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Bin Bukiamaya BUMaraeThCs JIMIIE YiTKAa MOCTAHOBKA METH 3aBJAHHS 3 MPE3CHTAIEI0 3Pa3KOBUX
BapiaHTIB MEHTAJILHUX KapT 1 JOKJIAJHUM MOSCHEHHSIM aJITOPUTMY iX CTBOPEHHS 13 3a3HAUEHHSIM Ha
KOMIT'IOTEPHI ITPOrpamMH, B SIKUX Ha3pydHilIe 3aiiMaTHCs OJIOHUM BHIOM JiSUTBHOCTI.

Ha mingcraBi TeOpeTMYHOTO aHaMI3y 3’SCOBAHO, M0 MEHTAIbHI KapTH MOXYTh €(EKTHBHO
MOCIIPHUATH 3aCBOEHHIO TPaMaTUKH aHTJIHCHKOI MOBH.
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Introduction. Knowledge of a foreign language in preschool is not a requirement of
educational programs, but a natural need of modern children and their parents living in a multilingual
multicultural world. Nowadays, all technologies are being modernized very quickly because every
day the world changes and improves in different directions. Modernization of the structure and
content of language education increases the requirements for the organization of early foreign
language learning as a foundation for preschool and school courses in this subject.

Since the new curriculum of primary school, the study of English begins in the 1st grade, there
is an urgent need to pay attention to the peculiarities of teaching the phonetic aspect of primary school
children. Practice shows that the basis of learning English is based on the formation of correct
pronunciation of children.

The problem of formation of foreign language phonetic competence remains relevant, as it needs
to be considered in the context of the competence approach, which will allow to coordinate its formation
with other language competences — components of foreign language communicative competence, the
formation of which is the purpose of teaching and learning foreign languages in secondary schools.

Materials and results of the study. According to the definition of experts of the Council of
Europe on language education, "phonetic (phonological) competence™ is phonetic knowledge and
skills of perception and production: sound units (phonemes); phonetic features of phoneme
recognition; phonetic structure of words; sentence phonetics, i.e. sentence prosody (emphasis and
rhythm of the phrase); phonetic reduction.

Analysis of methodical systems of early school teaching of English, developed by leading
methodologists  Z. M. Nykytenko, M. Z. Biboletova, N. V. Dobrynina, O. A. Lenskaya,
G. V. Rogova, I. M. Vereshchagina allows us to outline the following content of pronunciation
training in primary school.
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When learning English, younger students should: learn the necessary and available knowledge
about the pronunciation of individual sounds and phrases; to learn the necessary minimum of
knowledge about stress (verbal, phrasal) and division of sentences into semantic groups (syntagms);
know the basic rules of reading [4].

Younger students learn to: pronounce and distinguish all the heard sounds of the English
language; keep the length and shortness of vowels; avoid softening consonants before vowels; adhere
to the linked pronunciation of structural words with notional words ; adhere to verbal and phrasal
stress as well as the division of sentences into syntagms; have the intonation of affirmative,
interrogative (general, alternative, special) sentences, as well as sentences with homogenous
members; use transcription.

The problem of formation of foreign language phonetic competence in primary school
students has been studied by domestic scientists, among them O. O. Kolominova, S. V. Roman,
S. Y. Nikolaeva, V. V. Kopylova and many others. In particular, S. L. Bobyr noted that pronunciation
skills can be considered formed if they are characterized by such qualities as phonemics, automation,
consistency and flexibility [1, p. 32].

According to Common European Framework of Reference for Languages: Learning,
Teaching, Assessment, the main tasks of the formation of English phonetic competence of primary
school students are as follows:

1. To provide the necessary orientation of children in the phonemic structure, as well as in
the phenomena of prosody of the communicative minimum of the initial degree, defined by the
current program in a foreign language.

2. To create preconditions for motivated and communicatively oriented mastering by
students of articulation operations and intonation operations within the educational material of
primary school.

3. To model educational situations of phonetically correct operation of units of language
and speech by students at all levels of the organization of oral speech communication: at the level of
a phrase, supra-phrase unity and the expanded text [2].

To implement these tasks, the process of formation of English phonetic competence in
children of primary school age should be based on the following proven principles of teaching foreign
languages in primary school:

e the principle of comparative analysis of phonological systems of native and foreign
languages;

o the principle of consciously imitative pronunciation training;

o the principle of clarity in learning pronunciation;

¢ the principle of communicative organization of pronunciation training.

Since primary school students have developed mainly concrete (figurative and action)
thinking, imagery is the basis for the use of sound-imitation games. It is better to start the introduction
of sound with the creation of a situation that causes repeated pronunciation of a new sound. Each time
the teacher needs to think carefully about the nature of the situation, carefully choose words with new
sounds, phonetic signs as reference signals and a variety of clarity using dolls, masks, animation
elements. The introduction of transcription signs significantly expands the opportunities for the
development of cognitive abilities of the child and awareness of all mental processes and their
intellectualization during the gradual transformation of the child's thinking in the direction from
visual to visual-schematic [3, p. 98]. In this case, transcription signs can "come to life", "talk" with
different volume, tempo, timbre, imitating the sounds of animals.

Conclusion. Therefore, we can make the conclusion that for the effectiveness of teaching
primary school students, it is necessary to use those teaching aids, methods and techniques that would
encourage children to learn a foreign language. Learning materials should be interesting and
appropriate to the age characteristics of students and their interests.
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AHAJII3 MOPAJIBHO-ETUYHUX KOHIIENITIB MOBHOI KAPTUHHU CBITY
(HA MATEPIAJII 3BIPKHU BACUJIA CTYCA «ITAJIIMIICECTH»)

MoBa B cyyacHOMY CBITI € OJIHUM 13 3aco0iB (ikcalii, 30epexeHHs, nepeaadl KaTeropi 1
KOHIIETITIB JIOBKUUIA Ta BHYTPIIIHBOTO JOCBiAy Hapoxy 3araioM. Ha aymky O. CeniBaHOBOI,
«KOTHITUBHO-TICUXOJIOTIYHAN YMHHUK BU3HAYAE BiTOOpPAKEHHS B KYJIbTYPHHX SBUINAX CHEIH(IKH
CEHCOpPHOI c(hepu eTHOCY (30POBUX, CMAKOBUX, CIIyXOBUX, OJIb(AKTOPHUX, COMATUYHUX BiTUYTTIB),
il OIIHKH, MPOCTOPOBOi OpieHTamii W OWIHKH, TEMITAIbTYBaHHSA, CIOCOOIB MHUCIEHHS ¥ I1HIINX
mi3HaBaNbHUX MexaHi3MiBy [3, ¢. 280]. «ETHiuHa Ky/IbTypa BiATBOPIOETHCS B y3TOKEHIH CHCTEMI
i7Ieil, CXeM MUCJICHHS W TMOBEIIHKH, €TMYHUX W ECTeTUYHHUX I[IHHOCTEH, HOPM, Pi3HOMAHITHUX
3HAKOBUX MPOAYKTIB» [3, c. 278], 1mo Hacammepes peai3yeTbess B MOB1, TOMY MOPaibHO-CTHYHHUMA
CKJIaJHUK MOBHO{ KAPTHHHU CBITY € CMUCIJIOBOIO CUCTEMOIO 1HTEpIpeTalii 0COOIMBOCTEH CBITOTISILY
yKpaiHiiB. Taka KapTHHa CBITY € pPYXOMOIO BEIMYMHOIO, TOMY N CEHC MOpaJbHO-€THYHUX
CKJIQIHUKIB 3MIHIOBATHMEThHCSI IT1/1 BILTMBOM 30BHIIIHIX YMHHHKIB. BapiaHTOM iXHBOTO TITyMaueHHS
€ aBTOPCHKi TEKCTH, 5K TIEPEMIIIYIOTh 111 CKJIQJIHUKH 1 THUBITyaJIbHOTO PO3YMIHHS B KOJICKTHUBHE.

[Moernuna 36ipka Bacuns Cryca «llamimmncectn» (1971-1979 pp.) € ueTBepTOrO Ta OCTAHHBOIO
B TBOPUOMY JIOpPOOKY, TOMY, Ha HAIly JYMKY, aKIIEHTOM Y 30ipIli € MiJOUTTS MiJCYMKIB KUTTEBOI,
CYCIIJIBHOI, TPOMaJChKOi OOpOTHOM MuCbMEHHMKA. Lle ompusBieHHs W po3ymy, 1 Iyl JIpUYHOTO
reposi, T00TO camoro moera. Lls 30ipka — dimocopcbki po3aAyMH Ta OIIHKA MOJBUTY YKPaiHCHKOI
JMCUACHTCHKOT IHTENIreHIi1 B 2 TOJIOBHHI XX CTOJITTS, OCYl YKPaiHCHKOTO HAPOAHOTO KOH(POPMI3MY,
TOTAJITAPHOTO PAJASTHCHKOT'O MPABIIIHHSA, sIKe 00sT0CS HAliMEHIIOro BUOYXY BUIBHOTO, HAalllOHAJILHOTO
ykpaincekoro cioBa. ®inocodis B. Cryca ¢gopmyBanacs B mepiof aHTPONOJOTIYHOI KpHU3H, SKa
BuHHKIA B 1950-X pokax. [i 0CHOBOIO € aHTMI'yMaHHiCTh, KpaX HAIliOHAJIBHOI CBiJIOMOCTI, BTpaTa
JIFOJICBKOT YeCT1 Ta TiJHOCTI, JOMIHYBaHHS MiJIaHCTBA HaJl BOJIEIO Ta CBOOOI0K OCOOMCTOrO BUOODY.
VY Toii epion aBTop hopMyBaB BiacHi pucu ¢inocodii CTOIMU3MY: CTIHKICTb, 3/aTHICTh POTUCTOSITH
KUTTEBUM TIEPUTIETISIM, YTBEPHKCHHS IIepeBaru IHTENEKTY Ha/l CTAOKUMHU AYIIEBHUMH TOPUBAHHIMH,
110 € PEeaKIli€l0 Ha 30BHIMIHIN TUCKYPC CUTYAIIii y cdepi MONITHKH, CYCIIIbCTBA Ta KYJIBTYpPH.

BupakeHHsI IHHOCTI JIFOJIMHU SIK MOPaJIbHOI 0COOUCTOCTI, MOpaJIbHE CTaBJICHHS JIOJUHH JI0
camoi cebe, aHTHMOpAaJbHE CTABICHHS 10 JIOAWHU 3 OOKYy BJIagy OXOIUTIOE MOPAIbHO-ETHYHA
Kareropis eionicms. Yacto aBTOp 30ipku «llamiMmcecTn» akleHTye yBary Ha aHTUMOPAIbHOMY Ta
AHTUTYMaHHOMY CTaBJICHHI BJIQAM J0 OUCHICHTIB. Taky OyMKYy BiH BHUpa)xkae 3a IOMOMOTOIO
aBTOPCHKHUX CHHOHIMIB 1O KaTeropii ciouicms 3 HETaTHUBHOK CEMaHTHUKOI, SK-OT. cKopboma,
Hewjacmsi Ta 1HIUBIyaTbHO-aBTOPCHKOI0 aHTUTE3010 000po — mpyxa, miinb. « Tu éce cmoiut 8 Moii
MANCKIU CKOpOomi,/ meoim Hewacmam cepye nouHsL0ch/ Moe HedyicHe. Tu dic — 3a mene 8080¢€/
newacHiwui. A cam. A mu auw minw./HA € 0006po. A mu — mpyxa i mains./ A cnitbhe 6 Hac — Wo
6 s31i Mu 060€,/ 08epetl obaboku. Tu mam, ss — mym./ Hac nopiznunu mypu, sixk cmamympy [4, c. 146].
JlexcuuHe 3HA4YEHHS I1i€T KaTeropii — rmosara a0 cede, croinmusm n1yxy — B. Ctyc sickpaBo mmokasye 3a
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