such by their students. Students consider that teachers who are their allies
in learning are genuine, can trust them, are open and honest in negotiating, who care
about how their students feel and focus on achieving the learning goals of the
educational practice. According to Mentzer, Becker & Sutton (2015), authenticity is
about teaching who you are. Beres & Fook (2019) also defined the authenticity
indicators which are: consent and consistency. it is about the consistency of words and
deeds, full disclosure. making the criteria, expectations and goals of each action known
in the educational process from the outset. knowing all this is important for building
trust relationships, sensitivity and responsibility. trying to help students with what they
know, what they want to learn and what students expect from the lesson, humanity.
teachers are people with flesh and bones, with enthusiasm who report autobiographical
events and recognize difficulties. Grouping the dimensions of effective teaching and the
characteristics of good teachers, as defined in relevant student surveys, has been the
subject of some of the studies that we will mention below.

Kuczynski, Parkin & Pitman (2014) study is a systematic synthesis of research
conducted primarily by students in colleges in South America and Canada. The research
review evaluates students’ views of teaching in relation to habits, behaviors, and
educational practices. The studies that were collected were categorized into three types:
(a) studies in which students describe the ideal teacher; (b) studies in which students
define the characteristics they consider particularly important for teaching; and (c)
studies in which students describe the best teacher they've ever had.

The features described as important are nineteen: raising the interest, the excitement
of the subject being taught, the knowledge of the subject, the preparation and
organization of the lesson, the clarity and understanding of teaching, the ability of oral
speech, the sensitivity and interest regarding the learning level of the classroom and
progress achieved, clarity in subject matters and requirements, nature and value of
educational material, nature and usefulness of supplementary materials and aids,
teaching lesson (and size of study material), impartiality, managing classroom
difficulties, quality and frequency of feedback to students, encouraging questions and
discussion, thought provoking, encouraging free thinking, interest and students' respect
and friendliness, availability and supportive attitude.

The classification of the characteristics varies according to the type of surveys
mentioned above and the type of questions, i.e. whether the questions were closed or
open. The researcher Kobavashi, Zappa-Hollman & Duff (2017) after applying factor
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analysis identified three structures grouping the characteristics mentioned above. These
three structures are: (a) presentation of material, (b) facilitating learning, and (c)
regulating learning. The presentation of the material constitutes the teacher's work as
the presenter of the subject, in the role of the acting person or the conveyor of
knowledge. It includes features such as course organization, knowledge of the subject,
and interest. The second set of traits (facilitating learning) includes traits such as
friendly attitude, interest and respect for students, availability and supportive attitude.
When students answer open-ended questions, the characteristics of this group are first
ranked in describing both the ideal and the best teacher in their school life. The third
group described as learning regulation includes the teacher's activities as an
administrator of classroom problems and the characteristic of impartiality.

Similar results were also given by Benton & Cashin (2014) study investigating the
dimensions of educational effectiveness as distinguished in student evaluations from a
collection of seventeen studies. The researchers tried to create a “common core" of
factors. The analysis revealed four factors, three of which were strongly correlated. The
three factors relate to the teacher and, in particular, to his/her role as a teacher, as a
personality and as a regulator of everyday classroom situations. The fourth factor
includes some general issues related to administrative competence, subject knowledge,
selection of appropriate educational material.

Lyons & Kuron (2014) in their research presented nine dimensions in the definition
of a good teacher, after analyzing data they collected with a tool they designed to
evaluate the educational work and, subsequently, the teachers by the students. The
dimensions cited by Marsh are: student learning outcomes, teacher excitement, course
organization, team members 'interactions, interpersonal relationships, students' sense of
security, how they are tested and scored, the tasks assigned, the amount of work
required. Lyons & Kuron (2014) argues that student evaluation is the only indicator of
how effective teaching is.

Conclusions

Describing and classifying the characteristics of an effective teacher is mainly a
descending classification of competencies and behaviors that the research participants
consider important. These features are usually grouped ex post. Indicatively we refer to
the Brookfield grouping which speaks of two sets of competences and behaviors and
integrates them into the concepts of authenticity and credibility, where authenticity
refers to attitudes and behaviors in the teacher-student relationship and credibility refers
to their role as transmitters, knowledge and topics that describe the knowledge of the
subject, the organization of the lesson, the clear learning objectives. A similar grouping
of features is also made by Kobayashi, Zappa-Hollman & Duff (2017) with the
structures of (a) presentation of material, (b) facilitating learning, and (c) regulating
learning.
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Summarizing the results of the above surveys, we find that students evaluate
positively both teacher personality traits and subject knowledge. The characteristics that
determine a good teacher and define his/her role through teachers' views are related
both to the pedagogical role of teachers and to their role as holders of knowledge they
offer to their students. Specifically, the characteristics reported describe the teacher's
pedagogical role on the one hand (encourages his/her students in their endeavors,
discusses with their students the issues of interest to them, has humor, considers
students’ opinions, is capable of managing classroom problems, can control his/her own
behavior) and his/her role as a specialist scientist (focuses on students, shows
enthusiasm for teaching, uses appropriate teaching methods and knows the subject
taught).
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E®EKTUBHUI BUNTEJIb OYNMA I'PEIIBKHUX
HEJATI'OI'IB TA YUHIB: OI'JIAA JITEPATYPHU

Ilpoxonic TI'imoyciac, acnipanm TepHoniibcbK020 HAYIOHANLHOZO NEOA202iYHO20
yHigsepcumemy imeni Borooumupa I'namrwoxa, gimousias@gmail.com

Anomauia. Bnpoooeiic ocmauuix pokie 3pocmac inmepec 00 GUIHAYEHHS
xapaxmepucmux "egpexmuenoco" euumens 6 "epexmusnin” wxoni, sKi € 6ANCIUBUM
YUHHUKOM 3MEHUEHHST GIOMOKY VUHIE mMa NOKPAWeHHS iX aKadeMmiumux OOCASHEeHb.
Yunne 3aKOHO0ABCMBO BU3HAYAE MENY NOYAMKOB0I Ma cepeoHboi 0C8Iimu K CRPUSIHHSL
6CeOIUHOMY,  2APMOHIIHOMY ma  30A1AHCOBAHOMY  PO3GUMKY — DPO3YMOBUX — Md
ACUXOCOMAMUYHUX — Pecypci@ YYHI6 3 Memoio iX CMAHOBNeHHA AK  YILICHUX
ocobucmocmeti, 30amMHUX MEOPUO peanizysamu c8oi 30i0HOCmi i dHcumu HOBHOYIHHUM
ACUMMAM, HE3ANENCHO BI0 IX noxodocenHs ma iHwux uwunHukie. Peanizayis danoeo
3G60aHHSL 3HAYHOIO MIPOIO 3AAENHCUMb IO MO20, HACKIIbKU eeKmusHo yuumeni
BUKOHYIOMb 6010 NpOogheciiiny OidnbHicmb. Y 0anomy O00CRIONCEHHT NPOAHANIZ08AHO
OCHOBHI XapaKmepucmuxu epexmusHo2o uumeis 3 MOYKU 30pPy ePeybKux yuumenie ma
yunig. Mema OocniddcenHs noaseana y GU3HAYEHHI XAPAKMEPUCUK epeKmusHozo
guumeris K ix po3ymiloms Kuo408i YUaCHUKU HABUAbHO20 NpoYecy — cami yuumeni ma
Ix yuHi.

Teopemuuror OCHOB0K O00CHIONCEHHA NOCAYHCUNU PYHOAMEHMATbHI NOJIONHCEHHS
nedazociuHol NCUxon02ii npo poib Yuumens y HaguaibHoMy npoyeci ma 2yMaHicmuyHoi
napaouemu K. Poodscepca npo 3HaueHHs MidcocoOUCMICHOL 83aeMO0ii y nedazoziunill
disnbHocmi. [[na docsaeHenHs memu 00CiONCceH s 6Y10 30ilCHEHO 020 00CAIONHCEHD, 8
AKUX  ONUCYIOMbCA  XAPAKMEPUCMUKY, CMAGIeHHA ma N06ediHKa, HNpUMAaMAaHHi
epexmuenomy neoazocy. lxceperom Oanux y npoamanizo8anux OOCHIONCEHHAX O)au
cami nedazozu ma yuHi.

Y3acanvnuenna pesynomamie ananizy 00380a5€ KOHCmamygeamu, wWo OilbUicms
icHytlouux onucie ma kiacugixayii egexmusnozo euumens 0yOVIOMbCs HA OCHOGL ix
DPAHICYBAHHSL 810 OLIbUL BANCIUBUX 00 MEHUL BANCIUBUX MA ONUCYIOMb 30€0i1bUl020 084
8UOU KOMNeMmeHYIl, N08 A3aHUX 3 ABMEeHMUYHICIIO ma 008Ipor. AemeHmuuHicmy
CIMOCYEMbCS CMABTIEHHSI MA NOBEOIHKU Y 8IOHOCUHAX GUUMENb-YYeHb, d 008ipa — iX poai
SAK  nepedasavié 3HAHL MA XAPAKMEPU3VE 3HAHHS HpeoMemy, GMIHHA CMasumu
HasuanvbHi yini ma Odocieamu ix, opeauizogyeamu  OisIbHICMb  YYHIE  MOWO.
Bemanoesneno, wjo ons cmyoenmie 8a)ciusuMu € 5K 0COOUCMICHI AKOCMI gYumers, max
i 3HauHA HUM npeomema. Xapakmepucmuky, Wo BUHAYAIONMb XOPOUL020 8YUMENs 3
MOUKU 30py GUUMENI6 NOG A3AHI SK 3 iX Nedazo2iunor poamo (3a0Xouye yuni@ y ixHix
NOYUHAHHAX, 002080PIOE 3 VUHAMU HUMU YIKAGI Ol HUX NUMAHHS, MAE NOYYMMsL
2yMopy, 8paxo8ye OYMKY YuHi8, 30amHuti Ypasiamu npodiemamu 6 Kidci, Moodce
KOHMPONIO8amu  61ACHy NOGeJiHKy MmMowjo), max i 3 iXHbOIO pOLNI0 HOCIi@ 3HAHb
(30cepeddcyemvcsa Ha OCGIMHIX NOMPebax YuHia, GUAGIAEC eHMY3ia3M 00 BUKIAOAHHS,
BUKOPUCMOBYE 8IONOBIOHI MeMOOU HABHUAHHSL, 3HAE NPeoMem, Wo BUKIA0AE MOU0).

Knrouoei cnosa: epexmusnuii euumenv; ehekmuena wKoIQ; MINCOCOOUCMICHI
CMOCYHKU;, ehekmusHicmb; neda2ozikd.
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