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Abstract

Aim. The aim of the research is to identify and analyse the particularities of a 
dual model of practical professional and educational training of future vocational 
school teachers in Germany; to outline the prospects for the use of advanced ideas 
and positive experience of such a model in the training teachers in higher pedago-
gical educational institutions.

Methods. The following methods have been used: interpretative - analyti-
cal method, some elements of general philosophical dialectical method (analysis, 
synthesis, analogy, comparing, systematisation, generalisation); empirical level 
methods (interview, observation); the method of theoretical generalisation. 

Results. The prospects of using the positive experience of a dual model of prac-
tical professional and pedagogical training of teachers of vocational school in Ger-
many in a similar practice of teacher training have been determined: initiation of 
previous practical activity in the production of the chosen speciality as a necessary 
prerequisite for admission to a higher education institution; introduction of peda-
gogical internship; cooperation of higher education institutions with enterprises, 
institutions and organisations. 

Conclusion. A dual model of organising practical vocational training for future 
vocational school teachers, guarantees a high level of practical training for higher 
education applicants, makes balance among the educational needs of young people, 
labour market requirements and educational opportunities.

Originality. The structure and content of the practical training of future profes-
sional school teachers in Germany have been characterised; the features of a dual 
model approach to its organisation have been investigated.

Keywords: vocational school teacher, practical vocational training, occupational 
practice, school practice, pedagogical internship, duality, Germany

Introduction

In the countries of the European Union, a dual model of vocational edu-
cation and training, so-called Dual Vocational Training System, is consi-

dered to be a specific tool for redressing the imbalance among the growing 
needs of young people, the labour market demands, and the potential of 
the educational sphere. This actualises the need to study the foreign system 
of dual training, in particular, the system of teachers training in Germany. 
After all, one of the main factors ensuring a high level of economic deve-
lopment in this country is vocational school teacher training that prepares 
a highly skilled workforce involved in the production of material goods 
and services to meet the needs of the population. The German teacher tra-
ining system has an ideal international reputation, a long tradition of dual 
system training, and its educational institutions are traditionally active on 
the global education market (Turchyn, 2003).
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Literature Review

The results of studying various scientific works show, that Ukrainian 
comparative scientists are constantly interested in problems of formation 
and development of pedagogical education in Germany. Different aspects 
of the German model of teacher training have been studied by Liudmyla 
Pukhovska (2009, 2011). The didactic basis of professional training of the 
future teachers in Federal Republic of Germany have been analysed in Nata-
lia Kozak’s scientific research (2000). Serhii Bobrakov (2012) has characteri-
sed the practical orientation of professional training teachers in Germany. 
Certain aspects of setting up and operation of training the teaching staff for 
vocational education institutions are covered in the paper by Nelli Abash-
kina (1998, 2002). Andriy Turchyn studied the theory of training teachers 
for vocational education institutions in Germany (2003); the particularities 
of the practical training of future teachers in Germany has been outlined in 
the work by the group of researches (Turchyn et al., 2022). The researches of 
German scientists Dieter Arndt (2002), Reinhard Bader (1998), Günter Weber 
(1995), Wilhelm Holfelder (1991), Horst Lutter (1999) deal with vocational 
pedagogical training of the future vocational teachers in the Federal Republic 
of Germany, and are essential for the paper under research. The results of 
analysis of pedagogical literary sources have shown that the problem of dual 
model training of vocational school teachers in Germany is not developed 
enough and has not been the subject of sole scientific study.

In the above-mentioned context, the aim of the paper is the following: to 
detect and to analyse the peculiarities of practical professional pedagogical 
training of the future vocational school teachers in Germany and to outline 
which progressive ideas from this country’s experience are being used in 
the implementation of a dual higher pedagogical education in Ukraine. 

According to the aim, the following tasks were set: to characterise the 
structure and the contents of practical training of the future vocational 
school teachers in Germany; study the peculiarities of dual approach orga-
nisation and application; to determine the peculiarities of using the positive 
experience of a dual model of practical professional and pedagogical tra-
ining of vocational school teachers in Germany in the practice of pedagogi-
cal training in Ukraine.

Research Methods

To solve the tasks and achieve the goals the following methods of scientific 
research have been used: interpretative - analytical method, on the basis of 
which the study of Ukrainian and foreign literature sources was conducted, as 
well as some elements of general philosophical dialectical method – analysis, 
synthesis, analogy, comparison, systematisation, generalisation; methods of 
empirical level (interview, observation), which allowed us to analyse the pecu-
liarities of training the vocational school teachers in Germany and the imple-
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mentation of a dual model of training in educational institutions in Ukraine; 
the method of theoretical generalisation, which allowed us to analyse the out-
going statements of the research as well as to make the general conclusions and 
estimations, and to substantiate the practical recommendations. The methodo-
logical background of the study is presented by the epistemology statements 
about interrelations and interdependence of the objective reality phenomena, 
the unity of theory and practice; the statements of synergetic philosophy about 
the process of development interpretation; the main methodological principles 
of systematic, objective, scientific, comprehensive study of phenomena and 
processes and comprehensive use of research methods.

Results of the Discussion

The main aim of training teachers in Germany is to develop their pro-
fessionalism. Its formation during academic studies in higher education 
institutions is viewed as a process which can be accomplished when the 
unity and interpenetration of theoretical and practical training is provided. 
Hence, interrelation of theoretical knowledge and practical work by specia-
lity has always been and still remains the central component in the voca-
tional school teachers’ training. The specific elements able us to solve this 
instructional and strategic problem, due to the dual educational program-
mes of vocational school teachers’ training, are practical vocational educa-
tion by speciality in production, school pedagogical practice and pedagogi-
cal internship (Schulz, 1990).

Training in the company, which is focused on acquiring practical know-
ledge, is complemented by classes at vocational training institutions. It 
is compulsory for all students and takes place throughout their studies. 
Depending on the speciality and academic year, students have between 8 
and 12 hours of theory one or two days a week. It may happen, especially 
if there are only a few students in a particular speciality, that the voca-
tional institution is located far from the training company. Because it is 
difficult for students to commute to and from school every day, studies are 
often organised in blocks: students can attend school for up to eight con-
secutive weeks. The teaching material is divided into two parts: the first is 
work-related theoretical knowledge relevant to the profession concerned 
(two-thirds of the Curriculum), and the second is general subjects such as 
German, Mathematics, Politics, Economics and Sociology, Foreign Langu-
ages, Religious Studies, and Physical Education (one-third of the Curricu-
lum). In German classes, students practise effective oral and written com-
prehensions, which is an important prerequisite for their future work. The 
content of vocational education and training is determined by the relevant 
model of the Curricula (Rindfleisch & Maennig-Fortmann, 2015).

Teaching is organised according to so-called “fields of study”: the lear-
ning material and competencies related to the profession are not taught in 
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blocks, but are based on real professional situations. This didactic structure 
helps the vocational schools to be more responsive to the individual needs 
of the students, which is an advantage, because it has a very large target 
group: former students from all types of schools in Germany. Students are 
regularly tested on the teaching material and their results are recorded on 
a report card. The transfer of the students to the next year takes place irre-
spective of the grades. In agreement with the educational institution, the 
period of study may be extended and the school year may be repeated.

Vocational practical training of the future vocational school teachers in 
Germany is held during three stages: industrial internship, school intern-
ship, pedagogical internship (Referendariat).

Practical Professional Training in Production  
(Industrial Internship)

Practical professional training in production lasts 48-52 weeks. The 
importance of such training should be emphasised, as at least three-mon-
ths’ industrial internship is the necessary condition for entering most higher 
education institutions, the rest have to be completed during academic stu-
dies before taking the First State Exam. 

The first stage of vocational industrial training aims to get the students 
acquainted with the realities of the labour world and help them realise 
the conditions of their students’ professional life. Its main task is to form 
the empiric foundation for the university studies. However, this practical 
activity can be substituted by completed vocational education or two-year 
practice, preceding the studying at special higher education institutions. 
Vocational training is often considered to be the better variant, than practi-
cal work at industry or internship.

The practice of functioning of vocational school teachers training system 
in Germany brings to the necessity either of usage the applicant’s prelimi-
nary training at industry or the availability of diploma about completion 
of vocational education as a necessary condition for entering industrial-
-pedagogical, engineering-pedagogical faculties of higher education insti-
tutions or higher engineering-pedagogical education institutions. After 
all, the secondary school-leavers who have no idea about the difficulties 
and variety of work by the chosen speciality and, surely, no practical expe-
rience, become full-time students. Vocational education at the workplace 
(at an enterprise, institution or organisation) also allows acquiring certain 
skills and knowledge of a future speciality directly at the workplace. 

The dual approach has thus become a unique “made in Germany” pro-
duct that provides for parallel training at the vocational school and at the 
workplace. Up to 70 % of the student’s practical training takes place in a 
real production environment. The proportion of theoretical work is appro-
ximately 30 % (Rindfleisch & Maennig-Fortmann, 2015).
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School Internship

School internship is integrated into the educational process of higher 
education institutions. Universities independently determine the proce-
dure, components and duration of pedagogical internship (Arndt, 2002, p. 
209; Turchyn, 2003, p. 264-268). Higher education establishments launch 
specialised institutions responsible for organising and conducting the 
internship. They work closely with schools, which are authorised by the 
Ministry of Culture and Education to admit students for their practical 
vocational training, conduct special training events aimed to prepare, ana-
lyse and evaluate school internship.

The main purpose and task of school internship for the period of study 
at a higher education institution is to introduce students to the realities of 
teaching activities at school and to the practice of teaching speciality and an 
additional general subject. Each student or group of students is supervised 
by an experienced Methodist (mentor) teacher for the internship period. 
After a passive observation of the teacher’s activities, the trainee is obliged 
to plan his or her own lessons and conduct his/her first test lessons. The 
mentor advises students during observation and preparation, conduction, 
and evaluation of their own test lessons.

Pedagogical internship at school has another important task – its results 
should confirm or deny the correctness of the profession chosen by the stu-
dent and his professional suitability, that is, serves as career guidance. It 
also emphasises the importance of pedagogical internship in higher educa-
tion institutions, and is therefore an integral part of pedagogical education 
programmes.

Practical vocational training during university studies is provided in 
two forms: a) preparation for practical work in a vocational school with a 
pedagogical basis; b) preparation for practical work in a vocational school 
with a basic element of speciality didactics and additional general subject.

Each student must undergo the following types of school pedagogical 
internship: a) orientation pedagogical block internship; b) block internship 
in didactics of an additional subject; c) teaching and support internship in 
didactics of the main speciality (Bayerisches Lehrerbildungsgesetz, 1995). 
Students (no more than three in one class) take both block internships in 
their free time. The best period is March and April or September and Octo-
ber. On average, each unit consists of a fifteen-day continuous cycle with a 
minimum workload of 50 academic hours.

The Orientation Pedagogical Block Internship  
(Referendariat)

The orientation pedagogical block internship must be taken at the public 
vocational school of the dual system or at the vocational school not ear-
lier than in the second and not later than in the fourth semester. During 
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internship, students observe the way vocational school students’ study and 
their social behaviour in the classroom, the teacher’s style of instruction, 
the organisation of lessons, the pedagogical influence of the teacher on the 
students, study the problematic issues related to education and upbringing 
in vocational school, discuss and assess them with participation of a com-
petent teacher.

For the period of school pedagogical block internship for each student, 
the headmaster appoints a teacher who performs the internship coordina-
tor function, helps the trainees to complete the tasks and achieve the set 
goals, and attends lessons as a listener, if possible.

Block internship in didactics of an additional subject is the next type of 
pedagogical training, and for this reason the students take it at the public 
vocational school, in particular in the one that provides secondary specia-
lised education or the right to enter the higher education institution. Stu-
dents who pursue an additional specialty instead of the second subject take 
the internship at a public vocational school or vocational school.

During the block internship in didactics of an additional subject, stu-
dents study specific professional tasks and objectives of the respective cur-
riculum, observe the methods and techniques used by the teacher at the 
lessons to achieve the learning objectives, the application of technical equ-
ipment and methods and techniques of testing, analyse the specific pro-
fessional difficulties encountered in the students in the learning process, 
improve their knowledge about the educational impact of teaching in the 
chosen subject. In the period of block internship in didactics of an additio-
nal subject, every student also has a mentor whose lesson he can attend and 
later helps the intern to prepare and teach his own lessons.

Teaching and support internship in didactics of the main speciality logi-
cally completes the practical vocational training during studying at higher 
education institution. It is also carried out in a public vocational school, and 
in the speciality “professional pedagogy” – in vocational academies, vocatio-
nal schools or advanced specialised schools. Within this internship, students 
(up to six people) attend a vocational school once a week for one semester. 
Academic load reaches at least four hours. This internship is naturally linked 
to the teaching of professional didactics in a higher education institution, so 
that theory and practice complement and improve one another. 

For taking such internship the following organisational forms are pro-
posed: a) presence of students at the lesson taught by associate professor or 
the teacher of professional didactics in the class where candidate for teache-
r’s position is doing internship; b) observation of the lesson of professional 
didactics teacher by students. This lesson from the relevant speciality is 
prepared by the teacher in higher education institution and, with the con-
sent of the headmaster and counsellor teacher, tests and demonstrates it in 
the classroom.

Vocational school teacher training is considered to be completed only if 
the pedagogical internship is successfully completed, which is the second 
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stage of training teachers in Germany. All graduates of higher education 
institutions who have passed the First State Exam for the post of Vocational 
School Teacher or the diploma of commercial school teacher or equivalent 
examination are eligible for admission. 

The task of the second phase of vocational school teacher training is 
to form school pedagogical activity competence on the basis of academic 
education. As it can be formed in the active communication, analysis and 
solving of certain situations to which specific requirements are put, voca-
tional schools of various types are integrated into the second stage of edu-
cation, in which young educators systematically participate in a self-orga-
nised learning process. 

The general concept of vocational school teacher training on the second 
stage of studying can also be presented as a model (Figure 1) 

Figure 1. 
Concept of vocational school teachers’ training at the second stage of studying

Source: Turchyn, 2010, p.148.

As we can see from Figure 1, the didactics of the major speciality and 
the additional general subject is at the centre of the educational proposal of 
the seminar. The didactic theory is detailed and differentiated, that is, the 
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developed educational activities are optimised with their possible further 
implementation.

Studying of general didactics is of great importance. It is commonly 
accepted knowledge intensively combined with referendarys’ teaching 
experience and becomes useful for efficient and skilful educational activity.

The course of pedagogy and educational psychology is based on in-
depth practical teaching experience of trainees. It is intended to help to 
accept, form, and implement situational determined options of activities.

The purpose of the subject “organisation of vocational school” is to acquaint 
the beginner teachers with the system of functioning of the institution as a true 
carrier of education in society. Since the vocational schools are distinguished 
by diversity and variety of their types, the subject matter is important for the 
training of vocational school teachers when studying this subject.

In order to ensure constant relations between theoretical work at the 
seminar and school internship, practical activity of referendary at school 
forms the basis of all seminar training activities. 

During the introductory stage the academic workload of the trainee 
is 10 hours per week. The candidate for the teacher’s post on the basis of 
attending classes of the experienced mentor teacher (on the reflective obser-
vations background) has as quickly as possible (up to 4 weeks) get to the 
supervised training lesson in main speciality and additional subject that 
has to correspond to the classes in the teacher’s schedule. Consequently, 
the trainee with no difficulty gains the teaching experience, as the presence 
of the mentor teacher ensures correction of mistakes and elimination of the 
drawbacks that may occur at the trial lesson. 

During the differentiation stage, the academic workload increases to 12 
hours per week; the trainee independently holds from 4 to 8 lessons, and 
the remaining time is used to attending teacher’s classes.

At the end of the first year of pedagogical internship, a general meet-
ing is held under the chairmanship of the seminar leader. It is attended by 
masters, specialists-didactics in both subjects, the director of the vocational 
school. They are obliged to take the decision on the level of training of the 
Referendariat, his/her suitability or unsuitability for holding independent 
lessons in the speciality and additional subject. There are two options: in 
the first case, admission to the second year of study is followed, and in the 
second case, a six-month extension of the first period and re-certification of 
the beginner teacher. 

With the beginning of the second period, this covers the intensive and 
preparatory stages, the workload increases to 12-14 hours per week. During 
the intensive stage, the referendary independently holds 8-10 lessons and 
spends four hours at supervision classes or attending teacher’s lessons. 
Accordingly, the training time in the seminar is reduced from the previous 
12-13 to 6 hours per week. The total weekly workload of an intern is identi-
cal to the workload of a full-time teacher in a vocational school and is 20 
hours per week.
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At the end of the intensive stage, the master or manager in the special-
ity responsible for training referendary makes a response report or review 
about the trainee’s level. At the same time, the school headmaster and men-
tors submit their assessments. The results of the experts are summarised 
and the final evaluation is output. If there is a difference of assessment of 
the candidate for the post of vocational school teacher success, the seminar 
leader makes final decision and informs his/her referendary.

At the final preparatory stage, the workload of the referendary is 
reduced to 4 hours per week. The trainee attends the teacher’s lessons or 
holds classes on his own. Training events in the seminar do not take place 
any more. This period is set intended for taking the Second State, so-called, 
pedagogical exam. When doing the Second State Exam, the referendary has 
to prove that he/she attained the goal of pedagogical internship and has 
sufficient training to become a vocational school teacher. The exam is held 
within the time limits set by the regional government by the suggestion of 
the seminar leader: from March 1 to April 30, or from September 1 to Sep-
tember 30 of the current year.

The pedagogical exam contains the following tasks:
• Written assignment based on the educational activity of the referen-

dary. The subject to choose from is offered by a speciality mentor at 
the end of the first year of study, but no later than three weeks before 
taking the exam. 

• Holding four examination lessons in the main speciality (2 lessons) and 
an additional subject (2 lessons), but at different types of vocational 
school. Due to the referendary’s wish these classes, can be conducted 
at different time intervals, but not less than four weeks.

• Interview that lasts no longer than 60 minutes and includes one oral 
examination in: a) pedagogy / educational psychology; b) didactics 
and techniques of the main specialty and additional subject; c) school, 
service, youth and parental law and school (Bader, 1995).

According to individual exam results, the total mark is given. Pedagogi-
cal exam is considered to be passed if each exam result is rated at least 
“sufficient”. Referendary, who passed the Second State Exam in time, suc-
cessfully completes the pedagogical internship. The criterion for taking the 
decision whether to employ him/her to school service in each subject of the 
federation is the State Examination for the post of teacher, the exam score of 
which is made from the average number of results of the First and Second 
state examinations, moreover the scientific exam has a single coefficient, 
and a pedagogical has triple coefficient.

The practical pedagogical training of teaching staff for German voca-
tional schools has also got its weak points. The main disadvantage of the 
second stage of studying is its autonomy and separation from the univer-
sity, that makes a gap between theoretical and practical training; and sub-
ordination of pedagogical internships to the local regional government, in 
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fact, eliminates the possibility of higher education institutions monitoring 
this stage of teacher training, depriving them of this scientific adjustment.

The other drawbacks are the lack of sufficient contact with teachers 
as one of the essential prerequisites for obtaining specific ideas about the 
work, difficulties and problems of teachers; insufficient focus of practice 
on its main function: to apply theoretical knowledge in situations of school 
reality; unavailability of management training and internship affiliations 
(Flach et al., 1995).

In this regard, in order to improve the organisation and effectiveness of 
internship, in our opinion, it is necessary to choose associate professors and 
mentors, train mentors before the internship start, hold preliminary dis-
cussions of the sessions, give more time and to provide specific assistance 
from associate professors and methods teachers in the course of internship, 
create student societies for sharing experience, organise joint students, 
mentors and associate professors discussions when assessing the internship 
in the institutions it has been taken.

The experience of organising professional teachers’ training for voca-
tional schools during the second stage seems to be useful for improving the 
system of teacher education in European countries. 

A dual mode of education is already stipulated by our Ukrainian legisla-
tion: the Law of Ukraine On Education, the Law On Higher Education as 
amended from January 16, 2020 The Concept of Training of Specialists in 
the Dual Form of Education (Ministerstvo osvity ta nauky Ukrainy, 2018). 
In addition, the Ministry of Education and Science of Ukraine as part of the 
implementation of the Action Plan for the implementation of the Concept 
of training specialists in the dual form of education, proposed for public 
discussion a draft of the Regulations of the dual form of higher and flex-
ible mobile education and standard contract for the acquisition of higher 
and flexible mobile education in a dual form. The real milestones for the 
implementation of the reform were the introduction of a pilot project in 
educational institutions of vocational and higher education for the training 
of graduates in the dual form of education and an annual analytical report 
for 2019-2023.These changes in the educational paradigm make it possible 
to provide the market with specialists not only with grounded theoretical 
knowledge, but also with practical skills. 

According to the proposed Regulation, the educational institution 
decides on the implementation of a dual mode of education (DME), taking 
into account the needs of the labour market, determines the list of educa-
tional programmes in which training in this form is appropriate, and con-
cludes bilateral agreements with employers on cooperation in the organisa-
tion of a dual mode of education. The peculiarities of the organisation of the 
educational process in the dual form are reflected in the individual study 
plans. The institution has the right to organise dual study for specially 
formed groups or individual education applicants in order to ensure their 
individual educational trajectory. The teaching load is distributed between 
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training in the educational institution and in the workplace, depending on 
the specifics of the educational programme. Different models are used to 
organise education in a dual form: integrated model – split week model 
(several days during the week in an educational institution, another part 
of the week in the workplace); block model - training in an educational 
institution and in the workplace in blocks (two weeks, month, semester); 
partial model - part of training in the workplace is covered by training in 
the practical training centres, etc. A dual vocational qualification is assessed 
according to the educational programme. The topic of the graduation quali-
fication paper is agreed upon with the employer. Representatives of the 
employer can be included in the examination board of the educational insti-
tution (Ministerstvo osvity ta nauky Ukrainy, 2022).

It must be noted, that a number of educational programmes provide a 
dual mode of education in Volodymyr Hnatiuk Ternopil National Peda-
gogical University (Ukraine). 

Table 1.
The data of the Educational and Methodological Department on the number of 
students studying in a dual mode of study as of June 02, 2022.
Faculty Master’s Degree Bachelor’s Degree
Foreign Languages 4 11
Pedagogy and Psychology 8 13
Physics and Mathematics 5 9
Labour 4 5
Chemistry and Biology 11 3
Philology and Journalism 7 10
Arts - 1
History 3 -
Physical Education - 3
Geography 3 -
University total 45 55

100
Source: Educational and Methodological Department of TNPU

In order to organise and implement the learning process the Provision 
on Training Specialists with a Dual Mode of Education has been developed 
and approved by the Academic Council of the University, Protocol No 9 
dated February 25, 2020, enacted by the Order of the Rector no 60-p dated 
February 25, 2020. It stipulates that the dual form of higher education is a 
way of obtaining an education by full-time students, providing training at 
the workplace in enterprises, institutions, and organisations for acquiring 
certain qualifications in the amount from 25 to 60 % of the total volume of 
the educational programme on the basis of a contract. Dual mode of educa-
tion is carried out on the basis of an agreement between Ternopil Volody-
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myr Hnatiuk National Pedagogical University (TNPU), a higher education 
applicant, and an employer (enterprise, institution, organisation, etc.) that 
provides: the procedure of higher education applicant’s employment and 
payment for his/her work; volume and expected results of higher educa-
tion applicant’s training at the workplace; the obligations of the higher edu-
cation institution and the employer regarding the implementation of the 
student’s individual study plan at the workplace; the assessment procedure 
for the learning outcomes obtained at the workplace (TNPU, 2020). 

Dual education programme (DEP) is developed by the relevant (pro-
file) faculty (graduate department) and agreed with the enterprise. The 
programme envisages: mastering of general and professional competences 
in speciality by higher education applicants in accordance with educatio-
nal programme and its components; acquisition of practical experience by 
higher education applicants taking into account the content of training pro-
gramme; combination of practical experience at the enterprise and training 
at the university. The Dual education programme should be tailored to the 
needs of the particular workplace and take into account the particularities 
of the job. The records of Dual education student’s results are carried out 
in accordance with current regulations and involves two main documents: 
the diary-report of the dual mode of education and the record of the final 
control. 

For organising and conducting a dual study, Ternopil Volodymyr Hna-
tiuk National Pedagogical University (Ukraine): ensures the implementa-
tion of a DME programme in accordance with the educational programme 
and the State Educational Standard; is responsible for the quality of tra-
ining of higher education applicants; concludes a trilateral dual study agre-
ement with the enterprise and the higher education applicant; jointly with 
the enterprise develops and approves the study programme and terms; 
agrees with the enterprise the personal composition of higher education 
applicants; issues orders for the organisation of the DME programme.

The employers (companies) may apply to the university for the intro-
duction of DME in the specialities they are interested in. To organise and 
carry out such a form of education, the company: concludes a tripartite 
agreement with TNPU higher education students and jointly with the uni-
versity develops and approves the DME program, the terms of training, 
action plan to ensure the educational process and ensures the implemen-
tation of the program; approves with the university the personal compo-
sition of higher education students who are sent to study; admits higher 
education students to study in the number of terms agreed with the univer-
sity; Provide training for higher education students in the rules of internal 
labour order, work safety and fire safety, the possibility of employment in 
the company, etc.; appoint a mentor for each group (person) of the most 
qualified professionals; ensures that the programme is implemented within 
the firm and enables it to be carried out; if a position is offered, can pay 
the salary; is involved in the assessment of a higher education student’s 
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professional competences based on the results of the DME; conducts safety 
briefings with higher education students (TNPU).

There are a number of benefits to all parties involved in this form of 
training: universities update information on the current state of the profes-
sions, improve the quality of education by adapting curricula to employers’ 
requirements, increase opportunities for applied research and faculty deve-
lopment; education applicants will be able to combine theoretical know-
ledge with practical experience, increase their chances of getting their first 
job after graduation and gain the experience; employers will have an influ-
ence on the training process in order to develop enterprise-relevant profes-
sional competences and obtain qualified personnel ready to work without 
additional efforts for adaptation to the workplace or retraining. 

The effectiveness of DME is, in our point of view, clear, but according 
to the analysis reports, there is still work to be done. The organisation 
of group learning in DME remains mainly the exception rather than the 
rule. For the most part, DME is organised for individual students on an 
individual basis. In fact, dual education is often confused with indivi-
dual education, sometimes even with distance learning. Taking all of the 
above into account, a number of recommendations have been formulated. 
The focus is on a few of them: The Ministry of Education and Science 
of Ukraine needs to improve the regulatory framework, considering the 
specifics of education in certain sectors, and encourage the development 
of a unified information system containing training proposals for voca-
tional education with the possibility of searching by speciality, educatio-
nal institution, company name, region, etc. The educational institutions 
should progressively move towards preparing dual education program-
mes and coordinate their content with the partner employers, in parti-
cular by jointly defining the educational components or parts of them. 
jointly define the educational components or their parts, those that can 
be covered by the enterprise and those that can be carried out only in 
the educational institutions, as well as the procedure for developing and 
approving the individual educational plans for the educational students 
of the DME system; conduct a broad information campaign among the 
students (Ministerstvo osvity ta nauky Ukrainy, 2021).

Conclusions

The dual model of vocational pedagogical training of future vocational 
school teachers in Germany has been proven to be effective for decades. 
It facilitates the modernisation of the content of education, adaptation of 
students to their first workplace, and thus enhances competitiveness in 
the labour market, as well as enables vocational schools to train qualified 
pedagogical staff through influencing the process of training professionals 
with the necessary knowledge, skills and competences, select the capable 
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higher education candidates for post-university employment. Higher edu-
cation institutions, in turn, enhance the competitiveness of the educational 
services market by improving the quality of education and adapting edu-
cational programs to the requirements of employers, expanding opportuni-
ties for applied research, and raising qualification of the teaching staff. The 
need to train specialists with more practical experience has caused changes 
not only in professional but also in higher education. The FFE in Ukraine 
still needs to be improved at the legislative and methodological levels, but 
it is obvious that this form of education guarantees a high level of practical 
training for higher education applicants, makes balance between the educa-
tional needs of young people, labour market requirements and educational 
opportunities. Dual education is an alternative to higher education which 
opens the way to higher education gaining at the same time. In the light of 
this, it demonstrates the different educational opportunities in Germany 
and, recently, in Ukraine.
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