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Hayk. kepiBauK — K.¢.H, noueHT Konaparsesa T. b.

INDIVIDUAL READING IN ENGLISH LANGUAGE LEARNING

The contemporary educational paradigm emphasizes the development of a
holistic linguistic personality equipped with critical thinking skills, intercultural
sensitivity, and the capacity for self-directed learning. This is where independent
reading of fiction comes in as a powerful teaching strategy.

Independent reading (IR), also known as Sustained Silent Reading (SSR)
defined by M. K. M. Singh, A. R. David and J. C. S. Choo [2, p. 3] or Free Voluntary
Reading (FVR) referred by Krashen S. D. [1, p.1] refers to self-selected literary text
chosen by students themselves in terms of content, time, and place. It aims to provide
information, enjoyment, and personal growth. IR fosters autonomy, motivation, and
lifelong literacy habits. It is based on free choice and internal interest, without teacher
control or assessment.
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Stephen Krashen [1 p. 28] and Bernice E. Cullinan [3 p. 3-4], aligned in their
fundamental assertion: FVR is a crucial, if not primary, mechanism for language
acquisition and literacy growth. They argue that the sheer volume of reading drives
substantial improvements in vocabulary, comprehension, and overall test scores. This
view is heavily supported by the foundational work of Richard C. Anderson, Paul T.
Wilson, and Linda G. Fielding [4, p. 17], whose research established a powerful
correlation between the amount of reading and reading achievement.

The main controversy arose after the 2000 National Reading Panel report, which
found insufficient evidence that unmonitored in-class IR or SSR alone directly
improves reading ability. While not dismissing the practice, the report contrasted with
advocates’ views, sparking debate over whether IR is a core instructional strategy or
simply a motivational supplement. [5 p. 111]

For IR to be successful, it must be more than a silent period. Key principles,
suggested by Cullinan include:

Allowing learners to select their own reading material is a critical motivator, as
it supports autonomy and personal interest. Providing a dedicated, daily block of time,
such as 15-30 minutes, is essential to establish a consistent reading habit. Classrooms
should offer a diverse, engaging, and readily accessible library to ensure students have
materials that appeal to them. Teachers can model positive reading behavior by
engaging with their own books, demonstrating the value of the practice. Engagement
can also be supported through brief reading conferences or response journals, which
encourage accountability without relying on assessments [4, p. 172].

In the course of research we have developed a system of exercises that can
scaffold and enrich the IR experience:

Book Talks serve as an engaging entry point that fosters a culture of voluntary
reading through brief, dynamic presentations highlighting a text’s main idea or conflict
(e.g. in R. F. Kuang’s Babel: “What if language itself could shape empires?” The goal
is to spark curiosity rather than summarize the plot).

Reading Conferences aim to assess individual comprehension, provide tailored

support, and guide students toward deeper interpretation through structured one-on-
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one discussions. Using questions such as “How does Robin’s understanding of
translation evolve?” or “What parallels exist between linguistic manipulation in the
novel and real-world cultural dominance?”, students learn to connect textual ideas to
wider sociolinguistic contexts.

Reading Response Journals promote personal reflection and critical thinking
by making comprehension a visible process. Students record entries focusing on two
arcas: Affective Response — emotional reactions to key moments, such as Robin’s
moral dilemma between loyalty and rebellion, and Structural and Thematic Analysis
— reflections on Kuang’s formal choices, like footnotes, that question meaning and
authority.

Genre Challenges and Intertextual Comparison expand students’ literary
awareness by examining works like R. F. Kuang’s “Babel”, which blends historical
fiction, fantasy, and satire, prompting discussion on fluid genre boundaries. Students
compare Babel’s portrayal of imperial power with Orwell’s “Nineteen Eighty-Four” or
Achebe’s “Things Fall Apart”, exploring how the fusion of fantasy and realism
reshapes traditional genre expectations.

While debate continues over the direct impact of FVR on measurable
achievement, evidence confirms its vital role in fostering intrinsic motivation, shaping
a holistic linguistic identity, and cultivating lifelong literacy. The key challenge is not
to abandon independent reading but to integrate it with activities that balance student
choice and critical analysis.
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ANTONYMOUS SUBSTITUTION APPLICATION IN DANIELLE STEEL’S
“ECHOES” TRANSLATION INTO UKRAINIAN

Translation transformations play a key role in the translation process, ensuring
the accuracy and naturalness of the translated text. Grammatical transformations are
necessary for adapting the source material to the grammatical and syntactic norms of
the target language, which contributes to better perception of information by the
recipient.

One of the widely used grammatical transformation in the process of translation
is antonymous substitution.

In translation literature, this term refers to a common “complex lexical-
grammatical substitution, the essence of which is the transformation of a positive

construction into a negative one or vice versa, accompanied by the replacement of one
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