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PEDAGOGICAL CHARACTERISTICS
OF MODERN SCHOOL LEADERSHIP
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The concept of leadership is very difficult to be mentioned with a simple
definition, because in modern literature there are too many definitions and not one
generally accepted. According to G. A. Yukl any definition of leadership put forward
by a writer is subjective because it represents that particular author. Leadership today
is one of the key factors that make a decisive contribution to the success or failure of
an organization [6, p. 12].

The term school leadership has recently become relevant because of the need for
better-run schools and better performance of teachers and students with innovative
achievements and ongoing reform initiatives. To date, management in every
educational organization is achieved through design, management, organization, staff
recruitment and performance testing with measurement standards and continuous
corrective action [4, p. 33].

The leadership of a school unit is the core of the education system.
Administrative training and guidance processes performed during leadership processes
are not individual and independent actions of the teaching system, but are characterized
by delegated actions and actions that obey the philosophy of everyone. So if the
framework changes, leadership will also be different. According to B. Mulford school
leaders are called upon daily to make and implement decisions, but also to exercise
leadership trying to balance the strong and conflicting forces [5, p. 6]. Managerial
decisions must be in line with both the legal and institutional framework of the school

327



1I MDKHAPO/IIHA HAYKOBO-IIPAKTHYHA KOHD®EPEHI]IA

as a public or private body, and act interdependently with a range of stakeholders within
the school (teachers, administrators and technical staff) but outside with educational
institutions, parents, students, stakeholders, and immediate stakeholders to avoid
unnecessary conflicts.

On the basis of all of the above, successful school / educational leadership can
be achieved, since of course, other people such as teachers, pupils and parents are
included and assisted in work so that through the process of accumulating and guiding
the talents and actions to achieve the common educational goals of the school. The new
data requires a school adapted to the information society, new technologies,
multiculturalism, globalization, it is creative and flexible to redefine its role and
become a carrier of change so that it responds to new challenges in its modern way of
managing and achieving its goals better [2, p. 21].

So, the school manager today does not have to perform a simple one-dimensional
administrative role, but rather a complex and difficult task, and therefore must possess
certain characteristics, mainly he should respond to the development of a multi-
dimensional managerial-leadership role [2, p. 27].

Leadership is a process of influence that leads to achieving the desired goals.
Successful leaders develop a vision for their schools based on their personal and
professional values. At every opportunity, they refer to their vision and influence their
staff and each stakeholder to share that vision. The philosophy, structures and activities
of the school are geared towards achieving this common vision [1, p. 4].

At a time when social and economic developments are changing at a dizzying
pace and technological human achievements are rapid, the new dynamics created by
the internationalization of economy require both at school and in every educational
institution, to evolve to adapt to social changes to meet the training and learning needs
of society [3, p. 221].

Thus, organization ideas and recipes, high level of knowledge, qualifications and
innovation are decisive measures of educational quality and effectiveness that impose
charismatic school leadership, as is the case with businesses that place a high value on
human resources, always seeking competent executives with many qualifications and
talents to be entrusted with the management of the business. School leadership today
acquires new features elements and interests very different from those of the designated
principal who are looking for innovative organizational and administrative school
models, the introduction of new learning methods, the promotion of school
collaboration and the development of a genius indoor and outdoor environment.
Therefore, new schools need new school organization models, new learning cultures
and excellent educational leaders who must be adequately educated and prepared prior
to being appointed to management positions.
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BUKOPUCTAHHS IHHOBAIIMHUX IHTEPHET-TEXHOJIOT' T
HA YPOKAX AHIJIIMCHKOI MOBH

Jlicopuk H. O.
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MopepHizaliiss yKpaiHCbKO1 OCBITHM BH3HAuya€ COIliadbHI BUMOTH JI0 CHUCTEMHU
HIKUTbHOT OCBITH. CyCHUIBCTBY, IO PO3BUBAETHCS, MOTPIOHI OCBIYEH1, €TUYHI, 3aB34TI
JFOM, SIK1 MOKYTh CAaMOCTIHHO MpUMATH BiIMOBIAAIbHI PILLIEHHS B CUTYallii BUOOPY,
MPOTHO3YIOYH MOXJIMBI HACTIAKH.

CporofiHi B IEHTpPl yBarm — Yy4eHb. TOMYy OCHOBHE 3aBJIaHHS CY4acHOTO
BUUTENsA — BUOpaT Meronu 1 ¢opMu oprasizamii y4yOooBOi AiSUIBHOCTI Y4HIB, fK1
ONTUMAJILHO BIAMOBIIAIOTH MOCTABIEHIN MET1 pO3BUTKY 0coOu. OCTaHHIM 4acoM BCe
YacTillle MiJHIMAETHCA MUTAaHHA MPO BXKMBAHHS HOBHX i1HGopmarliiinux [HTepHET-
TEXHOJIOT1H B 1mKoi. [le He nuie HOB1 TeXHIUHI 3aco0H, ajie 1 HOB1 OopMH 1 METOIH
BUKJIQJJaHHS, HOBUM MiAX1] 10 IPOLIECY HAaBYAHHSI.

OCHOBHOI0O METOK) BUBYEHHS 1HO3€MHOI MOBHU € (hOpMYBaHHS 1 PO3BHUTOK
KOMYHIKaTHBHOI KYJBTYpPH IIKOJIAPIB, HABYaHHSI MPAKTUIYHOMY OIAHyBaHHIO
iHO3eMHOI MOBHW. 3aBIaHHS BYHUTEIS TOJATAE B TOMY, IIOO CTBOPHTH YMOBH
MPAKTUYHOTO OMTAaHYBAaHHS MOBH JIJISl KOXKHOTO YUHS, BUOPATH TaKi METOIN HaBYaHHS,
Kl O JT03BOJIMJIM KOXXHOMY YYHEB1 MPOSIBUTU CBOKO AaKTHBHICTh, CBOIO TBOPYICT,
aKTHBI3yBaTH TI3HABAIbHY JISUJIBHICTh YYHS B IMPOIECI BUBYEHHS 1HO3€MHOI MOBH.
CydacHi neiaroriuyti TEXHOJOT1T Taki, SK HAaBYaHHS Yy CIIBMpalll, TPOEKTHA METOJUKA,
BUKOPHUCTaHHS HOBUX 1H(POPMAIIHHUX TEXHOJIOT1H, [HTEpHET-pecypCiB JOMIOMAararTh
peanizyBaTu  OCOOOBO-OpDIEHTOBAaHMH  MiAX1J Yy  HaBYaHHI, 3a0e3MeuyloTh
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