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Littera Scripta Manet : зб. наук. пр. за матеріалами 3-ї 

Всеукраїнської науково-практичної конференції здобувачів та 

молодих учених "Нові тенденції у перекладознавстві, філології 

та лінгводидактиці у контексті глобалізаційних процесів" / за 
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Збірник містить матеріали доповідей учасників 3-ї Всеукраїнської 

науково-практичної конференції студентів, здобувачів та молодих учених 

«Нові тенденції у перекладознавстві, філології та лінгводидактиці у контексті 

глобалізаційних процесів», яка відбулася 5 листопада 2025 року в 

Житомирському державному університеті імені Івана Франка в межах 
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лінгвістичну, перекладознавчу  та лінгводидактичну галузі. 
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idiomatic expressions. These challenges are influenced by differences between English 

and the learners’ native language, as well as cognitive and contextual factors. 

Understanding these difficulties is essential for developing effective teaching strategies 

that support learners in building strong lexical competence. 
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DEVELOPING STUDENTS’ LEXICAL COMPETENCE AS THE BASIS OF 

FOREIGN LANGUAGE ACQUISITION 

 

Lexical competence plays a central role in the process of mastering a foreign 

language, as vocabulary constitutes the foundation of communicative competence and 

the ability to produce and comprehend speech. A rich and active lexicon enables 

learners to express ideas accurately, understand authentic materials, and participate in 

meaningful interaction. Modern linguodidactics recognizes vocabulary acquisition as 

not only the quantitative accumulation of words but also as the development of skills 

to use them appropriately in context, create associations, and understand semantic 

relations between lexical units. 

The problem of lexical competence development has been studied by many 

scholars such as M. Lewis [4], B. Frydrychova Klimova [3], and M. Mubaslat [6], who 

emphasize the importance of interactive and game-based techniques for expanding 
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learners’ vocabulary. Ukrainian researchers N. Hodovanets and V. Lehan also stress 

the effectiveness of alternative teaching methods for vocabulary enrichment through 

creative and student-centered approaches [1, p. 29]. 

The goal of this paper is to provide a theoretical overview of lexical competence 

and to share practical experience in applying interactive techniques that enhance 

vocabulary acquisition among secondary and university students. 

According to M. Abdyhalykova, innovative approaches to teaching foreign 

languages must integrate communicative, cognitive, and technological elements to 

increase learners’ motivation and linguistic awareness [2, p. 2]. Z. Maxmudova adds 

that communicative methodology ensures lexical development through active 

interaction and task-based learning [5, p. 682]. The use of educational games, as 

emphasized by M. Mubaslat, enhances retention and facilitates natural lexical 

acquisition [6, pp. 4–5]. 

Lexical competence implies not only knowing a word’s form and meaning but 

also understanding its collocations, connotations, and grammatical behavior. Lewis 

defines it as “the ability to retrieve and use lexical chunks appropriately in context” [4, 

p. 83]. Effective vocabulary teaching, therefore, combines explicit instruction with 

contextual practice, allowing students to internalize words as part of meaningful 

discourse. 

The development of students’ vocabulary follows a continuous process that 

begins with assessing their initial lexical level to identify individual needs and create a 

focused plan. After establishing this baseline, learners build a core foundation of 

essential words for everyday communication, which is later expanded through reading, 

games, and exposure to diverse contexts. Thematic lessons deepen vocabulary related 

to specific topics, while contextual learning helps students understand and use words 

naturally in real-life situations. As learners progress, they are encouraged to apply new 

vocabulary actively in speech and writing, followed by regular review and 

consolidation to ensure retention. At advanced stages, students acquire more complex 

and specialized vocabulary through academic texts and analytical tasks. Finally, they 

are guided toward independent vocabulary exploration using reading, research, and 
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digital tools, with continuous assessment and feedback supporting their ongoing lexical 

growth. 

Practical implementation of the mentioned principles may involve the following 

activities: 

Vocabulary Dominoes. The purpose is to reinforce recognition and 

understanding of word meanings through associations. The teacher prepares domino-

like cards: on one side – a word (e.g., helpful), and on the other – a synonym or 

definition of another word (e.g., kind). Students connect cards so that each word 

matches its definition or synonym. The winner is the team that uses all cards first. 

Example: helpful – kind – friendly – sociable – outgoing. This activity stimulates 

lexical recall, fosters associative thinking, and develops students’ awareness of 

synonymic relations. 

Context Detective. This exercise helps to develop the ability to infer the 

meaning of unfamiliar words from context. Students read short paragraphs with 3–4 

unknown words surrounded by contextual clues. They underline these words and guess 

their meanings before checking with the teacher. Example: The boy was shivering 

because the wind was very cold. (shivering – trembling from cold). Such exercises 

enhance contextual guessing skills, which are vital for autonomous vocabulary 

learning. 

These exercises encourage learner autonomy, critical thinking, and creativity. 

They activate multiple channels of perception – visual, auditory, and kinesthetic – 

thereby deepening vocabulary retention. Moreover, integrating collaborative and 

competitive elements makes vocabulary learning both motivating and effective. 

In conclusion, the development of students’ lexical competence is a multifaceted 

process that requires integrating cognitive, communicative, and playful techniques. 

The combination of explicit teaching and interactive tasks like those described above 

contributes to the enrichment of students’ vocabulary, enhances retention, and supports 

the formation of communicative competence in the target language. Through such 

activities, learners not only expand their vocabulary but also learn to use it 

meaningfully, creatively, and confidently in real communication. 
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МЕДІАДИСКУРС У СУЧАСНОМУ ІНФОРМАЦІЙНОМУ 

СУСПІЛЬСТВІ 

 

Медіадискурс як окремий напрям критичного дискурсивного аналізу 

започатковано наприкінці 1980-х років Т.А. ван Дейком із появою його 

ґрунтовних праць «News analysis: case studies of international and national news in 

the press» та «News as discourse», концепція яких спрямована на інтеграцію теорії 

дискурсу з дискурсом новин, з метою його ретельного аналізу не лише на рівні 

тексту, а й на рівні продукції та інтерпретації [1, c. 615]. 

Подальший розвиток цього напряму відзначався поступовим розширенням 

об’єкта дослідження, адже медіадискурс почали розглядати не лише як 


