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THE EFFECTS OF PSYCHOLOGICAL BARRIERS IN FOREIGN LANGUAGE
TEACHING AND LEARNING

Learning foreign languages is not only the mastery of foreign language competence, but also
communicative flexibility, the ability to learn, emotional stability, and the ability to psychologically
engage in the learning process. The effectiveness of such a multilateral process of foreign language
acquisition is directly related to the psychological readiness of the student to learn and use a foreign
language both in the lesson and in life situations and be able to overcome psychological barriers. The
problem of communication barriers today is one of the most important areas of research in the field
of pedagogical psychology.

Solving the problem of barriers requires the fullest possible use of both the available
psychological resources of the learners and the mastering the teachers to be aware of modern means
and methods of psychological influence in the process of psychological and pedagogical interaction.
Specifically, the task is to identify and overcome psychological barriers that often occur while
learning foreign languages.

Depending on the source of occurrence, psychological barriers can be divided into
psychophysiological, informational, emotional, evaluative, semantic and intercultural [3].
Psychophysiological barriers arise when there is no contact between the teacher and the student,
there is no connection of the two language realities, harmony or there is a big difference between the
temperaments of the teacher and student. Information barriers arise with the wrong choice of the
curriculum, discrepancy between the level of training materials and the pace of its presentation at the
level of student learning. Emotional barriers are primarily associated with increased anxiety of the
student against the background of personal negative emotions of a different nature, insecurity in their
ability to speak a foreign language, fear of making a mistake, discomfort in the group, inability to
quickly answer the question, making everyone wait. Evaluation barriers are associated with a
biased, according to the learner, assessment of his work or with the prevalence of personal subjective
negative attitude from the teacher, which affects the assessment. Intercultural and semantic
barriers occur when a student is not able to communicate using a foreign language, does not know
or does not want to know and take into account the rules of communication and discussion, expressing
his opinion in accordance with the traditions of the country of the language being studied,
misunderstands the statement of his interlocutor as a representative of another culture [3].

We want to discuss the most common internal psychological barriers (emotional filters) and
some strategies for overcoming them. Linguists H. Dulay, M. Burt and S. Krashen in 1977 presented
the theory of «affective» (emotional) filters that affect the process of successful language acquisition.
Each student has such filters, as a person in the process of studying a new subject cannot experience
any emotions. Nevertheless, the level and degree of such emotions are different for everyone. If the
«affectivey filter is low, a person will not have barriers to mastering a foreign language, he/she will
not have emotional barriers in the form of fear of making a mistake, becoming an object of criticism,
constantly expecting failure. People with a high emotional filter, on the contrary, expect all the fears
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listed above. People with a high emotional filter, as a rule, have a large supply of vocabulary, know
all the grammatical rules, but they cannot use this knowledge because of the psychological barrier,
self-doubt. There are four main categories of factors that have a positive or negative impact on the
development of a foreign language, depending on the level of «affective» filter of a person [3; 6].

The first factor is motivation. H. Brown defined it as, «Motivation is the extent to which you
make choices about goals to pursue and the effort you will devote to that pursuit» [2, p. 34]. The
motivation of a person learning a second language, according to R. Gardner [4, p. 48], consists of
three components: effort (assertiveness and time spent on learning), desire (the person's desire to
achieve success and high results) and emotions (the student's emotional reaction to the process
language learning). R. Gardner and W. Lambert divided motivation into two large groups: integrative
and instrumental [5, p. 56].

The second factor is the attitude to the subject and the process of its comprehension.
A. K. Markova identifies several levels of attitude towards the study of a foreign language
[1, p. 11-12]:

— anegative attitude, when the motives for avoiding trouble prevail, there is no interest,
adequate self-esteem and all failures are explained by external reasons;

— aneutral (passive-indifferent) attitude is observed when the student does not set any
goals for himself, is indifferent to the results of the educational process;

— apositive (amorphous) attitude, when a person shows a cognitive interest in the result
of study, understands and performs the assigned tasks according to the model, but does not have clear
motives;

— a positive (informed) attitude, when the student has an independently set goal, the
motives and goals of his actions are consciously correlated,;

— a positive (active, creative) attitude is manifested if the student constantly improves
methods of cognition, applies them in new conditions, has a high self-esteem and is capable of self-
education;

— apositive (responsible) attitude, which is typical for people who are ready to improve
ways of working with other people, who are able to take different roles in teamwork, who actively
and independently set goals and is quickly moving towards his implementation.

The third factor is anxiety. Anxiety is another affective factor, one of the most famous and
common types of emotions that affect the study of a second language. Students with a high level of
anxiety experience acute excruciating anxiety, fear, palpitations.

The fourth factor is self-confidence. H., Brown phrased this factor as «I can do it» or self-
esteem principle, i.e., a learner believes in his or her own ability to accomplish the task [2, p. 23].
Self-confidence is a necessary quality of any person striving to achieve success in training. Success
in learning a foreign language also largely depends on the learner's faith in his/her abilities: «The
eventual success that learners attain in a task is at least partially a factor of their belief that they indeed
are fully capable of accomplishing the task». [2, p. 23].

So, it is very important to timely identify strategies for overcoming psychological barriers in
the second language acquisition, which can be attributed primarily to the following: raising students'
motivation and self-confidence and reducing language anxiety. The one of the main pedagogical tasks
is to increase students' motivation by making them interested in studying the subject, changing the
teaching methodology depending on the individual student, creating a relaxed but working
atmosphere in the classroom, introducing elements of the culture and history of the language being
studied. The teacher should be creative in using a variety of techniques and means of enhancing
learning activities, so that learning a second language takes place in a simulated situation of language
communication, close to real. Tasks of a creative nature, non-verbal means of communication, role-
playing games should become an integral part of classes. Increasing motivation in many respects
depends on the students themselves.
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OIJII HABYAHHA IHO3EMHHUX MOB
Y 3ATAJIBHOOCBITHIX HABUYAJIBHUX 3AKJIAJJAX

HaBuaHHs iHO3eMHUX MOB € TIPOLECOM OCOOMCTICHOTO PO3BHTKY Y4YHS, PO3BUTKY HOTO
COIIaJIbHUX Ta MONIKYJIBTYPHUX SKOCTeH. Y Tpoleci pO3IIUpPEeHHS MOBHOTO JOCBily Y4YeHb
CIIMPAETHCS Ha Mi3HABaJIbHI 3aCO0M CBOET HALlIOHAIBHOT KYJIbTYPH, HAa HOBI 3HAHHS PO 1HIIOMOBHY
KOMYHIKaTHBHY KyJbTypy, chopmoBaHi B mporeci ii mi3HaHHSA (TOOTO y mporeci (hopmMyBaHHS
1HIIOMOBHOI KOMYHIKAaTMBHOT KOMIIETEHTHOCTi). Y IbOMY 1 mousisira€ ceHC (OpMyBaHHS B YUHS
BTOPUHHOI MOBHOI CB1JIOMOCTI SIK Ba)KJIMBO1 CKJIaJ0BOi HOTO 3/JaTHOCTI aJIeKBaTHO OpaTH y4acTh Y
MDKKYJIBTYPHOMY CIIJIKYBaHHI [2, ¢. 72]. YcBigomMiIeHHS HIKOJSpaMu 3aTpeOyBaHOCTI iHO3EMHOT
MOBHU B Cy4aCHOMY CBITi, 1i pOJIi Ha PUHKY Tparli CIpHsE IMiIBUIICHHIO MOTHUBAIlT 70 ii BUBUCHHS.
CyuacHi iHTerpamiifHi MPOLECH y CBiTI Ta PO3BUTOK MIKHAPOIHOTO CIIBPOOITHUIITBA POOISATH
BOJIOJIIHHS 1HO3EMHHMMH MOBaMH OCOOHMCTICHO-3HAUyIIMM. ToMy HaBYaHHS 1HO3E€MHOI MOBH
PO3IIIAIAETHCS K OJUH 13 IPIOPUTETHUX HAIIPSIMKIB MOJAEPHIi3allii OCBITH y HaIii Kpaii [3, c. 29].

OBOJIOAIHHS 1HO3EMHOIO MOBOIO € IPOLECOM IMOCTYNOBOI TpaHcdopmallii HaBYaIbHOI Ta
MOBHO{ [isSTTBHOCTI Cy0'€kTa 3 MOHOJNIHTBa /10 OimiHTrBa. 3BiJICH BUIUIMBAE, IO ITI HABYAHHS
1HO3eMHOT MOBH JOITBHO (POPMYITIOBATH, BPAXOBYIOUH MPEIMETHHN Ta TPOIECYaTbHUN aCTeKTH
KOMIIOHEHTIB 3MICTy HaBYaHHS 1HO3eMHHUX MOB 1 KyJbTyp [4, c. 280 ].

3a C. 0. HikonaeBoro, 11l HaBYaHHS 1HO3EMHHUX MOB 1 KYyJIbTYp — L€ 3a3Aalierijip
3alUTAHOBAaHMN pe3ysbTaT IMEAAaroriyHoi AISSIbHOCTI, SIKMHM JOCSTaeTbes 3a JOMOMOTOK0 3MICTY,
METO/IiB, 3ac001B HaBYaHHS To1IO [ 1, ¢. 90].

VY cy4acHilf METOJMIII HABYaHHS 1HO3EMHHMX MOB 1 KYJIbTYp Y 3araJlbHOOCBITHIX HaBYAJIbHUX
3aKJIaJ[ax BUCYBAIOThCS I’ ITh OCHOBHHX LI HaBYaHHs iHO3EMHHUX MOB 1 KynbTyp [1, ¢. 90-99]:

1) npaktuyHa — HOpMyBaHHS iHIIOMOBHOI KOMYHIKATHBHOI KOMIIETEHTHOCTI;

2) BUXOBHA — PEANII3YEThCSI 4Yepe3 CHCTEMY OCOOMCTICHOTO CTaBJCHHS YYHS 0
1HO3eMHOI MOBH 1 HOBOT KyJIBTYpH Y TIPOIECI OBOJIOIHHS HUMH;

3) OCBITHSI — BHUKOPHCTaHHS MOBH, IO BUBYAETHCS, JJIsI MIJBUINCHHS 3arajbHOi

KyJbTYPH YUHIB, PO3IIUPEHHS IXHBOTO KPYT030pPY, 3HAHb PO KpaiHy, MOBa K0T BUBYAETHCS;

4) po3BHUBaJIbHA — JISUTbHICTH BYUTEIIS, CIPSMOBAHA Ha PO3BUTOK MOBHHX 3JII0HOCTEH

Y4HIB, KyJbTYPH MOBHO{ NOBE/IiHKH, HABYAILHUX YMiHb, IHTEPECY 10 BUBYEHHS MOBH, TAKUX

BIIACTHBOCTEH 0COOMCTOCTI, SIK BOJLOBI SIKOCTI, I1aM’SITh, PEQIIEKCis TOIIO;

5) mpodeciitHo opieHTOBaHa — GOPMYBaHHS BIAMOBIAHUX MPO(ECiHiHO OPIEHTOBAHUX

KOMIIETEHTHOCTE! B YUHIB Pi3HONPO(DIIBHUX KJIACIB Y CTAPILii IIKOJII.
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