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NpOSIBISIETHCS, HA TyMKYy A. beprcona, B Tomy, 1o mig 4ac cHy (IpHpPOAHOro abo IITYYHOTO)
3a3BUYail LIJIKOBUTO MPUXOBAHE MHUHYJIE «3HAXOAUTh y cOOl CHJIM MEPECTYyNHUTH Yepe3 Mopir
cBigomocti» [1, ¢. 257].

Crnoraau, mogiOHO 70 CHIB, CKIAMAIOTHCS 3 KPHXT, yJaMKiB, acoliariii, abcypIHOCTeH 1
MoTpeOyIOTh HAJA3BHYAHO 00EPEKHOTO CTaBleHHS 10 cebe, 60 MArOTh 3BUYKY PO3UYHHSITHCS B
MOBITP1, KOJIM XTOCh HAMAra€ThCs X TAyMauuTH. o1, HIOU i «TOpTypaMu», BOHU TOBOPSTH yCe,
IO BiJ HUX BHMarawoTh («Bupytoumii ¢oHTan»). 3BijcK BiIMOBAa NMHUChMEHHHMKA JaBaTH SIKICh
nedinimii. €1uHe, MmO HOMY 3aJUIIAEThCS, — ONMUCYBAaTH BCE TakK, SIK BOHO OyJio, HE Jal0uu
MOSICHEHb. Y IBUIKOIIMHHOMY CYy4aCHOMY HEMOJKJIMBO BIOBUTH BaXJIMBICTH Ti€l UM 1HIIOL MOIII,
tomy st M. Banb3epa Hemae HIiUOTro HeBaXJIMBOTO. by ib-sika neranb 3aciyroBye Ha yBary. TiIbKU
3r0JIOM, O3UPAIOYHCh Ha3a]l, MOXKHA 3PO3YMITH 3HAYCHHS CBOIX MEPEKUBAHbD.

M. Banb3ep BOavae 3aBAaHHs MHUCbMEHHUKA B TOMY, 1100 TOTPUMYBATHCS MPABIUBOCTI i
4ecHOCTI omnoBiai. MuHyIe, SK 1 COH, HE BapTO TIYyMauyWTH, 100 He 3pyHHYBaTH WOTo B3aralli,
MO>KHA TUIbKM HaMaraTUCs sIKHAaWTOYHIIIE HOTO OMUCATH.

ToranbHa 30pi€HTOBAHICTh HA MUHYJIE TIOPODKY€E BIIMOBIHE CTABJICHHS JI0 TPAAMIIHHOTO,
emiyHoro. M. Banbsep cyMmye 3a TUMHU YyacaMu, KOJIY JIFOJJM CTABUJIMCH 10 CBOT'O MUHYJIOTO 1 TPAAUIIIH
3 MOMIAHOKO 1 BIATIOBIAAIBHICTIO, IParHy4yH OyTH TiTHAMH CBOIX T€pOiYHMX MpenKiB. bk Bix BTpatn
HIMEIIBKOI HaIlIOHAJILHOI TpaauIlii BUABIsAETbes B ineanizanii XIX cromirrs. ['epoi M. Banb3epa — 1ie
JIFO/TH, SIKI HAPOMJIMCS HEBYACHO, BOHH TTOYYBAIOTHCS Ty>KUMH y CBOIH Cy4acHOCTI.

Jns M. Banp3epa icHye MHHYJE KOJIEKTHBHE Ta iHAMBIAyanbHe. Odimiiiai mapomi i
1a0JIOHHU, SIKUMU CITOBHEHE KOJICKTUBHE MUHYJIC, IEPETBOPIOIOTH HOT0 Ha CBOEPITHUMN «MYy3€i», e
BCTAHOBJICHO HETIOXUTHI HOPMH 1 IpaBuiia rpu. BiacHe munyse — HaBnaku, He30arHeHHe. MuHyne
B pOMaHax HIMEIBKOTro Mpo3aika iCHY€E TUTbKH SK YacTHHA cy4acHOro. CyCIUIbCTBO PETIAMEHTYE
CTaBJICHHS JI0 KOJIEKTUBHOTO MUHYJIOTO, TAKUM YHHOM, MUHYJIE CTA€ MPOYKTOM Cy4acCHOCTI.

SIKI10 PO3MIISIIATH TOTIOCH B pOMaHaX MUChbMEHHHKA, TO BCI BOHH TIPEJICTABIICH] Treorpadi€eio
Himeuunnu, equHIM BUHATKOM € poMaH «[IpuGiii», aist skoro posropraerbesa B Amepuili. Baxxinuse
MicIle B XyJJO’)KHbOMY CBiTi pomaHiB M. Banb3epa 3aiimae boneHcbke 03epo, 3 SKHMM OB’ si3aHE BCE
KUTTS MUCbMEHHUKA. SIK OIUCye aBTOp, 1€ T€ MICIE, /1€ MOBITPS «CONOAKE Bif icTopii» [3, c. 26].
Taki Benmki micta, sk ['amOypr, L tyTTrapr, bepiin, 3 ABIsSIOTHCS B CIOKETHIH JIiHIT pOMaHIB K
BiJI0Opa’keHHS OMO3HIIIT «MiChKa [IUBLII3allis / TPOBIHIIIMHE KUTTS.
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FLIPPED CLASSROOM IN EFL TEACHING: ISSUES TO CONSIDER

Flipped classroom is referred to as one of the most excitement advancements in the modern

classroom instruction. Its most cited properties include “active engagement”, “individual attention”,
“active learning”, “individual learning space”, “interactive learning environment”, etc. These are
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some of the buzzwords in EFL teaching that highlight one of the most important shifts in the field:
a strong emphasis on the learner. This shift has attached a greater importance to the learner-centred
model of teaching, which has effected significant changes in teacher and learner roles, EFL methods
and approaches to teaching and learning [4, p. 22].

The topicality of the research into flipped classroom in EFL teaching is stipulated by the
fact that it is a new concept for both learners and teachers. It seems to be the method that may be an
effective response to such situations as the Covid-19 pandemic and war in terms of EFL teaching
and learning in Ukrainian basic secondary school.

The present paper is part of wider research into the ways of using flipped classroom
instruction in EFL teaching. At this stage, it aims to outline the challenges EFL teachers and learners
may face while implementing flipped classroom into their EFL teaching and learning practices.

Flipped classroom is described as innovative teaching and learning model. Though it is
defined differently, the most common explanation places emphasis on integrating the audio-visual
learning materials into teaching so that learners have to use them out of class and/or at home before
the lesson [5, p. 92].

According to the findings of literature review, the issues connected with flipped classroom
are as follows:

e Lack of learners’ motivation and self-discipline — a necessary prerequisite for the
efficacy of flipped instruction is high level of learners’ motivation and discipline.
Although one of the positive final outcomes of flipped classroom proves to be learners’
motivation to learn and learning independence, launching flipped instruction requires
learners to be motivated and disciplines form the very start. However, if they haven’t
experienced the flipped learning format before, they may be demotivated by the less
conventional setup [1]. Moreover, in order to prepare for in-class tasks, learners need
to be self-disciplined. Otherwise, they may participate in class without having studied
the lesson, which makes the method ineffective.

e Learners’ varied learning styles, beliefs and attitudes — a class may be composed of
learners who have different learning styles and different learning experience [3]. In
addition, learners’ beliefs and attitudes towards learning and teaching may also affect
the success of flipped classroom instruction.

e Lack of necessary equipment — this factor relates to both: teachers and learners.
Teachers need up-to-date equipment in order to create teaching materials for classes.
However, ‘poor quality, faulty and out-of-date ICT equipment’ is one of the most
common reasons why teachers do not implement flipped classroom into their teaching
practices [1]. Learners may also have limited access to technical equipment due to
technical and financial issues [2].

e Lack of teaching resources relates to the issue of content of teaching and learning.
Content is vital to ensuring high-quality teaching. It is often the care that the
introduction of a new teaching method requires the development of new teaching
materials. This involves two issues: the quality of the teaching content and teachers’
ICT skills. More specifically, teachers must ensure the high quality of the resources
used in flipped classroom with regard to their content. Moreover, teachers also need
ICT skills to design and develop teaching resources using technological advances. In
flipped classroom learners are provided with learning material which is enriched with
video and audio technology.

e The increasing workload of teachers is directly related to the need to develop new
teaching materials [Yavuz, p. 240]

To conclude, flipped classroom is a new teaching/learning model that may bring a lot of
benefits with regard to EFL classes. However, its implementation requires active involvement of
both: teachers and learners. Moreover, there are issues such as ICT provisioning at schools, which
are the responsibility of school administrations.
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ALTERNATIVE ASSESSMENT IN EFL CLASSROOM

Nowadays there are a large number of new methods which can make assessment and
evaluation of students’ skills and knowledge in foreign languages more accurate and credible than
ever before.

Assessment is an essential part of education. It helps the teacher to evaluate the knowledge
of students, estimate the progress of the learner and decide what next steps should be taken to
maintain the progress. Assessment is used to affect the student’s determination to learn the language
and, in the future, to develop their skills.

The problem of control over the students’ level of knowledge has always been relevant for
pedagogical science. Henceforth, it is one of the most studied. Forms and methods of control, their
functions and specifics, together with consideration of specific subject, age, and even the type of
educational institution, were subject to experimental verification [1, p. 812]. Moreover, recent shift
from traditional teacher-centred EFL teaching to communicative student-centred language
instruction has called for search for new types of assessment that will go in line with changes in the
methodology of EFL teaching. This call for a new type of assessment, coupled with the limitations
of traditional assessment, stipulates the topicality of our research into alternative assessment in the
EFL classroom.

This paper is part of wider research that focuses on exploring the state of the art of
assessment in a basic secondary school in Ukraine and alternative assessment in particular. It aims
to outline alternative assessment in the EFL classroom regarding its definition, forms and functions.

Alternative assessment offers a new vision of assessment in EFL teaching. In particular, it
reshapes assessment so that its primary focus is shifted from evaluation to diagnosis, which aims to
determine the level of achievement of goals and includes control, verification, evaluation, identifying
the dynamics of educational change, redefining goals and adjusting learning etc [2, p. 107].
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