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INTEGRATING SUSTAINABLE DEVELOPMENT GOALS INTO
FOREIGN LANGUAGE TEACHING IN HIGHER EDUCATION

Abstract. This article explores practical approaches to integrating the Sustainab-
le Development Goals (SDGS) into university foreign language instruction. It focuses
on teaching methods, task design, and strategies for enhancing student awareness and
motivation. As higher education increasingly acknowledges its role in advancing
sustainable development, foreign language classrooms are emerging as valuable,
though still underexplored, spaces for sustainability-oriented learning. The study is
based in the Ukrainian educational context, where the ongoing war has brought issues
of peace, justice, inequality, and access to quality education into sharp, immediate
focus. For many Ukrainian university students, the themes represented by the SDGs
are not abstract global concerns but immediate realities that shape their everyday
experiences, making this context particularly relevant for SDG-integrated instruction.
The study employs a qualitative, descriptive-analytical approach. Academic sources in
the fields of Foreign Language Teaching (FLT), Content and Language Integrated
Learning (CLIL), and Education for Sustainable Development (ESD) were
systematically reviewed and analysed. In addition, a pilot survey was conducted with
66 first- and second-year students of the Faculty of Geography of VVolodymyr Hnatiuk
Ternopil National Pedagogical University (TNPU). The findings demonstrate that
active, student-centred methods, such as Task-Based Language Teaching (TBLT),
Project-Based Learning (PBL), discussions, and CLIL, effectively support the
integration of the SDGs into language teaching. The article provides practical examples
of reading, writing, and speaking tasks aligned with specific SDGs, along with a
framework for instructional planning. Survey results suggest that integrating the SDGs
into language instruction enhances students’ motivation, positively affects their
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satisfaction, and increases their perception of the relevance of English language
learning. The article concludes by outlining directions for future empirical research,
with particular attention to the wartime educational context in Ukraine.

Keywords: Sustainable Development Goals (SDGs), Foreign Language
Teaching (FLT), higher education, Education for Sustainable Development (ESD),
Ukraine, teaching methods, student motivation.
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THO3EMHI MOBH SIK IHCTPYMEHT JJOCSAIT'HEHHS IIJIEA CTAJIOT'O
PO3BUTKY Y NPO®ECIMHIN NIJIrOTOBII CTYAEHTIB

AHoTamist. Y naHiil cTaTTi JOCIIKYIOTHCS MPAKTUYHI NUISAXH 1HTerpamii [{inei
Cranoro PosButky (LICP) y mporiec HaBuaHHSI 1HO3€MHUX MOB B YHIBEpPCHTETaXx.
JlocnmiKeHHsT 30Cepe/KEHO Ha TPhOX KIIOYOBUX cdepax: METo/ax BHUKJIAJIaHHS,
pO3poO0IIi 3aBIaHh Ta CTPATETIAX IMABUINEHHS 0013HAHOCTI Ta MOTHBAIIIl CTYJACHTIB.
BoHo oco0nuBo akTyanibHe JUIsl YKPaTHCHKOTO KOHTEKCTY, JIe TpUBaJia BiiiHA 3po0uiia
taki LICP, sx sikicna ocita (LICP 4), mup 1 cnpaBennmusicts (LICP 16) Ta 3MeHIIeHHS
HepiBHOCTI (LICP 10), yacTUHOIO MOBCSIKIEHHOTO KUTTS CTYICHTIB.

VY nocnipkeHH1 BUKOPUCTOBYEThCS SKICHUM, OMMCOBO-aHATITUYHUN miaxia. Lle
JOTIOMOTJIO TIPOAHAII3yBaTH Ta y3araJlbHUTH aKaJeMiuHI JDKEpesia 3 BHKJIaJIaHHS
1HO3€MHUX MOB, 1HTerpoBaHOro HaBuyaHHs 3Micty Ta MoBH (CLIL) Ta ocBitM nis
CTaJIoTo PO3BUTKY. Takox OyJIO MPOBEAEHO MIJOTHE OMUTYBAaHHS cepel 66 CTyeHTIB
nepiuoro Ta Apyroro KypciB reorpadiuHoro dakynerery TepHONIbCHKOro
HAI[lIOHATBHOTO TEIaroTivHOTO yHIBepcuTeTy iMeHl Bonomumupa ['Hatroka (THITY)
Uit 300py TOMepefHiX JaHuX MO0 MOTHBAIlli Ta 3aJ0BOJICHOCTI CTY/ICHTIB
iHTerpoBanuM HapuaHHsM 3 [{CP.

VY craTTi TOKa3aHo, MO0 aKTHBHI, OPIEHTOBAHI Ha CTYJCHTA METOIH, TaKl SK
BUKJIAJIaHHS MOBUM Ha OCHOBI 3aBJlaHb, NMPOEKTHE HaBuaHHs, auckycii ta CLIL,
edexkTuBHO MiATpUMYIOTH iHTerpaiito [ICP. JlociimkeHHst MICTUTh MPUKITAIN 3aB/IaHb
3 YUTaHHS, MMHChbMa Ta TOBOPIHHS, IO CTOCYHOThCS KOHKpeTHHX Llineit cramoro
pPO3BUTKY. Pe3ynbTaTv MiJOTHOrO ONMUTYBaHHS MOKa3ytoTh, o iHTerpauis LICP y
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IIPOIIeC BUBUCHHS 1HO3EMHUX MOB CIIPHUSE TIO3UTUBHOMY CTaBJICHHIO JI0 HABYAHHS Ta
MIJBUIIYE MOTHUBAIlIMHUM TOTEHINan cTyaeHTiB. CTaTTs BHU3HAya€ IEPCHEeKTHUBHI
HaIPSMU MOJATBIINX EMITIPHYHAX TOCHTIKEHb, 30KpeMa B YMOBaX BOEHHOTO 4Yacy B
Ykpaini.

Kurouogi ciosa: i cramoro po3sutky (LICP), BukinananHas iHo3eMHUX MOB,
BHUIIA OCBITa, BUKJIQJaHHS aHTJIIHCHKOI MOBH, OCBITa IS CTAJIOTO PO3BUTKY, YKpaiHa,
METO/IM HaBYaHHSI, MOTHBAIIISI CTYJICHTIB.

Introduction. The world today continues to face serious challenges. Climate
change, social inequality, and risks to peace and security are among the most pressing
issues of our time. To address them, the international community has renewed its
commitment to the 2030 Agenda for Sustainable Development, first adopted by the
United Nations in 2015. The Sustainable Development Goals (SDGs) set 17 key
priorities for building a better future, addressing pressing global issues such as poverty,
inequality, and climate change. Achieving them demands coordinated action from
governments, communities, and institutions.

Universities as hubs of learning and innovation play a vital role in shaping the
future generation. Their responsibility is not only to train competent professionals but
also to develop globally-minded and socially responsible individuals. In this regard,
foreign language education at university should not only aim to develop future
specialists’ communicative competence but also provide a rich platform for exploring
values, perspectives, and global issues.

This challenge feels especially urgent in Ukraine. Since February 2022,
Ukrainian society has been living through the conditions of full-scale war, which has
profoundly affected the higher education system by disrupting academic routines,
displacing both students and faculty, and accelerating the transition to distance and
blended learning formats. In the current context, the SDGs have become especially
important. Peace and justice (SDG 16), quality education (SDG 4), and reduced
inequalities (SDG 10) are closely linked to the need for resilient higher education
institutions. These goals are not distant ideals; they are everyday realities for Ukrainian
students. At the university level, English language teaching plays a key role. It connects
global perspectives with local experiences, turning the classroom into a space for
meaningful and values-based learning. This integration highlights both the educational
value of the SDGs and their practical relevance within higher education.

Despite growing international interest in Education for Sustainable Development
and its integration into foreign language instruction, significant research gaps remain
in the Ukrainian academic context. While policymakers have highlighted the
importance of Education for Sustainable Development in higher education, there
remains limited empirically grounded and discipline-specific research on how SDG
themes can be practically integrated into foreign language instruction. Scholars have
given limited attention to teaching methods and classroom practices that support SDG-
focused foreign language learning. They have also overlooked tasks that build students’
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awareness and motivation regarding sustainability, as well as the ways wartime
conditions in Ukraine influence these processes.

The aim of this article is to explore practical approaches to embedding SDG
content into university English language instruction, with particular attention to
teaching methods, task design, and strategies for raising student awareness and
motivation. The study seeks to add new perspectives to academic discussion and to
offer English-language instructors in Ukraine clear, research-based ideas for
integrating sustainability themes into their courses.

Analysis of Recent Research and Publications. Global policy frameworks,
including the 2030 Agenda for Sustainable Development [1] and UNESCO’s
Education 2030 Incheon Declaration [2, 3], place education at the centre of efforts to
achieve the SDGs. They call on universities to prepare graduates who understand
global challenges and feel responsible for addressing them. Researchers have examined
various ways universities are trying to embed sustainability into teaching and
institutional practice. Active learning approaches, such as project-based learning, have
been identified as particularly effective [4, 5].

Foreign language education is increasingly recognized as a natural space for
integrating sustainability, as it not only develops communication skills but also
encourages intercultural awareness and critical reflection on global challenges.
Scholars argue that English as a Lingua Franca is well-suited to fostering global
citizenship alongside language learning (Bekteshi & Xhaferi, 2020; Yu, Guo & Fu,
2024; Vasiljevic, 2025). Other researchers, such as Nazirova [9] and Karimova [10],
provide practical examples of embedding SDG content into everyday lessons.
Teaching methods are central to this process, with task-based and project-based
approaches shown to improve both language outcomes and student motivation [11].

In Ukraine, this area of research is still developing. Chaikovska & Levchyk [12,
13] and Chaikovska et al. (2024) have explored integrating the SDGs into English for
Specific Purposes (ESP) courses, while Korolchuk and Voitenko [15] and Stukalo and
Lytvyn [16] offer broader perspectives on sustainability in Ukrainian higher education.
Tsos and Makaruk [17] highlight the specific pressures of wartime on academic life.
While interest in the field is still growing, empirical, classroom-based research remains
limited, particularly in foreign language teaching, a gap this article seeks to address.

Methodology. This study uses a qualitative, descriptive-analytical approach,
grounded in a review of the academic literature across three related fields: foreign
language teaching, content and language integrated learning (CLIL), and Education for
Sustainable Development. Sources were reviewed from major academic databases
(Google Scholar, ERIC, Scopus) using keywords related to SDGs, foreign language
teaching, CLIL, and task-based approaches. Relevant pedagogical frameworks were
analysed and adapted to the Ukrainian university context, with particular emphasis on
TBLT as a practical model for SDG-focused instruction.

To complement the literature review, a pilot survey was conducted among first-
and second-year students of the Geography Faculty at Ternopil Volodymyr Hnatiuk
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National Pedagogical University (TNPU), Ukraine. The survey involved 66
participants: 32 first-year students (24 male, 8 female) and 34 second-year students (24
male, 10 female). It consisted of four multiple-choice questions on student motivation,
satisfaction with SDG-integrated lessons, perceived relevance of SDG topics, and
willingness to continue with this approach. Responses were analyzed descriptively, as
the findings were treated as preliminary and indicative.

The main research findings are presented across four themes: the SDGs and
foreign language education; teaching methods; task design; and strategies for raising
student awareness and motivation.

1. The SDGs and English Language Education

The 2030 Agenda for Sustainable Development, adopted by the United Nations
in 2015, sets out 17 goals to address the world’s most urgent challenges. These range
from ending poverty and reducing inequality to protecting the environment and
promoting peace and justice. The goals are closely connected: progress in one area
often supports progress in others. Together, they form a shared vision for a more just
and sustainable world by 2030.

Among the 17 goals, SDG 4 on Quality Education is especially relevant to higher
education. It calls for inclusive and equitable learning opportunities and encourages the
development of knowledge and skills that support sustainable development, including
global citizenship and critical thinking.

For university English language instructors, SDG 4 offers both guidance and
responsibility. It frames the classroom not only as a place to build communication skills
but also as a space where students can grow into informed, reflective, and socially
responsible individuals.

This connection between language learning and sustainability education is not
coincidental. As a global language, English enables students to participate in
international conversations about climate change, inequality, human rights, and peace.
It also provides authentic materials, such as news articles, reports, speeches, and
documentaries, that illustrate SDG themes across different contexts. Working with
these topics in English encourages students to think critically, share opinions, and
engage with diverse perspectives. For these reasons, the university English classroom
IS a natural setting for integrating SDG content.

2. Teaching Methods for SDG Integration in University English Classrooms

Choosing the right teaching methods is essential for meaningful integration of
the SDGs. When sustainability topics are taught in a passive, teacher-centred way,
students often engage only at the surface level. In contrast, active and student-centred
methods help learners think more deeply and connect more genuinely with global
issues [4]. Approaches such as debates, project-based learning, role-plays, and
problem-solving tasks are especially effective for bringing the UN SDGs into
university English language classes. These methods not only build language skills but
also encourage students to reflect on real-world challenges and explore possible
solutions.
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TBLT is one of the most practical frameworks for this purpose. In TBLT,
students complete meaningful, real-world tasks that require them to use language
purposefully. When tasks are designed to correspond to SDG themes, such as writing
a proposal to reduce food waste or preparing a short presentation on gender equality,
students develop language skills and, at the same time, gain awareness of global
challenges. This combined focus makes TBLT especially valuable for instructors who
want to integrate sustainability while still meeting language learning objectives [11].

Project-based learning (PBL) takes this idea further by engaging students in
extended, collaborative projects over a longer period. PBL encourages students to
research real problems, think critically, and produce meaningful outcomes, all of which
align naturally with the spirit of the SDGs [5]. In an English language course, a PBL
project might involve students investigating a local sustainability issue, gathering
information in English, and presenting their findings to the group. Such projects build
language skills while also developing a sense of civic agency and responsibility.

Discussion and debate are also powerful tools for SDG-focused language
teaching. These formats give students the opportunity to express opinions, listen to
others, and practise argumentation. Topics such as climate change, justice, access to
education, and the impact of war on communities are not only relevant to the SDGs but
also personally meaningful to many Ukrainian students. When students feel that a topic
genuinely matters to them, they are more likely to engage deeply and communicate
authentically [6, 7].

CLIL offers a broader framework that can incorporate all of the above. CLIL
involves teaching subject matter through a foreign language. In this case, sustainability
topics are introduced and explored in the target language. Research shows that this
approach supports both language development and subject learning simultaneously [8].
For English language instructors in Ukraine, CLIL offers a flexible, well-researched
model for integrating SDG content into the classroom in a structured and principled
way.

3. Designing SDG-Focused Tasks for the Foreign Language Classroom

Effective task design is at the heart of successful SDG integration. A well-
designed task does more than practise language. It encourages students to think, reflect,
and engage with ideas that matter. When designing SDG-focused tasks, instructors
should keep a few core principles in mind: tasks should be meaningful and connected
to real-world issues, remain achievable within the boundaries set by the course
structure, and they should allow students to use language creatively and purposefully,
rather than simply reproducing fixed phrases or structures [11, 10].

Reading and discussion tasks are a natural starting point. Authentic texts, such
as news articles, UN reports, or opinion pieces on sustainability topics, expose students
to real English while also introducing SDG themes in context. After reading, students
can discuss the main ideas, share their reactions, or compare the situation described in
the text with their own national or local experience. A short article about the global
refugee crisis, for example, can spark a rich discussion of SDG 16 (Peace and Justice)
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that feels immediate and relevant to students across the world. Nazirova [9] and
Karimova [10] both highlight the value of using authentic materials to make SDG
content accessible and engaging for language learners.

Writing tasks offer another productive avenue. Students can be asked to write
opinion essays on sustainability issues, draft letters to local authorities proposing
solutions to environmental problems, or produce short reports on a specific SDG and
its relevance to their own country or community. These genres are not only useful for
developing academic writing skills but also encourage students to take a position,
support their arguments with evidence, and reflect on their role as citizens. Korolchuk
and Voitenko [15] suggest that connecting writing tasks to professional and civic
contexts increases student motivation and gives language practice a clear sense of
purpose.

Speaking tasks bring SDG content to life in the classroom. Presentations,
debates, and role-plays create opportunities for meaningful communication on
sustainability themes. Role-plays, such as simulating a UN committee meeting or a
community consultation on a local environmental issue, add an element of creativity
and can make abstract global goals feel more concrete and human [6, 8].

Table 1 below, developed by the authors, provides an overview of how different
task types can be matched to specific SDGs, offering instructors a practical reference
point for lesson planning.

Table 1
Task Types and Their Alignment with Selected SDGs

SDG(s) - Language Skills
Task Type Addressed Example Activity Developed
SDG 4 (Quality Reading

Read a UN report on

Reading & Education) SDG : o
education access; discuss

comprehension,

Discussion 10 (Reduced disparities in vour count speaking, and
Inequalities) P y Y critical thinking
- SDG 13 (Climate  Write an essay arguing for Aca_d_emlc
Opinion : : writing,
Action) SDG 15 or against a proposed :
Essay . . : argumentation,
(Life on Land) climate policy
vocabulary
SDG 11
(Sustainable Draft a proposal to reduce  Formal writing,
Proposal y DG 12 . : .5
Writing Cities) SDG waste on your university  persuasion, Civic

(Responsible campus literacy
Consumption)
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SDG(s) . Language Skills
Task Type Addressed Example Activity Developed
SDG 4 (Quality Prgpare and dellv_er ab Speaklng_,
. . minute presentation on research skills,
Presentation  Education) SDG : :
youth unemployment in and academic
8 (Decent Work) .
Ukraine vocabulary

SDG 16 (Peace & Debate: Should economic

Justice) SDG 10 development take priority ~ *-o-mentation,

Debate (Reduced over environmental Ilstenmg,_and
o : turn-taking
Inequalities) protection?
Interactive
Role Play / SDG_ 16 (Peace & Simulate a UN committee  communication,
: : Justice) SDG 17 ) : L
Simulation . session on refugee rights negotiation
(Partnerships) |
anguage
Research a local All four skills
Project-Based  Multiple SDGs sustainability issue and .
) 2 collaborative
Learning (student-chosen) present findings to the I
group anguage use

Task design should also be sensitive to the specific circumstances of students
and institutions. In contexts where distance or blended learning is common, or where
students face significant personal or social pressures, tasks that are flexible, clearly
structured, and not overly resource-intensive are more likely to succeed. Importantly,
SDG topics, particularly those related to peace, justice, and resilience, can provide
students with a meaningful framework for making sense of their own experiences,
turning challenging circumstances into a source of genuine engagement rather than an
obstacle to learning [17].

4. Fostering Student Awareness and Motivation Through SDG-Focused
Learning

Integrating SDG content into English language teaching is not only about
choosing the right methods or designing effective tasks. It also requires attention to
how students feel about the topics they are studying. Awareness and motivation are
closely linked: students who understand why sustainability matters are more likely to
engage with it genuinely, and students who feel personally connected to a topic are
more likely to develop deeper awareness over time [7].

To gather preliminary evidence on these dynamics, a pilot survey was conducted
among 66 first- and second-year students of the Geography Faculty at TNPU. Students
were asked four closed questions: their motivation for engaging with SDG-related
content in English, their overall satisfaction with SDG-integrated lessons, whether they
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perceived SDG topics as relevant to real life, and whether they wished to see more such
content in their courses. Responses were collected on a four-point scale (e.g., very
motivated/motivated/neutral/not motivated). The authors present the results in Table 2
below.

Table 2
Pilot Survey Results: Student Motivation and Satisfaction (n=66)
Survey Question Year 1 (n=32) Year 2 (n=34)
Very motivated: 12 Very motivated: 15
How motivated did you feel  (37.5%), Motivated: 14  (44.1%) Motivated: 15
when SDG topics were used (43.8%), Neutral: 5 (44.1%) Neutral: 4
in English class? (15.6%), Not motivated: 1  (11.8%) Not motivated:
(3.1%) 0 (0%)

Very satisfied: 14
(41.2%) Satisfied: 16
(47.1%) Neutral: 4
(11.8%) Dissatisfied: 0

Very satisfied: 10 (31.3%)
Satisfied: 16 (50.0%)
Neutral: 5 (15.6%)
Dissatisfied: 1 (3.1%)

How satisfied were you
overall with SDG-integrated
English lessons?

(0%)

: Strongly agree: 11 Strongly agree: 14
%d ?éosunjgg'etgit ‘T’i?hG (34.4%) Agree: 15 (41.2%) Agree: 17
IearnF;n more rele%/ant o (46.9%) Uncertain: 5 (50.0%) Uncertain: 3
greal life? (15.6%) Disagree: 1 (8.8%) Disagree: 0

' (3.1%) (0%)

Would you like more SDG-
related content in your
English lessons?

Yes: 27 (79.4%),
Unsure: 6 (17.6%), No:
1 (2.9%)

Yes: 23 (71.9%), Unsure:
7 (21.9%), No: 2 (6.3%)

The survey results suggest a generally positive response to SDG-integrated
English language teaching across both year groups. The large majority of students in
both cohorts reported feeling motivated or very motivated when SDG topics were used
in class, and most expressed satisfaction with this approach. Second-year students
showed slightly higher levels of motivation and satisfaction, which may reflect greater
familiarity with sustainability themes or a more developed capacity for critical
engagement. Most students across both years agreed that SDG topics made their
English learning feel more relevant to real life, and a substantial majority indicated that
they would welcome more SDG-related content in future lessons. These preliminary
findings, while not statistically representative, consistently support the value of SDG
integration and reinforce the need for further empirical research in this area.
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Ukrainian university students experience the SDGs in a way that most students
worldwide do not. Issues like displacement, inequality, limited access to education, and
the ongoing struggle for peace are things many of them live through personally, not
just read about in textbooks. This gives English language teachers a real advantage.
When SDG topics are introduced in the classroom in ways that connect global goals to
what students already know and feel, learning becomes more personal and relevant. As
a result, students are more likely to engage with the material seriously and find genuine
meaning in it [13]. A discussion about SDG 4 and access to quality education, for
example, can lead to reflection on how war has affected Ukrainian universities and
what quality education might look like in the future.

Connecting the global to the local is therefore one of the most effective strategies
for building student awareness. Instructors can encourage students to examine
international SDG frameworks and ask how they apply specifically to Ukraine. This
kind of critical localisation helps students see themselves not merely as observers of
global issues but as participants in them [18, 8]. It also makes English language
learning feel more relevant, as students are using the language to explore questions that
genuinely matter to them.

The role of the teacher should not be underestimated here. Research indicates
that instructors who show genuine curiosity and openness and demonstrate a personal
commitment to sustainability values tend to foster a similar attitude in their students
[4]. When teachers come to SDG topics with real questions rather than predetermined
answers, students are more likely to feel motivated and engaged. This approach treats
students as partners in exploring ideas, rather than as passive listeners who simply
absorb what they are told.

Building learner autonomy is also an important factor in keeping students
motivated over time. When students are given some degree of choice, whether in the
topics they explore, the tasks they complete, or the SDGs they focus on, they tend to
feel a stronger sense of ownership over their own learning [10, 9]. Reflective activities
such as learning journals, self-assessment tasks, or end-of-unit discussions can help
students notice their own progress and see how their language learning connects to
their growth as aware and responsible citizens. In the Ukrainian context, where many
students are dealing with significant personal and social difficulties, having some
control over their learning and feeling that it serves a real purpose becomes particularly
meaningful.

Conclusions. This study explored the potential of integrating the Sustainable
Development Goals (SDGS) into university English language teaching, focusing on
methodology, task design, and learner motivation. The findings show that SDG content
enriches language learning by providing meaningful contexts for communication,
fostering critical thinking, and cultivating civic awareness. Student-centred approaches
suchas TBLT, project-based learning, and CLIL proved most effective, and task design
should emphasise relevance and purposeful language use. Survey data from TNPU
students indicate that SDG-integrated lessons enhance motivation and the perceived
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value of English learning, particularly in the wartime Ukrainian context, where
sustainability themes carry immediate personal significance.

The study is limited by its small sample size and single-institution scope, and
further longitudinal and comparative research is needed across different disciplines and
contexts. Future inquiries should also examine the specific challenges and
opportunities of wartime higher education in Ukraine, as these findings may be relevant
beyond the national setting.
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