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THE PROBLEM OF INCLUSIVE COMPETENCES FORMATIONS OF
STUDENTS OF HIGHER PEDAGOGICAL EDUCATIONAL INSTITUTIONS
OF UKRAINE

UDYCH Z.1.

Candidateofpedagogicalsciences,
DepartmentofPedagogyandManagementofEducationofTernopilVolodymyrHnatyukN
ationalPedagogicalUniversity

Ternopil, Ukraine

In the context of our research, certain contradictions, which significantly
impede the process of inclusive education in Ukraine, have been identified. Among
them are: new social requirements for the organization of educational space, the
education of children with disabilities and the unpreparedness of teachers to create an
effective inclusive environment, organize the pedagogical process according to
pupils’ nosology; social order for the inclusive competence formation of the
pedagogical staff of the secondary comprehensive educational institution and the lack
of a corresponding education system, the imperfection of the content of the future
teachers’ training; bringing the Ukrainian legislation into compliance with the norms
of the international legal framework for persons with disabilities and the existence of
contradictions and inaccuracies in the domestic normative-legal framework
regulating the inclusive aspect of education; Ukraine’s entry into the Bologna
process, where the student-centered education and dominance in the national
education system of teaching-concentrated training is of high priority.

These and other contradictions prove the initiated process of the inclusive
education system implementation in Ukraine and the unpreparedness of higher
education to provide schools for teachers, who have formed their inclusive
competencies. That is why we consider that the improvement of the training process
should start with the modernization of higher pedagogical education content. The

generally accepted interpretation of the notion of «content of higher
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education»involves structure, content and scope of educational information,
acquisition of which provides the person with the opportunity to obtain higher
education and certain qualifications, as well as the system of knowledge and skills of
a person, his/her professional, ideological and public qualities, determined by the
needs of society [1: 321].

The main factors of modernization of the higher pedagogical education content
in the context of the inclusive education system implementation are: taking into
account the recommendations of the project within the framework of the Bologna
process «Tuning educational structures in Europe (Tuning)» regarding the
competences and professiogram of a modern higher education institution graduate;
introduction of a student-centered approach in the formation of educational programs;
improvement of the teacher’s professiogram; methodological grounding of inclusive
education; expanding the system of pedagogical disciplines with new educational
subjects of inclusive content; professional competence of higher educational
institutions teachers in the field of inclusive education and pedagogy.

In 1997, in one of his interviews, a prominent Indian scientist and educator, a
professor of strategic and international management at the London Business School
and dean of the Faculty of Indian School of Business in Hyderabad, S. Ghoshal (1948
— 2004), for the first time focuses on a direct link between the process of a future
specialist training and his/her employment. Since then, the term «employability» is
considered as a set of knowledge, skills, methods of solving production problems, as
well as the ability and the desire for continuous improvement and professional
development [2]. This idea has become one of the key issues in reforming European
higher education in the context of the Bologna Process.

One of the most important analytical and research projects of the Bologna
Process, which has been implemented since 2000 by the Universities in interaction
with the sphere of work, is «Tuning Educational Structure in Europe» (Tuning). It is
aimed at forming a common methodology of comparability and compatibility of
levels and content of educational programs (educational) in various subject areas of

higher education. Tuning covers the vast majority of countries that have signed the
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Bologna Declaration, including Ukraine [3:49]. One of the results of Tuning is the
development of unified approaches to the notions of «learning outcomes» and
«competence of higher education institution graduate», as well as substantiated
components of general and educational competencies. It is the understanding of these
components of the educational process that will allow us to correctly formulate the
goal and improve the content of future teachers training. So, according to the Tuning
methodology: learning outcomes are the formulation of what a student is expected to
know, understand, be able to demonstrate after completing the training.

They can be related to a separate module or also to the period of training (the
educational program of the first, second or third cycles). Learning outcomes
determine the requirements for awarding credits. And competencies are dynamic
combination of knowledge, understanding and skills. The development of
competencies is the goal of educational programs. They are formed in various
educational disciplines and are evaluated at different stages [4]. These two concepts
in the Tuning methodology are clearly separated and have their own peculiarities: the
results of training are formulated by teachers at the level of the educational program
and should be clearly measurable, and competences are gradually acquired by those
who study and are formed only in the system of educational disciplines and can begin
to be formed within the framework of the program of one level of higher education,
and to complete the formation at the highest level of higher education [5: 7-9].
Instead, in the Law «On Higher Education» in the current wording dated March 13,
2016 in Article 1, these notions are actually identical: competence is shown as a
result of training, and the result of training — as a combination of competencies.

In accordance with the interpretation of the concepts «learning outcomes» and
«competence of higher educational institutions graduates» by the Tuning Project,
different approaches to creating an educational program that reflects the content of

education have been highlighted (Table 1) [5: 9].
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Table 1.

Approaches to creating an educational program at higher educational

institution
No | Approaches Content
1. | «Focuse | Teacher- The scientific interests of the teaching staff,

on entry» | concentratedtrainin |the existing scientific potential of the higher

g educational  establishment have been
involved
2. | «Focus Student- Focusing on the model of a specialist, which

on exit» | concentratedtrainin |is (or will be in the near future) in demand in

g the labor market, which should ensure

his/her high suitability for employment

Thus, the first approach, which now dominates in the conclusion of educational
programs in higher educational institutions of Ukraine, reflects the knowledge
paradigm of higher education (the system of «ready», «completed» knowledge, skills,
which is broadcast to students, while the student himself/herself is only a passive
object in educational and cognitive activity). Instead, the second approach is the
embodiment of the humanistic paradigm of education, which considers a student and
a teacher as equal subjects in the educational process [6: 129-130]. At the same time
favorable conditions for the student’s self-development, formation of competencies
necessary for the profession are created.

The conceptual foundations of student-centered education are laid down in the
second half of the XX century by American researchers J. Watson, B. Skin, R. Mager
and finally developed after 2000 [5: 5]. These days, student-centered education
dominates in most European higher education institutions, which offers not only
virtually directed content of education, but also relevant innovative methods and
training, which makes it attractive for Ukrainian schools graduates. In support of this,
we also have a negative assessment regarding the content of the Ukrainian
educational programs on the preparation of high-demand professionals, made by the

National Expert on Higher Education Reform — Y. Rashkevych: do not take into
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account the real needs of the labor market; are teacher-oriented; are rigidly and
narrowly bound to a specialty; do not provide academic mobility; too controlled
(from 65% to 90% of the educational programs (the name of the disciplines, their
volume, time of teaching, and, in the majority, the form of control) was standardized
by the standards of higher education from which the higher educational institution
was not entitled to retreat); are not flexible [7].

In the process of modernizing the content of higher education with the aim of
introducing inclusive training of future teachers, it is necessary to implement a
competence-based approach. Unique classification of inclusive competencies of
teachers in the European educational space has not been concluded yet, but active
discussions and research are under way. In general, all competencies should be
divided into two groups: subject specific (professional) competences and general
competencies (generic competences, transferable skills). At the same time, subject
competences are defined as those that depend on the subject area and are important
for the successful professional activity in a certain specialty, and generic
competences — as universal competencies that do not depend on the subject area but
are important for the successful further professional and social activity of the
applicant in various fields and for his/her personal development [8: 4-5].

Within the framework of the Tuning Project, more than twenty different studies
have been carried out, in which more than 100 universities from 16 countries-
participants of the Bologna process took part, with the help of which 85 essential
generic competences have been selected and a list of the most relevant 30 generic
competences to be mastered by higher education institutions modern graduates is
concluded [9]. At the same time, competencies are divided into three categories:
instrumental, interpersonal and systemic.

We suggest considering the general competencies we have outlined in Table 2
as relevant to future teachers of inclusive classes on the basis of the Tuning Project

recommendations [10].

Table 2
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Generic competences of higher educational institutions graduates

Category Relevantforfutureteachersofinclusiveclasses

Instrumental Abilitytoanalyzeandsynthesize; abilitytoorganizeandplan;
competencies masteringthegroundsofbasicknowledgeofprofessions;eleme
(cognitive, ntarycomputerskills;informationmanagementskills
methodological, (abilitytofindandanalyzeinformationfromdifferentsources);
technologicalandlingu | solutionofproblems; decision-making.

isticabilities)

Interpersonal Abilitytocriticismandself-criticism; interaction (work in a
competencies team);interpersonal skills and abilities;ability to work in an
(communicationskills, | interdisciplinary team;the ability to communicate with
socialinteractionandco | experts from other industries;positive attitude towards
operation) differences and other cultures; ethical obligations.
Systemiccompetence | Abilitytoapplyknowledge in  practice;researchskills;
s abilitytolearn;abilitytoadapttonewsituations;theabilitytogen
(combinationofunders | eratenewideas (creativity); leadershipqualities;
tanding, abilitytoworkindependently;

responsivenessandkno | planningandprojectmanagement; careaboutquality;
wledge, desiretosucceed.

abilitytoplanchangesto

improvesystems,

developnewsystems)

When modernizing the content of higher pedagogical education, it is also
necessary to take into account the general educational competencies that are only
recently distinguished by Tuning, but are already being implemented at European
universities [11].Among them, for the preparation of teachers for work in the context
of inclusive education, the key factors are:the ability to recognize and respond to the
diversity of students and the complication of the learning process;consult on various
educational issues and counseling skills (psychological counseling, counseling of
students and parents);manage educational or correction-developing projects; manage
and evaluate educational programs, events and materials; run or coordinate an
interdisciplinary educational team;communicate effectively with groups and
individuals; improvement of educational and educational environment;creating a
climate conducive to learning; adaptation of the curriculum and teaching materials to

a specific educational context;development and implementation of various strategies

based on specific criteria for assessing learning;development and implementation of
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education that brings together people with disabilities; awareness of different
situations in which learning can occur;different roles of participants in the learning
process;students’ commitment to progress and achievements; competence in a
number of teaching and learning strategies.

Consequently, the proposed competencies should be included in the updated
teacher’s professiogram, which is an official document regulating the technology of
constructing the requirements that the profession brings to the personality traits,

psychological abilities, psychological and psychological capabilities of man.
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