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Sympathetic humanity

The exercise is supposed to improve students' knowledge of lexical units, to encourage them to
use new lexical units in different situations, where they are able to express their thoughts
verbally (speaking) and in writing, as well as contextual under standing of lexical units in reading and
listening. All the tasks that are being carried out at this stage are communicative with the minimum
guidance. They are suitable both for individual and group works. Those exercises should contain
speech situation and speech task. The following exercises can serve as an example:

Therefore, the role of the teacher in this process presupposes presenting (explaination) a new
lexical unit; helping students to correctly identify its meaning; organizing the work of students units;
stimulating students to use the learned lexical units in speech [6, p.18].

To conclude, practical mastering of a foreign language is being laid in the process of forming
the lexical competence. Developing the foreign language vocabulary for professional communication
at a sufficient level contributes to forming the foundations of foreign communicative competence of
students, which consists in the ability to use a foreign language as a tool of communication in a job-
related surrounding.
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THE TYPES OF READING COMPREHENSION ASSESSMENT

1. Introduction

Assessment is seen as one of the basic pedagogical activities both for teaching and learning. It
involves a sum of tools and techniques used in classrooms, and helps teachers accurately define the
needs and competencies of their learners. In other words, gathering information about learners is a
pedagogical and instructive activity necessary to properly identify their strengths and weaknesses.

Generally speaking, assessment gives teachers the ability to identify their teaching goals. In
other words, evaluation is an integrated part of teaching in the classroom designed to identify the
weaknesses and expectations of students in every area of learning. Therefore teachers will make the
right choices and provide their learners with constructive suggestions. More specifically, classroom
evaluation should include effective techniques and tools which differ depending on the subjects and
grades of the teaching [1, p. 139].

As for the reading comprehension evaluation, it includes many methods and procedures aimed
at demonstrating how effectively learners can read , understand, interpret and evaluate various types of
texts. In this regard, unique reading comprehension exercises can be implemented in the EFL
classrooms in order to learn how well students can comprehend a text. Assessment of reading
comprehension is based on rational principles and useful steps.

Therefore, the aim of the article is to shed some light on the concept of the reading
comprehension assessment as an important pedagogical method intended to improve the process of
teaching reading.

2. Assessment defined
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Assessment is used as the process of detecting and identifying the skills, understandings,
abilities and competencies of the students. It is a classroom practice used to promote learning through
data collection and positive feedback [3].

In other words, evaluation is the process of understanding how students advance to make the
correct decision in designing and preparing classroom instruction in their learning. In that sense
Palomba and Banta describe it as follows:

«Assessment is the systematic collection, review, and use of information about educational
programs undertaken for the purpose of improving learning and development» [7].

According to Carr and Harris, assessment is defined in the following way. «Assessment is an
integral part of instruction...effective classroom assessment is relevant to immediate learning» [5].

Classroom evaluation is, of course, related to teaching and learning because it improves the
quality of instruction and improves the accomplishments of the students. In practice, evaluation
depends on different ways to make the students really disclose what they have acquired and what they
still need to develop.This can be achieved by collecting knowledge through tests and assessments,
providing valuable input, setting up effective classroom activities and shaping the curriculum to match
the needs of the students [5].

3. The process of assessment

Assessment comprises four key steps: clarifying the learning objectives, gathering information
in a variety of ways, scrutinizing assessment data, and adjusting instruction [1, p. 143].

Teachers should actually use the evidence to track improvement, enhance efficiency and
improve instruction. In addition, evaluation involves the process of assessing, marking, and grading
the performance of students. It is used as a method of gathering, synthesizing and analyzing
information to diagnose the problems of students, to evaluate their academic success, to plan
classroom instruction [2].

In short, assessment is characterized as diagnostic, formative, and summative. Such three
elements are used together to help both teachers and learners decide what to do to maximize the
teaching feedback and the learning outcomes.

4. Text Variables

The first side of the connection of reader-text is the text itself. Variables in text, several aspects
of the text may facilitate or complicate the reading process. While the text language is considered to be
the main variable, there are other variables that differ from text content aspects to text styles, text
composition, and sentence structures [7].

In simple terms, it is commonly believed that abstract texts would be more difficult to
understand than texts describing actual objects, as the former involves inferencing abilities that are
more exacting than the latter. If it were more concrete, imaginable, and interesting the text would be
more readable. Texts regarding common settings in that sense tend to be easier to interpret than those
that are not [1, p. 140].

Among other factors, lexical and syntactic information in the second language are the best
predictors in the second language reading success [2]. However, when the linguistic variables, such as
lexis and sentence structures, are regulated in a reading study, variables such as the sub-competences
of the readers and text styles are more likely to affect their reading performance.

5. Types of Assessment

Assessment can be carried out for different purposes. In addition, there are three key forms of
evaluation that occur at various times, at different rates and in different ways for numerous objectives
to be accomplished.

5.1. Diagnostic Assessment

At the very beginning of a foreign language course, diagnostic assessment is the method of
identifying the strengths and weaknesses of the students. It greatly facilitates the tasks of teachers in
adjusting instructions, meeting the needs of the learner and helping them plan the appropriate
classroom activities for their level [1, p. 138].

Teachers certainly use this type of evaluation to show the strengths of students in a particular
skill or program. It describes the needs and demands that should be met in any area of knowledge for
teachers and learners alike. The attributes lead to a systematic evaluation, and the weaknesses should
be discussed [5].
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Diagnostic evaluation generally occurs when learners move into a new learning programme. It
occurs at the beginning of a course or program to develop systems to make links to prepare the next
steps. It is, in another sense, a holistic phase through which a image of the strengths, desires, skills and
wills of the individual should be built up. It also helps teachers define the goals and choose the
approaches and strategies that will enable them to achieve their goals [1, p. 129].

In addition, diagnostic assessment looks closely at the learners' individual needs as the
diagnostic guidance needs to be concise and interpretable so that learners can take steps to close the
distance between their current level of competency and their desired learning objectives [3].

In short, diagnostic assessment is an instructional technique that teachers use to assess the
learning and the educational objectives. It paves the way for a continuous evaluation of the formations.

5.2. Formative Assessment

Formative assessment can be called continuous, interactive, and dynamic assessment. It occurs
and should be done in ways that help learners make significant progress in their learning. It is also a
continuous generative mechanism designed to promote learning. This process therefore includes
several strategies such as sharing the learning goals and the evaluation criteria with the learners.

The distinguishing characteristic of formative assessment is that its evidence is used by both
teachers and learners [4]. That means it wants to know how the learners are doing and where they have
trouble. It also helps teachers make the necessary instructional modifications to offer more practice
opportunities.

Formative evaluation involves setting goals, providing instruction, measuring results and giving
useful feedback. In fact, it includes the process of assessing, judging or evaluating the work or
performance of the students and using it to shape and improve the competence of the students [6].

In other words, formative assessment is a method that involves professional teachers who are
able to collect and interpret knowledge in order to develop teaching and learning approaches for their
learners' interests. This is distinguished by its progressive existence, because this can occur at any
time.

In comparison, formal assessment is conducted by assessments that are used to find out about
the validity of the learners to pursue a study course and to know how the learners progress. During the
course or during the academic year, teachers will learn how much learners have learned through the
exams.

Formal testing should actually be seen as a complement to other forms of evaluation. In short,
the formative evaluation brings together the assessor and the learner in a process of constant reflection
by making clear judgements about the learning gains.

5.3. Summative Assessment

While the formative evaluation is for learning, learning is about summative evaluation. This
offers evidence of what the learners were receiving at the end of a specific learning phrase. It also
marks the important stages in the development of learners, and should be formally recorded in the
form of scores and points [1, p. 134]].

More importantly, it should be planned in advance so that learners can have sufficient time to
prepare themselves and gain trust in whatever area they are evaluated in or around. Besides this, it is
typically used to discover what a learner has learned during the study programme.

In addition, the formative assessment is directly linked to the learning success of the students as
it seeks to provide positive feedback according to their deficiencies and needs. However, the
calculation of the final results and standards involves summative evaluation [5].

Summative assessment, in the form of tests or exams, aims to raise the learning standards as it
indicates the extent of success and the points of failure. It is done at the end of an instructional cycle to
make specific judgements.

Conclusion

Assessment aims at optimizing and enhancing the teaching-learning process by providing
learners with copious opportunities to discover their weaknesses and to lift their learning standards.
This can be accomplished by relating assessment outcomes to instruction in the classroom and by
delivering positive activities that are genuinely in line with the needs of the learners.

The article is aimed to bring some information about the evaluation process and specifically
focused on understanding reading as an important skill in English language teaching. In fact, it has
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shown that teachers need to correctly and appropriately evaluate this ability to get a clear view of the
needs of their learners.
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Kpasenrs Haraaia
HayrxoBnii kepiBauk — Aon1. B. A. AomaxoBua
BUAU OCBITHHOI AUDGEPEHIIIALITL

VY HauioHanbHili JOKTPHHI PO3BUTKY OCBITH BKa3zaHO: «MeTa AepKaBHOI MOJITUKU LIOAO
PO3BHUTKY OCBITH TIOJIATAE Y CTBOPEHHI YMOB JUIsI PO3BHTKY OCOOMCTOCTI 1 TBOpUOi camopeanizarii
KOX)KHOTO TpOMaJsiHUHA YKpaiHH, BUXOBaHHs MOKOJIHHS JIFOJIEH, 3JaTHUX e(QEeKTHBHO MpaIoBaTH i
HaBYaTHCA TPOTATOM KHUTTs». [IpuHIMm rymanizamii cyyacHoi OCBITH mependadae 30CepeKeHHS
yBard 10 0COOMCTOCTI KOJKHOI'O YYHs, CTBOPEHHS yMOB, HEOOXITHMX Ul PO3BUTKY 3aKIaJeHHUX
MIPUPOIOT0 3a1aTKiB. OTHUM i3 MOXKIIMBHUX IUISIXIB HOTO BTIICHHS € Tu(EpeHITiaIlis OCBITH.

VY BITYM3HSHIA OUOAKTHII TpWHOAN AudepeHmiamii po3podmsces me 3a dacie K. /I
VYIIMHCBKOT O, SIKMH BBaXaB, 10 PO3MOALI KJIacy Ha TPYIH, 3 SIKHX OJHA CHJIbHIILIA 32 iHIIY, HE TiJIbKU
HE IIKIIJIMBHHA, a W MOTPIOHMIA, SKIO HACTABHUK yMi€, TPAIMIOIOYN 3 OIHIEI0 TPYIOI0, JaTH 1HIITAM
KOPHCHY CaMOCTIifHy BIpaBy. B iHITNX HayKOBHX Mpalsgx aHATI3yEThCA POJIb TPYMOBUX GOpM poOoTH
HAa YpOILi y MiJBHINEHHI BUXOBHOI poii HaBuamns (X. M. Jliiimerc Ta in.). Y mcuxomoriumiii Ta
JTUIaKTHYHIN Haymi pobiemMa audepeHIliiioBaHoro HaBYaHHs JociipKyBaiacs B. . 3are’s3iHchkuM,
M. I. MaxmytoBum, H. O. Menunnacekoro, 0. K. HabanchkuM, SIK CrmOCiO TOMEPEHKCHHS
HeycmimHocTi yuHiB. JyMKy mnpo HeoOXigHicTh Au(EpeHLiHoBaHOTO MiAXOAy [0 HaBYaJIbHOI
JISUTBHOCTI JIiTel He pa3 BUCIOBIIOBaB y cBOix mpausix B. O. CyxomnuHcbkuil. Ydenuil nucas: «Jo
KOYKHOTO YUHs TpeOa MigiiTH, TOOAYNTH HOTO TPYIHOII, KOXKHOMY HEOOX1THO JaTH TUTEKH JJIT HHOTO
MIpU3HAYCHE 3aBIaHHsD» [4, c. 52].

MeTor CTaTTi € PO3KPUTTS CYTHOCTI JH(EepeHIIiOBAHOTO HABUAHHS, aHAJ3 ICHYIOYHX BH/IIB
nmudepeHItiaIii B CHCTEMI OCBITH.

VY cywacHii menaroriuHiii HayIi 371HCHIOETHCS HAyKOBHM AMCKYPC HAaBKOJIO PI3HHUX acCIeKTiB
ocBiTHROI audepenuiamii. IcHye OaraTo TepMiHIB, L0 CTOCYIOThCS AudepeHIianii HaBYAHHS:
mudepeHItialis HaBuaHHs, AuQepeHIliiioBaHe HaBUaHHS, MU(EpPEHIIHOBaHNUN MiIXix O HaBUaHHS,
piBHI nudepentiarii Tomo. He 3armn0mo09ncs y TepMiHOJIOTIUHY AUCKYCII0, BAPTO JIMIIE 3a3HAYNTH,
IO «BC1 BOHM MAlOTh NPaBO Ha iCHYBaHHS, ajie 3 YiTKO BU3HAYCHUM MOHSATIHHUM TPaKTyBaHHSM: a0
SIK YMOBa (DyHKIIOHYBaHHsI OCBITHIX CHCTEM, SIK XapaKTepHa O3HaKa HaBYaJIbHOrO Ipolecy, ado sk
miaxig g0 opranizarii HaBganas» [1, ¢. 40]. I'onoBHE B iHIIOMY: Maiike BCi 0€3 BHHSATKY BUCHI Ta
MeAaroru-MPakTUKNA BU3HAIOTH TU(EPEHINAII0 OJHUM 13 OCHOBOMIOJOXHHUX IMPHHIHUIIB y Teopil i
MPaKTUIl HAaBYAHHS.

Mudepennianis (3 mar. differentia) — momin, po3uieHyBaHHS 4YOro-HeOynb Ha OKpemi
Ppi3HOpIIHI, AKICHO BiAMIHHI eJ1eMeHTH [5, c. 43].
JudepenuiiioBane HaBYaHHs — [€ CIELiAILHO OpraHi30BaHAa HaBYAIBHO-TI3HABAJIbHA

JUSUTBHICTB (Cy0’€KTHA IMearoriyHa B3aEMOIs), IKa, BPaXOBYFOUHU BIKOBI, iHIMBIIyaIbHI 0COOJINBOCTI
cy0’eKTiB yuiHHS, XHIH CoOLiadbHUNA JOCBiJl 1 CTapTOBHHA CTaH, CIPSMOBaHA Ha ONTUMAJIbHHUU
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