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THE ROLE OF RESPONSIVE TEACHING IN ENGLISH
LANGUAGE CLASSES
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A number of ELT researchers emphasise the importance of responsive teaching
and advocate for avoiding overplanning the language focus. They argue that we should
get students to use language meaningfully and respond to students’ ‘emergent language’
during the lesson, instead of strictly adhering to a predetermined plan. Language learning
1s considered to be a process where language emerges in collaborative communication
amongst the students, rather than a passive acquisition of pre-determined language rules.
Through meaningful, interactive communication, learners notice and internalize linguistic
patterns, receive feedback, and co-construct knowledge. This perspective aligns with
sociocultural and constructivist theories of language development.

The need to deal with ‘emergent language’ is the primary basis on which many
argue for a task-based approach [4]. Task-Based Learning (TBL) is a natural extension
of communicative language teaching. The emphasis is on the task rather than the
language. Example tasks might be going shopping, visiting the doctor, making a
telephone call, or ordering a taxi. A typical TBL sequence starts with a pre-task where
students are introduced to the topic and told what the task will be. This is followed by a
task cycle where the students plan the task, gathering language and information to do it,
and then produce the piece of writing or oral performance that the task demands. In the
final post-task language focus phase, the teacher discusses the language that was used,
making corrections and adjustments, and the students practise any language that needs
repair or development.

Focus on form (FonF) is a central feature of task-based language teaching.
Michael Long [2] introduced this term to describe an approach where learners' attention is
directed to linguistic forms as they engage in the performance of tasks. FonF instruction
1s responsive, addressing communication or linguistic issues that arise during the lesson.
It is typically incidental, although it may be pre-planned to address specific linguistic
features causing difficulties for learners. It is brief and does not overshadow the main
focus on meaning or communication. It is implicit, not involving explicit metalinguistic
explanations, although an explicit grammar rule may be provided in response to a
problem that arises during a communicative exchange. FonF induces ‘noticing’ as it
encourages learners to consciously notice the target linguistic forms and establish
connections between form and function.

Dogme language teaching developed by Scott Thornbury encourages teaching
without published textbooks (‘teaching unplugged’) and focuses instead on
conversational communication among learners and teacher [3]. The Dogme approach
gained its name from an analogy with the Dogme 95 film movement which minimizes
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reliance on special effects. This approach is hostile to materials-driven lessons and
‘resource heavy’ teaching. The point is to restore teaching to its pre-method ‘state of
grace’ when all there was was a room with a few chairs, a blackboard, a teacher and some
students, and where learning was jointly constructed out of the talk that evolved in that
simplest, most prototypical of situations.

The content and language that emerge naturally during class discussions and
activities guide the direction of the lesson. Communication and comprehension take
precedence over accuracy and form, with grammar and language points addressed as they
arise naturally in the context of meaningful communication. For example, learners come
to class discussing something that is in the news. The teacher encourages and facilitates
discussion and provides answers to questions about grammar and vocabulary as they
arise. There are no resources, course books, or lesson structures apart from those that
learners bring. Learners and teachers co-create materials based on their interests,
experiences, and language needs. The teacher involves the learners in deciding on their
priorities each lesson, and takes the role of facilitator of their objectives. Learners are
encouraged to negotiate meaning and clarify understanding through interaction and
collaboration.

Text, Analysis, Task, Exploration (TATE) is a hybrid (‘task-supported/ based”)
framework developed by Jason Anderson [1] that allows for both implicit and explicit
learning processes to occur through the inclusion of meaning-focused tasks and post-task
opportunities for ‘exploration’ of a range of areas related to the task. The text phase
involves using written or spoken texts as a source of language input and receptive skills
practice. In the analysis phase, specific features or items of lexis or grammar in the text
are analyzed, either through guided discovery approaches or direct instruction.
Multilingual exploration and contrastive analysis may also be included. The task phase
focuses on meaningful, extensive productive skills work, written or spoken. Learners
have the opportunity to apply the language focus from the analysis phase in a holistic
manner. The final phase involves post-task exploration, which may include responsive
focus on emergent language, learner presentations, peer-review, self-evaluation, planning
for future learning, and reflection on task performance.

Jason Anderson outlines a possible continuum for teacher development: deliberate
structured planning becomes freer and more responsive with experience and expertise.
Responsive teaching allows for more spontaneity and flexibility in the classroom, leading
to personalized and meaningful language learning experiences. It encourages active
engagement and participation from learners, as their contributions and interests play a
central role in shaping the direction and content of the lesson. This approach promotes
authentic communication, critical thinking, and problem-solving skills by providing
opportunities for learners to express themselves in meaningful interactions.
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VY cydyacHMX yMOBax, IO XapaKTEPHU3yIOThCSI aKTUBHUMHU MPOIECaMu Tio0ami3arrii
Ta I1HTErpaiii, OCBITa IIOCTa€ TMepea HOBUMU BHKIMKaMHU. OHIEID 3 BaKIHWBHUX
KOMIIETEHTHOCTEH, HEOOXIJHUX /JIi TapMOHIMHOI cowiami3amnii B 0araTrokyiabTypHOMY
CEepeIOBUIIl, € TOJIKYJIbTYpHa KOMIIETEHTHICTh. BoHa monsrae y 37aTHOCTI
HaJaro/)KyBatu €()eKTUBHY KOMYHIKAIIIO 3 MPEACTABHUKAMH PI3HUX KYJIbTYD, BUABIIATH
noBary /0 iXHiX Tpaauuiid 1 miHHocTed. Oco0nauBoi Baru e Ha0yBae B yMOBax BiiiHH,
KOJIM OCBITHIA MPOLEC YCKIATHIOETHCS COLIAIBHUMU Ta MOJITUYHUMU YUHHUKAMHU. Y
Takiil CHUTyalli pPO3BUTOK MOJIKYJbTYpPHOI KOMIIETEHTHOCTI CHpHsE€ 30€pe’KEHHIO
COINIAIbHOI €JTHOCTI Ta MIATPUMII MUPY B CYyCIIBCTBI.

OnanyBaHHS 1HO3€MHHMX MOB BIJITpa€ BaXJIMBY POJIb Y PO3BUTKY MONIKYJIbTYPHOI
KOMITETEHTHOCTI, aJ[’)K€ MOBA € HEB1JI’ €MHOIO CKJIAJIOBOIO KYJbTYPH. 3aBISKH [UPPOBUM
OCBITHIM TuTaTGopMaM 3 SBISIOTHCS HOBI MOMKJIMBOCTI JUIsl IHTETparlii KyJbTYpPHHUX
aCTMEKTIB Y HaBYAJILHUN TIPOIIEC, M0 IMiIBUINYE HOTO €(EeKTUBHICTh 1 MPUBAOIUBICTD IS
Y4YHIB, HaBITh 32 YMOB BIiHM Ta HECTAOUIBHOI CcOIiaibHOI cutyartii. [3, c.15]

Taxki mmathopmMu IPONMOHYIOTH MIMPOKU BHOIp PECYpCiB /Il BUBUCHHS MOB, CEpPEJI
SKUX — aBTEHTUYHI TEKCTH, IHTEPAKTUBHI BIPaBU Ta IHCTPYMEHTH JJISl CHIIKYBaHHSA 3
HocisiMu MOBH. Lle mo3Bomsie mKOIsIpaM TIIMOIIEe 3aHYPUTHCS B KYJbTypHE CEPEOBHIIE
BIJIMOBITHOT MOBH, CHPHUSIOUM (DOPMYBAHHIO MIKKYJBTYPHOI OOI3HAHOCTI HaBITh 3a
00MEXKEHOTO JOCTYMY JI0 TPAAUIIHHUX HaBUAJIbHUX 3aC001B. [0, c. 576]

Hanpuknan, miargopma Duolingo nponoHnye Kypcu 3 pi3HUX MOB, IHTEIpyIOUYH
KyJIbTYPHI €JIEMEHTH y TPOIeC HAaBYaHHs. 3aBIaHHS CYHMPOBOKYIOTHCS MOSCHEHHSIMU
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