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CONTENT STRATEGIES OF TRANSLATORS’ TRAINING IN COLLEGES

Translators training programs have been or are going to be introduced in some colleges at the level of
professional junior bachelor, which can be explained by the increased demand for such specialists in different
fields. The article studies the case of Viacheslav Chornovil Halytskyi Professional College which was among the
first institutions that developed and introduced the professional junior bachelor program of translator training.
The article identifies the peculiarities of professional translator training in colleges, grounds the most effective
strategies of educational program and syllabus design; determines effective methods of professional translator
training in colleges.

Three different design strategies are usually determined in modern literature — forward design, central
design, and backward design. Forward design means developing a program/curriculum starting with content,
then moving to process, and then to outcomes. Central design focuses first on the process and classroom
methodology and then deals with content and outcomes. Backward design starts from outcomes and then
determines content and process.

The analysis of professional translator training in colleges enabled the conclusions that backward design
seems to be the most appropriate for education program development; forward and backward designs can be
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recommended for syllabus development; Content and Language Integrated Learning with reasonable use of
authentic scenarios, activities and immersion in professional situations proved its effectiveness.

Keywords: translators’ training, colleges, strategies, educational program, syllabus, Content and

Language Integrated Learning.

OKCAHA BAB’IOK

KaHauaar nez[aroriq}mx HayK

lanunekuii paxosuit konemk iMeni B’ ssuecnaBa YopHoBona

Byn. b.XMmenpHunpkoro, 15, TepHoninb

CTPATETII 3MICTY ITIATOTOBKU ITEPEKAAAAUIB Y KOAEAYKAX

IIpoepamu nideomoeku nepexiaoauis edxce 6npoeaddtceHi abo aKmueHO NPOBAONCYIOMbCA 8 OeAKUX
KoIe0dcax Ha pieHi haxo8020 MoI00UI020 OAKANABPA, WO 3YMOBTIOEMbCA NOMPEDAMU CYHACHO20 PUHKY NPaYi.
Y ecmammi npoananizosano doceio Ianuyvkozo ghaxoeozo konedcy imeni B'auecnasa Yopnosona, axuii oonum
i3 nepwux 3axka1adie po3podbus ma enposacus OCEIMHLO-NPOPeCiiy NpPocpamy nid20moeKu Nepekiaoayis
maKozo pieHs.

Y emammi npoananizoeano ocobausocmi npogpeciiinoi niocomosku nepexkiadauie y Koueoxcax, 30Kpema,
00IpyHmMoOBaHo HailepexmugHiwi cmpamezii po3pooOKu 0c8imHbo-npogecitinoi npoecpamu ma curabycis,
BUBHAYEHO epexmugui memoou npogecitinoi niocomosxku nepexiadauie. Y cyuyacHin nimepamypi 3a38uuail
sudiIAIOMs mpu cmpamezii po3pobKu 0ceimHbo-npogecitinoi npoepamu ma cuiabycie: npama cmpamezis,
yenmpanvha cmpamezis ma 36opomua cmpameeis. Ilpama cmpamezis nepedbauae po3pobrenHs — 3micmy
ocgimHbo-npodeciinoi npospamu 3 NOOATLUIUM AKYEHMOM Ha npoyec ma npoepamui pesyrvmamu. Llenmpanvha
cmpamezisi CHOYAMKY 30CepeddCyEMbCA Ha NPoYeci ma MemoouKax GUKIAOAHHs, a NOMIM 6U3HAYAE 3Micm ma
npoepamui pezyibmamu. Bionosiono 00 3eopomnoi cmpamezii po3pobienHs: 0ceimubo-npopecitinoi npoepamu
NOYUHAEMBCA 3 GUIHAYEHHS NPOSPAMHUX PE3YTIbMAamie, a 32000M 3MICHy ma npoyecy.

Ananiz 3anpononosanux cmpameziii yMOMCIUBUE BUCHOSKU, WO NPAMA Cmpameeis € epeKxmusHo 8
cumyayisx, Koau GuKiaoaui. obmedxceni y uOOpi moeo, wo i K SUKIA0amu, NOKIA0aomscsi Oiivuie Ha
3azanvHousHani eumozu. Llenmpanvha cmpamezisi He 6uMazae pemenbHO20 AHANIZY NOmMped PuHKYy npayi;
nepeobauae BUCOKUL PI6eHb ABMOHOMII 8uUKIA0AYa ma cmyOeHmis;, Modce OYmMuU KOPUCHOK O 00CBIOYEeHUX
BUKNAOAYIB, SIKI 30AMHI KOHMPOMIO8AMU npoyec, 000pe 03HAUOMIEHT 3 MeMOOUKAMU Ma MeoPIAMU HABYAHMSL.
36opomna cmpamezin sumazae pemenvbHO20 auanizy nompeb; nepedbauac uimki Kpumepii ma npoyeoypu
OYIHIOBANHA Pe3VIbMAamie HAGYAHHA, NOMPeOyEe CUCEMAMUYHO20 360POMHO20 36'A3KY 0N PO3YMIHHA
CMYyOeHmAaMU, HACKIIbKU B0HU HAOIUNCEHT 00 OUIKY8AHUX Pe3Vibmamis.

Ananiz npogecitinoi nio2omosxu nepexiaoayis y Koneoicax, pe3yibmamu onumyeants euKIa0ayie ma
cmyoenmis 0as 3mocy 3pooumu UCHOBOK, WO HAUOLTbW PeNeeanmHuoio Ol po3pooKU OC8IMHbO-NPOPecitinux
npozpam € 360pomHa cmpamezis; npama i 360pomHua cmpamezii MoJCymv Oymu peKkomMeH006ani 015 po3pooKu
cunabycié OCeIMmHIX KOMHOHEHMIs;, OAs IHMeHcu@iKayii HABUAIbHO20 Npoyecy OOYIIbHO 3ACMOCO8YS8AMU
MemOOUKy npeomMemHo-MO8HO20 THMESPOBAHO20 HAGYAHHA 3 0DSPYHMOBAHUM SUKOPUCMAHHAM A8MEHTNUYHUX
cyenapiis, 3a60aHb Ma 3aHyPeHHs 8 Npogecilini cumyayii.

Knrouosi cnosa: niocomogka nepexnaoauis, koaeddxici, cmpameeii, oc8imnvo-npogecitina npozpama,
cunabyc, npeomMemno-mo6He IHmezposane HaguaHHsL.

Nowadays in Ukraine there are a number of long-term training programmes of translators at
bachelor’s or master’s levels. They rose sharply in the 1990s and have developed own traditions and
approaches. The increase can be explained by several factors. Firstly, globalization of the world and
Ukraine’s active participation caused the development of international cooperation of businesses,
governments, organizations, which requires more communication, translation of important documents,
speeches, etc. Secondly, nowadays many companies seek the opportunity to reach the international market,
which demands efficient linguistic support. Thirdly, interaction with different countries requires cultural
sensitivity, which means that the message is accurately interpreted with the view of meaning and context.

To fulfil the above mention tasks translators have to develop high proficiency in language,
translation techniques, subject matter expertise.

Recently translators’ training programs have been or are going to be introduced in some colleges at
the level of professional junior bachelor, which can be explained by the increased demand for such
specialists in different fields. Viacheslav Chornovil Halytskyi Professional College was among the first
institutions that developed and introduced the professional junior bachelor curriculum of translator
training.

University translator training has been the focus of numerous researches (L. Chernovatyi,
T. Kavytska, A. Monashnenko, T. Vasylenko, N. Zinukova, D. Gile, C. Kramsch, A. Neubert, A. Pym
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etc.). However, training of translators/interpreters at colleges is new for Ukraine, and it needs thorough
study.

The objective of the article is to determine the peculiarities of professional translator training in
colleges.

To fulfil the objective the following tasks should be completed:

1) to ground the principles of program and syllabus design for professional translator training in

colleges;

2) to determine effective methods of professional training.

The analysis will be based on the example of training at Viacheslav Chornovil Halytskyi College in
Ternopil.

The most urgent problem for professional translator training in colleges is educational program and
syllabi development.

The term educational program means the overall plan or design of translators’ training including
the desired learning outcomes and methods to achieve them. Program includes a range of subjects specified
in syllabi that specify content, suggest a plan for how to teach it to students in a rational sequence and
achieve the desired outcomes with the help of appropriate learning activities and assessment [11, p. 6].

Three different design strategies are usually determined in modern literature — forward design,
central design, and backward design. These design approaches to some extend present trends in language
and linguistic education [10, p. 7-8].

Forward design means developing a program/curriculum starting with content, then moving to
process, and then to outcomes. Central design focuses first on the process and classroom methodology and
then deals with content and outcomes. Backward design starts from outcomes and then determines content
and process [10, p. 8].

As for educational program development, the most appropriate seems backward design since it
focuses on the skills and abilities graduates should demonstrate to fulfil their professional duties
appropriately.

Before its design at Viacheslav Chornovil Halytskyi College the potential stakeholders were asked to
choose among the suggested competences and add those they think are necessary to be acquired by the
graduates at the level of professional junior bachelor. Besides, stakeholders were asked to select the
appropriate learning outcomes and suggest their own. The list of competences and outcomes was created
on the basis of the Standards for the bachelor level on speciality 035 Philology [1]. The main difficulty was
the fact that the stakeholders were asked to determine competences and outcomes for professional junior
bachelor, and not bachelor or master graduate. This was emphasized in the questionnaire, and the received
answers were carefully analysed for the level compliance. Besides, they had to take into account foreign
language proficiency (B 2 for the graduates).

The joint efforts of stakeholders and program developers resulted in determining the following
professional competences:

—  ability to solve typical problems in the field of philology (linguistics, translation) that involves
application of theories and methods of philological science and characterized by some degree of
complexity and uncertainty of conditions;

— awareness of the structure of philological science and its theoretical foundations;

—  ability to use knowledge of language as a special sign system;

—  ability to use knowledge of the theory and history of the English language in practice;

—  ability to use knowledge about the main periods of development of the studied literature, the
evolution of trends, genres and styles, prominent representatives;

—  ability to use the first foreign language quite fluently and effectively in oral and written form and
registers (official, unofficial, neutral) to solve communicative tasks in various spheres of life;

—  ability to use the second foreign language in oral and written form to solve typical communicative
tasks in various spheres of life;

—  ability to collect and analyze, systematize and interpret linguistic facts and perform adequate oral
and written translations;

—  ability to use special terminology to solve professional tasks;

— ability to organize business communication;

—  ability to use network software systems and Internet resources, specialized software, automated
translation systems to solve theoretical and practical tasks in the field of professional activity;
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—  knowledge of the norms of speech etiquette and the ability to use them.
The teachers were suggested a checklist for writing course learning ourcomes [12, p. 9]:
Do the learning objectives correlate with the objectives of the course?
Do they relate to program learning outcomes?
Have you discussed the learning objectives with colleagues, learners and other stakeholders?
Are they all understandable for students?
Are the suggested learning objectives assessable?
Is the number of learning objectives appropriate? *
Is there any repetition of learning objectives?
Are the learning objectives achievable (mind the student level, timescale etc.)?
The following curriculum learning outcomes have been determined:

—  to communicate with specialists and non-specialists in Ukrainian and foreign languages orally and
in writing, use them to ensure effective intercultural communication;

—  process information: select the necessary information from various sources, in particular from
professional literature and electronic databases, critically analyze and interpret it, arrange, classify and
systematize it;

— organize one's education and self-education;

— demonstrate understanding of the fundamental principles of human existence, nature, and society;

—  cooperate with colleagues, representatives of other cultures and religions, adherents of different
political views, etc.;

— use information and communication technologies to fulfil typical professional tasks and solve
problems problems;

— understand the language system, the general properties of literature as an art of speech, and to be
able to apply this knowledge in professional activities;

— analyze linguistic units, determine their interaction and characterize linguistic phenomena and
processes that cause them;

—  know the norms of the literary language and be able to apply them in practical activities;

— use traditional and innovative methods of translation;

—  make informed decisions and bear responsibility for the results of one’s professional activity;

—  know and understand the basics of translation theory, principles, strategies, techniques and be able
to apply them properly;

— translate texts of various genres from English into Ukrainian and vice versa;

—  collect, analyze, systematize and interpret facts of language and speech and use them to solve
typical problems and problems in specialized areas of professional activity and/or education;

— use the first foreign language orally and in writing, in various genre-stylistic varieties and registers
of communication (official, unofficial, neutral) to solve typical communicative tasks in everyday, social,
educational, professional spheres of life.

— use the second foreign language orally and in writing to solve typical communicative tasks in
everyday, social, educational, and professional spheres of life.

The disciplines to be taught must ensure students’ acquision of the above-mentioned
competences and achievement of the determined outcomes.

The findings of the labour market study, the results of consultations with stakeholders and the
academic community enabled the identification of a number of obligatory and elective professional
disciplines. Among the obligatory disciplines, the following have been highlighted:

Introduction to Linguistics.

Introduction to Translation Studies.
British Literature.

Practical Course of the English Language.
Second Foreign Language.

Theory of Translation.

Information Technology in Translation.
Practice in Oral and Written Translation.

. Comparative Typology of Ukrainian and English Languages.
0. History of the English Language.

1. Business English.

NI~ WNE

RBPowoo~NooG~whE
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Latin.

The students can select courses among the following electives:

Oral Expression for Interpreters.

Fundamentals of Media Literacy.

History of Great Britain.

Fundamentals of Language Communication Theory.

Fundamentals of Localization.

Fundamentals of Entrepreneurship.

Translation of Business Documents.

Fundamentals of Audio-Visual Translation.

. Translation of Scientific and Technical Texts.

0. Fundamentals of Intercultural Communication.

1. Standards of Modern Ukrainian Literary Language.

Syllabus development is the next issue to focus on. Unlike program development, syllabus
design can employ different strategies — forward design, central design, and backward design.

Forward design is based on the assumption that content, methodology (process) and course
learning outcomes are related in a linear fashion (decisions about how to teach are taken after the
content has been selected, and decisions about learning outcomes follow the decisions on
methodology). It is necessary to focus on content, which will influence the process and the outcomes.
In case of professional disciplines the linguistic input can be based on corpus analysis as well as
discourse analysis that studies different text types, their usage, lexical, grammatical, textual features
that should influence translation [10, p. 8-13].

Central design presupposes focus on teaching methods, techniques, activities after which
content and learning outcomes are dealt with [10, p. 13-14]. J. L. Clark’s states that it: 1) focuses
more on learning process than predertemined outcomes; 2) is learner-centered as it provides relevant
learning experiences that develop learners’ ability to study on their own and involves learners in
shaping their skills acquisition; 3) emphasizes the role of teaching-learning context and the role of the
teacher in shaping the curriculum [4, p. 49-90].

Backward design begins with diagnosis of needs (the idea emerged in 1960s) and formulating
the learning objectives. The content and methodology are derived from the results. In other words, the
planning process starts with a clear understanding of the final results. However, the design requires
clear criteria to prove that the objectives have been achieved as well as clear decision on what
activities and procedures will lead to such results [10, p. 20-23].

The analysis of the three strategies of syllabus design enabled the following conclusions. A
forward design approach may be suggested in the situations where teachers [10, p. 29]: 1) are limited
in their choice on what and how to teach; 2) rely more on published metarials (textbooks etc.) than on
teacher-designed ones; 3) have to teach large classes; 4) prefer or have to use centrally developed tests
and assessments rather than teacher-designed ones; 5) have little experience and are willing to rely on
generally established requirements, published materials etc.

A central design option: 1) does not require thorough needs analysis; 2) presupposes a high
degree of teacher’s autonomy; 3) may be useful for experienced teachers who are able to control the
process, are well acquainted with teaching methods and theories that underly them or at least have
enough practice to employ “tried and tested teaching solutions” [10, p. 29]; 4) relies on the teacher to
develop or select teaching materials and forms of assessment; 5) requires teachers with high level of
professional skills and language proficiency; 6) provides students with autonomy.

A backward design option: 1) is preferable when the focus is on the achievement of learning
outcomes; 2) requires thorough needs analysis; 3) demands for clear (both for teachers and students)
assessment criteria and procedures that link to the learning outcomes, not the tasks to prove that
learning outcomes have been achieved; 4) requires regular feedback to let students understand how
close they are to the expected learning outcomes [10, p. 29].

The teachers were free to choose the syllabus design option, which seemed the most relevant for
them. The survey showed that the most preferable was forward design, which starts with the content,
and backward design that focuses on the needs analysis and course learning outcomes, which should
correlate with curriculum learning outcomes. The results of the survey are consistent with the
mentioned characteristics of the three design options.

RBPBowoo~NooarwhE
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Another important question is the methodology that will help to provide high level of students’
language and translation skills development, appropriate knowledge acquision that will allow the
graduates to fulfil their professional duties efficiently. Taking into account the peculiarities of the
students and specificity of college training, which focuses on intensive development of language
proficiency as well as students’ mastery of subject matter, it was supposed that Content and Language
Integrated Learning (CLIL) should be employed with reasonable use of authentic scenarios, activities
and immersion in professional situations.

CLIL is an educational approach that presupposes teaching content and the target language via
the target language [7, p. 1]. It is a fusion of both language and subject education [7, p. 1], which in
our case can substantially intensify skills mastering by college students.

CLIL approach development has been considerably affected by language acquisition theories,
which contributes to language learning and teaching perspectives [6, p. 548-549]. Besides, the more
proficient students’ language level is, the less attention should be paid to linguistic aspect [8§].
However, in case of college students, whose level of language proficiency is below B2, linguistic
aspect remains an important issue and focus.

Do Coyle developed the 4Cs Conceptual Framework of CLIL, which brought together four
domains: 1) content (subject); 2) communication (language); 3) cognition (thinking); 4) culture
(intercultural understanding) [6, p. 549]. Content (subject) focuses not only on acquiring knowledge
and skills, but also on the learners building their knowledge and developing skills being provided with
the necessary level of autonomy [9, p. 47]. Acquiring subject knowledge and skills requires learning
and thinking (cognition). The learners will be able to construct their knowledge and develop skills
only if cognitive and linguistic demands are accessible, appropriate (neither too high nor too low) and
increase gradually [6, p.549]. High level cognitive and linguistic demand involves generalizing,
comparing and contrasting, summarizing, planning, classifying, transforming, reviewing, problem
solving, developing ideas, justifying opinions, evaluating critically, making deductions, predicting
consequences, analysing suggesting solutions, etc. [5, p.210]. The role of culture in translator’s
training is indisputable and crucial as the relation between languages and cultures [6, p. 551], language
and thought [2, p. 138] is complex. Interpreters should know cultural nuances, cultural connotations
and context, societal norms, develop cultural sensitivity, be able to facilitate communication between
individuals from different cultures, avoid cultural misunderstanding, manage culturally challenging
situations, handle cultural nuances of specific industries.

Syllabus should include both content objectives and language objectives for each topic as well
as assessment criteria and instruments (e.g., self-assessment, pair assessment, peer assessment, teacher
assessment — tasks, tests, etc.).

A survey of 47 2nd and 3rd years students — prospective translators of Viacheslav Chornovil
Halytskyi Professional College conducted in March 2023 demonstrated their positive attitude towards
the content (87 % of respondents), teaching methods (94 % of respondents), activities (89 % of
students), and assessment techniques (85 % of respondents). The students indicated that they have a
clear understanding of expected outcomes (94 %) and are generally satisfied with their achievements
(83 %). 96 % of the students expressed a desire to continue their education at university.

All in all, the analysis of professional translator training in colleges led to the following
conclusions: 1) backward design seems to be the most appropriate for education program development
since it focuses on the skills and abilities graduates should demonstrate to fulfil their professional
duties appropriately; 2) forward and backward designs can be recommended for syllabus development;
3) Content and Language Integrated Learning with reasonable use of authentic scenarios, activities
and immersion in professional situations proved to be effective.

Further research may focus on the peculiarities of Content and Language Integrated Learning
usage in professional translators’ training in colleges.
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