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EFL TEACHERS’ ATTITUDES AND EXPERIENCE
IN CONTINUING PROFESSIONAL DEVELOPMENT

Today more than ever, the leading place in the system of education is given to the teacher
who is well versed in new information and communication technologies. And to the one who is at
the forefront of social and educational transformations; who is motivated, competent, qualified; who
has academic freedom and develops professionally throughout life.

The epoch of innovative social development increases the requirements for the modern teacher,
requires constant improvement of his/her skills and qualities. As a result, teachers are likely to search
for new pedagogical systems, techniques, organizational forms, methods of teaching and learning.

The topicality of the research into teachers’ CPD perspectives is stipulated by the important
role professional development plays in the improvement of the quality of teaching and learning.

Therefore, at this stage the present research aims to identify the English teachers’ attitudes
to continual professional development.

In our research we put emphasis on CPD as the key element for meeting today's educational
needs and demands. It helps to keep up with the pace of change; to become more effective in the
workplace; to stay up-to-date, interesting and, at the same time, interested. Professional
development can be defined as “the process by which teachers acquire the new knowledge, skills, and
values that positively impact students”. [9, p. 17]. Thomas Guskey (2000) states that “one constant
finding in the research literature is that notable improvements in education almost never take place in
the absence of professional development.” [5, p. 4]. However, Day’s (1999) definition of CPD
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encompasses all behaviours which are intended to effect change in the classroom: “Professional
development consists of all natural learning experiences and those conscious and planned activities
which are intended to be of direct or indirect benefit to the individual, group or school, which
contribute, through these, to the quality of education in the classroom. It is the process by which, alone
and with others, teachers review, renew and extend their commitment as change agents to the moral
purpose of teaching; and by which they acquire and develop critically the knowledge, skills and
emotional intelligence essential to good professional thinking, planning and practice with children,
young people and colleagues throughout each phase of their teaching lives.” [2, p. 4].

The action research was conducted in Uzhhorod Taras Shevchenko linguistic gymnasium.
The participants of this research study were 10 EFL teachers. Their age ranged from twenty-three
to fifty. Quantitative data were collected using structured survey, while qualitative data were
gathered with the help of the observation. The structured survey consisted of ten questions with
answer options. The questions aimed at identifying and exploring EFL teachers’ opinions, beliefs
and preferences regarding CPD.

According to the findings of the survey (Q1), CPD courses are essential and integral part of
every teacher’s carrier path. Furthermore, teachers tend to take part in such courses at least once a
year. Some of the participants seem enthusiastic and curious about the possibility of developing and
improving their knowledge and skills. As a result, they try to evolve themselves two or even more
times a year (Q1). Also, EFL teachers are willing to participate in different types of CPD and mostly
agree that professional development courses have a great impact on their proficiency and teaching
performance (Q2). This may be accounted for by a wide range of benefits CPD provides, some of
which are as follows:

- it builds confidence and credibility;

- it extends the depth of your knowledge and understanding;
- it helps keep pace with the current standards;

- it ensures that you stay up-to-date;

- it makes you more productive and efficient;

- it gives you the possibility to earn more, etc.

Another issue that the research findings raise is the importance and value of the quality of
continual professional development courses for EFL teachers (Q3). The results of this survey
question indicate that the quality of continual professional development courses is good, however,
it is not high. All the drawbacks of CPD courses should be identified, taken into account and
eradicated as high-quality CPD has a significant effect on both teachers’ performance and students'
learning achievements and outcomes.

As it has been already mentioned, there are a lot of reasons for taking part in professional
development courses (Q4). It is interesting to note that most respondents are interested in improving
teaching effectiveness and up-to-date materials and techniques. This may be explained by the fact
that the majority of the teachers is motivated by the curiosity and achievements displayed by their
students. They like to see that their work is not useless, but rather valued and appreciated. Every
pupil deserves to have someone who believes in them. And that someone should be undoubtedly a
teacher. Surely, a high salary and opportunities of further promotion are great ways to motivate
teachers for further development, but, fortunately, not the most important. On the other hand, there
are some factors which can prevent teachers from taking part in professional development courses
(Q5). These findings are rather disappointing. The majority of those who responded to this item do
not have time because of their personal responsibilities. The others feel lack of employer's support
and do not find the professional development courses that are offered useful and informative.

What is clear from the data is that there are a lot of possible professional delivery formats (Q6).
The teachers’ interests vary a lot and they depend on various external and internal factors. Series of
topic-related workshops are of strong interest among the teachers. A possible explanation for this
might be that workshops are usually designed for people who work in the same field. As a result,
people can easily share their personal experience, ideas and beliefs. Another possible explanation for
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this is that workshops are often participatory. They give the participants a chance to practice skills and
techniques that are under discussion. In-class observations and experience exchange are of moderate
interest. But all of the professional delivery formats have their advantages and disadvantages and
should be chosen thoughtfully according to the main purpose of development.

The next questions of the survey in this study sought to determine the teachers' preferences
of place and scheduling of the professional development courses (Q7, Q9). The data indicate that
the majority of the respondents prefer to participate in CPD courses at work or not far from their
homes, and also during school calendar days.

Nevertheless, a vivid and effective CPD courses are supposed to be various and involve
different fields for development (Q8). What interests the EFL teachers the most is up-to-date
teaching methods and techniques. Knowledge and understanding of the subject field, classroom
management and personal management are also highly needed and requested professional topics.
Moreover, all the teachers should, if possible, evolve in each of the suggested fields of professional
development. Each field should be taken into account equally and thoughtfully. Since it is the
teacher’s performance built on the combination of them that can lead to a real learners’ success and
great achievements. The EFL teachers’ motivation proves to be dependent on the employer’s
appreciation and the role of a school (Q10). A great part of those who took part in the questionnaire
feel themselves knowledgeable regarding the content they are assigned to teach. However, the EFL
teachers do not receive enough support. The findings of the research show that school should play
attention to its teachers’ professional growth, provide support for employees, and encourage and
facilitate collaboration among the teaching staff.

Hence, the conclusion may be drawn that EFL teachers’ CPD is a dynamic construct that
evolves provided the necessary conditions are created. It should be noted that both teachers and
school are responsible for the establishment of these conditions. CPD proves to create and offer EFL
teachers new and exciting opportunities, yet, they may seem challenging and demanding. It is really
a difficult task for teachers to stay up-to-date in order to meet changing learners’ needs, desires and
interests. Hence, the cooperation between EFL teachers and school (their employer) seems to be an
effective solution.
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OBPA3HA XAPAKTEPUCTHKA JIIHI'BOKYJIBTYPHOI'O TUITAXKY
«IIEPIIA JIEAD» B AHTJIOMOBHOMY NNOJITUYHOMY JUCKYPCI

[TonstTss nminrBokynbTypHuid TuUnax (JIKT) crano ogHuM 3 HaWBaKIUBIMIMX TOHSTTIB
niHrBokynsToposorii. Ha mogarky XXI cr. Oynu chopmMoBaHi JTIHTBOKYJIBTYPOJIOTIYHI IIKOJIH.
B. B. Bopo6iios, B. I. Kapacuk, B. B. Koecos, B. I'. KocTtomapos, B. B. KpacHux,
10. C. Crenanos, B. H. Texist po3risigany y cBOiX HAyKOBHX MPALAX 3arallbHOTEOPETUYHI TUTAaHHS
3B’SI3Ky MOBH Ta KYyJIbTypH, BITHOCHH CBi1JIOMOCTI, CHUIKYBaHHs, IIIHHOCTeH, MOBU. Ha croroaHi
JHTBOKYJIBTYPOJIOTISI — O/IMH 13 TPOBIIHUX HANPSAMIB JIHIBICTHYHHUX JOCIIIKEHb.

JIKT € THMOBHM NpEICTaBHUKOM IIEBHOTO OKPEMOTO HApOAY, KW ICHY€ B KOJEKTHBHIN
CB1IOMOCTI, PO3Mi3HAETHCA KYJIBTYPOIO IIbOI'0 HAPOAY 1 MOXKe HaJIe)XKaTH JI0 IIEBHOT COLIaIbHOI TPYIH
[3, c. 153]. IIpo rmuboke BuBYeHHS MOBO3HABISIME TOHATTSI JIKT cBiTuuTh HEaOUSKHIA TOCBIT OITUCY
i moxemoBanHs KoHkpeTHHX JIKT Ha Mmatepiami amMepuKaHCHKOI MOBHOI CBIZJIOMOCTI, 30Kpema
«amepukancekuii agBokat» (€. B. ['ynsieBa) Ta «amepukancbkuii ranrcrep» (1O. B. KakiueBa). ¥V
cBoix gociikeHHsax €. B. bakymoBa posrisHyna o0pa3 aMepUKaHCHKOTO IMOJNITHKAa B MOBI;
B. M. Paggan  3MmonenmtoBana  THMaX  «aMEpUKAaHCBKUH  cymepMmen»; M. B. Mimenko —
«aMepUKaHCKUK KoBOOD». Omnurcani TUNaXxi BiAOMBAIOTh aMEPUKAHCHKI MOBH1 CTEPEOTHIIH [2, ¢. 24].

JIKT € pi3HOBHIOM KOHIIETITY, TOMY BiH Ma€ NOHATIHHY, 00pa3Hy W LIHHICHY CKJIQJOBI.
[TonsATiiiHA CcKJal0Ba THMAXy 3a3BUYail JOCHIDKYEThCS 3a JOIMOMOIOI0 aHajli3y CIOBHHKOBHX
neQiHilif, K1 J0MOMaraloTh BCTAHOBUTH KOHCTHUTYTHBHI O3HaKu MOHATTS. OOpa3Hi U LIHHICHI
JOMIHAHTH TUTAXY aKTyali30BaHi B MOBI Y BHUIJISIII MOBHUX OJIMHUILG, IO aleIo0Th 10 HBOTO, 1
MOXXYyTh OyTH BHSBJIEHI 3a JIOIOMOIOK I1HTEPIPETATUBHOIO aHANlI3y NPEUEeIeHTHUX 1
KPEOJIi30BaHUX TEKCTiB, TEKCTIB TBOPIB XYIOXKHBOI JiTeparypu Ta auckypcy 3MI [5, c. 27].
OO0pa3Ha ckJagoBa YacTHHA JIHTBOKYJIBTYPHOTO THUITAXY «IEpIla Jeal» MpeAcTaBiIeHa TaKHUMHU
XapakTepuUCTUKaMu: 1) 306niwininl euenad: 11 XapaKTEepUCTHKA Oe3locepeHbO IMOB’si3aHa i3
[IHHICHOIO OPIEHTAIIIEI0 — TPArHeHHSIM BUTJISIIATH 1/1€aIbHO, JOPOTO, TApHO, PO3KIIIHO, CTUIIHHO;
el TUMaXk MapKyloTh BUCOKI Mi0opH, Oe310raHHa 3a4icka Ta B Mipy SICKpaBUH Makisik, J0pOTi,
MO/JIHI CYKHI Ta B3yTTsl BiJ] BIIOMHX BUPOOHUKIB; 2) @iK: «mepliua je/li» — )KIHKa CEpeTHbOr0 BIKY,
sIKa BXKe JI0CsATIIa MEBHOTO COLIANBbHOTO CTaTyCy, Mae yio0iIeHy poOoTy 3a npodeciero Ta TOYHO
3Ha€, MO XO0Y€ BiJ JKUTTA; 3) CIMEUHUN CMaH: «Iepuia Jea» acOoMI0eThCA 13 3aMiXHBOIO,
YCIILIHOIO JXIHKOIO [4]; 4) micue nposcusanna ma oopas scummsa’ rocronuns binoro nomy. B
000B’SI3KH «IEPILIO] JIEJ» BXOJAUTh Y4acCTh B MOJITUYHUX KaMIMaHisX, yIPaBIiHHSA TOCIOIapCTBOM
y bimomy nomi, akTUBI3M MO0 COIIiaNIbHUX MpoOJjeM Ta mpeAcTaBHUNTBO [Ipe3uaeHta Ha
odimiitHUX Ta IepeMOHIaIbHUX 3ax0/axX. Tak sk mepii JieAi 3a3Buyail myOIiKyloTh CBOT MEMyapH,
K1 CIIPUAMAIOTHCS K TMOTEHIIIHHI JpKepea J0AaTKOBO1, TpaBAKBOi iH(GOopMaIlii mpo ajaMiHicTparil
iX YOJIOBIKIB, Ta OCKIJTBKH T'POMAJICHKICTh 3aIliKaBlieHa B ITUX JKIHKaX CaMHX IO co0i1, mepIri Jiei
YacTO 3&JIMIIAIOTh B IIEHTPl yBarW I€ JOBrO MiCJs 3aKiHYEHHS TEPMIHY MpPe3UJIEHTCTBA iX
YOJIOBIKIB;, D) omouenns: «uepiia jea» 3aBXKId BUMOIIHMBA 0 CBOrO OTOYEHHS, JO SKOTO
HaJIe)KaTh BIUIMBOBI JIIOJM Ta MPEICTABHUKU MOJITHYHOI IHAYCTPIi; e THUIMaX XKIHKU 3aBXKIU
HaMaraeThcs IepedyBaT B OTOYCHHI MOJIITUYHUX Ta aKTUBALIMHKX JiH; 6) x00i [1, c. 36].
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