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WRITING AS AN ACTIVITY AND A SKILL

The problem of teaching writing is of growing interest among methodologists and teachers.
Often the performance of various written “mechanical” tasks in class and as homework becomes a
routine for students. In addition, the lack of basic knowledge leads to the fact that students' writing
skills lag far behind the level of other language skills. These facts reflect the relevance of the study.

The object of our research is writing as a language skill. The subject is specific features and
mechanisms of writing. The following tasks were set in this paper: 1) to determine the meaning of the
concept of “writing”, 2) to explore the mechanisms of writing, 3) to determine the stages of writing.
The purpose of the research is to further investigate writing as an activity and a language skill.

The term “writing” has several meanings. Firstly, it is the very process of creating a written
text. Secondly, it is a system of graphic symbols used for writing. Finally, it is one of the writing
genres. This notion is associated with the transmission of information in a graphic code [1, p. 241].
In order to write clearly it is essential to understand the basic system of a language.

Writing (written language) is a type of language activity, in which the content of the statement
is transmitted through letters. The result of writing as an activity is a written statement, a text.

It has been proven by copious research that writing originated from primitive mnemonic signs,
it is thus a specific “artificial human memory”. The purpose of written language — “fixation” of
information, the transfer of information stored in this way to other people in the absence of the
possibility of live communication [ 3, p. 94.]. Ways and means of recording information have
changed. The development of written speech took place in stages. Researchers in the fields of
psychology, linguistics, language teaching methodology thoroughly investigated the concept,
uncovered mechanisms and determined the stages of writing. The most complete description of
written speech is presented in the works of psychologists and psycholinguists S. V. Vygotsky,
O. L. Yerokhina, A. R. Luria and others.

There are three mechanisms of writing described in research literature: the mechanism of
comprehension, the mechanism of preventive synthesis, the mechanism of memory. The mechanism
of comprehension is responsible for establishing semantic connections between concepts, building
the logic of events, processes, considerations. It is important to take this mechanism into account in
order to understand the need for comprehensive work on one's own language: all language skills are
closely related. The mechanism of preventive synthesis means that what is going to be written is
processed first in the internal language. Here we are speaking about a comparison — recognition of
sounds that we perceive and patterns stored in memory. The mechanism of memory entails constant
retention in the memory of the subject of the statement, the main idea during the recording of
individual words and sentences.The logical understanding should be specially trained in order to
perceive and memorize rather complex logical constructions [2, p. 295].

Writing is ensured by the coordinated work of mechanisms of all skills. The ability to write,
in addition to calligraphic and spelling skills (writing techniques), also includes the ability to correctly
construct a text from the point of view of lexical, grammatical, and compositional norms of modern
language. Therefore, it is so important to practice for the development of the latter, more complex
skills, not taking into consideration the fact that, having mastered the outline of the letters, we have
already learned to write.

It was also found that production of a written text follows certain stages: preliminary
orientation, planning, implementation [4, p. 4-5]. At the first stage, the person determines for what
purpose, to whom and what he / she will write. A person need to decide it is he/she is going to express.
At this stage the main information is collected. Here the regulation of activities and control of
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performed actions can be found. At the second stage, not only the content but also the form of the
product is planned. The writers have to think of the audience they are writing for. Also, at this stage
writers have to consider the content structure- how to present the ideas, facts, results or arguments in
a proper way. The selected information is collected and systematized. Implementation stage is the
process of writing itself. Only after editing and making transformations, if necessary, the final version
is done. This stage is characterized by the presence of a result. A final version can differ from the
plan and draft, because some points have changed during the editing procces. The description of the
stages of creating a written text indicates that this process is a complicated notion. Writing is a
complex mental process that includes both verbal and non-verbal forms of mental activity — attention,
perception (visual, acoustic, spatial), fine motor skills of the hand, object actions, etc.

In conclusion, writing is a productive type of language activity and a skill aimed at creating a
written product. The concept of writing is a multifaceted phenomenon and includes various aspects.
The writing process has several stages which should be taken into consideration by teachers who are
planning their lessons with the focus on writing. The results of our study will benefit teachers and
students and can be used in the field of English language teaching.

REFERENCES

1. Beirorckuit JI. C. Mpinuienue u peus // Coop. cou.: B 6 1. T. 2. M, 1982. 372 c.

2. Epoxuna E. JI. IluceMo kak BHJ NPOAYKTHBHOM pedyeBOW nesTenbHOCTH//Putopuka:
yue0. / mox pea. H. A. Unmonurtosoii. M, 2008. 448 c.

3. Jlypus A. P. JIunrBOIICMXOJIOTHS peueBoil nestenbHocTH. M, 2008. 94 c.

4. Harmer J. How to Teach Writing. Pearson ESL, 2004. 140 p.

Bbaruuskuii B. B.

rpyna Y A—44 (HauioHanbHWii yHIBEpPCUTET

«YepniriBcskuii komeriym» imeni T. I'. [1leBuenka)

Hayxosuii kepienux — xano. ¢inoc. nayk, ooyenm Tromionnux O. M.

®OPMYBAHHSA MOJIKYJbTYPHUX KOMIIETEHTHOCTEM YUHIB
HA YPOKAX AHIJIIMCHKOI MOBH

[IpoGieMa mMmOJIKYyIBTYPHOI OCBITH JOCUTH aKTyajibHa B cydacHomy cBiTi. CydacHa
mejaroriyHa CHUTYyallisi BUMarae 3 OJHOTO OOKY BpaxyBaHHS €THOKYJIbTYPHOTO YHMHHHKA, 3
JIpyroro — CTBOPEHHS YMOB JUIsl Mi3HaHHS KyJIbTypH 1HIIMX HapoaiB. IlonmikynbTypHa
KOMIIETEHTHICTh — I1¢ 00I3HAHICTh Y KOHTEKCTI MEBHHUX KYyIbTYp, YCBIJIOMIICHHS DPI3HHII MIiX
BJIACHOIO KYJBTYPOIO Ta KYJIbTYPOIO IHIIMX HAPOJ 1B, YMIHHS MPaBUJIHHO MOBOJIUTHUCS Y MPOILIEC]
CHIKYBaHHSA 3 TMPEACTaBHUKAMHU IHIIMX KYyJIbTYp 3 YpaxyBaHHAM OCOOIMBOCTEH iXHIX
HaIlOHAJIbHUX I[IHHOCTEH.

[le 3yMOBHUJIO MOSIBY 3HAYHO1 KUTBKOCTI JOCIIKeHb. HayKOBIsIMU OOTpyHTOBaHI TEOPETHUKO-
METOJIMYHI aCIEeKTH MpoOJieMHu: 1imei, TOJOXKEHHS MONIKYIbTYypHOi ocBitH (O. ApakelsH,
B. bonrapina, I'. JlayroBa); mMynbTUKyabTypHOi ocBiTH (/1. Benkc Ta iHmn; inmei ¢opMyBaHHS
Cy4acHO1 0COOMCTOCTI B MOJIKYJIBTYpHOMY (TIONIIeTHIUHOMY cepenoBuiili), (B. I'ypos, O. I'ykanenko,
I'. ImutpieB), hbopMyBaHHS MOMIKYIbTYPHOI, (ETHOKYIBTYpPHOI, IHTEPKYIBTYPHOI) KOMIETEHTHOCTI
(P. Aragymnin, O. I'ypenko. B Ykpaini npo0iema mosikyJIbTypHOI OCBITH 1 BUXOBAaHHS MOJIOII €
00'eKTOM yBaru Takux AOCTIIHUKIB, sK E. Antunosa, O. CyXOMIWHCHKA Ta 1HIIUX.

Merta poro JOCIHIKeHHS e TPOoaHalli3yBaTh Y JaTh CIIpo0y aHalli3y MOTEHI[iall iIHO3EMHHX
MOB y Tpolieci (opMyBaHHS MONIKYIbTYPHOI KOMIETEHTHOCTI CTYIEHTIB BHUIIUX HaBYAIbHUX
3aKJIa/1iB 3ac00aMH 1HO3EMHHIX MOB.
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