VII MI2DKHAPOZIHA HAYKOBO-ITPAKTUYHA KOHOEPEHIIIA

MDKHAPOJHUX TPOEKTIB, PO3BUTOK LU(POBOI 1HOPACTPYKTYpH, MiABHILEHHS TUPPOBOT
TPaMOTHOCTI YYaCHUKIB OCBITHBOTO MPOIECY Ta CTBOPEHHS €(DEKTUBHUX MEXaHI3MIB AJIs
MONIYKY TApPTHEPCHKUX YCTAaHOB, 30KpeMa depe3 OCBITHI Mepexi abo BiAMOBIiIHI
MEMOpaHAYMH PO CIIBIPALIIO.

OTxe, oHIaiiH-KONaOOpallli € He JHIlIe 1HHOBAIlIWHUM HalpsIMOM Yy HaBYaHHI
1HO3eMHO1 MOBH, a W edeKTUBHMM 3aco00M (QopMyBaHHS 3aTHOCTI J0 TJIO0AIbHOI
B3a€EMO/Iii, sKa Mependayae HE JIMIIE BOJOMIHHA MOBHHMMH 3aco0aMu, a W TIHuOOKe
PO3YMiHHS  KyJBTYPHOTO  KOHTEKCTY Ta  KOMYHIKAQTHBHOI ~ THYYKOCTI Y
OaraToHaIliOHAIFHOMY CEpPEIOBHIIII.
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In the context of ongoing challenges such as the pandemic or martial law, both
educators and students are required to remain adaptable and responsive to shifting
conditions. The integration of technology and innovative teaching strategies has become
essential for maintaining uninterrupted education. As a result, blended or hybrid learning
1s gaining popularity in many schools as an effective solution.
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The topic of blended learning was studied by scholars C.Graham, L. Jeffrey, T.
Harbuza and others.

The aim of the article is to explore the concept of blended learning, outline its key
models, and examine its advantages, particularly in EFL contexts. It also aims to identify
effective student engagement strategies and address the potential challenges teachers face
when implementing blended learning.

Blended learning is an approach to education that combines online learning
materials and online interaction opportunities with traditional classroom teaching
methods.

The Blended Learning concept includes three components: distance learning, face-
to-face learning and online learning [4, p. 69].

There are six models of blended learning (usually combined rather than used
alone).

1. Face-to-Face Driver - is a model aimed at reinforcing traditional face-to-face
learning.

2. Rotation Model - is an alternation between traditional face-to-face classroom
learning and independent online learning in an individual mode

3. Flex Model. Most of the curriculum is mastered in e-learning.

4. Self-Blend Model. The student decides which courses one needs to supplement
with online classes.

5. Online Driver Model This model involves distance learning, that is, through a
certain platform and the student contacts the teacher online [4, p. 69-70].

One of the most commonly mentioned advantages of blended learning in ESL/EF
settings 1s its positive impact on students' motivation, satisfaction, and engagement.
Language learners often express greater satisfaction when traditional face-to-face
learning is combined with online methods [1, p. 234].

Both online and classroom teaching should be effective. The criteria is often
judged by student learning, but this can be influenced by many external factors. The
article presents some of the ways to conduct blended learning [3, p. 124].

According to Lynn Jefrey, there are three major categories of student engagement
strategies. They include: getting student attention, maintaining engagement, and re-
engaging those who drift away or fail to engage [3, p. 124].

Getting students engaged includes two key strategies:

1. Sparking curiosity and showing course relevance. First will help to highlight
knowledge gaps, another - ensure that content feels personally relevant, which boosts
motivation and interest.

2. Teacher enthusiasm, responsiveness, and an inclusive classroom atmosphere
help students feel connected and involved. This sense of belonging is especially critical in
online environments, where creating a personal connection with students can prevent
feelings of isolation [3, p. 124].

Maintaining student engagement involves four strategies:

1. Students need a clear course outline with well-organized content from the
beginning.

2. Detailed instructions and clear assessment guidelines help reduce anxiety and
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clarify expectations.

3. Meaningful and challenging tasks push students to grow and boost motivation
through effort and relevance.

4. Relevant and detailed feedback significantly improves learning outcomes [3, p.
124-125].

One more factor is re-engaging students. There are two methods for re-capturing
the engagement of these students.

1. Observe and identify early stages of dis-engagement or those who have failed to
engage.

2. Use personal contact, where the teacher offers support and collaboratively finds
ways to bring students back into the learning process [3, p. 125].

Charles Graham mentions that blended learning can present several challenges for
teachers.

- Role of live interaction requires balance in face-to-face and online
communication to maintain student engagement.

- Student autonomy should be supported by teachers in making
students’ right choices and managing their own learning effectively.

- Teachers are supposed to be provided both with technical and
instructional support.

- Unequal access to technology across different socioeconomic groups.

- Cultural adaptation is related to the materials that are used in both
modes and their relation to the students’ culture.

- In designing a blended learning classroom, a difficulty might arise
between trying to use the new technological innovation and the ability to produce
cost-effective results [2, p.14-16].

To conclude, blended learning offers a flexible and engaging approach to modern
education, combining the strengths of online and face-to-face instruction. While it
enhances motivation and learning outcomes, successful implementation requires careful
planning, clear communication, and active student engagement. Teachers must also be
supported in managing technological, pedagogical, and cultural challenges to ensure
equitable and effective learning experiences.

REFERENCES

8. Albiladi, W. S., & Alshareef, K. K. Blended Learning in English Teaching and
Learning: A Review of the Current Literature. Journal of Language Teaching and
Research. 2019. Vol. 10, No 2. P. 232-238.

9.Bonk, C. J., & Graham, C. R. The handbook of blended learning: Global
perspectives, local designs. San Francisco, CA: John Wiley & Sons, 2012.

10. Jeffrey, L. M., Milne, J., Suddaby. G., & Higgins, A. Blended learning: How
teachers balance the blend of online and classroom components. Journal of Information
Technology Education: Research. 2014. Vol. 13. P. 121-140.

11. T'apOy3a T. 3actocyBanusi mozeni Blended Learning mix yac BuKIIaJaHHS

Kkypcy "lHo3emHa mMoBa 3a npodeciiiHum crpsaMmyBaHHIM" Monoos i punok. 2018. Ne 12.

C. 68-71.
144



