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CIIBPO3MOBHHMKA 3a JIOIIOMOTOI0 iHTOHAIi1l. YacTo 1BO3HAUHa (paza, BUCIOBIICHA 3 BIAOBIIHOIO
IHTOHAIII€I0 1 CYIIPOBO/DKEHA TOTIIAIOM, MOKe TJIO0KO 00pasutu Jitoauny [ 1, c. 116].

['ostocoBi  0cOOIMBOCTI TakoX € e(EeKTUBHUMH 3aco0aMM Tepenadi  JoJaTKoBOT
iHdopmartii y Bizeo inTeps'to. Hanpukian, 3miHa TeMOpy Ta iHTOHYBaHHS MOXE B1J0OpakaTtu
3MiHY HAcTpOIO MiJ 4ac pO3MOBH. TOH MOBJEHHS MOXKE TaKOX IepeaBaTH PiBeHb 3rOAM 3
BHCJIOBJIFOBAHHSAM 1 JOOATKOBI BIITIHKH.

He MeHm BaxinuBUM 3aCO00M € MiMiKa, sSiKka MOXKE IepenaBaTi 0e3Jid eMOLiid, TaKuX sIK
panicTb, CMYTOK, CTpax, IOJAWB, JAWBYBaHHA Towl0. Hampukmaj, ykiIiHHa TOCMIIIKa MOXKeE
MOKa3yBaTH BBIWIMBICTH Ta IIOBary, TOMAI SK HaXMypeHHH 4YOJIO MOXE CBIIYHTH TIPO
HE3370BOJICHHsT a00 po3zaparyBaHHA. JKecTn MOXYTh mepenaBaT iH(GOPMAIiI0 PO HACTpiil Ta
eMomii MOBIS, a TaKOX [ONOBHIOBAaTH CJIOBECHY MOBY. 30KpeMa, BUKOPHCTaHHS
MapajiHrBICTUYHUX 3aCO0IB y BiJEO 1HTEPBI0 MOXKEe OYTH HaJ3BHYAWHO BAXKIMBUM, OCKIJIBKU
Bi3yaJIbHUH €JIEMEHT Ma€ BEIMKUI BIUIMB HA CHPUHHATTS. Y TaKOMY pasi, 3aCTOCYBAaHHS IIHMX
3ac001B poOUTH KOMYHIKAI[IO OUIBII MPUEMHOIO Ta 3PO3YMITION0 JIJISl CIIIBPO3MOBHHUKA.

[lincymoByroun  BuIIe3a3Haue€He, MOXKHA  3pOOMTHM  HACTYIIHUH  BHCHOBOK.
[MTapamiarBicTHYHI 3ac00M KOMYHIKaIlii € BAKJIMBUMHU €I€MEHTAMH MOBJICHHS, SIKi JIOTIOMararTh
nepefaTd SKHAWTOYHIIIE eMollii, HACTpiii Ta iHmI OcoONMBOCTI MOBI. Mimika, >KeCTH Ta
TOJIOCOBI XapaKTEPUCTHKH MOXYTh OyTH BHKOPHCTaHI JJIsl JOTOBHEHHS CJIOBECHOI MOBU Ta
nepefayi Outblml moBHOI 1H¢popmanii. OnHak, cnocoOM BHUKOPUCTaHHSA MapajiHTBICTUYHUX
3ac00iB KOMYHIKalii MOXYTh BIJPI3HATUCS 3aJI€KHO BiJ KYJIbTYpPU Ta MOBH, TOMY Ba)KIMBO
PO3YMHO Ta AOLIBHO IX BUKOPHCTOBYBATH Y KOXHIM KOMYHIKaTHUBHIH cuTyallii 30kpeMa.
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TEACHING LISTENING SKILLS TO PROSPECTIVE FOREIGN LANGUAGE TEACHERS

Prospective foreign language teachers have to master foreign language communicative competence
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at the level appropriate to teach different age groups students and communicate effectively in various
situations and contexts with representatives of other cultures.

Listening competence is a component of foreign language communicative competence which to
much extent determines the effectiveness of communication.

Experts say that listening is the most often used language skill. Thus, there is information that
female college students spent 42 % of their communication time on listening, 25 % on speaking, 15 %
on reading, and 18 % on writing [2, p. 978].

Listening is the primary skill which enables the perception of ideas, information etc. The analysis
of literature [1] enables the conclusion that the main components of listening competence are:
knowledge;
listening skills;
vocabulary skills;
grammar skills;
phonetic skills;
strategic skills.

The abovementioned skills include a range of subskills determined by the types of listening —
listening for gist, listening for details etc.

There are three types of listening models that reflect the listening process [2, p. 979].

The first type — bottom-up processing is hierarchical, from the most specific information at the
bottom to the most general at the top. The process starts with decoding the sounds and finishes with
decoding the whole text. Phonemic units are decoded and connected together into words, words are
connected into phrases, phrases into utterances, and utterances construct a text. In other words, the
succession may look as following:

phonological level — morphological level — lexical level — syntactical level [2, p. 979].

This model is mainly associated with linguistic knowledge, but does not take into account the
background knowledge of the listener and interactiveness of text comprehension process.

Top-down model presupposes employing background knowledge, predictions based on the prior
knowledge, context and situation. However, the listener may fail as it is doubtful that we can count on
only our prior to understand the new information [2, p. 979].

Thus, the third type of model seems the most well-grounded as it covers the main features of the
previously described models and overcomes the disadvantages of both of them. The model
incorporates complex and simultaneous processing of background knowledge, context, linguistic
information and prediction. If the listener is not familiar with the content of the listening text and lacks
language proficiency, he/she can employ his linguistic knowledge to understand the information.
However, if the listener lacks linguistic knowledge, but knows the content, the context and has
sufficient prior knowledge, he/she can employ top-down model to understand the text [2, p. 979].

Students should be purposefully taught to use the three models, choose the most appropriate one
depending on the situation, task, type of the test etc.

The three models of listening processing should be developed through intensive and extensive
listening. The first type aims at building basic listening skills and requires students to understand
almost every sentence and word, which means that students usually listen to a text several times,
analyse transcript etc. Extensive listening improves overall listening ability and presupposes students
grasping the general meaning of the passage [2, p. 982].

Therefore, teachers must encourage both intensive and extensive listening and develop students’
ability to use the three models.
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THE USE OF PODCAST TECHNOLOGY FOR THE FORMATION
OF LISTENING COMPREHENSION COMPETENCE OF PRE-SERVICE ENGLISH
TEACHERS

Nowadays, in the light of modernisation of the process of foreign languages teaching, it
has become utterly important not only to improve the means of education that have been
traditionally used, but also to introduce innovative ones related to wide digitalisation of all
spheres of human activity. Moreover, the integrated approach to teaching foreign languages and
cultures requires that the development of student’s communicative competence be consistently
combined with the immersion into manifold life contexts. Thus, modern technology appears to
be helpful in providing foreign language classes with authentic material and activities to develop
students® skills and subskills of linguistic, speech, sociolinguistic, and learning-strategic
competences.

Meanwhile, one of effective techniques that may considerably enhance the formation of
listening comprehension competence of pre-service English teachers is podcasting. Podcasts are
defined as digital media files distributed over the Internet that resemble a radio show, audio
performance, interview, lecture, or news item belonging to the oral genre of broadcasting [2,
p. 178]. Besides, basic technical and didactic characteristics of podcast technology are
authenticity, topicality, competence, autonomy, multi-channel perception, mobility of the
technical means, multifunctionality, productivity, and interactivity [ibid.]. It is also to be
indicated that podcasts present an opportunity to get acquainted with cultures of English-
speaking countries.

Furthermore, the taxonomy of podcasts may be classified according to six criteria, to wit,
podcast type, presentation method, duration, author, style, and purpose [1, p. 44]. Examples of
websites offering podcasts in English for students of different levels of language proficiency
include:  www.learningenglish.voanews.com,  www.britishcouncil.org,  www.bbc.co.uk,
www.podcastsinenglish.com, www.breakingnewsenglish.com, etc.

It is also necessary to take into consideration the stages of proceeding while working with
educational podcasts, which are the same as those of the formation of foreign language listening
comprehension competence: pre-listening, while-listening, and post-listening. Therefore, it is
essential to specify various types of exercises that may be introduced at each of the mentioned
stages. Specifically, the pre-listening stage may include such activities as predicting the content
of the podcast based on keywords / title / illustration, predicting words / events / topics,
discussing students‘ experience, expressing one‘s own point of view on a problem, etc.; at the
while-listening stage, it is advisable to offer exercises for finding answers to questions,
ascertaining whether the statements correspond to the content of the podcast, filling in the gaps
in sentences, etc.; at the post-listening stage the exercises are communicative and aim to
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