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Hayxosuii kepienux — xauo. ¢inon. nayk, ooyenm Ilpumontok C. A.

OCOBJIMBOCTI XPOHOTOIIY B POMAHHIM ITPO31 MAPTIHA BAJIL3EPA

Maptina Banb3ep — Bitomuii cydacHHI HIMEIIbKHH TUCbMEHHHUK, SIKWI 30araTuB TPaIUIIiO
HiMEIbKOro pomaHy. OIHUM 13 acleKTiB POMaHHOTO JUCKypCy, IO TPUBEPTAE yBary
JTepaTypo3HaBLiB, € crnenudika XpoHOTOIy y Horo TBopax: y 6aratbox pomanax M. Bamwzepa
XyHAOXHIH dYac 30iraerbcs 00’ €KTMBHO-ICTOpMYHUM, TOOTO MOl BigOyBalOTbCs came B TOH
ICTOpUYHMIA NepioJ, KOJIM MHUTElb CTBOpIOB CBiM TBip. CKiIagaeTbcs BpaXKeHHs, IO Iepoi,
BUKOHYIOUH (PYHKIIiI0 Apyroro «S» aBropa, OykBaibHO 3/100yBalOTh CBill )KUTTEBHIA JOCIHI Pa3oM
3 HUM. OTOBI/Ib, SIK MPABUJIO, BEJIETHCS KP13b IPU3MY CB1IOMOCTI FTOJIOBHOT'O reposi 1 BUOYOBYETHCS
y CyBOPiil XpOHOJIOTIYHIHM MOCTITOBHOCTI. 3 MUHYJIMM T€pOs aBTOP 4aCTO 3HAHOMUTH YMTa4Ya 4epe3
PETPOCTIEKTUBHI CIIOTa M, SIK1 BiH MaliCTEpPHO BIUIITa€ B OCHOBHY KaHBY OIOBIJII.

VY pomani «[Ipubiit» Mu cnocrepiraeMo HHKIIYHY TOOYJOBY TBOpPY, KOJIM TMO3HAYEHI
HOMEpaMU YaCTUHU 300pakylOTh HEBENMKI BIAPI3KU Yacy, 3a3BUYail 11e oJuH abo KiibKa JHIB 13
KHUTTS TepoiB. BapTo 3a3HaumTH, 110 y TBOpi 3 SBIAIOTHCSA TUIBKH Ti JaTH, SKI HECYTh IICBHE
3MICTOBE HaBaHTAXKEHHSA B Cy0’ €KTUBHOMY YaCOBOMY BHMIpi Ieposl.

OrnoBigay ONMUCYy€ TIMBKH Ti €MI30/H, K1 € I HOTO BOXKIUBUMHU, JACTATHHO 3YITUHSIOUNCH
Ha MIEBHUX MOMEHTaX 1 OMUCYIOYHU CBii €MOIIIHUI CTaH, IPU [IbOMY OMUHAIOYU TPUBAI BiAPI3ZKU
qacy, aBTOp MEPEXOIMTh J0 HACTYITHOTO €mi30ay. BuciiB “HacTymHOTO JHS 30BCIM HE O3HAYAE,
10 UTUMETbCA NPO HACTYNMHMH MICHS TIIBKU-HO OINMCAHOTO JI€Hb, MI)K HUMHU MOXXE MpOJISAraTé
yacoBa JUCTAHIlIS B KUJIbKA JIHIB, @ TO i THXKHIB.

XynoxHiil cBiT M. Banb3epa 4acTo nmeperiiTaeTbes 3 peanbHoro icTopietro 20-ro cTomITTS.
VY pomanax 90-x pokiB 3ragyroTbes moii Ta peanii Jpyroi cBitoBoi BiiiHM, Hanpukian: [laxay,
OcgenuiM, annumoc («Bupyrouunit ¢ontan») ta iH. JKuUTTS repoiB pyHHYIOTH pi3HOrO poay
MOJIITHYHI MO/, IK MU 11e¢ 0auuMO B pPOMaHi «3axUCT JAUTHHCTBA», CIOKET KOTPOTO JOBOJIUTH
HeCTpaBeJIMBICTh ICTOPUYHOI IIHCHOCTI: «SIK yacTo cBiTOBa icTopisd poOmia Bce, 00 3ipBaTH
noba4yeHHs MaTepi i cuHa» [4, c. 418].

Jns M. Banb3epa icTopuyHi MoJii € BaXJIMBUM YHWHHUKOM, O€3 SIKOTO HE MOXke OyTH
CYy4YaCHOro Ta MalOyTHBOTO: «SIKIIO MM B3araji MaeMo HIOCh ICTOTHE B MHMHYJIOMY, MU MaEeMO
ictopito. I 3 boro mMu noBUHHI 6 MaTH MaiiOyTHe. Ase MaitOyTHBOTrO He icHye. Bono Oyne. byne
TUTBKH 3 MUHYJIHEMY [5, ¢. 112].

CyuacHa gocnigHuLs XpoHOTOIy B pomaHax M. Banb3epa M. MupoIHideHKO 3a3Havae:
«Munyne, cydacHe 1 MailOyTHe nepeOyBarOTh y CKJIaJHOMY B3a€MO3B’S13Ky. MHHYIE, 3 OJHOTO
00Ky, BIUIUBAE Ha CyyacHe, 3 JPyroro, — CyyacHe MepeiHakIlye MUHYJIE /10 HEBII3HAHHSA. AJKe Bce
3HAXOJUTHCS TMiJT BIAI0K0 Yacy» [2, ¢. 164 ]. Take ysBJI€HHS PO IJIMHHICTH CYy4aCHOTO HIJIKOBUTO
BiJNOBiae KoHuenuii yacy A.beprcona, Ha AyMKy SIKOTO MU CHpPUHMAaEeMO TIJIbKH MHHYIIE,
OCKUTBKH «YUCTE Cy4YacHe SBJIsIE COOOK0 HEBJIOBUMUH MOCTYNAIBHUIN PyX MHUHYJIOTO, SIKE MiITOIYE
MaiiOyTHe» [1, c. 254].

M. Banb3ep po3pisusie nam’stb (Geddchtnis) i coran (Erinnerung). Criorax — HecBioma
CTPYKTYpa, came Te, Ipo 10 MU He JyMaeMo. Ha BiamiHy Bij 1maM’sTi, CIIOTaJl 32 CBOEIO IPUPOIOF0
€ IIBU/IIIIE CHOM, IIPUMAapOI0, 110 3’ SBJISIETHCS, IK HOMY HaJeKUThCs, HeBUMYIleHO. Ha oOMexeHnx
MOXKJIUBOCTSIX Tam’ari Haromrye 1 A. beprcon: «CrpaBlii MU BOJOJIEMO II€I0 TOTAJIbHICTIO
NEPEKUTOTO JIUIIE Y CKOPOUEHOMY BHUIJISAL, 1 HAlll MUHYJI CIPHUUHATTS, IO PO3IIISIAIOTHCS SIK
OKpeMi 1HJIMB1TyaJbHOCTI, 3/IaI0ThCSI HaM a00 TTOBHICTIO 3HUKJIUMH, 200 TAaKUMH, 1110 3’ SIBIISIOTHCS
3a BJacHOK mpumxoro» [1, c¢. 251-252]. CTpyKTypHa CIOpPITHEHICTh 1 B3a€MOJIis MaM’sTi 1 CHY
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NpOSIBISIETHCS, HA TyMKYy A. beprcona, B Tomy, 1o mig 4ac cHy (IpHpPOAHOro abo IITYYHOTO)
3a3BUYail LIJIKOBUTO MPUXOBAHE MHUHYJIE «3HAXOAUTh y cOOl CHJIM MEPECTYyNHUTH Yepe3 Mopir
cBigomocti» [1, ¢. 257].

Crnoraau, mogiOHO 70 CHIB, CKIAMAIOTHCS 3 KPHXT, yJaMKiB, acoliariii, abcypIHOCTeH 1
MoTpeOyIOTh HAJA3BHYAHO 00EPEKHOTO CTaBleHHS 10 cebe, 60 MArOTh 3BUYKY PO3UYHHSITHCS B
MOBITP1, KOJIM XTOCh HAMAra€ThCs X TAyMauuTH. o1, HIOU i «TOpTypaMu», BOHU TOBOPSTH yCe,
IO BiJ HUX BHMarawoTh («Bupytoumii ¢oHTan»). 3BijcK BiIMOBAa NMHUChMEHHHMKA JaBaTH SIKICh
nedinimii. €1uHe, MmO HOMY 3aJUIIAEThCS, — ONMUCYBAaTH BCE TakK, SIK BOHO OyJio, HE Jal0uu
MOSICHEHb. Y IBUIKOIIMHHOMY CYy4aCHOMY HEMOJKJIMBO BIOBUTH BaXJIMBICTH Ti€l UM 1HIIOL MOIII,
tomy st M. Banb3epa Hemae HIiUOTro HeBaXJIMBOTO. by ib-sika neranb 3aciyroBye Ha yBary. TiIbKU
3r0JIOM, O3UPAIOYHCh Ha3a]l, MOXKHA 3PO3YMITH 3HAYCHHS CBOIX MEPEKUBAHbD.

M. Banb3ep BOavae 3aBAaHHs MHUCbMEHHUKA B TOMY, 1100 TOTPUMYBATHCS MPABIUBOCTI i
4ecHOCTI omnoBiai. MuHyIe, SK 1 COH, HE BapTO TIYyMauyWTH, 100 He 3pyHHYBaTH WOTo B3aralli,
MO>KHA TUIbKM HaMaraTUCs sIKHAaWTOYHIIIE HOTO OMUCATH.

ToranbHa 30pi€HTOBAHICTh HA MUHYJIE TIOPODKY€E BIIMOBIHE CTABJICHHS JI0 TPAAMIIHHOTO,
emiyHoro. M. Banbsep cyMmye 3a TUMHU YyacaMu, KOJIY JIFOJJM CTABUJIMCH 10 CBOT'O MUHYJIOTO 1 TPAAUIIIH
3 MOMIAHOKO 1 BIATIOBIAAIBHICTIO, IParHy4yH OyTH TiTHAMH CBOIX T€pOiYHMX MpenKiB. bk Bix BTpatn
HIMEIIBKOI HaIlIOHAJILHOI TpaauIlii BUABIsAETbes B ineanizanii XIX cromirrs. ['epoi M. Banb3epa — 1ie
JIFO/TH, SIKI HAPOMJIMCS HEBYACHO, BOHH TTOYYBAIOTHCS Ty>KUMH y CBOIH Cy4acHOCTI.

Jns M. Banp3epa icHye MHHYJE KOJIEKTHBHE Ta iHAMBIAyanbHe. Odimiiiai mapomi i
1a0JIOHHU, SIKUMU CITOBHEHE KOJICKTUBHE MUHYJIC, IEPETBOPIOIOTH HOT0 Ha CBOEPITHUMN «MYy3€i», e
BCTAHOBJICHO HETIOXUTHI HOPMH 1 IpaBuiia rpu. BiacHe munyse — HaBnaku, He30arHeHHe. MuHyne
B pOMaHax HIMEIBKOTro Mpo3aika iCHY€E TUTbKH SK YacTHHA cy4acHOro. CyCIUIbCTBO PETIAMEHTYE
CTaBJICHHS JI0 KOJIEKTUBHOTO MUHYJIOTO, TAKUM YHHOM, MUHYJIE CTA€ MPOYKTOM Cy4acCHOCTI.

SIKI10 PO3MIISIIATH TOTIOCH B pOMaHaX MUChbMEHHHKA, TO BCI BOHH TIPEJICTABIICH] Treorpadi€eio
Himeuunnu, equHIM BUHATKOM € poMaH «[IpuGiii», aist skoro posropraerbesa B Amepuili. Baxxinuse
MicIle B XyJJO’)KHbOMY CBiTi pomaHiB M. Banb3epa 3aiimae boneHcbke 03epo, 3 SKHMM OB’ si3aHE BCE
KUTTS MUCbMEHHUKA. SIK OIUCye aBTOp, 1€ T€ MICIE, /1€ MOBITPS «CONOAKE Bif icTopii» [3, c. 26].
Taki Benmki micta, sk ['amOypr, L tyTTrapr, bepiin, 3 ABIsSIOTHCS B CIOKETHIH JIiHIT pOMaHIB K
BiJI0Opa’keHHS OMO3HIIIT «MiChKa [IUBLII3allis / TPOBIHIIIMHE KUTTS.
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FLIPPED CLASSROOM IN EFL TEACHING: ISSUES TO CONSIDER

Flipped classroom is referred to as one of the most excitement advancements in the modern

classroom instruction. Its most cited properties include “active engagement”, “individual attention”,
“active learning”, “individual learning space”, “interactive learning environment”, etc. These are
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some of the buzzwords in EFL teaching that highlight one of the most important shifts in the field:
a strong emphasis on the learner. This shift has attached a greater importance to the learner-centred
model of teaching, which has effected significant changes in teacher and learner roles, EFL methods
and approaches to teaching and learning [4, p. 22].

The topicality of the research into flipped classroom in EFL teaching is stipulated by the
fact that it is a new concept for both learners and teachers. It seems to be the method that may be an
effective response to such situations as the Covid-19 pandemic and war in terms of EFL teaching
and learning in Ukrainian basic secondary school.

The present paper is part of wider research into the ways of using flipped classroom
instruction in EFL teaching. At this stage, it aims to outline the challenges EFL teachers and learners
may face while implementing flipped classroom into their EFL teaching and learning practices.

Flipped classroom is described as innovative teaching and learning model. Though it is
defined differently, the most common explanation places emphasis on integrating the audio-visual
learning materials into teaching so that learners have to use them out of class and/or at home before
the lesson [5, p. 92].

According to the findings of literature review, the issues connected with flipped classroom
are as follows:

e Lack of learners’ motivation and self-discipline — a necessary prerequisite for the
efficacy of flipped instruction is high level of learners’ motivation and discipline.
Although one of the positive final outcomes of flipped classroom proves to be learners’
motivation to learn and learning independence, launching flipped instruction requires
learners to be motivated and disciplines form the very start. However, if they haven’t
experienced the flipped learning format before, they may be demotivated by the less
conventional setup [1]. Moreover, in order to prepare for in-class tasks, learners need
to be self-disciplined. Otherwise, they may participate in class without having studied
the lesson, which makes the method ineffective.

e Learners’ varied learning styles, beliefs and attitudes — a class may be composed of
learners who have different learning styles and different learning experience [3]. In
addition, learners’ beliefs and attitudes towards learning and teaching may also affect
the success of flipped classroom instruction.

e Lack of necessary equipment — this factor relates to both: teachers and learners.
Teachers need up-to-date equipment in order to create teaching materials for classes.
However, ‘poor quality, faulty and out-of-date ICT equipment’ is one of the most
common reasons why teachers do not implement flipped classroom into their teaching
practices [1]. Learners may also have limited access to technical equipment due to
technical and financial issues [2].

e Lack of teaching resources relates to the issue of content of teaching and learning.
Content is vital to ensuring high-quality teaching. It is often the care that the
introduction of a new teaching method requires the development of new teaching
materials. This involves two issues: the quality of the teaching content and teachers’
ICT skills. More specifically, teachers must ensure the high quality of the resources
used in flipped classroom with regard to their content. Moreover, teachers also need
ICT skills to design and develop teaching resources using technological advances. In
flipped classroom learners are provided with learning material which is enriched with
video and audio technology.

e The increasing workload of teachers is directly related to the need to develop new
teaching materials [Yavuz, p. 240]

To conclude, flipped classroom is a new teaching/learning model that may bring a lot of
benefits with regard to EFL classes. However, its implementation requires active involvement of
both: teachers and learners. Moreover, there are issues such as ICT provisioning at schools, which
are the responsibility of school administrations.
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ALTERNATIVE ASSESSMENT IN EFL CLASSROOM

Nowadays there are a large number of new methods which can make assessment and
evaluation of students’ skills and knowledge in foreign languages more accurate and credible than
ever before.

Assessment is an essential part of education. It helps the teacher to evaluate the knowledge
of students, estimate the progress of the learner and decide what next steps should be taken to
maintain the progress. Assessment is used to affect the student’s determination to learn the language
and, in the future, to develop their skills.

The problem of control over the students’ level of knowledge has always been relevant for
pedagogical science. Henceforth, it is one of the most studied. Forms and methods of control, their
functions and specifics, together with consideration of specific subject, age, and even the type of
educational institution, were subject to experimental verification [1, p. 812]. Moreover, recent shift
from traditional teacher-centred EFL teaching to communicative student-centred language
instruction has called for search for new types of assessment that will go in line with changes in the
methodology of EFL teaching. This call for a new type of assessment, coupled with the limitations
of traditional assessment, stipulates the topicality of our research into alternative assessment in the
EFL classroom.

This paper is part of wider research that focuses on exploring the state of the art of
assessment in a basic secondary school in Ukraine and alternative assessment in particular. It aims
to outline alternative assessment in the EFL classroom regarding its definition, forms and functions.

Alternative assessment offers a new vision of assessment in EFL teaching. In particular, it
reshapes assessment so that its primary focus is shifted from evaluation to diagnosis, which aims to
determine the level of achievement of goals and includes control, verification, evaluation, identifying
the dynamics of educational change, redefining goals and adjusting learning etc [2, p. 107].
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Alternative practices place a heavy emphasis on assessing both learners’ knowledge and
skills, thus, provide teachers with possibilities for more effective evaluation. Moreover, this could
potentially deepen their relationships with learners, which would have an enormously positive
impact on their learning process because a teacher's profound understanding of the students’ needs
would give them more trust in their teacher’s work and aims.

Some researchers define “alternative assessment” as a formative assessment procedure that
has a beneficial outcome, and that aims at promoting learning. It implies that language learning lets
students assess themselves and their peers by the evaluation criteria that students are aware of
[2, p. 107].

Such alternative methods of assessment include formative assessment, portfolio and
authentic approach. Formative assessment provides feedback to students throughout the course of
studies and enables students to monitor their own progress. With this approach, students are directly
involved in the process of assessment and their learning at large. It focuses on helping students
achieve the expected learning outcomes that are assessed during the final assessment at the end of
the course [3].

The purpose of formative assessment is testing the learners’ acquired knowledge and skills
and identifying their learning needs, tracking learners’ progress, and testing learners” understanding
of their own thinking. It provides benefits for both — the teacher and learners. By monitoring their
learners’ progress and identifying their needs, the teacher gets valuable insights into his/her teaching
practices and areas for professional improvement. Learners also get useful feedback on their
language performance, their strengths and weaknesses in particular [3].

A portfolio is a specifically planned and organized individual selection of materials and
documents that demonstrates effort, dynamics and achievements. This method is considered the
closest one to real evaluation, focused on the evaluation process, as well as self-evaluation. Most
often, in practice, three main types of portfolios are used: general portfolio, student portfolio, and
teacher's portfolio [3].

Authentic assessment is a thoughtful and reflective process that responds to each situation
specifically, defying what works in one situation may not work in another. Still, there are its general
principles that help the teacher with choosing certain types and methods of assessment:

1. Authentic evaluation is an ongoing process;

2. Authentic evaluation is reliable and credible;

3. Authentic evaluation is comprehensive;

4. Authentic evaluation is communicative;

5. Authentic evaluation involves the use of different evaluation methods [3].

To sum up, alternative assessment is formative by its nature involving in-process evaluation
and ongoing feedback. It provides an alternative to traditional standardised forms of assessment
extensively practised in EFL teaching. The authenticity of alternative assessment is realised through

real-life tasks and constraints as well as through establishing links between learners’ knowledge and
skills.
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PSYCHOLINGUISTIC FEATURES OF TEACHING WRITING AS A TYPE OF
FOREIGN LANGUAGE COMMUNICATION

Writing is an important component of communicative competence that reveals students'
skills in reflecting thoughts on paper. From the point of view of psychology, written speech is a
difficult and varied concept. The mental organization of writing is quite complex. The multilevel
structure of the writing process is provided by the activities of a number of analyzers responsible
for the psychophysiological basis of writing, the corresponding functions of acoustic, optical,
kinesthetic, Kinetic, spatial and other analyzers.

The purpose of our research is the investigation of specific psycholinguistic features and
mechanisms of writing as a psycholinguistic phenomenon and language skill. In particular we are
going to analyze the stages of writing, and to explore the psychological prerequisites of teaching
writing.

Hedge T. determines the meaning of the concept of “writing” as a “way of forming and
formulating thoughts which is based on the use of linguistic signs, fixed in our brain in the form of
visual and motor images, acting in conjunction with auditory and speech-motor. The
psycholinguistic basis of writing is the creation of visual and graphic imprints of language signs and
the development of the mechanism of the writing hand” [5, p. 72].

The psychological structure of writing is quite complex. Erokhina E.L claims that “written
speech is formed in advance in thought and involves a large number of mental actions and
operations. The process begins with internal speech, with the preparation of the program of future
utterances. It involves the mental activity of selecting lexical items, organizing them into
grammatical sentences, and combining these structures into large segments of speech — paragraphs —
to identify logical connections between individual thoughts. This process consists of internal
pronunciation and fixation of mentally prepared material on paper, which requires automatic
operation of sound-graphic associations” [2, p. 86].

According to Skliarenko N.K. in the early stages of mastering writing, each of its individual
operations is an isolated, conscious action. “Writing a word involves a number of tasks: to highlight
the sound, mark it with the appropriate letter, memorize it and write. As writing skills develop, its
psychological structure changes. Individual operations are automated, combined and transformed
into integrated sensorimotor skills that provide complex activities — written speech” [4, p. 61].

Hence, in his/her intention to teach their students to write, a teacher of EFL takes into
consideration that the first and main component of the writing process is the sound analysis of the
word, which involves the ability of the student to distinguish individual sounds from the sound of
words and turn them into stable phonemes. The second component that is part of the writing process
is the operation of correlating by the writer each sound selected from the word with the
corresponding letter. Finally, the third component is the decoding of the graphic image of the letters,
which are realized through a set of successive hand movements of the writer.

Nikolaeva S.Yu. determines the psychophysiological basis of language and speech processes
as the joint work of auditory and speech analyzers. Based on this, a full analysis of the sound of
words requires the participation of kinesthetic mechanisms. In addition, word analysis involves the
operation of establishing the sound composition of the word and the sequence of sounds in the word
At the same time, “the selected sounds must be stored in short-term memory. Only then can the
sound extracted from the word and refined be re-encoded into a letter. In this part of the act of
writing involves the process of visual perception and perception of space” [1, p. 147].
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According to the concept of Luria A. R., “writing as a type of speech activity includes a
number of levels or phases. The psychological level includes a number of links through which
written activity is realized. They provide "technical" implementation of the writing process,
including the process of sound discrimination, word analysis, the ability to distinguish stable
phonemes. which makes it possible to establish a sequence in the writing of letters in the word.
These processes, in turn, are provided by the mechanism of auditory memory” [3, p. 32].

At the optical-motor level there are complex processes of transcription from one language
code to another: from sound to letter, from letter to a complex of subtle hand movements, ie the
corresponding spelling of each letter.

The teacher of EFL realizes that the transcription of sound into letters when writing is a very
complex process. It should be borne in mind that the relationship between sound and letter, between
phoneme and grapheme is quite complex. This whole series involves the translation of the same
sound into a number of different forms of its manifestation — in motor, optical images [4, p. 14].

The transition from one level to another is possible only through the interaction of a number
of analyzers in the brain of the student. Complex interaction, the unity of these levels and provides
writing speed and accuracy of perception of signs, and adequate understanding of the meaning of
these signs. For the implementation of writing skills it is necessary to form in students the
generalized representations of the sounds of this language system and at the same time to develop
stable connections of sounds and letters that denote these sounds. It is also necessary for the student
to have in their memory generalized and stable images-standards of phonemes as well as generalized
and stable "standards" of graphs denoting the corresponding phonemes.

Experimental studies have shown that the process of forming writing skills in foreign
language requires such psychological prerequisites as “forming the spatial perception and ideas
(visual-spatial, somato-spatial); sensations of body in space, as well as spatial representations of
"right” and "left". A necessary condition for mastering the activity of writing is also the formation
(preservation) of the motor sphere, various types of praxis (posture, dynamic, spatial, constructive);
formation of optical-motor and auditory-motor coordination” [2, p. 39].

The next necessary condition for mastering the activity of writing is forming the student’s
abstract thinking, possible with the gradual transition from specific, subject-practical methods of
action to the abstract.

No less important is the formation (preservation) of general behavior, emotional and
volitional sphere, necessary for mastering complex activities of personal qualities, formation of
cognitive and educational motives, skills of self-regulation and control over their own activities
[5, p. 9].

Finally, the motives of written speech lie in the sphere of human intellectual activity and
written skills are of utmost importance in the intellectual development of every individual. Being a
conscious and arbitrary process, writing is always a contextual language, as opposed to oral speech,
which is more or less situational. Written activity uses a "strategy of search of means" (lexical,
syntactic, phonetic).

For its development, writing requires specific prerequisites, the implementation of
intellectual operations of abstraction, the creation of visual and graphic imprints of language signs
and the development of the mechanism of the writing hand.
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KOHIIENT KTHOYOI ITEHTUYHOCTI: ICUXOJIHI BICTUYHE
ITOTPAKTYBAHHA

OpHi€0 3 JTOMIHAHTHUX TEHIEHIIH MOBO3HABCTBa XX CT. CTAJ0 PO3IIMPEHHS 3B SI3KiB
JHTBICTHKY 3 IHIIUMH HayKaMH, 30KpeMa, 3 COILIOJOTi€r0, TICUXO0JIOTIEI0, HACIIIKOM YOro craia
MOsIBA MUKIUCIUIUTIHAPHUX JOCTI/DKEHh Ta CYMDKHHX HANpsSMKIB JIIHTBICTUKH — TIOJITHYHA,
€KOJIOT14HA JIIHTBICTHKA, TICUXOJIIHTBICTUKA, COIIOJIHTBICTHKA, TIHTBOKYJIBTYPOJIOTis 1 T. 1. OqHUM
13 TakuX MUDKIUCHMIUTIHAPHUX INUISAXIB PO3BUTKY JIHIBICTUKM SK HAyKH CTaja TeHAEpHA
JIHIBICTHKA, KA € aKTyaJlbHUM HAaIIPSIMKOM CyYaCHOI'O MOBO3HABCTBA, BPaXOBYHOUU TIOCTPOTY
TeHJEpPHOTO THUTAaHHSA Yy cycniibeTBi. [luTaHHA TeHAepy Ta TEHIEPHHUX JOCTIKEHb Y
Halpi3HOMAaHITHIIUX cdepax (NMCUXONOrii, COLIONOrii, MOJITONOT{, OPUCIPYIEHIT TOIIO)
CBOTOJIHI TOCTIMHO Ha CiyXy. LM TOSICHIOETBCS 1 aKTMBHUN IHTEpPEC BUCHUX Ta CYCHUIBCTBA
3arajioM JI0 TeHJICPHUX JOCTIKEHb B 00J1aCT1 JIIHTBICTHKH.

B ocHOBI TeHAEpHUX AOCHIIKEHb JISKUTh YSBICHHS MPO TeHAEp SK Mpo Halip MeBHUX
XapaKTepUCTUK, NMPUTAMAHHUX OJAHIA 4M Apyriil crari. I'enaep € eneMeHTOM couianbHOI Ta
0COOHMCTICHOT 1IEHTHYHOCTI JIFOJMHU, TOXK MOYKHA TOBOPUTH PO T€HACPHY 1CHTHYHICTH, KA HA
CHOT'OJIHI TPUBEPTAE BCE OLJIbIIIE yBAru K COIIOJIOTIB, ICUXOJIOTIB, TaK 1 JIHTBICTIB.

MHOXHWHHICTh CMHCIIB TOHATTS 1ACHTUYHOCTI y CYYaCHUX CTYJIisX OOYMOBIIOETHCS
MHOXKHHHICTIO TEOPETHMYHHUX MapaJurM ioro iHTepnperanii. Ha mincrtaBi aHamizy cy4yacHHX
3apyOlKHUX KOHIEMNIIA 1EeHTUYHOCTI MOXHa BHOKPEMHUTH KiTbKa TEHJCHIIN i1HTepnpeTaii
(beHoMeHa 1IeHTUYHOCTI:

1) BU3HAHHS CTPYKTYpHOi OyJJOBH iJCHTUYHOCTI Ta ICHYBaHHS ii B TUIaHi Cy0’ €KTUBHOTO
qacy;

2) BUIJICHHS BOX aCMEKTIB IICHTUYHOCTI — OCOOMCTICHOTO 1 COIIaIbHOTO — Cepe/] AKUX
OCTaHHIM € NEepBUHHHUM, OCKIJIBKH OHTOI€HETHMYHO OCOOHMCTICHA 1JIEHTHYHICTH (OPMYETHCS Ha
OCHOBI1 BUPOOJICHUX Y TIPOILIECI COIIaTbHOT KaTeropu3allii mOHsTh;

3) BU3HAHHS iJCHTUYHOCTI JMHAMIYHOIO CTPYKTYpOI, sIKa HENiHIHHO W HEepiBHOMIpHO
PO3BHUBAETHCS BIPOJIOBIK YKUTTS JIFOIHH;

4) po3rnsa 1IEHTUYHOCTI Ha TOBEAIHKOBOMY pPiBHI SIK MPOLIECY BUPIMIEHHS »XUTTEBO
3Hauymmx npoodiem [1, c. 135].

VY BU3HAUYCHHI T'€HEPHOI 1IEHTUYHOCTI MU 10TpuUMyeMocs Bu3HaueHHs J[x. JlopOepa, skuii
BH3HAUaEe ii K yCBITOMJIEHHS ce0e MpeICTaBHUKOM LII€i CTaTi, yCBIJOMJIEHHS CBOET IPUHAJIEKHOCTI
70 CTaTi y couialbHOMY KOHTEKCTi [4]. OCKUIBKM iI€HTUYHICTD € THYYKOI XapaKTEPHCTHKOIO,
MOKHa TMPHUIYCTUTH, 110 y BIANOBIIHOMY CepeloBUIIl abo 3a MEBHUX YMOB MOYKHA KepyBaTH
BUPAXEHHSIM CBOTO «SI», 110 BIUIMBAa€ HA YCHIIIHICTh KOMYHiKalii. JIOTIYHMM TYT BUIA€THCS
3BEpHEHHS 70 MOBHOI 0COOMCTI KOMYHIKaHTIB.

BinnoBigHO 10 MyJIBTHIONSPHOT MOJENl B MeXaxX OJHI€I W Ti€i K cTaTi MOXYTb OyTH
NpEeJCTaBIeHl pi3HI BapiaHTH TeHJEPHOI 1eHTUYHOCTi. [Ipy 1bOMY KOXHHMH Takuil BapiaHT
CTAaHOBUTH «IOETHAHHS PI3HUX BJIACTUBOCTEH 1 SKOCTEH, SIKUMH OCOOMCTICTh CaMa XapaKTepU3ye
CBOIO I'€H/IEpPHY 1JICHTUYHICTh Yepe3 F'eH IepH1 YSBJIEHHS PO cede, TeHIepHy CaMOOIIIHKY, TeH/IepHI
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IUIaHHW, CIOCcOOM 1 CTpYyKTypu moBenmiHku» [1, c. 157], mo nmae 3Mory BUIUIATH aHAPOTIHHHN
KIHOYHH, aHIPOTIHHUN YOJIOBIYMH, MACKYJIIHHUH )KIHOYMH, MACKYJTIHHUI Y0JIOBIUMH, (heMiHIHHUI
KIHOUMH, PeMiHIHHUI YOJIOBIYMI TUIIM T€HJIEPHOT 1IEHTUYHOCTI.

VY cycnuibCTBI NaHYIOTh CTEPEOTHIIHI YSABJIEHHSA Hpo TreHaep. ['eHiepHi cTepeoTHnH
HiAKPECITIOITh MICIIe Ta pojib 000X cTaTel y CyCHUIbCTBI, pO3KPHBAIOTH 1X (PYHKIIIT Ta COMiabHi
3aBIaHHs. Po3risinaroun 0coOJMBOCTI TEHAEPHMX CTEPEOTHINIB HE CIiJi TakoX 3a0yBaTu Mpo
ICTOTHY pI3HHUIIO Y BXKMBaHHI MOHATH «CTaThy» 1 «renaep». Tak, O. B. Ps10oB 3a3HauuB, 1m0 SKIIO
CTaTh OCMUCIIIOETHCS Y KaTEropisiX «UOJOBIK» 1 «KIHKa», TO T€HIEpP OCMHUCIIOETHCS Y TEpMIHAX
«UOJIOBIYHICTB» (YOJIOBIYE HAYaja0) Ta <OKIHOYHICTB» (kKiHOue Hagamo)» [3, c. 3], abo
«MACKYJIHHICTb» Ta «()EMIHHICTBY.

Corionorn  CTBEPIKYIOTh, IO 1[I TOHATTS TMO3HAYAIOTHh BIJIMIHHI TICHXOJOTIYHI
XapaKTEePUCTUKH, 1CTOPUYHO c(hOpMOBaHI OCOOIMBOCTAMHU KyJIbTypU HEBHOIO CYCILIbCTBA. Tak,
SKILO 3BEPTATHUCS J0 KOHILENTY XKIHOYOI 1IEHTUYHOCTI, KO0 BOHa Oyia copMOBaHa y KyJIbTypi
Ta MOBI, TO BiH PEMPE3EHTYEThCS uepe3 MOHATTS (eminHocTi. DeMiHHICTh BMIIIae y coOi
XapaKTePUCTHKHU TOB’S3aHI 3 JKIHOYOI CTATTIO, a CaMe — MACHBHICTh, M’ SIKICTh, JIATiJIHICTh,
YyHHICTh, EMOIIMHICTh TOIIO, a TaKOX XapakTepHi (GOpPMH MOBEMIHKH XKIHKA B KOXHOMY
KOHKPETHOMY CyCHiIbCTBI [2, C. 323].

['enaep € ofHi€IO 13 MPOBITHUX KATErOpii CydyacHOI JIHTBICTHKHU Ta MPUBEPTAE OCOOTUBY
yBary COIIIOJIHTBICTIB, OCKIIBKH TE€H/EP € TIEI0 XapaKTEPUCTHKOIO, KA, HA TyMKY TOCIIIHUKIB,
Ma€ BaroMui BIUIMB Ha MOBY. 30KpeMa, BYEHI BUOKPEMJIIOIOTh HABITh «YOJIOBIUY» Ta «KIHOUY»
MOBY, BHUAUISIOYM I1X BiAMIHHOCTI. BiIMIHHOCTI MiX 4YOJIOBIYMM 1 >KIHOYMM MOBJICHHSIM
MPOSIBJISIOTHCS HAa PI3HUX PIBHAX MOBH: Yy JIeKCHIN, (GoHeTHi, rpamaTuill Tomo. Kpim Toro,
BiJI3HAYAIOTHCS PO3OIKHOCTI 1 B TAKTUKAX BEICHHS PO3MOB.

JlocmiKeHHsT JIIHTBICTIB TOKa3ylOTh, IO Yy NEIKMX HApOAIB (HAmpHUKIad, Y TEBHUX
1HIIaHCHKUX TIJIEMEHaX, a00 y JaBHIX KUTAWINB) HAsSBHI JBa BapiaHTH OJHIET W Ti€i ) MOBU —
4oJIOBIYMH Ta XKiHOYMH. OmHAK OIIBIIOCTI CyYaCHHX MOB CBITY HACTUIBKH YITKMHM TOILT Ta
PO3MEXyBaHHSI MOBHU BIJIIOBIHO /10 T€HAEPY HE MPUTAMaHHE. 3 OJHOTO OOKY, MOYKHA BHIIUIMTH
CreliajabHI TPYIH TeHIEPHO MapKOBAHO1 JIKCHKH (1HO/II HaBITh MITYYHO CTBOPEHOI CIEIIAIbHO JISI
3aJJOBOJICHHSI TOTpeO TEHICPHUX TEHJCHIH, SKi CIIOCTEPIraloThCsl y CYCIUIBCTBI — SIK OT
¢demiHITHBM), 3 IHIIONO — MOBaM IMpUTaMaHHI W OuIbII TIMOMHHI, CTPYKTYpHI TI€HJAEpHI
XapaKTEePUCTUKH — HANIPUKJIIA]I, FpaMaTU4Ha KaTteropis poay [2, €. 324].

B ninomy, y cydacHOMy AHMCKypci KyJbTyp OUIBIIOCTI LMBUII30BaHMX KpaiH TI'eHJEpHI
CTEpPEOTHITH BXKE HE € TOJIOBHUM BUPA3HUKOM IOHSTTS MPO T€HACPHY 1IEHTHUYHICTH, OCOOIHBO —
KIHOYY. 3 OIJIsIly Ha aKTUBHICTh (peMiHicTHUHUX pyXiB y XX Ta Ha nmoyatky XXI cT., ysaBIeHHS
PO JKIHOYY 1JE€HTHYHICTh Ha ChOTOJHI BaroMO pPO3MIMPHIIACS, BKIIIOUMBIIM y ce0e HE TUIbKH
CTEpPEOTHIHI, TPAJAULIHHO NPUIHATI YSIBICHHS, a i HETUIOBI XapakTepUCTUKU. JKIHKH OTpUMau
MO>KJIUBICTh 3aiiMaTH MOCaJAMu Ta OMAHOBYBATH Hpodecii y ramyssx, Kl TpaJuLidHO BBaXaJlncs
«YOJIOBIYMMM», a TaKOXX 00pa3 camoi >KIHKM y Cy4yaCHOMY CBITI 3MIHUBCS — MOIIMpEeHi 00pa3u
CWJIbHUX, BOJIbOBUX JKIHOK, a00 X IHOK, Kl MOEJHYIOTh y €001 M KJIacH4H1 YSBJIEHHS IPO
(OKIHOYHICTb», 1 HETUIIOB1 pUCH. 3arajioM, Taka 3MiHa I'eHJepHOI MapaJurMy y MUTaHHI >KIHOYO1
IZIEHTUYHOCTI BIATIOBIAa€ BUKJIMKAM Ta BUMOTaM Cy4aCHOTO TJI00a1i30BaHOTO CBITY.

3MiHH, 110 BIIOYAMCA Y CTPYKTYpi Ta 3MICTI KOHIENTY IHOYOI 1JEHTUYHOCTI OCTaHHIM
gacoM poOJISITh HarajabHUM BUBUYEHHS 3aC001B perpe3eHTallll *KiHOY0i TeHepHOT 1IEHTUYHOCTI Ha
Martepialli pi3HUX MOB, a TAKOX y PI3HUX TUNaX JUCKypcy. Lle 703BONMMUTE 3alOBHUTH iCHYIOYI Ha
ChOTOJIHI TMPOTAJMHH Yy PO3yMIHHI MOBHUX Ta KOMYHIKaTUBHUX OCOOJMBOCTEH >KIHOYOI
1IGHTUYHOCTI, a BIATaK CTAHOBUTH MEPCIEKTUBU NOJANBIINX JTOCITIIKEHb.
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VERBALIZATION OF THE CONCEPT HEART BY MEANS
OF ENGLISH PHRASEOLOGICAL UNITS

The steady interest in the cognitive aspects of language systems, which is currently
manifested in linguistics, is due to the fact that cultural values form the core of the national
worldview. From the point of view of linguaculturology such language units as phraseology and
paremias incorporate the connection between language and national culture.

The analysis of linguistic material helps to reveal linguistic means and explain the peculiar
features which verbalize the concept HEART in English linguistic picture of the world. Taking into
consideration the linguistic researches by V. 1. Karasik, H. H. Slyshkin and other linguists [1; 2; 4; 5]
we define the concept as the unit of cognition, which reflects person's knowledge and experience.

The verbalizators of the concept include various linguistic means of different levels [1; 2; 5].
Among the main linguistic means which represent the concept HEART the lexical means prevalil,
namely those with emotional and linguocultural coloring. By this reason the study aims at the
enterpretation of the concept HEART verbalized by means of phraseological units that have
expressed idiomaticy.

Analyzing phraseological units in the English linguistic picture of the world we come to the
conclusion that this culture features language units expressing advice, folk / world wisdom, which
is typical for these linguistic units. These units transmit cultural information either through the
denotative aspect of meaning, or through connotative, and these two aspects are stored in the internal
form of phraseology. Inner form being the figurative motivation of the phraseological unit,
represents a “concrete form of the sensory form” [2, p. 9].

Analyzing phraseological units with the component "heart", we can distinguish the following
semantic variants in the structure of this concept:

1. Expression of emotional state of joy, exaltation, happiness, fun, relief: with a light heart;
it is a poor heart that never rejoices; keep a good heart, move (touch) smb's heart; put heart in smb;
put smb in good heart.

2. Phraseological units with the component "heart” convey the feeling of suffering: heart
smites — we were sick of heart when we learned of her predicament.

3. The heart is a symbol where anxious premonitions and excitement are concentrated:

lie (heavy) at smb's heart, weigh upon smb's heart, put smb. out of heart.

4. Feelings of pity and sympathy are verbalized in the following way: heavy heart, broken heart.

5. Designation of mental pain are represented by the following units: wring smb's heart.

6. The heart as a symbol of love, passion, affection: after one's own heart; the heart that
once truly loves never forgets; win smb's heart.

7. The heart is a means of expressing such feelings as fear / dread: have one's heart in one's
mouth.
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8. Death sensation: one's heart misses (skips) a beat or stands still; one's heart sinks.

9. A set of personality traits inherent in a person, a person's nature: heart of gold, heart of
stone, a heart of oak.

10. Phraseological units with the component "heart” can signify fear or fright, which is
expressed in the following English phrase: one's heart sank into one's boots (shoes).

According to “The American Heritage Dictionary of Idioms” (2003) there used to be such
phraseological units in English as one's heart is in one's heels, or in one's hose, or in one's shoes
(15th century), but in modern English the version one's heart sinks is used [6, p. 458].

The heart, as the main spiritual and emotional organ, can be filled with both positive and
negative feelings. By characterizing a positive or negative person, object, action or phenomenon,
phraseological units provide the text with a certain stylistic nuance. Phraseological units with a heart
component express mostly positive traits: exaltation, joy, love, and peace, which are socially
accepted. The heart is an expression of a feeling of exaltation, it can express a sense of joy — the
heart is singing. Through association with the heart, a sense of peace can be conveyed — with light
heart; young at heart. She loves carnivals and fairs; she is a grandmother but she's young at heart.

At the same time, as a secondary comprehension, the heart is the bearer of negative feelings
(anxiety, suffering, fear) or negative attitudes towards someone/something. Such feelings arise
when a person is informed of a significant life-threatening thing or loss, or when a person feels a
physical or psychological obstacle on the way to the goal, that is, a subjective reaction to something
very unpleasant. The semantics of sadness, pain, frustration, hatred, loss of meaning in life, and
antipathy are frequent [3]. The following examples prove this statement: to cry one's heart out, to
make one's heart bleed.

The use of phraseological units with the component "heart™ allows us to evaluate people
around us and ourselves both positively and negatively. He has a big, good, passionate, faithful
heart — such expressions can be used while characterizing a beautiful, kind, responsive, friendly
person with a gentle nature. Sincere heart is used to emphasize such qualities of a person's character
as truthfulness, honesty, heartiness, spirituality. And for the description of a cruel, indifferent, or
soulless person the following phraseological units are suitable: a heart of stone, heartless, without
a heart, a heart overgrown with moss.

Moreover, in the process of our scientific investigation we have found out that most
researchers classify phraseological units by associating them with parts of speech of the constituent
units: verb, substantive, adjective, comparative, interjective and adverbial.

Out of the 68 units selected from the A.V. Kunin dictionary “English Russian Phraseological
Dictionary” (1984) with the component "heart", the largest group consists of verbal phraseological
units (34): e.g. break one's heart, eat one's heart out.

There are significantly fewer substantive phraseological units (14): e.g. an open heart, heart
to heart.

There are 5 adjectival phrases: e.g. after one's (own) heart, in (good) heart.

The adverbial group included 7 units: e.g. with all one's heart (and soul), by heart, from the
heart.

There are 6 communicative phraseological units: e.g. Every heart knows its own bitterness.
A faint heart never won fair lady.

The exclamatory (interjective) make up the smallest group (2 units): e.g. Have heart! Heart
alive!

Substantive phraseological units have generalized subject semantics objectified in the
grammatical categories of gender, number, and case. For example: a hard heart, a heart of oak, an
open heart.

Notable for substantive phraseological units are those constructed using the model "adjective
(pronoun, numeral) + noun”. Grammatically, the noun is principal, while the adjective (pronoun,
numeral) is subordinate, and is usually in the preposition, e.g. a golden heart —a person with a good,
gentle character; a broken heart.
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Adjectival phraseological units are characterized by the categorical meaning of
attributiveness, the ability to express a static feature of objects, which performs in a sentence the
function of an uncoordinated definition or a nominal part of a compound predicate. For example:
soft-hearted= have a soft herat — kind, trusting; very sympathetic or responsive; generous in spirit.

Adverbial phraseologisms are diverse in their structural and grammatical organization. For
instance, the adverbial phraseological unit from the bottom of his heart means "passionately”. The
phraseological units of this group have semantics (heavy with bitterness —woefully, from the bottom
of his heart— passionately), in the sentence they express another feature of the object’s
characteristics and refer to the predicate verb (turned, kissed) answering the question of the
adverbial: how?: e.g. from the heart e.g. If a book comes from the heart, it will contrive to reach
other hearts (Th. Carlyle "On Heroes", ch. 2).

Conclusion. Concept HEART has a versatile representation in phraseology and is
characterized by numerous signs. It is abstract in nature and is closely connected with the inner
world of a human. In the linguistic picture of the world, the heart is interpreted as a symbol of love,
moods, emotions. It is a place of concentration of feelings, excitements, and actions of a person, as
one's capability of feeling and understanding other people, sensitivity. In addition, the heart is a set
of qualities or traits inherent in a certain person, or in a person's nature.
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WAYS OF EXPRESSING PAST ACTION
(BASED ON THE NOVEL «ANNE OF GREEN GABLES» BY LUCY MONTGOMERY)

English grammar is a rather extensive and complex topic for research. Each grammatical
category has its own logical explanations. Therefore, for a detailed analysis of any grammatical
phenomenon, we need to look at it through the prism of all grammatical aspects.

The central point of our study is to find, consider and compare all possible ways of
expressing past actions.
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Having studied the literature on the questions raised in our course paper and having carried
our research analyzing the book Anne of Green Gables by L. M. Montgomery we may draw the
following conclusions:

Past tenses are commonly used in English to denote an action that has occurred or lasted in
the past. There are four forms of Past Tenses in English. These include: the Past Simple, the Past
Continuous, the Past Perfect, the Past Perfect Continuous.

The Past Simple is usually used to transmit an event that happened at a certain point in time
in the past. Moreover, Past Simple is used to denote a repetitive action or to describe a habit in the
past. It is also appropriate to depict actions that occurred immediately one after another in the past.
In addition, Past Simple can be used to show the main events in the story and to denote permanent
situations in the past [1, p. 21]. We found many examples in this work, here are a few:

I had one chocolate caramel once two years ago and it was simply delicious [4, p. 20].

Marilla felt hot anger surge up into her heart again [4, p. 61].

Marilla worked fiercely and scrubbed the porch floor and the dairy shelves when she could
find nothing else to do [4, p. 61].

He smiled his shy smile at her as he went into the yard [4, p. 166].

The Past Continuous is most often used to express past progressive action and temporary
action in the past. Also, this Tense is used to show two or more simultaneous actions that lasted in
the past, as well as to express annoying past habits and background information in the story [3, p.
12]. We want to give some examples:

She was sitting there one afternoon in early June [4, p. 8].

I was walking the ridgepole and | fell off [4, p. 108].

The sun was coming in at the window warm and bright ... [4, p. 8].

The Past Perfect is used when we talk about an action that ended before another event in the
past and has a visible result in the past [2, p. 13]. We found some examples:

She had looked on so many unlovely places in her life, poor child ... [4, p. 23].

Anne had made good use of every waking moment of that fortnight [4, p. 41].

She had discovered that a lane opened out below the apple orchard and ran up through a
belt of woodland... [4, p. 41].

The Past Perfect Continuous is used to denote continuing action over a period up to a specific
time in the past before another past action and the result of which is visible in the past [3, p. 12].
For instance:

She had been watching him ever since he had passed her and she had her eyes on him now
[4, p. 13].

She had been wondering what under the canopy she should do if Anne did not give in
[4, p. 46].

During Marilla's speech a sunrise had been dawning on Anne's face [4, p. 31].

However, in English there are other ways to express the past action. For example when
talking about a past habit we use the construction used to; to denote the past routine — would +
infinitive of the verb; was / were going to for conveying an action that was intended to happen but
did not happen; Third Conditional to express regret that something could have happened differently;
wish / if only + Past Perfect transfer regret that something happened or did not happen in the past;
modal verbs to convey ability, criticism, obligation and necessity, and so on. Examples:

When | was young | used to imagine it was Geraldine, but | like Cordelia better now
[4, p. 20].

Not a stray stick nor stone was to be seen, for Mrs. Rachel would have seen it if there had
been [4, p. 9].

I can tell you I wished I'd been a model pupil like Minnie Andrews [4, p. 98].

... I had to look after the children all the time [4, p. 29].

Anne was could hardly escape making progress under any kind of teacher [4, p. 81].

Yet something must have happened since last night to start him off [4, p. 9].
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In the course of the research we found that some constructions were used more than others
to express the past action in the book. We paid special attention to the frequency of use of both Past
Tenses and other ways of expressing past actions.

In the book under study, we have found out that the most often used way of expressing a
past action is Past Simple and Past Continuous. The use of Past Perfect and Past Perfect Continuous
is somewhat less numerous, but their number is not much smaller than others.

What about other means of expressing a past action we have found out that their usage is
quite typical in the chosen books. In the book Anne of Green Gables by L.M. Montgomery we have
found such constructions as used to, wish / if only + Past Perfect, modal verbs and conditional
sentences of the Third Type, to express past action. Among them, we found the most examples using
used to and sentences of the Third Conditional. Slightly fewer examples were with the using of
modal verbs and the structure wish / if only + Past Perfect.

We should note that not all of them are found in the books. In the analyzed work we did not
find a single sentence where the author use would + infinitive of the verb and construction was /
were going to.

After analyzing Montgomery's book "Anna of the Green Gables", we concluded that in the
novel are a significant number of bouth Past Tenses and other means of expressing the past action.
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THE CONCEPT OF FRIENDSHIP

The concept FRIENDSHIP is widely spread nowadays. It is frequently used in all cultures
of the world. There are different approaches to this term. It can have a lot of meanings, which may
be explained by the features of culture.

The aim of this article is to determine the essence and role of the concept FRIENDSHIP.

To do this, we must perform the following tasks:

1. give the definitions of the concept FRIENDSHIP;

2. compare famous proverbs and sayings among Ukrainian, German and American
cultures;

3. do asurvey;

4. define respondents’ answers according to the differences in understanding and
associating of this term in Ukrainian, German and American cultures;

5. determine the general picture of the auditory.

The concept FRIENDSHIP is considered always to be in the spotlight. A lot of studies
written by sociologists, psychologists, anthropologists, historians, and philosophers show the need
of humans to define what friendship is and its role in our life.
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FRIENDSHIP was interpreted in light of its social significance, moral basis, and the ethical
rules. The Greek word philia is usually translated as friendship, when in fact its meaning is broader
and far more complex. In that sense, philoi was a Greek term that meant — people we are close to,
but also our family members, acquaintances, and business associates.

According to Aristotle there are three types of FRIENDSHIP:

e friendship for the sake of a benefit,
e friendship for mutual pleasure,
e friendship founded on shared values [5].

According to the Academic Explanatory Dictionary of the Ukrainian Language,
“FRIENDSHIP” is defined as:

1. Relations, relations based on mutual affection, trust, devotion, comradely solidarity,
spiritual closeness, common interests, etc.
2. A friend of the bridegroom who takes part in the wedding ceremony [1].

Having analyzed the above mentioned and some other dictionaries we can make the general
definition of FRIENDSHIP in Ukrainian culture: it is a friendly relationship, a relationship
based on mutual affection, trust, devotion, comradely solidarity, spiritual closeness and common
interests.

According to the German spelling dictionary, FRIENDSHIP is a relationship between
people based on mutual trusting affection [3].

After analyzing the definitions in several other dictionaries we can make the general
definition of FRIENDSHIP in German culture: it is a relationship between people or between
human communities based on mutual affection and trust, but hostility or confrontation can also be
manifested.

According to Merriam Webster Dictionary and Britannica Dictionary, FRIENDSHIP is:

® a friendly feeling or attitude: kindness or help given to someone
® state of enduring affection, esteem, intimacy, and trust between two people [2; 4].

Having summarized the definitions in a few dictionaries we can make the general definition
of FRIENDSHIP in American culture: FRIENDSHIP is a state of enduring affection, esteem,
intimacy, and trust between two or more people.

The next stage of our research was a comparative analysis. The analyzed proverbs and
sayings demonstrate the common and different grounds of aspects of FRIENDSHIP. A huge amount
of them have the equivalents in Ukrainian, German and American cultures, as the understanding of
FRIENDSHIP is similar. But at the same time, there are some proverbs and sayings that do not have
the equivalents, as the interpretation has some difference in these three cultures. It can be explained
by the historical development of the concept “FRIENDSHIP”

The next stage of our investigation was a survey with 26 respondents from different cultures.

The main focus of the survey was on the features of a holistic experiment of both free
association and receptive experiment. With the help of an associative experiment, we were able to
identify many distinctive features of the concept of FRIENDSHIP and determine the relevance of
these features in the linguistic consciousness of the respondents. Due to the peculiarities of the
receptive experiment, which aims to identify the specifics of understanding and perception of the
concept and its subjective definition, we were able to get a lot of information about understanding
specific units directly in the verbalization of the concept, as respondents answered a number of
questions about their understanding of the concept "FRIENDSHIP". Interpretation of experimental
data allows us to specify the meanings associated with the concept in the minds of Ukrainian,
German and American people.

The analysis of the free association of words identifies the connections between the concept
of FRIENDSHIP in the Ukrainian, German and English languages. Qualitative analysis of the
results of the survey dealing with free associations helped to build respondents' ideas about the
interpretation of the concept FRIENDSHIP (these are support, loyalty and honesty).
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The functioning of the linguistic and cultural concept of FRIENDSHIP in the modern
Ukrainian, German and American worldviews is ambiguous. For most Ukrainian respondents
(91 %), FRIENDSHIP is a very important thing, for some others (9 %) it is somehow important.
For most German respondents (89 %), FRIENDSHIP is a very important thing, for some others
(11 %) it is somehow important. For all the American respondents, it is very important.

All of the respondents believe that true FRIENDSHIP exists. The following diagrams prove
the above mentioned fact:

Do you believe that real friendship exists?

® ves
@ No
Mot sure

Summing up the received results we state that the concept FRIENDSHIP is a unique thing.
Everyone determines his or her own interpretation of this concept. So each culture has positive and
negative understandings of it at the same time. This phenomenon satisfies the deepest human needs
and it is vital to all people regardless of the culture they live in.
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XYIOXKHbO-CTHJIBLOBI OCOBJIMBOCTI POMAHY KA3YO IIIITYPO
«NEVER LET ME GO»

3 pO3BUTKOM JIFOJICTBA T NEPEOBUX TEXHOJIOT1H, pO3BUBAIOTHCA 1 HOBI )KaHPH B JIITEpaTypi.
3’ABIIAIOTHCS] BCE HOBI 1 HOB1 MUTaHHSI, IKUM MHCbMEHHUKH MPUIUISIIOTH YBary y CBOiX TBOpax Ta
MPONOHYIOTh HOBI HECTaHAAPTHI MiJIXOAM 10 BUPIIIEHHS Ti€l uM iHIIOT cuTyalii. Po3BUTOK Hayku
BIZIirpaB HE OCTaHHIO POJib y (POPMYBaHHI TaKOro >KaHpy SK aHTHyToIis. [Iparoroun B Takomy
KaHpi, TMHCbMEHHHWKH, HAMaraloThCs TONEPEAWTH HAC TPO Te, M0 MOKE YeKaTH Hac B
Mail0yTHbOMY, SIKIIIO HE TIOYAaTH 3MiHIOBAaTH KUTTSA 3apa3, a TAKOXK MPUBEPTAIOTh YBary J10 BaJ, sKi
MIPUTAMaHHI Cy4aCHOCTI.

TpamumiiHUMH XapaKkTepUCTUKAMH aHTHYTOMii €. 1) BUKOpHCTaHHS MpOMaraHid JUIs
KOHTPOJTIO HaJl TpoMajIsiHaMu, 2) iH(dopMallisi, He3ale)XKHe MUCICHHS Ta CBOOOa — 0OMexeHi; 3) y
IPOMAJIsIH € CTpax Iepe] 30BHIIIHIM CBITOM; 4) JIOAM XKMBYTh Y JAETYMaHI30BaHIM Jepas;
5) iHaMBIyaTbHICTH Ta IHAKOMUCIICHHS BBAKAIOTHCS TIOTAHUMU pedamu [5].

23


http://sum.in.ua/s/druzhba
https://www.britannica.com/topic/friendship
https://cutt.ly/gYXeQuJ
https://www.merriam-webster.com/dictionary/friendship
https://cutt.ly/0YXwr70

Marepiaiu |11 BeceykpaiHcbkoi cTy1eHTCbKOI HAyKOBO-NPAKTHYHOI KOH(pepeHuii
«MOBA, OCBITA, HAYKA B KOHTEKCTI MIKKYJIBTYPHOI KOMYHIKALIIi»

Cepen BU3HaHUX MUCHbMEHHUKIB, SIKi TPALIOBAJIH Y KAaHP1 aHTHYTOIIi MOKEMO Ha3BaTH TakKi
imeHa sk: JIx. Opsen "1984", O. I'akcai "IIpekpacHuii HOBHIA CBIT".

Kanzyo Imirypo cTBOpuB HOBY aHTHYTOIIIIO, SIKa BiJOOpa)xkae CyuyacHi BUKIMKH CYCIIbCTBA.
Xo4a TBOPYICTh aBTOpa BHUKIMKAE HEAOMSKHH IHTEpeC, MpPO IO CBIAYMWTH 3HAYHA KIUIBKICTh
myOmiKanii MpucBSYESHUX aHalli3y Horo pomaHiB, 30kpema mparili: B. Amnen [3], H. XKnykrenko [1],
JI. Kommom6ino [4], O. Ycenko [2], po3risz iioro 3HakoBoro pomany «Never let me go» B KOHTEKCTI
AHTUYTOMNIYHOTO JUCKYPCY 3QJIUIIAETHCS aKTyaTbHUM.

MeTor Hamoro IOCHIPKEHHS € MpoaHali3yBaTH XYJOKHbO-CTHIJIBOBI OCOOJIMBOCTI
3HakoBoro TBopy Kamzyo lmirypo «Never let me goy, sikuii MO>kKHa BBa)KaTH SCKPaBUM MTPUKIIATOM
antuyTomii. [lis TBopy BimOyBaeThcsi B yMOBHIM BemmkoOpurtanii XX CTOMTTS, Ie IrOaeH
KJIOHYIOTh JJISi CTBOPEHHS XMBHX JIOHOPIB OpraHiB ajs TpaHciuianTamii. KoMmosumiiiHO TBip
MOJAUICHUI HA TPHU PO3JUIH, KOKHUU 3 SKUX PO3MOBiJA€ MPO MEBHUI MEpPiof 3 JKUTTSA TOJIOBHOL
repoini Ker. Poman Hanmucanuii y Gopmi CBOEPIAHOTO MIOJCHHHUKA IMaM’STi TIBYMHHU, B SKOMY
MePEIUIeTeH] KIJIbKa 4aCOBUX MPOMIXKKIB.

[epiia pucu aHTHYTOMI1, IKY MU 3HAXOJMMO Yy POMaHi — L1€ 3MaJIOBAaHHs CYCHIbCTBA, €
MepeBaKaloTh OUTBII PO3BUHEHI TEXHOJIOTII, HIX ICHYIOTH B peanbHOMY yaci. Tak, Mu 0auumo y
TBOP1 KJIOHYBaHHS JIFOIeH. ICHYIOTh CHemialibHI ITKOJIA Ta IHTEPHATH, K1 IPU3HAYCH] JUIS KIIOHIB,
SK1 3r0JIOM CTaHyTh JOHOPaMH JUIsl CIPaBXKHiX Jtojneld. HacTymHoio ocoGIuBICTIO € BIACYTHICTh
ocoOucTicHOT cBOOOAM Ta mpaBa BHOOpY. YuHI, siKi mepeOyBaloTh y CIELiali30BaHId MIKOJI
XeniieM, MOBUHHI BUKOHYBAaTH BCl HaKa3aTH BUMTENIB, HE MalOTh IpaBa aHl MaJUTH, aHl MaTU
ONMM3bKi CTOCYHKH, HE MOKYTh HApOJKYBATH JiTEH, a TAKOXK HE MOXYTh BUXOTUTH 33 MEXKI1 IIIKOJIH.
B TBOpi 4YITKO MPOCTEXYETHCS HIBEIIOBAHHSA OCOOMCTOCTI. YYHI y IIKOJI 1JEHTU(IKYIOThCS 3a
iMEHaMHU, a TIPi3BUIIA CKOPOUCHI 10 OJIHI€T OyKBH, a00 30BCIM BiAICYTHI. Y BiHOIIEHHI JIO KJIIOHIB
BUKOPUCTOBYIOThCS €B(peMi3MH, 110 B JAHOMY BHUMAJKY CBIIYUTH MPO 3HEIIHEHHS X XKUTTS
(HanpuKIIa] He BUKOPUCTOBYETHCS CioBO Oie, a HATOMICTh BXKHBa€Thcs complete, i mMaeTbcs Ha
yBa3i, 1110 KJIOH 3aKiH4YMB CBO€E 3aBaanHs: «| wasn't in the best of moods because my own donor had
just completed the night before» [6, c. 114]. ¥V mikomi, sika MpHU3HAYAETHCS IS KIOHIB iCHYE
CBO€piAHa mpornarana (Big 6-7 pokiB YUHSM HACJDKYBAJTH JIyMKY, IO BOHH CTaHYTh JOHOPAMH,
HE 3MOXYTh OyIyBaTH BIIACHE YKHUTTS 1 MOMPYTh Y MOJIOZOMY BiIi). Y TBOpi BiJICYTHI MOTHB
CiMEIHUX I[IHHOCTEH, 30BCIM HE TOBOPUTHLCS MPO POINYiB, un O6aThkiB. HacTynHa puca aHTHyTOIMI],
SIKa TIPOCTEKYETHCS Y TBOP1 € 0OMEXKEHUI POCTIP, CIIOYATKY 1€ IIKOJIa XeJIIeM, 3a MexXI1 KOl He
BUXOJIUTH JIisl pOMaHy, a moTimM Konemx.

om0 CTHIBLOBUX OCOOIMBOCTEH, TO BApTO 3a3HAyYaTH, IO aBTOP BUKOPUCTOBYE JOCHTH
HedopMaIbHUI TOH PO3MOBiL, HIOM HAMaralOYNCh BCTAHOBUTH OCOOMCTHI KOHTAKT 3 YUTAueM, 1 B
TOM K€ Yac HamMaraeTbCsl MAKPECIUTH JOIAHICTh KeTi, sika HacmpaBi € JOHOPOM, ajie 3Ja€ThCs
JIOASIHILION, HK OYyb-XTO 31 CIIPaBXHIX FepoiB pOMaHy.

OTtxe, poman ««Never let me go» — 11e aHTHYTOIIIYHUNA POMaH HOBOTO 3pa3ka, B SIKOMY 3a
IIUPMOIO PeabHOCTI, MPOYUTYETHCS MUTAHHS IO Take OYTH JIIOAUHOIO». TakoX y TBOP1 MOMITHA
yBara J1o Jietajei Ta eMouiiHa cTpuMaHicTb. MoKHa CKa3aTH, 1110 aBTOP BJaJI0 00Irpaloyy CIOKETH1
MepenuTii poMaHy, J103BOJISIE YUTAYy 3HAXOAUTH BCE HOBI 1 HOBI JIOKa3U TOTO, IO 3iITKHEHHS MiXk
OakaHMM Ta peaJbHUM HE MOXE BiAOyBaTHCh 0€300JIICHO Ta 3aBXAM Hece 3 CO0O0r0 Tsarap
CaMOYCBIJIOMJICHHS Ta BiJIMOBIAATbHOCTI.

JIITEPATYPA

1. XKnykrenko H. Hoktiopau Kaazyo lmirypo: Tpancnosuiist y moctMoaepHi3Mm. Pexxum nocrymy:
http://nbuv.gov.ua/UJRN/Lits 2013 39%281%29 50

2. Ycenko O. SIMOHCHKHI KOMIIOHEHT iMaroJioriyHoi npodjemaTuku TBopuocti Kagsyo luirypo:
aBToped. — JJHinponetposcrk, 2014.

3. Allen W. The English Novel: from the Pilgrim’s Progress to Sons and Lovers. London: Penguin,
1991. 384 p.

24


http://www.irbis-nbuv.gov.ua/cgi-bin/irbis_nbuv/cgiirbis_64.exe?I21DBN=LINK&P21DBN=UJRN&Z21ID=&S21REF=10&S21CNR=20&S21STN=1&S21FMT=ASP_meta&C21COM=S&2_S21P03=FILA=&2_S21STR=Lits_2013_39%281%29__50

Marepiaiu |11 BeceykpaiHcbkoi cTy1eHTChKOI HAYKOBO-NIPAKTHYHOI KOH(pepeHuii
«MOBA, OCBITA, HAYKA B KOHTEKCTI MI)KKYJIbTYPHOI KOMY HIKALITi»

4. Colombino L. Transmodern Mythopoesis in Kazuo Ishiguro’s “The Buried Giant”. Transcending
the Postmodern: The Singular Response of Literature to the Transmodern Paradigm, 2020. 22 p.

5. Dystopia: Definition and Characteristics.
URL.: https://www.readwritethink.org/sites/default/files/resources/lesson_images/lesson926/DefinitionChar
acteristics.pdf

6. Ishiguro K. Never let me go. New York: Alfred A Knoff, 2005. 334 p.

Boanap I1O. 1.

4 xypc (Dinogoris), OID

JABH3 «YXropoJcbkuii HalliOHATLHUNA YHIBEPCUTET

Hayxosuii kepienux — kauo. ¢inon. nayk, ooyenm I nrooszux FO. B.

THE SPECIFICITY OF AUTHOR POETONYMIC SPACE TRANSLATION IN
MODERN ENGLISH LITERATURE (ON THE BASIS OF THE NOVEL «FANTASTIC
BEASTS AND WHERE TO FIND THEM» BY J. K. ROWLING)

Two vocabulary layers, proper (proprial or onymic lexis) and common (appellation) are
both, characteristic of the language as a whole and linguistic universal. Therefore, common names
serve to unite certain homogeneous objects and generalize them, whereas proper names, on the
contrary, differentiate them [9, p. 54].

A prominent Ukrainian linguist V. M. Kalinkin, who introduced the term “poetonym”, created
holistic definition of the poetonymicon, proposing its division into anthropoetonyms, zoopoetonyms,
topopoetonyms, cosmopoetonyms and other -onym units [6, p. 39]. Science that studies onyms in
works of fiction is called literary and fiction onomastics. This term was proposed by O. Belei, who
insisted on this very definition, disputing the term of literary onomastics [3]. It is also necessary to
distinguish between literary and real onomastics. Thus, literary onomastics performs a stylistic
function and is used in ordinary linguistic communication to distinguish objects. Real onomastics
concerns the whole vocabulary of the language, while literary and fiction onomastics is a fact of
literary language. Moreover, genre specificities of the artwork play a huge role in the onym
representation [5, p. 49]. Fantasy is a newly developing genre of literature, which was finally formed
in the late twentieth century. Artworks of the fantasy genre are distinguished by a large number of
proper names, which were created by the author to denote heroes, characters and fictional worlds. In
addition, some types of onyms, namely poetonyms, can be part of various stylistic tropes and
expressive means, such as metaphors, metonymies, similes, periphrasis, etc. [9, p. 186].

The problem of transmitting eloquent names, especially English ones, has attracted the
attention of such linguists as I.V. Korunets, L. O. Beley, Yu. O. Karpenko, O. Yu. Karpenko,
V. M. Kalinkin and others. When translating poetonyms, especially in the fantasy genre, the translator
has to take into account both lexical and linguistic features and creative point of the task, looking for
the right "fantasy word" [1]. There are many methods of translating poetonyms, the main of which are
transcription, transliteration and calque. According to the calculations performed, it was determined
that for the translation of poetonyms from the book "Fantastic Beasts and Where to Find Them" by
J. K. Rowling transcription, calque and mixed translation are most often used. Each semantic category
(classification of Kochergan) is characterized by a certain method of translation. Transcription and
transliteration are appropriately used for the transfer of anthroponyms, toponyms, theonyms and
hydronyms: eng. Bathilda Bagshot [2] — ukr. batinbna Bermot [8],eng. Dorset [2] — ukr. Topcer [8],
eng. Hippogriff [2] — ukr. T'imorpud [8], kelpie[2] — Kenmi [8]. The situation with ethnonyms and
chrononyms is similar, as they are reproduced by transcription and traditional translation: eng. British
[2] — ukr. Bpuranceki [8]. Calque predominates in the translation of ideonyms, ergonyms and
chrematonyms: eng. A History of Magic [2] — ukr. "IcTopist marii" [8], eng. Ministry of Magic [2] —
ukr. MinicrepcTBo marii [8], eng. Sickles [2] — ukr. Cepriuku [8]. Zoonyms are most often translated
by calque and transcription: eng. Mooncalf [2] — ukr. micstunmii Tenens [8].
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As the book is written for children, the use of calque and mixed translation was able to
convey special features of the characters and domesticated the text for target audience: eng.
Moaning Myrtle [2] — ukr. TTnakcuBa Miptax [8], eng. Dodgy Dirk [2] — ukr. Iepk-tiaxpaii [8].

Thus, we can conclude that translators use a variety of methods and imagination to convey
poetonyms, without losing the original atmosphere of the work. Poetonyms as an artistic and lexical
layer mark the writing style, interpret the coded vision of the author, so they have an epoch-making role.
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METHODS OF FORMING LINGUO-SOCIOCULTURAL COMPETENCE IN THE
PROCESS OF TEACHING FLS AT HEIS

The article is devoted to charactarise methods and ways of forming linguo-sociocultural
competence in the process of teaching foreign languages at higher educational institutes.

Key words: linguo-sociocultural competence, sociolinguistic, sociocultural and social
competences.

Learning of foreign languages is important because it can be used in each sphere of life either
it is a personal purpose, or as an additional skill to person’s work activity. Nowadays, people learn
new languages in order to travel, improve memory, break barriers, meet new people, work better or
even to form new neural connections (neuroplasticity). Today, in times of constant migration and
cultural exchanges, changes and “blurring” of state borders, the formation of linguo-sociocultural
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competence plays an important role in the study of foreign languages because cultures are constantly
spreading and overlapping. There is a huge necessity in learning foreign languages, however, simple
learning of new vocabulary and grammar is not enough to communicate with foreigners. That is
why it is important to learn a foreign language in cultural context to form and develop
linguosociocultural competence. The formation of linguo-sociocultural competence includes taking
into account the cultural, historical, everyday, social features of the studied language.

The aim of our article is to to characterize linguo-sociocultural competence and to analyze
the means of its formation in the process of teaching foreign languages at higher educational
institutes.

In the English Language Program for Professional Communication it is stated that the
general purpose of teaching and learning English for professional purposes is to prepare students
for effective communication in their academic and professional environment [1, p. 11].

Therefore, there is a need to form a foreign language competence (ability to successfully
solve the problem of mutual understanding and interaction with native speakers of the language
being studied, in accordance with the norms and cultural traditions in terms of direct and indirect
communication) [1, p. 42].

Linguo-sociocultural competence is an integral prerequisite for the formation of
communicative competence of a person ready for intercultural communication [3, p. 16].

Linguo-sociocultural competence is knowledge about the country of the studied language in
combination with its customs, norms of behaviour, etiquette, and the ability to use this knowledge
in communication with representatives of other cultural groups; moreover, it is the ability to use
verbal and non-verbal means of communication with other people, the ability to navigate in a social
situation and manage it [8, p. 2].

Due to the fact that linguo-sociocultural competence is the ability to communicate in the
intercultural arena, researchers conclude that this competence is an intensive dynamic interaction of
sociolinguistic, sociocultural and social competences.

Sociolinguistic competence is a student's ability to use language and speech means of another
language, national and cultural vocabulary depending on the context and style of communication in
intercultural communication. Sociocultural competence is based on the student's ability to acquire
various cultural, linguistic, socio-cultural, local lore and intercultural knowledge, applying them in
practice to achieve their goals in a foreign language environment. Social competence is the ability
to communicate with representatives of other countries, resolving possible misunderstandings
[2, p. 429-430].

The formation of linguo-sociocultural competence involves many means of its formation.
Such means include the use of authentic works, interpretation, translation, the use of proverbs, video
and audio materials, and the reading of newspaper and magazine articles [7, p. 112].

The use of authentic works in the process of learning a foreign language will help foster a
positive attitude of students to the culture, traditions, customs of the country of the studied language
[2, p. 3].

Newspaper and magazine articles are full of national and cultural features, as they contain
information about the political situation of the country, economic status, socio-cultural processes of
society and the worldview of the culture of the studied language [10, p. 92-93].

Interpretation of literary texts helps to get acquainted with the specifics of linguistic culture,
with its sociocultural codes, thus establishing a ""secondary linguistic personality” [4, p. 52-53].

Proverbs are full of functionality, which is the reason for their use in almost all aspects of
learning English: phonetic, grammatical, lexical, communicative, socio-cultural. Students will learn
to interpret them according to their native language and specific speech situation and "appropriate™
the language, think creatively, provide adequate understanding of expressions and personal attitude
[6, p. 39].

Video and audio materials are a common tool in the process of forming students' linguo-
sociocultural competence. It is useful for acquainting students with information because they
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facilitate the perception of historical, national, socio- and ethnocultural background, understanding
of sociocultural situations and special national patterns of behavior, facilitate analysis and
comparison with similar phenomena, the formation of linguistic and sociocultural skills and abilities
[7, p. 113].

Thus, we have characterized the linguo-sociocultural competence. The essence of linguo-
sociocultural competence is the use of realia vocabulary, knowledge of history, customs, culture of
a foreign language, which best reflect the linguistic picture of the world and prepare students for
communication in a multicultural environment. The teacher's task in teaching students
linguosociocultural competence is not only to model situations and teach language "scripts” and
clichés, but also to transfer them to their native language to find analogues and achieve goals,
namely — mutual understanding with other ethnic groups and cultures. We also analyzed the
subcompetences of linguo-sociocultural competence, namely sociolinguistic, sociocultural and
social. Each of them has its own characteristics, for example, sociolinguistic is an opportunity to
choose, use and understand the cultural features of the foreign language; socio-cultural is the ability
to acquire any culturological or linguistic-cultural features of the language; social is the ability to
communicate with the representatives of another culture.

There are many means of forming linguistic and socio-cultural competence in a foreign
language lesson in high school students. They are divided into the use of authentic, artistic works,
interpretation, translation, use of proverbs and sayings, reading comics, video and audio materials
and reading newspaper and magazine articles. Each of these tools has many benefits.
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COMMUNICATIVE COMPETENCE IN LANGUAGE TEACHING

“Communicative competence” is viewed as the knowledge of the rules of language and
language use and the skill to use such knowledge effectively and appropriately in real-life situations
[3, p. 270].

“Communicative competence” is a term coined by the anthropological linguist Dell
Hymes; he put forward this notion in response to the theories of the formal linguist Noam
Chomsky, who focused on linguistic competence and claimed that any consideration of social
factors was outside the domain of linguistics. Later, his ideas were developed and models of
communicative competence were elaborated. Among the earliest applied linguists to develop
and elaborate a model of communicative competence, that course designers and language
teachers could apply to teaching and assessment, were Canale and Swain. Besides, the model
was further developed first by Canale, then by Celce-Murcia et al. On the whole, the final model
includes such components as Linguistic, Strategic, Sociolinguistic, Actional, and Discourse
competencies.

Communicative competence has become a major aim for second and foreign language
learning and its models have been developed to include various aspects of language such as
linguistic, sociolinguistic, pragmatic, strategic, language macro skills, etc.

Hence, the aim of the paper is to investigate the role of communicative competence model
components in foreign language teaching.

Moreover, the content of a language course with communicative competence as its
objective should be drawn from linguistics, cultural anthropology, sociolinguistics, and other
relevant areas of the social sciences and humanities [2, p. 44].

Also, all discrete learning objectives such as a sound, a word, or a grammatical structure
should be presented through richly contextualized discourse that addresses the content objectives
in a context that is meaningful to the learners.

Additionally, teaching materials must be learner-centered and allow for communication
while learning tasks need to be interactive whenever possible (pair work, group work, role play,
etc.).

Hence, it is recommended to employ communicative language teaching approach, together
with cooperative learning as ways of achieving a good level of communicative competence in
English as a foreign language.
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ARGUMENTS IN FAVOUR OF TEACHING GRAMMAR IN CONTEXT

There are many different views on the role of grammar and grammar teaching in foreign
language teaching. This issue is discussed from different perspectives and in different language
learning contexts. Most researches agree that there is a positive role of grammar teaching in foreign
language learning. Celce-Murcia argues that grammar instruction is part of language teaching
highlighting the key property of grammar to interact with meaning and social function [1]. This
refutes the claim that grammar is an autonomous system which must be learned for its own sake.

Grammatical competence is also acknowledged to be essential for communication. Learners
who have been exposed to grammar instruction are found to outperform uninstructed learners in
their rate of language learning/acquisition and level of achievement [3]. Hinkel and Fotos hold a
similar opinion pointing out that grammar instruction contributes to learners’ proficiency and
accuracy [2].

Although the second half of the 20" century may be labelled as anti-grammar campaign in
the field of EFL teaching, the role of grammar has been reconceptualised. The current theory and
practice of EFL teaching places a heavy emphasis on the role grammar plays in the development of
learners” communicative competence. More specifically, it has been universally accepted that
language acquisition and language development without grammar may be severely hampered in
both receptive and productive dimensions. Swan names two good reasons for teaching/learning
grammar: comprehensibility or the ability to build comprehensive sentences; and acceptability
which is the level of grammatical competence required for social integration [5. p. 152].

Given grammar instruction is integral part of EFL teaching and learning, it is necessary to
find effective ways of dealing with it in the classroom to meet the basic principles of communicative
language learning and learner-centred teaching.

The literature in question abounds with “-based” hyphenated terms that are names of various
modern approaches to grammar teaching that have gained wide currency in the 21% century: e.g.
task-based grammar teaching, concept-based grammar teaching, context-based grammar teaching,
visually-based grammar teaching, text-based grammar teaching, discourse-based grammar teaching,
theme-based grammar teaching, comprehension-based grammar teaching, etc. They all share the
intention to make grammar instruction interesting and engaging in terms of learners’ motivation and
effective in terms of learners’ language development. Teaching grammar in context proves to be
effective, which is accounted for by the fact that the approach meets learners’ needs.

This paper is part of wider research that aims at exploring the state of the art of teaching
grammar in context in a basic secondary school in Ukraine. The topicality of the research is
stipulated by several factors. First, grammar competence is an integral component of learners’
communicative competence. Second, context-based grammar teaching is engaging and meaningful;
hence, it deems to be effective. Finally, EFL classroom observation indicates that many teachers
still tend to apply traditional decontextualized methods of grammar teaching in EFL classroom.

This paper aims to outline the key arguments in favour of context-based grammar instruction
in EFL classroom.

The words “in context” mean that the teaching of grammar is integrated into other aspects
of the language instruction such as reading, writing, listening and speaking. By contextualizing
grammar items and structures, the teacher demonstrates the way grammar works in language, thus,
making grammar teaching alive and close to real life. Teachers often face the problem that students,
in spite of knowing grammar rules, forget how to form structures correctly. In this case teaching
grammar in context is the only way to eradicate it since it gives learners a possibility to see examples
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and to learn how to use them to communicate meaning. If learners are not able to explore grammar
in context, it will be difficult for them to see how alternative forms exist to express different
communicative meanings. [4. p. 103].

Moreover, teaching and learning grammar in context provide opportunity for students to
apply grammar to other skills such as speaking and writing much more effectively than just learning
grammar rules by heart without examples. Hence, context bridges teaching language construction
(grammar) and teaching language skills (reading, writing, listening and speaking). This is in line
with the key principles of communicative language teaching. In particular, context-based grammar
instruction operates both on the utterance level and communication level.

To sum it up, context-based grammar instruction provides a lot of benefits for EFL learning
and teaching, in particular, it integrates grammar teaching into teaching other aspects, bridges
teaching language construction and language skills, provides samples of real language use,
demonstrates alternative grammatical forms, etc.
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DIFFERENT TIPS OF LEARNERS: TIPS TO INVOLVE THEM
IN THE LEARNING PROCESS

The existence of individual learning styles is a hot topic in contemporary education theory
and practice. There is an ongoing debate on whether learners benefit from teaching methods that are
tailored to their perceived learning styles.

The term "learning styles" refers to the concept that individuals differ in regard to what mode
of instruction or study is most effective for them. Our review of the literature showed that there are
many learning styles that show people's preferences for learning and processing new information.
There are 7 types of learning styles: Visual (Spatial); Aural (Auditory-Musical); Verbal (Linguistic);
Physical (Kinesthetic); Logical (Mathematical); Social (Interpersonal); Solitary (Intrapersonal).
There is also a theory of left and right brain superiority. This theory is based on the fact that the two
hemispheres of the brain function differently. It first became known in the 1960s through the
research of psychobiologist and Nobel laureate Roger W. Sperry [7]. Also we should mention an
important theory, the essence of which is the internal validity and reliability of the inventory of
learning styles Kolba, version 3 (1999) [1]. As it can be seen from the carried out scientific and
methodologial litarary review, thought there are different approaches to the number and names of
learning types, there is also plentiful evidence that people differ in the degree to which they have
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some fairly specific aptitudes for different kinds of thinking and for processing different types of
information. Thus, all students — both young and old — have a certain style of learning and achieve
the greatest success when learning with this particular method.

One of the most prominent classification of types of learners was developed by Neil Fleming,
a New Zealand teacher, in 1987. Named the VARK model of learning, N. Fleming theorized that
we are all one of four main types of learners which include:

e V-Visual: Learners prefer a visual representation of information, and thrive on charts,
diagrams, maps, and more.

e A-Aural: Learners thrive on lectures and group discussions — learners absorb what
he/she hear much better than other sources of information.

o R-Read / Write: Learners prefer information in the form of words — learners would like
to read it and see it written down.

o K-Kinesthetic: Learners prefer a perceptual learning experience — demonstrations,
examples and simulations stick out in your mind [2].

It may be helpful for people to understand their own learning preferences. If person knows
that visual learning is what attracts them most, using visual learning strategies in combination with
other learning methods can help them remember and enjoy learning.

In the process of our investigation we have found out one more learning style, the
multimodal style. If no individual learning style encourages a learner or they preferences
depending on the situation or type of information you are studying, they probably have a so-called
multimodal style.

For example, a teacher can rely on your reading and writing skills when dealing with a class
that requires a lot of reading and taking notes, such as a psychology history course. During an art
lesson, you can rely more on your visual and kinesthetic preferences, learning graphic information
and learning new techniques.

It is well documented that everyone learns differently, but many people do not realize that
only 4% of people can learn effectively by watching video alone, and many people cannot keep
information at a significant level from video at all [4].

Understanding how to incorporate all four teaching methods into the curriculum is essential
to make users feel that the program has been personalized for them. Optimal learning experience
means better, faster, more complete learning that can be adapted to the student's wishes without
having to fill out forms or access alternative information.

Before starting any course, it would be appropriate to invite our students to take the VARK
questionnaire. This is done so that we (teachers) can properly design curricula, and the learning
process was as effective as possible for each student.

Blended learning is also becoming increasingly popular, as it is not always easy to
personalize lessons in large classrooms, but using a blended approach to learning during coursework
can help teacher suit each type of learning style. An educator can choose to focus on a specific type
of learning in each lesson or include several strategies in each lesson. The most important element
is first to recognize the differences in student learning — the rest will flow from there.

Summing up, we conclude that the issue of learning styles is that there are four different
learning styles and it is sometimes difficult to pay attention to all of them. While most of us are
familiar with all of these styles, having fun lessons at all levels will give your students the best
chance of success. Here we discuss strategies to improve student engagement in each learning
style.

The performed analysis proved that it is not always easy to personalize lessons in large
classrooms, but using a blended approach to learning during coursework can help you suit each type
of learning style. An educator can choose to focus on a specific type of learning in each lesson or
include several strategies in each lesson. The most important element is first to recognize the
differences in student learning — the rest follows from there.
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FOSTERING LEARNING AUTONOMY IN EFL CLASSROOM

Learner autonomy in language education is defined in different ways, and various terms such
as “learner independence”, “self-direction”, and “independent learning” have been used to refer to
similar notions.

The bond between language learning strategies and autonomous learning relates to that one
can see how autonomous learners develop these strategies in learning. If the urge of learner
autonomy requires that we aim explicitly on the strategic capacity of language learning and usage,
the reverse should also be the outcome: focus on strategies should lead us to learner autonomy.

The topicality of the research into fostering learner autonomy in EFL classroom arises from
the latest world events and their impact on the quality of learning. In terms of online studying, the
capability to be responsible for your knowledge is a leading point in achieving brilliant results.

The aim of the research is to develop student’s autonomy, teach them to learn effectively
and not be dependent on external factors.

Students usually have some problems with setting up the goal and tracking their progress.
Most of them never thought about the importance of tracking their learning growth. The best and
most challenging approach for setting up the goal is the KWL. KWL (Know Want Learned) chart
is an approach in studying that helps students to track their results and set up new goals [3, p. 35].
CLIL is another method for the development of student autonomy where students are able to learn
L2 using their hobbies or topics they like.
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Content and Language Integrated Learning (CLIL) is a method where students learn a subject
and a second language simultaneously. There are no restrictions so that students can choose their
favorite issue and browse the Internet, look up in the books for additional information with a focus on
being able to dwell on the topic. CLIL works well for young learners and adults, the main thing here
is to create a lesson plan according to learners’ needs, interests, cultural and learning background [1].
There is no limit as to who can benefit from this teaching approach. The benefit of CLIL is that
students have a real context that is why they can clearly see the goal, because they can only get the
most of the information if they are aware of the vocabulary and grammar constructions around it.

Even if students already are highflyers and autonomous learners, do not forget to provide
activities that can enhance their skills. Creating your own teaching materials and explaining the
main peculiarities of your subject matter to the class is a great way to improve students’ knowledge.
It helps to look at the theme from a different angle and inspires us to analyze the issue thoroughly.
There is no need to restrict them with the topic, on the contrary, give them complete freedom so that
they can apply CLIL on their ideas. This task could be challenging but the best way to learn
something perfectly is to try to teach this topic to somebody else.

During the introduction of autonomous learning, we should not forget about the development
of communication and collaborative skills. That is why one of the activities is named Think-Pair-Share.
It is designed to make students come up with a topic and then show the skills of working in a group and
discuss their thoughts. Be sure that your students have enough time for pondering because students with
all pace of learning must be involved. This activity can be applied to students of any level and any group
size [2, p. 59]. The purpose of the activity is to boost communicative and creative skills. Think-Pair-
Share is a perfect task for students who are less self-confident and shy, because such students are more
likely to share their ideas with a peer than in front of the classroom. Thinking and talking about
some particular topics helps learners to express their thoughts faster and more concisely, also it
develops critical thinking over this topic while listening to the other members of a group.
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KOHIIEIIT “MONEY” B YKPATHCBKIN TA AHTJIINCBKIN
MOBHHUX KAPTUHAX CBITY

OCKUTBKHY TPOIII € HEOOXITHOIO YaCTHHOIO HAIIIOTO KHUTTS, TO IIEW KOHIIENT € HEBIJT EMHUM
€JIEMEHTOM Y MOBHiH KapTHHI CBITY, SIK HOCiH 3HaUyIuX 1151 ocobucTocTi IiHHOCTEH. L{eit koHuenT
€ SICKpaBO BUCBITJICHUH y ¢pa3eosorii, TOMy HUIIXOM JOCTIIKEHHS MapeMiiHOi KapTHHH CBITY
MOXKHa Cc(OpPMYBaTH I€BHI BpPAXEHHS, 3PO3YMITH HAI[IOHAIbHY JIOTIKY Hapoiy, IOPIBHATH
penpesenrauito konuenty “MONEY” B ykpaiHChKii Ta aHTTIIHCBKIM KapTUHAX CBITY.
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KoHuenT sk MeHTanbHY OJMHHUII0 MOXXHA OIMCATH, aHANI3YIOud 3aco0M HOTro MOBHOI
o0’extuBanii. Konnenr “MONEY” B ykpaiHChKili Ta aHTJIHACBKIA MOBax NpPE3EHTYIOTh Pi3HI
HOMIHAIT 30KpeMa SK Marepiamizaiis MOBHOI  CBIJJOMOCTi, JCMOHCTPYIOYH  Pi3HY
koHnenryamizamiro moHATTS “MONEY”, ne koHmentyamizamis — II€ MpPOIEC YTBOPEHHSA U
(bopMyBaHHS KOHLENTIB y CBiToMOCTi [4].

Konnenr “MONEY” BimoOpaxae OCOOIMBOCTI €KOHOMIYHOTO Ta KYJIbTYPHOTO >KHUTTS
HapoJy, HOro MarepiajibHi Ta MOPaJIbHI LIHHOCTI, THM CaAMHUM I10CiJIa€ BAYKJIMBE MICIIE 5K y MPALIX
HayKOBIIiB, TaK 1 B MOBHIM CB1JIOMOCTI, TOMY ITOTpeOy€e IeTaTbHIIIOTO PO3TJISAAY Ta aHATI3Y.

Ha ocHOBI cnocrepexeHb 3a HaBKOJMWIIHBOK JIHCHICTIO 1 JOCBiAy rpom
KOHIIETITYaJIi3yIOThCS K IIOCh 3HAUYIIE, ICTOTHE 1 BCeCHJIbHE. MU HaJias€MO TPOIIi MEBHOIO
CHWJIOIO Ta BJIAJIOF0, 3/)K€ BOHU MOXKYTh BIUIMBATH, HA0OYBAaTH PUC KUBOT, CAMOCTIHHO AIFOYO0I ICTOTH,
a/PKe MOXYTh PyXaTHCsI, TOBOPUTH, BIIUyBaTH, POOUTH Pi3HI Iii.

Hlnsxom apedininiiHoro aHamizy Mu mnpoanamizyBanu mnouarts “MONEY/T'POLII” y
TAYMayHUX CIOBHUKAaxX aHIJIHChKOI Ta yKpaiHChbKkoi MOB. Takum uyumHOM MH  3i0panu
HANMOMMpPEeHIlI BU3HAYCHHS JAHOTO MOHSATTS B YKPaiHCHKii MOBI:

- MeTaJeBi 1 mamepoBi 3HAaKH, IO € MIPOIO gapmocmi TIPU KYnieni i npooascy; KamiTal,
CTaTOK; niamiscruti 3acio, cienudiaHui, yHIBEpCaATbHUMI mosap, 0 BUPAKAE 8apmicnib
1H. TOBapiB, Ha sIKi BiH OOMIHIOETKCA, 1 € X 3ar. eKBIBAJICHTOM; CIEIIaJbHUN TOBAp, KU
CIIY)XHTh JUIsl BUPAXKCHHS yiHHOCMI THIIMX TOBApiB Ta MOCIYT, € HOCIEM KYnigenbHOI
CIPOMO>KHOCTI Ta MPUNMAETHCA Y KOCTI oniamu; 1€ (PiHaHCO8i pecypcu, 3a AOTTOMOTOI0
SIKUX JIFOJITHA MOYKE JJOCATAaTH BU3HAYCHUX IIUICH 1 peai30ByBaTh ce0€ y JKUTTI.

[Tpoanani3zyBaBIIM KJIFOUOBI aCIEKTH KOKHOTO 3 BU3HAYEHB, O0yJI0 3p00JIEHO BUCHOBKH, 1110
nouartss “T'POLII” B ykpaiHCBhKili MOBI 0a3yeTbcs Ha BIAHOCHHAX KYIIBII-IPOJAXy, a HOro
OCHOBHOIO (DYHKIIIEIO € OTUIaTa 3a IEBHUI TOBAp UM MOCTYTH.

Jo naiinommupenimmx Bu3HaueHb koHnenty “MONEY” B aHrIiHChKild MOBI HAJIGXKATh!

- coins or notes (= special pieces of paper) that are used to buy things, or an amount of
these that a person has; gold, silver, or other metal in pieces of convenient form stamped
by public authority and issued as a medium of exchange and measure of value; what you
earn, save, invest and use to pay for things; what you earn by working or selling things,
and use to buy things; the coins or bank notes that you use to buy things, or the sum that
you have in a bank account.

Takum ynHoM B aHTIiKCchK1d MOBI MONEY — 11e BUHaropo/ia 3a BUKOHaHy IMpaifto, a TaK0xX

BJIACHICTb, IKOIO HAropo/KEHa JIF0JMHA 3 METOI0 MOKPAIEHHS CBOT'0 COL[IaIbHOTO PIBHSL.

[TpoBiBmin mopiBHsIbHUN aHami3 je¢iniuid “MONEY/T'POILI” B ykpaiHCbKif Ta
aHITMCHKIM MOBI Ha OCHOBI TIYMayHHMX CJIOBHHUKIB, MU MpPOCTeKWIH, IO JUIS YKpaiHIIB
aKLIEHTHOIO € IUIaTI’KHA 37aTHICTh IPOIIEH, a /ISl aHITIHMIIB — BOJIOJIHHS HUMHM Ta 1X OTPUMaHHS.

OcobnuBe Miclie cepel MOBHUX OJIMHUIIb, 110 PENPE3EeHTYIOTh MpOollec KOHIEeNTyaizamii
“I'POILIEN”, 3aiimatos mapemii[1].

[Tapemii BimoOpakarOTh MOpPAJIBHO-I[IHHICHI OPIEHTUPU YKPAiHCHKOTO €THOCY, IO
CKJIa/IajiiCsl BIIPOJOBXK THUCSYOJITH MOTrO CTAHOBJEHHS 1 po3BUTKY [2]. g ykpaiHChKOi Harii
CTaBJICHHS JI0 TPOLIEH TPAKTyeThCs HACTYITHUM YHHOM:

1. Ilo3uTHBHE BIJHOLIEHHS A0 HA0YTUX BAYKKOIO, YECHOIO MpalLieto rpotel (“Baxki rpoi’”)

Ta CXBaJICHHS Ipalli peMiCHUKIB, OCKUIbKHU, Ha IYMKY YKpaiHILIiB, pemecia “TOayI0Th” .

2. OnucyeTbess XapakTep JIIOJWHU SK TMO3WTUBHUN TaK 1 HETaTHBHHUW. BibIIicTh
napemiitHoOro sifipa 3aiiMae came 3acy/IXKeHHs IEBHUX PHUC Ta BaJl, OCKUIBKH YKPaiHCHKIN
MEHTAJILHOCTI HE 0C000 MpUTaMaHHE HaJOKYWIMBE MOBYaHHS Ta MopaiizaTopcTBo. Came
TOMY 3a JIOIIOMOTO0 ipOHii Ta BUCMIIOBaHHS YKpAiHI[I BUKOPUCTOBYIOTh MPHUCIIB’S Ta
MIPUKA3KH 3 METOIO HE HaB S3JIMBOTO BUXOBAHHSI, 0COOJIMBO CTOCOBHO KOHIIETITY “Tpoiii’”.

3. JloBoJi yacTo TaKOXX MO>KHA MMOYYTH MapeMii, 110 BUCBITIIOIOTh MO3UTHBHE CTABJICHHS
710 IEBHUX PUC XapaKTepy, B AKUX BIIOMBAETHCS MEHTATIBHICTh Ta IICHXOJIOTiS yKPAaiHCHKOTO
Hapoxy [3].
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[TopiBHABIIM IBI KyJIbTYypH, MU TIHIILIH 10 BUCHOBKY, 110 B YKpaiHuiB konuent “T'POLLI”
BUKOPHUCTOBYETHCS Y APEMIfIX, SIK 3aC10 MOpaJIbHUX MOBYaHb. SIKIO K TOBOPUTH MPO AHTIIOMOBHI
MPUCITIB’ A PO 6AraTcTBO, TO TYT IPOLIi BiOOPaXar0Th I{IHHICHI Opi€HTAIII] 1 CTaBICHHS HAPOIY 110
nporo konmnenrty. “MONEY” mMae sik MO3UTHBHY, TaK 1 HEraTUBHY KOHOTaIio[1]:

1. Konuent “MONEY” migHOCHTbCS B AHIJIOMOBHIM KYyJBTYpi SIK JEIIO Ba)KJIMBE,
yOCOOII0r0YH B CO01 pOJIb TPOIICH 1 OaraTcTBa y JKUTTI MEPECIYHOTO HOCISI aHTIMCHKOT
KyJbTypH. el KOHLIeNT MOXe TPaKTyBaTHUCH, SIK.

2. Posrmsnatoun MiHTBOKYJIBTYpHHUE acniekT koHuenty “MONEY™, cinin 3a3Ha4uTH, 010 Y
AHTJIOMOBHIN KYJIBTYPI IPOTATOM CTOJITh ICHYBAJIO YiTKE PO3IIAPyBaHHS CYyCIIUILCTBA HA
BEPCTBH BIAMOBIAHO 10 iX (IHAHCOBOTO CTaTyCy. Takuil pO3MOIiI HACEICHHS
copMyIIrOBaB HEraTHBHE CTaBJICHHS JIO IPOIICH, sIKe BijoOpakeHe y mapemisix [6].

Omxe, Mu gocaimmd, mo koHuent “TPOIII/MONEY” mocizae Barome Miclie B JKHTTI K
YKpaiHCBKOI, TaK 1 aHTJIIHACHKOI KyJIBTYPH, Yepe3 10 Ma€ MUPOKE BiTOOPaKEHHS B MPUCITIB X Ta
npuKa3kax. SIKIIo MoBa e mpo yKpaiHChbKi mapeMii, To B HUX MPOCTEXKYETHCS XapaKTepHa IS
HAPOJHOI TBOPYOCTI TPATUILiS IPOBOJUTH YIiTKHIA MO HA YOPHE Ta Oisie; MO3UTUB Ta HETaTHB, a
TaKOX TEHJEHIIIS MOBYATH 1HIIMX Yepe3 BIyYHE BUKOPHUCTAHHS KOHLENTY Yy mapemisix. ko
TOBOPUTH TIPO AHTIIHCBKY KYJBTYPY, TO Yy HApOAHIA TBOPYOCTI MPOCTIAKOBYETHCS OarKaHHS
HAKOMUYUTH OUTBIINY KUIBKICTh TPOIIEH Ta 36KOHOMHTH iX, & TAKOK BXKJIUBE HE TaK MOXOKEHHS
(iHAHCIB, K iXHS HASIBHICTH, CHJIA 1 MOTYTHICTb.

JIITEPATYPA

1. T'ym3 L. P., Jlaguka O. B. Pempesenranis xonmenty MONEY Ha ¢pazeomnoriunoMmy piBHI B
AHTITIHCHKIA MOBI (Ha MaTepiaii TIyMayHuX i ppa3eosoriYHuX CIIOBHUKIB aHTIIIHCHKOT MOBH). 3aKapIaTchKi
¢inonoriuni cryaii. Yxropon, 2018. Bum. 5, Tom 1. C. 51-56.

2. Konnenr “I'rOLLI” B YKpaiHChKiit MOBHi# KapTHHI CBITY.
URL.: http://dspace.nbuv.gov.ua/bitstream/handle/123456789/37758/07-Malynovska.pdf?sequence=1 (naTa
3BepHeHHS: 06.12.2021).

3. Ceepuntok B. M. TemMaTHuHUI1 CIOBHHK MOMYJISPHAX YKPATHCHKUX MPUCHTIB’{B Ta MPUKA30K 3
KoMmeHTapsMu. Buj.3-te, gon. i nepepo6i. Tepromins: “boraan”, 2014. 176 c.

4. bonpeipe H. H. KonmenTtyanbHOE€ MPOCTPAaHCTBO KOTHUTWUBHOW JIMHTBUCTHKH. Bompock
KOrHUTHUBHOM nuHrBuctuku. 2004, Ne 1. C. 18-36.

5. Tlomosa 3. /1., Crepann U. A. KorantusHas imHrBucTiKa. Mocksa: “Boctok — 3aman”, 2007. 314 c.

6. Mieder W. A Dictionary of American Proverbs. New York, Oxford: Oxford University Press, 1992. 710 p.

I'encepyk 1O. B.

rpyna MCOAM-11

TepHOMUIbCHKUIN HAIlIOHATBHUHN TIearoriYHII

yHiBepcuTeT iMeH1 Bonoaumupa I'naTroka

Haykosuii kepienux — 0okmop neo. nayx, npogecop 3adopoxcua I. 11,

INFORMATION AND COMMUNICATION TECHNOLOGIES AS MEANS OF
FORMING ENGLISH COMPETENCE IN SPOKEN INTERACTION

In the period of dynamic changes in the status of Ukraine at the international level as well
as in social, economic, cultural and other spheres of life within the country, the demand for people
who speak a foreign language is growing every day. Foreign language is a way of intercultural and
professional communication in the world. To ensure the possibility of free communication in the
world, one of the main goals of learning a foreign language is to master the skills of foreign language
communication, namely the formation of foreign language competence in speaking.
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Scholars (Yu. Passov, L. Panova, I. Zimnya) argue that the teaching of oral speech should
begin with the development of spoken interaction. The issues of formation of foreign language
competence in spoken interaction were studied by Yu.Hudyma, V. Chernysh, I. Kodlyuk,
T. Korobeynikova, O. Yaroshenko, O. Bigich, O. Popova and others. A large number of scientific
papers on this topic demonstrates that methodists are constantly looking for means of effective
formation of this competence.

One of the most reliable means of forming foreign language competence in spoken
interaction is information and communication technologies. ICTs help to increase the overall level
of motivation to learn a foreign language. In his scientific works, O. Bondarenko claims that in order
to achieve the highest results in foreign language learning, it is necessary to use ICT tools during
classes, including multimedia, hypermedia, hypertext, and telecommunications [1, p. 415].
N. Fominykh identifies such positive aspects of the use of ICT in the process of learning a foreign
language [3, p. 187]:
increased level of student activity;
individualization and differentiation of the educational process;
integration of the cognition process;
promoting the development of the student's personality;

¢ development of alternative thinking.

All tools of forming foreign language competence in spoken interaction can be divided into
two groups: technical and non-technical [4, p. 16]. Technical means include: audio-visual (video
recording) and auditory (audio recording). Verbal, pictorial and verbal-pictorial supports are non-
technical means. The means for the formation of foreign language communicative competence in
spoken interaction are diverse and their list can be inexhaustible, as it all depends on the teacher,
his skill in the manufacture and use of tools, goals and stages of learning. For further research, we
have chosen visual aids, which transmit information through images and can be presented in various
forms, such as drawing, photography, diagram, card [2, p. 264].

Among visual tools are plot drawings that are in demand among students. Based on the plot
drawings, the teacher can develop many exercises, such as composing dialogues, group discussions,
jig-saw puzzle, etc. We have considered the information and communication resources that provide
an opportunity for digital transformation of plot drawings.

Voki is the online resource, which gives the ability for students and the teacher to create a
speaking character. This character can be presented in different speaking situations. Moreover, this
resource provides the opportunity to create presentations, using a character. Students can record the
text, which will be pronounced by their character or practise to describe the situation orally for
audience [7].

Pixton is turning the teacher and students in comic creators. The teacher can use this resource
to develop comics. Using this comic in the lesson, the teacher not only encourages students to
develop speech competence, but also their creativity. An example of using a comic in a lesson might
be jig-saw puzzle. Parts of the comics are arranged in the wrong order; students are asked to discuss
the events of the comics in dialogue with their partner and arrange them correctly [5].

Storyjumper is the resource for creating books. This resource enable student to design their
own characters, develop the story in which these characters act and record the students™ speech for
their characters. As a result, students get the video book. This resource is perfect for group projects.
It helps to develop spoken interaction (group discussion, while developing a book) as well as
monologic speech (recording the voice) [6].

To sum up, information and communication technologies are an effective tool for the
formation of English competence in spoken interaction. To develop competence in spoken
interaction, the teacher can use technical and non-technical tools. Any of these tools can be digitized
by the teacher. On the example of story cards, we researched three online resources, namely Voki,
Pixton and Storyjumper. These resources allow you to digitalize story cards as a type of visual tools
used in foreign language lessons to develop competence in spoken interaction.
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KOHIENT COH, MPIsI/ DREAM: MOPIBHAJIBHAMN ACIIEKT
(YKPATHCBKA TA AHTJIOMOBHA KAPTUHMU CBITY)

OcTaHHIM YacoM HayKOBIIl yC€ YacTillle TOBOPSThH PO ICHYBaHHS "MOBHOI KapTHHU CBITY".
MoBHa KapTHHA CBITY K OO'€KT JIHTBICTUYHHMX OCHIIKE€Hb MOCTIMHO MPUBAOIIOE JIHTBICTIB.
Opnak HaA3BHUYailHa OaraTOrpaHHICTh LBOTO (DEHOMEHY 3YMOBIIOE PO30IKHOCTI Yy MOTJISAAaX
HAYKOBIIIB.

Came muTaHHa BepOamizailii CBITY 3yMOBIIOE TOIIYK OCOOJIMBOCTEH BiJIOOpaKEHHS
CIPUHHATTA OTOYYIOUOI'O CEpelOBHMIIA y MOBHHUX OAUMHUIIX. CHnpoOM peKOHCTPYKIIii
KOHLENTYyaJbHOI Ta MOBHOI KapTHUH CBITY, 3ICTaBJIE€HHS IXHIX OKpeMHX (parMeHTIB Hapasl €
YHCEIbHUMH Ta HA/I3BUYAIHO mepcreKTHBHUMU [3, 6]. 3aKoHOMIpPHO, 110 i 3iCTaBICHHS OKPEMHX
KOHIIETITIB TaKOX B1J3HAYAETHCS TPOTyKTUBHICTIO.

Amnauni3 nexcemu MPIA.

Konnent MPIS B ykpaiHCbKili MOBHIM KapTHHI CBITY BepOami3yeThCsl 3a JOMOMOIOIO
IIUPOKOTO CUHOHIMIYHOTO PANY: 8i3is, OANCAHHSA, COH, OYMKA, GUMPIUKA, MAPEHHS, MPIAHHSA, HAOIA,
NpacHeHHs, npumMapa, yaed, ymonis, panmasi, ino3is.

[upokuii CUHOHIMIYHUI psiA MOBHHMX peanmizamiii konuenty MPISI nonoBHioeThes
NPUKMETHUKAMH, SKI OUTBII TJTHMOOKO PO3KPUBAIOTH 1 YBHPA3HIOIOTH SIKOCTI HABEICHUX BHIIE
IMEHHHKIB.

VY popmi MHOKMHM Jekcema MPIS HabyBae neBHOT cMUCIIOBOT AM(PY3HOCTI Ta PO3MUTOCTI.

[leHTpanbHUM CMUCIOBUM KOMIIOHEHTOM koHuenty MPIS e moce Gaxane 1 mpuemHe.
HowmiHnanii koHIenTy BijoOpakatoTh SKOCTI Ta 0COOIMBOCTI 1€l Mpii. SIiepHa HOMiHALlis KOHIENTY
MPI nmomaeThest AeKCeMaMu: mpis, Mpisnns, eumsip yseu [2, 4, 7].
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Amnani3 nekcemu COH.

s nekcemu COH moskHa BuauMTH 2 3HaYeHHS ((i310JI0TTYHE Ta OITUCOBE):

1) ¢isionoriyHumil cTaH CIOKOK OPraHi3My JIFOJIMHHU 1 TBAPUHU, [0 HACTAE MEPIOJAUYHO i
CYNPOBO/KYETHCSI TOBHOIO, a00 YacTKOBOIO BTPAaTOK CBIIOMOCTI U OCIAOJEHHSIM Py
(bi310JI0TTYHHUX TTPOLIECIB

2) Te, IO CHUTHCS, CHOBUJIHHSI, T€, PO 0 Mpi€ JIOAUHA; TE, IO CIPUAMAETHCS SK
HepealbHEe, OMaHIIUBE

Konnenr COH B ykpaiHCBbKI MOBHIN KapTHHI CBITY BepOali3yeThCs 3a JIOMOMOTOIO
IIMPOKOTO CHHOHIMIYHOTO PSy: CHOBWAIHHS, BUIIHHSA, MapeHHs, IpuMapa, ApemMa, COHJIMBUIL,
COHHeNpoOy/1a, COHUIll, COHHOTA, ApiMKa, TPIMOMBHIII, APIMIISL, IPIMHUIII, COH-APIMOTA 3a0yTT,
HaMiBIPIMOTA, HAIMIB3a0YTTs, MIepeApIMKa.

VY cyuacHili ykpaiHchkiii MoBi BepOamizaris koHuenty COH akTuBHO BigOyBaeTbcs 1 3a
JOMIOMOT OO0 (Ppa3eoIOTIHHUX 3aC001B.

Amnani3 nekcemu DREAM.

Amriiichka Jiekcema dream BXKHMBA€THCS HA MO3HAYEHHS TMEBHUX O0'€KTIB 1 SBHII, PO IO
CBiUaTh JaHi JIeKCUKorpadiuHux mkepen. Bona mo3nauye, mouytrts, oOpasu uum (anTasii, 1o
MPUXOATH J0 HAC Y CHI; caM MPOIIEC, KOJIH 11 BiT0OYBAETHCS; BUAIHHS, Mpisi, 00pa3, SKUi MU OaurMo
YM BiYyBa€MO CBIZIOMO UM MiJCBIIOMO, KOJIM HE CIIUMO; JIy’K€ rapHa, IMBOBM)KHA YU MIPUEMHA PiY
a00 oco0a; m0Ch, YOT0 MU YK€ XOUEMO 1 YOTO MParHeMo; 00'€KT, SKUH MU 0a4MMO Y BUIIHHI.

AHTIIIOMOBHI JIeKCHUKOTpadivHi JKepena 3acBiIuyioTh, o koHienT DREAM y cyuacHiit
AHTIIIACHKIA MOBI BepOalizyeThcsi CHHOHIMIUHMM psgom: fantasy, illusion, vision, conceit,
hallucination, romance, trance, reverie, chimera, delusion [1, 5, 8].

Snpo BepOaIbHO BUPAKEHOTO KOHIIENTY MICTHTB TaKi JIeKceMU-oMiHaHTH: dream, illusion,
fantasy. Bonu mepenaroTh KIHOYOBY 1H(OpMAaILil0, pO3KpUBAIOYU CyTh KOHIeNTy. CeMaHTHYHE
1oJie, CKJIaJHUKAMH SKOTO € Il eIEMEHTH, OXOILUIIOE MEePEBAXKHO aOCTPaKTHI MOHATTS 1 BiAUYyTTS.
Otrxe, xonnent DREAM ckoHIEeHTpOBaHMI came JOBKOJIa aOCTPakTHOTO, J¢ CBIIOME
MEPETUTITAETHCS 13 T1ICBIIOMUM.

Oco06nuBocti konuenty DREAM neTepMiHyIOTBCS TaKOXK PI3HOMAHITHUMU O3HAYEHHSIMU.
BimoOpaxaroun OaraTorpaHHICTh JIIOJICBKOTO OyTTSA, TNPUKMETHUKHA BHSBISIIOTH 3/IaTHICTDH
"crionmydaTtucs 13 pi3sHUMH 32 CEMAHTHKOI IMEHHUKAMH, y PO3BUTKY Ha 1iii OCHOB BTOPHUHHUX,
MEPEHOCHUX 3HAYEHb, SIKI BAXKKO IMIJAIOTHCS JIOTIYHIN 1HTEpIpeTalii; y MOro ceMaHTU4HIN Ta
CHUHTAaKCUYHIA HECAMOCTIHHOCTI, Y HAIBHOCTI PI3HOMAaHITHUX Cy0'€KTUBHO-OIIIHOYHUX 3HAYEHB".

Cemantuuynuii o0'em konnenty DREAM e mmpokum 1 B yKpaiHCBbKIM KapTHHI CBITY
BinnmoBigae konuentaMm COH 1 MPISS. DREAM BUKOpHCTOBYE€TbCS Ha TO3HAYEHHS SK
(1310JI0T1YHOTO TPOIIECY, TAK 1 BiJOOpakae OakaHHA Ta IparHeHHs JIIoJMHU. ToMy He MOKHa Horo
nepeaatu BUKI04HO KoHIentoM COH, ceMaHTHYHA CTPYKTypa SIKOTO € MPOCTIIIOH0.
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SHOULD WE BE AFRAID OF OUR FILTER BUBBLES?

One of argumentative issues in Media Literacy is Filter Bubble. Students should have clear
understanding that we are faced with the limits of the liberal ideal of the public intellectual who
filters information for the public. The fundamental problem, is that the echo chamber and filter
bubble metaphors draw our attention to the specific technologies: personalised content portals,
search engines, and — most recently and most forcefully — social media platforms.

The ‘filter bubble’ and ‘echo chamber’ distracted us from that debate, and must now be put
to rest. At least . . . that’s the theory. While Eli Pariser’s ideas make logical sense, the magnitude of
the “filter bubble effect” has been disputed or questioned for lack of evidence [3, p. 10].

Algorithms evaluate how the filtered results match our needs. An algorithm might interpret
a given user’s click or follow-up action on a recommended item. Such evaluation processes carry
the risk of reduced diversity and self-reinforcement, which may ultimately lead to information
blindness. Such theoretical constructs aim at the increasing chance of like-minded contacts and
limited public spheres. Especially the latter refers to a fear of missing various information which
doesn't allow individuals from being a properly informed and rational democratic citizens. As such,
public-sphere theories can be said to be primarily concerned with decreasing viewpoint diversity
rather than a decreased diversity of either content. That said, especially source diversity in
horizontally diverse media systems goes along with viewpoint diversity since different media outlets
depict different political perspectives [1, p. 22].

Personal recommendation systems, or systems that learn and react to individual users, have
been claimed to be one cause of filter bubbles. Even though fake news and filter bubbles are a
problem that indeed affected the U.S. presidential election, social media platforms like Facebook
and Google are exploring ways to reduce these influences on their platforms [2, p. 6,7].

In the digital age, information is split into filter bubbles of like-minded people where users
engage themselves in a virtual echo chamber and may likely influence their confirmation bias. This
trend is not only critical to future journalism but also for weakening democracy. As a result, finding
reliable and valid information from any of the platform irrespective, digital or social media is critical.

Pupils have to be encouraged to come up with their own ideas and opinions and be able to
discuss the different ideas with other people to stimulate critical thinking in education. For this
reason, a safe space needs to be created for pupils, they should be able to share perspectives with
each other. Children should be taught to critically think about the content they consume within their
own filter bubbles, through conversations with other teenagers [5, p. 29].

Apple CEO Tim Cook recently highlighted the danger of filter bubbles in a commencement
speech at Tulane University. They have been blamed for the spread of fake news during the Brexit
and the 2016 U.S. presidential elec-tion, protests against immigration, and even measles outbreaks
in 2014 and 2015. Social media has reinforced differences between groups and wedged them apart
in each of these incidents, instead of bringing diverse groups of users together. [4, p. 2].

In conclusion, we should underline that in Media Literacy study special attention should be
paid to the question of filter bubble, bucause it causes many problems, such as vote-rigging and
filtering information for people that now exists on all online platforms. Filter Bubble sorts
information and let us know only what is useful to a particular group of people, creating a
misconception about the world. So, of course, we should be afraid of Filter Bubble, always be alert
and check if the information you receive is true. We shouldn't allow ourselves to be deceived, we
will develop our critical thinking and get rid of the filter bubble!
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NPELUEJAEHTHI IMEHA Y AHTJIOMOBHHUX TA YKPAIHOMOBHUX
INICEHHUX TEKCTAX

[IpeueneHTHI 1IMEHa — 11€ PI3HOBMJ IMpPELEIEHTHOro ()EHOMEHY, a caMe LIMPOKO BIJOMI
BJIACHI IMEHA, SIKI BUKOPHCTOBYIOTHCS B TEKCTI SIK CBOEPIHUI KyJIbTYpHUIA CUMBOJI, 3HaK MIEBHUX
sakocted un nofid. CniJl 3a3HAUMTH, U0 HE KOHLEHTPYETHCS yBara Ha MO3HAY€HHI KOHKPETHOT
JIFOIMHHM, MicTa, CHTYallii ud oprauizaiii tomio [3, . 1].

OCKUIBKY MICHSI € OJJHUM 13 HAWOUIBII TUHAMIYHUX JKaHPIB MAaCOBOi KYJIbTYPH, TO IIPELE/IEHTH1
IMEHa 4YacTO MOXKHA 3YCTpITH, CIyXal4d YJIOOJEHUMX BUKOHABIIB PI3HMX YaciB Ta HapoiiB. Mu
JTOCTIIWIM, IO y JUCKYPCl Cy4YacHOI MOJIOAlI HEPITKO CIIOCTEPIracThCsl MPOIeC IMOCHIAHHS Ha
NpeleAeHTHUH TEeKCT MICeHb uepe3 INMpeleeHTHE iM's, sKe HOro akTyaiisye. Y JEesKUX BHIAIKax
NPELeICHTHI IMEHA € CHMBOJIAaMH TIPELISICHTHUX TEKCTIB Ta CHTYaIliil B micHsX [2, . 12].

Mu nponoHyeMo po3IJIsIHYyTH BUKOPUCTaHHS IpeueneHTHoro iMeHi “Judas” y micHi Lady
Gaga. [Morenmiitamii pedepeniian iMeHi «Judas) 0XOIUTFOE CYKYITHICTh SKOCTEH Ta BIIACTUBOCTEH,
110 € IPUTaMaHHUMU TSI JaHOi 610711i1HOT 0COOUCTOCTI, @ caMe TOTOBHICTH JI0 3pajiH, JTUIEMIPCTBa,
BIpOJIOMCTBa Ta Cpi0101100CcTBO. BiacHe y micHI ONUCY€EThCS KOXaHHS AIBUMHU A0 noraHis. Ilpore
HacIpaB/i y MiCHS HAeThCs Mpo IoCch OlIbIIe, HiXK PO TOKCHYHE KoxaHHs. CriBayka y iHTEpB 10
3a3Haumna: “f0oa — ye npo npowjenns ma Hanore2nugicms uepez 6opomu0oy. V nicui tioemvcsi npo
me, wooO 3anuuUmu ceorw mempagy no3ady, wob suiimu Ha 0opo2y ceimna. Y mene € 6azamo
cumyayii, AKi nepecnioyeanu MeHe 3 MO20 MUHYI020 — 6UDIp, HYON0BIKU, 3/08HCUBAHHS
Hapromukamu, cmpax noseprymucs 0o Hvio-Hopka, 3imxnenns 3i cmapumu pomanamu — i ons
mene FOoa npedcmasnse woce nozane, Woch 8i0 yo2o s He modcy emexkmu. /s mene FOoa
Npeocmasiie Woch noz2ame, WOCb 6i0 4020 i He MOJXCY émeKkmu. H NoCmilHO X002Cy MidC
memps8010 i c8imaom, woo 3pozymimu, xmo s [5].
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Binbime Toro, y mporieci mpoBeeHOr0 HaMH JTOCIIIKEHHS. MU HapaxyBaiu 11 BHKOHABIIIB,
K1 JaJIi CBOIM KOMIIO3ULISAM Ha3By “Juda”, 0 1€MOHCTPY€ MOMUPEHICTh LIbOI'0 IPELEIEHTHOIO
iMeHi.

Omxe, npeuenentne iMm'st FOma/ Juda € cuMBOJIOM TpENENEHTHOI CUTYyarlii Mpo TEMHI
CTOPOHH JIIOJMHH Ta HaJa€ KOMIIO3UIli HeraTMBHOro 3abapmieHHs. [Ipore Taka Ha3Ba ICHI €
JOCUTh IIPOBOKATUBHOO Ta IIPUBEPTAE yBary CllyXauiB, IKi, y CBOIO Yepry, BUPIIIYIOTh OCYIKYBaTH
yn pobayaru KOnay.

3onotapboB Muxaitno Bonogumuposud y nuceprarii “JIiHrBomparMaTH4Hi 0COOJIMBOCTI
IpeLeeHTHIX ()EHOMEHIB y Cy4acHOMY MOJIOJIIKHOMY JIMCKYpCi” 3a3Hayvae, 110 cepell yCixX TUIIB
npeneaeHTHUX (PeHOMEHIB MpeleAeHTHI iIMEHa HalYacCTiIe MalOTh ICKPaBO BUPaYKEH1 KOHOTATHBHI
eNieMeHTH 3HaueHHs [2, €. 10].

He MoxHa He 3rajgaTu IICHIO Cy4acHOi ykpaiHchkoi BukoHaBwuill Jerry Heil, sika B kBiTHI
2022 poxy mij yac BilHU B YKpaiHi npe3enTyBaia micHio “I'ets 3 Ykpainu, Mockaib HeKpaciBuii”
y SKIi NpOCHABIAIOTBCS Cy4yacHI repoi KpaiHM Ta BHCIOBIIOETbCA HENoOBara J0 OKYIAHTIB-
pamuctiB. BukonaBuis HaauxHysaca GparmMeHToM 3 BUCTyny Bepku Ceparouku, A€ Ta CIiiBae:
“T'etp 3 YKpaiHu, MOCKajb HEKpaciBuil”. 3po3ymino, 1m0 “HEKpaciBuUi” — 16 pyCU3M, SKUU €
YAaCTUHOK CYPXKHMKY, IO € MOMYJSIPHUM CEpell HACEIICHHS LIEHTpaJbHOT YKpainu. Llei Buctyn
3aYMHATENbKM YKpaiHChbKOro creHjamy- CepArouky CTaB IOIMYJSPHUM B COLIAIBHUX Mepexax
MICJIA IOYaTKy MOBHOMACIITAOHOTO BTOprHeHHs Pocii 10 YKpainu, TOMy BUKOHABHUIIS BUPIIIAIIA
BunyctutH Tpek “Jerry Heil feat. Bepka Ceparouka”. V micHi 3rafytoThCsi HAMIOMYJISIpHI LI MeTiiH1
oco0u ChOTOJICHHA: Tpe3uneHT Bomomumup 3eneHcekuid, rydeprarop MuxomnaiBeekoi OJIA
Biraniit Kim, pagauk rmasu OITY Omnekciit ApecroBuy ta 3CVY. IlicHa Mae TryMOpHCTUYHUI
XapakTep Ta BHUKJIMKAE IMO3UTHBHI €MOIlil, a XyHO0XHI 3aCO0M, SIKi TaK BIYYHO BHUKOPHUCTOBYE
BUKOHABHII CTUMYJIIOIOTh YCMIXHYTHUCS. Biiblie TOro MU BBa)Xa€eMo, 1110 1Sl MICHA € I[IHHICHUM
CHaJIKOM JIsI MalOYTHIX MOKOMiHb YKpainu [4].

Opnno3nauno «batbko Ham — bangepa, YkpaiHa — Matu!» — pejaeBaHTHUA NPHUKIA]
MY3HYHOTO TBOPY B SIKOMY OCIIBYIOTh MOIIUPEHY B IMOBCTAHCHKHUX IICHSIX ICTOPIIO MPO TSKKO
nopaHeHoro B 0ot Bosika YIIA, sikoro orutakye Matu. Y HiCHI BUKOPHCTOBYETHCS MpPELIEACHTHE
iMm’st — Crenan bannepa, skuii € BiJOMHM YKPAlHCHKOTO JisS9eM, OJTHUM 13 YiTbHUX 1JCOJIOTIB i
TEOPETUKIB YKPaiHCHKOTO HALIOHATICTUYHOIO pyxy XX ctomirtd. L{ikaBuM € Te, 1m0 pociiicbka
Iporarai/ia pOkaMu BUKPHUBIIIOE Ta 3HEBaXa€ MOTo JISIbHICTh, Y TOM Yac SIK JJIsl YKpPAiHIIB BiH €
HalllOHAJIBHUM repoeM. B iHpopmartiiiiHomy npocrtopi micHs 3'siBuitacs B 6epe3Hi 2019 y BukoHanHi
CBSIIEHMKIB M1J1 OpyA0t0 oTIsl AHatoumis 3iHkeBu4a. 1 ciung 2021 poky miciis MaHaxuay 3 HaroJau
112-1 piynuui Big 1Hs HapokeHHa Ctenana banaepu micHs npo3Bydasia y BAKOHAHHI JyXOBEHCTBA
[TITY IBano-®pankiBchka. A BoceHu 2021 poky JBBIBCHKI HIKOJSPI 3alyCTHIM B COIIMEpPEkKax
¢nemmo6 13 3aKJIMKaMU CIIBAaTH 11O MICHIO, 1 BOHA HaOyJia BEIMKOI0 PE30HAHCY Ta MOUIMPEHHS B
Mac-menia. Haltnonynsipuimmmu psakaMu y micHi € “barbko Hamn — bannepa, Ykpaina — matu, Mu
3a Ykpainy Oyaem BoroBaTu!” 3p0o3yMisio, 110 IIi CI0OBa YOCOOIIOIOTH JF00OB Ta MOBAry JI0 PiTHUX
KpaiB Ta ii 3axucHuKa. 30KkpemMa YKpaiHy Ha3MBarOTh MaMOI0, 1110 MiIKPECITIOE HI)KHE CTABJICHHS 10
0aTpKiBIIMHM. baH/iepy Ha3uBalOTh OaTbKOM, 10 JJa€ 3pO3yMITH BIUIMB YOJIOBIKA Ha YKpaiHIiB. Bin
€ B3IpIIeM MYAPOCTI Ta MPUKIIAOM JUIsl HacaiayBaHHs [1].

[Ile onHUM BOAJUM MPUKIIAZOM € My3HMYHA KOMIO3ULis nmon-rypry Maroon 5 “Moves like
Jagger”, y Ha3Bi sfikoi BUKOpUCTOBYeThCS iM'st ppoHTMeHa The Rolling Stones, Bijomoro He nuie
CBOEIO TBOPYICTIO, YACIEHHUMH HAIIaJKaMHU Ta CXUJIBHICTIO 0 OOJICHO BY3bKHX IITaHIB, ajie i
CBOIMH BIIOMUMH «pyXaMH» — TYHNOTIHHSM HIT Ta MaxaHHAM nanblieM. Maroon 5 ta Kpictina
Arinepa noGauniM MOTEHIIAN XiTa Ipo 00epTOBi pyxu cTeroH Jlxarrepa, TOMy Ha3BaJIM IMICHIO HA
fioro gects [5].

[TincymoByroud, 3a3Hau4MMO, L0 MPOBEAEHE MOCITIJDKEHHS CBIIYMTH, NMPO BaKIMBICTH
MpereAeHTHUX IMEH, K 3aci0 Mi3HAHHS, OI[IHKH TIACHOCTI Ta KOHIENTYaJIBHOCTI B IMICHSX CBITY.
Haityacrime mnperneneHTHUMHU CTaOTh BIIACHI iMEHa BHJATHUX OCOOHMCTOCTEH, 30Kpema JisdiB
KyJbTYPH, MUCTEITBA, 010JIIMHUX MOCTaTeH TOILIO.
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BILDUNG VON KOMMUNIKATIONSKOMPETENZEN IM DEUTSCHUNTERRICHT

In dieser Forschung haben wir uns mit dem Konzept der miindlichen Kommunikation
befasst. In diesem Zusammenhang wurden die zu diesen Aspekten gehdrenden Konzepte, Typen
und Klassifizierungen erfasst. Besondere Aufmerksamkeit wurde auch den Methoden, Formen und
Ubungen gewidmet, die bei der Untersuchung dieses Aspekts angewandt werden.

Die Neuheit der Studie liegt daher in der Beschreibung der Sprachvermittlung von Kindern
mit modernsten Unterrichtsmethoden am Beispiel der Klassen 5-9.

Ziel der Untersuchung ist es, den Prozess der Sprachkompetenzbildung im schulischen
Deutschunterricht nachzuvollziehen, die zur Sprachkompetenzbildung eingesetzten Methoden zu
ermitteln und festzustellen, welche Arbeitsformen und -typen im Prozess des Lernens und des
Erwerbs kommunikativer Fahigkeiten am effektivsten sind.

Bei der Forschung haben wir uns auf die grundlegenden theoretischen Monographien
gestiitzt, insbesondere auf die Monographien von I. A.Zimnya "Psychologie des
Fremdsprachenunterrichts in  der Schule” und S.Y.Nikolaeva "Methodologie des
Fremdsprachenunterrichts in der Sekundarschule". Die wissenschaftlichen Grundsitze von
I. A. Zimnaya haben dazu beigetragen, eine klare VVorstellung von der Psychologie der Jugendlichen
und den Besonderheiten der Unterrichtsgestaltung unter Beriicksichtigung der individuellen
Merkmale der Schiiler zu entwickeln [3, S. 145].

Zunichst die grundlegenden theoretischen Konzepte zum Verstindnis der Ziele der
Ubungen. Unter Sprachkompetenz versteht man eine Gesamtheit von sprachlichen Kenntnissen und
Fertigkeiten, ndmlich lexikalische, grammatikalische, phonologische, orthographische,
orthoepische, semantische, die historisch entstanden sind. Grammatische Fihigkeiten umfassen
reproduktive, rezeptive. Phonetische Fahigkeiten wiederum bestehen aus rhythmischer Intonation
und auditiver Aussprache. Lexikalisch kann verstanden werden als reproduktive, rezeptive Nutzung
verschiedener Worterbiicher.

GemdB 1. Zymna wird die Kommunikationskompetenz definiert als Sprachaktivitat des
aktiven, zielgerichteten, sprachvermittelten und situationsbedingten Kommunikationsprozesses von
dem Empfangen und Ausgeben einer Sprachnachricht in der Interaktion von Menschen
untereinander Aufgrund dessen sind die kommunikativen Fertigkeiten der Horsehverstehen, Lesen,
Sprechen, Schreiben und Sprachmittlung unabdingbar fiir eine erfolgreiche fremdsprachliche
Kommunikation [3, S. 25].

Die zentrale Komponente ist jedoch das Sprechen (Monolog und Dialog), denn am
héiufigsten findet im Alltag miindliche Kommunikation statt. Wir kdnnen sagen, dass das Sprechen
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als eine Art Sprechaktivitit die folgenden Hauptmerkmale aufweist: Motivation; Aktivitit;
ZweckmaBigkeit;  Situationalitdt;  Heuristik  (Spontaneitdt, = Unvorhersehbarkeit  von
Sprechhandlungen, deren Abhéngigkeit von der Situation); Tempo [2, S. 31].

Es gibt wiederum unkonventionellere Methoden zur Bildung von Sprachfertigkeiten, die
Lehrer in ihrer Praxis anwenden. Eine der effektivsten Methoden ist die Suggestion. Es hilft den
Schiilern, psychologische Barrieren zu beseitigen, die sie daran hindern, frei zu kommunizieren. Die
nachste Methode, die aktiv genutzt wird, ist kommunikativ. Mit dieser Methode kann der Lehrer die
tagliche Kommunikation der Schiiler gestalten, indem er gebrdauchlichere Séitze von
Muttersprachlern verwendet. Der Lehrer muss nicht nur das richtige Lesen und Darstellen von
Situationen, sondern auch die Sprechgeschwindigkeit beurteilen. Die Vorteile dieser Methode
liegen in der individuellen Orientierung, Funktionalitét, Situationalitdt und Neuartigkeit, die sich in
der stdndigen Verdanderung von Sprachsituationen widerspiegelt [1, S. 34].

In ihrer Praxis verwenden die Lehrer vor allem traditionelle Unterrichtsmethoden: erklérend-
illustrative, reproduktive, problembasierte, partielle Suche, Forschung. In der gegenwiértigen
Lernphase sind sie nicht so effektiv, weil sie sich mehr auf Standardlernen verlassen, was fiir
moderne Schiiler nicht geeignet ist. Diese Methoden werden hauptséchlich auf den Anfangsstufen
der Sprachfertigkeiten verwendet, da die Schiiler nicht tiber die notwendige Grundlage verfligen,
um andere Techniken anzuwenden.

Niéchstes befasst sich mit der Entwicklung der Kommunikationsfahigkeiten von Schiilern in
den Stunden. In jeder Jahrgangsstufe wurden die Beobachtungen zu demselben Thema wéhrend der
Praxis analysiert. Die ersten zu analysierenden Unterrichtsstunden waren die der Jahrgangsstufe 8.
Wihrend des Praktikums beschiftigten sich die Schiiler mit dem Thema "Musik und ihre
verschiedenen Anwendungen”. So wurden im Unterricht die Begriffe klassische und
zeitgenossische Musik, Konzertbesuch und Musikinstrumente behandelt. Wahrend des Unterrichts
gab es obligatorische Ubungen, deren Ziel es war, das neue Wissen zu lernen und zu iiben. Eine der
Aufgaben war ein Skanwort, bei dem die Namen von Musikinstrumenten im Boden des Puzzles
versteckt waren. Neben dem Hauptziel wurde auch auf die Gruppenarbeit als eine der
Aktivitatsformen im Unterricht geachtet. Wahrend der Untersuchung des Themas wurden auch
Ubungen zur Simulation von realen Situationen durchgefiihrt. Die Hauptfunktion dieser Ubungen
besteht darin, moglichst realistische Lebenssituationen zu schaffen, um den Kindern zu zeigen, wo
dieses Wissen angewendet wird.

In der 6. Klasse wurde Unterricht zum Thema ,,Reise* abgehalten. Jede Unterrichtsstunde
hatte vier gemeinsame Ziele, daher setzt der Lehrer praktische, erzieherische, erzieherische und
entwicklungsbezogene Ziele. Fiir die Entwicklung der Sprachkompetenz bzw. grammatikalischen
Fihigkeiten wurden im Unterricht in der Regel zwei Arten von Ubungen verwendet. Der erste Typ
umfasste die Suche nach verschliisselten Wortern und die Identifizierung des Artikels der
gefundenen Worter. Diese Ubung beinhaltet auch die Aktivierung des Wissens der Schiiler zum
vorherigen Thema und die Bildung von Féhigkeiten zur systematischen Verwendung bereits
bekannter lexikalischer Elemente. Die zweite Ubungsart gemiB der Klassifikation entspricht der
Unterart der Vertretungsiibungen. Einige Schiiler hatten wéhrend dieser Aufgabe Fragen und
Missverstidndnisse, weil sie nicht genligend Wortschatz hatten und eine erneute Anleitung in der
Ubung benétigten. Beispielsweise wurde wihrend einer eingehenderen Beschiftigung mit dem
Unterrichtsthema eine Reihe von Ubungen und Aufgaben mit kreativem Element separat entwickelt,
wodurch die Kinder unglaublich begeistert waren und das Ende des Unterrichts nicht sofort
bemerkten.

Wir kommen zu dem Schluss, dass die Ausbildung kommunikativer Kompetenz nur durch
die Simulation vielfaltiger, alltagsnaher Situationen in den Lebensbereichen moglich ist. Es ist
jedoch zu bedenken, dass eine solche Tétigkeit nur bei perfekter Beherrschung des lexikalischen
Materials in Form von automatisierten Fahigkeiten und Fertigkeiten moglich ist. Im
Fremdsprachenunterricht werden Grammatik, Wortschatz, Rechtschreibung sowie Lese-, Schreib-,
Hor- und Sprechfihigkeiten entwickelt. AbschlieBend mochten wir betonen, dass der Schiiler bei
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einer umfassenden Beschiftigung mit allen Bereichen des Sprachenlernens am Ende des Kurses
iber eine stabile Basis in allen alltdglichen Kommunikationsthemen verfiigt und in der Lage ist,
Konzepte in verschiedenen Lebensbereichen zu ergidnzen und zu erweitern und eine stindige
Kommunikation mit ausldndischen Gespréichspartnern zu pflegen.
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KOHIENT 3EMJIA B YKPATHCHKIV ®PA3EOJIOTTYHINA TA TAPEMIVHIN
KAPTUHAX CBITY (HA MATEPIAJII TTYMAYHUX I TEMATHYHHUX
CJIOBHHUKIB YKPAIHCBKOI MOBH)

IlocTtanoBka mnpoGJieMu. Y cCTaTTi BHUCBITIIOEThCS mpodbnema kouuenty 3EMIIS B
yKpaiHChKih MOBI. OCKUIBKH, 3 JaBHIX-JaBEH Ha TepUTOpii YKpaiHU MNpOKHUBAIU XI160poOw,
arpoOHOMH, PEMICHUKHM, i yCl BOHH TpamoBaA Ha 3emii, To kKoHienT 3EMJIS e Ham3BuvaiiHO
3HaYyIIMM Yy CBIIOMOCTI YKpaiHChbKOro Hapony. Lle koHuent BigoOpaxae icTOpito HAIIOro Hapoay,
MOro IIHHICHO-MOpaJIbHI Opi€HTalii 1 CTWJb >KUTTA. BiH fCKpaBO BUCBITIIEHMH y mapemis Ta
(bpa3eonoriyHNX OJWHUIAX, HUIAXOM aHai3y SIKUX, MOXXHA JOCTHIAMTUA CHElu(iKy eTHIYHOI
CBIJJOMOCTI1 YKpaiHIiB, 3BUYal, COLIOKYJIbTYpHI 3HaHHS, TPaauLlii, 0Opsu 1 BIpyBaHHS.

AHani3 ocraHHix nyOJikaniii Ta gociimkens. KoHuenTtyanbHMH aHami3 OXOIUIIOE
BepOaizalio KOHIENTY y MOBHHUX 3aco0ax Ti€i M 1HIIOI MOBH, B HAILIOMY BHIAJIKy YKPaiHCBKOI,
penpeseHtyroun  Micie koHuenty 3EMJISL B cBITOCHpUHHATTI  yKpaiHL, OCKUIBKU
KOHIICNITyaJTi3allisi — [1e MPOIIeC YTBOPSHHS i ()OPMYyBaHHS KOHIICTITIB Y CBiToMOCTi [4].

KoHuent € 06araToBUMIpHUM YTBOPEHHSM B KOJEKTHBHIM CBIJOMOCTI 13 CKJIQJHOIO
CTPYKTYpPOIO, 110 BUPAKAETHCA Y (PpazeonoriuHux oAuHUILIX. OcoOIMBO BXKIMBUMH y TIPOIIEC
KOHIeNTyami3amii € (pa3eonorisMi Ta MapeMmii,lo yocOOJIOI0Th CMHUCIOBE HABAHTAXKCHHS
KOHLENTY, HOro MICIe Y HUTTI 1 CBIJOMOCTI Hapojay Ta CTaBJIEHHS €THOCY A0 HbOro. AHai3
cemanTuku konuenty 3EMJISA B ¢dpaszeonorizmax BimoOpakae mapeMiiiHI CMHCIIM,3aKOJ0BaHI B
MOBHI# KapTHHI CBiTYy yKpaiHChKOT Hatii [1].

B. I. Kapacuk BuJis€e TPhOXKOMIIOHEHTHY CTPYKTYPY KOHIIENTY, IO CKJIAJA€ThCS 13
MOHATTEBOI, 00pa3HOi Ta IIHHICHOI cTOpiH. /[ BU3HAYEHHS MOHSATTEBOI CKJIAOBOI KOHIIETITY
3EMJIS HeoOXigHuM €aediHimiiHui aHani3 BUOIPKH 13 TIIyMayHOro ciloBHUKA NOHATTS 3EMJLSA
[5]. O.IloTreOHs1 BBaxkae, 0 MaTepiajbHE Ta AYXOBHE JKUTTS HApoay — HaWOUIbLI BHYEPITHO
BiJOOpakeHO uepe3 mapemii, TOOTO (pa3eosnorisMu, NPHUCIiB'S, MPUKA3KH, 10 € Hag0aHHIM
MeBHOTO Hapoay. Lle cBiMYUTH Mpo Te, MO PO3TISTHYBIIN IMApaJIurMy YCHOI HAPOTHOI TBOPUYOCTI
MOJKHA SKHaWsCKpaBille MpoJIeMOHCTPYBaTH 00pa3Hy Ta LIHHICHY cKianoBy koHuenty 3EMJIS B
YKpaiHChKil KyabTypi [2].
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VY mpamnsx Takux HaykoBmiB, sk B. O. ABpopin, lO. JI. AnpecsH, I'. B. Konmancekwii,
O. C. Ky6pskosa, JI. A. Jlucuuenko, b. O. CepeOpennikos, T.B. IuB’ssH po3riisiHyTO TEOpir0
KapTHH CBITY, 30KpeMa penpe3eHTanio y Hux konmnenty 3EMJIS, skuit mocTae K moch BEJIHYHE,
3HAYYIIE Ta HEBiJ'€MHE /I YKPaiHCHKOTO Hapoy [2].

Konuent 3EMIJISl € BigoOpaXeHHSM LIHHICHUX OPIEHTHUPIB, MaTepiaJibHOTO CTaTKYy,
MPUHAJICKHOCTI JI0 MEBHOI KpaiHM B YKPAiHCHKIM MOBHIM KapTHHI CBITYy, THM CaMHUM IIOCIJIa€e
BaXXJIMBE MiCLIE SIK Y TIPalsX HAyKOBIIIB, TaK 1 B MOBHIN CBIIOMOCTi, TOMY MOTpeOY€ ETaTbHIIIOTO
PO3IIISTy Ta aHaNli3Yy.

IMocTanoBka 3aBaaHHs cTaTTi. MeTor crarti € mpoaHanmizyBatu korment 3EMIJIA y
MOBHIM KapTHHI YKpaiHIIiB, TPOAaHaJi13yBaBIITH MOBHI 3aCO0M Ta CMUCJIOBE HABAHTAXKCHHS KOHLICTITY
3EMJIS y ppa3zeonoriyHuX OJMHUIISIX, IPUCIIB’SIX Ta MPUKa3KaX YKPaiHCHKOI MOBH.

006’exToM aocaimkeHHs cTaTTi BUcTynae koHuent “3EMJISA” ta ykpainchkiil mapemiitHii
1 pazeosoriyniil KApTUHI KAPTUHAX CBITY.

MarepiajioM g0CTizKeHHSI CITyTyBajla BUOIpKa 3 TIIYMayHUX 1 (hpa3eoIoriYyHUX CIIOBHHKIB,
BKJIIOYAIOUH MPHUCIIB’S 1 MPUKA3KU YKPATHCHKOI MOBH.

Bukag ocHOBHOro Martepiajiy. ba3yrounch Ha CIOCTEPEKEHHSX 1 BIACHOMY JOCBijL,
MOYKHA BUJILIMTH, 1110 YKPATHCHKMIA HAPOJ] 3B /M OYB HepO3inpHuii i3 koHienrom 3EMJILS. Momy
HA/Ia€ThCsl HEaOMsIKe 3HAYEHHS, SK JUKEepelly BChOIO HEOOXiIHOro, BIH € OAHMM 13 KIHOYOBHUX
acCTeKTIB y CTaBJIEHHI YKpaiHLA 10 JKUTTA, poOOTH, CTOCYHKIB y CiM’i, BIIacHOi JepikaBu Ta
MIPUHANICKHOCTI 10 yKpaiHcbkoi Hatii. OCKiIbKY, YKpaiHIll — arpapHuil Hapo, To koHment 3EMJISA
MIPOTSATOM CTOJITh € HEBIJI' EMHUM €JIEMEHTOM CB1JIOMOCTI Hamroi Hamii. [{ell koHIenT peanizy€eThest
y MOBI 32 JIOIIOMOT010 JIEKCEM ropoJi (0ropoj), Tpsiika, IpyHT, 3eMJIs, JaH, HUBA, [10JIe, pLILIs, CTell,
[ITMHA

HInsxoMm nediHimiiHOro aHamizy Mu npoasaiizyBaau moHATTs 3EMJIA y Tiymaunux
CIIOBHHKaX yKpaiHChKOT MOBH. TakuM 4rMHOM Oyio BH3Ha4yeHO, mo nouaTTs 3EMJIS mae pisHi
BapiaHTH iHTepnpeTanii. 3a f7anumu «CJIIOBHUKA YKPaiHCbKOI MOBHY, JIEKCEMa 3eMJIsl Ma€ 3HAYCHHS:
1. Tpersa no nopsiaky Bix COHISL BETMKA niiaHema, sika 00epTaeThCs HABKOJIO CBOET OCI 1 HABKOJIO
Conns. 2. BepxHnilt map 3emuoi kopu. 3eMisiHa OBEPXHS, IUIOIIMHA, 1O AKill X00amb. 3. PeyoBuHa
memMHoOYPo20 KOabopy, MO BXOIUTH IO CKIANy 3emHoi kopu. 4. Cywa (Ha BiIMIHY BiJ BOJSHOTO
npoctopy). 5. Ipywm, sSKkuii 06pobascmbcs i BUKOPMCTOBYETHCSA [UIS 6UPOWYEAHHA PDOCIUH.
6. Kpaina, xpaii, nepxasa. 7. Micue orcummsi 1 isibHocmi MOACH.

OTxe, mpoaHaJi3yBaBIIN KJIIOUOBI ACMEKTH KOXKHOTO 3 BHU3HAu€Hb. TakMM YMHOM, MOXXHA
3pOOUTH BUCHOBOK, IO 1€ KOHIENT BKJIIOYA€E B ce0€ KibKa BIIMIHHUX OJHWH BiJ] OJTHOTO TOHSATD,
K1 32 KJIFOUOBUMH CJIOBaMH JAe(iHiLii MOXKHA PO3AUTUTH Ha JAB1 IPYNHU: Miclie MPOKUBAHHS JTrO1eH
1 IPYHT, SIK CKJIAJJHUK 36MHOI KOPH.

Vi BuLIe3raiaHi 3HaueHHs MIPEACTaBIIEH] y MapeMisix 1 ppa3eoIoriyHuX BUpa3ax yKpaiHChKO1
MOBH 4epe3 5Kl 1 IPOCTEKYEThCS SIK YKpaTiHChbKUI Hapoa TpakTyBaB koHuenT 3EMJIS criokoHBIKiB.

BaxnuBoro € peamizamis omo3uii 3emis — HeOo, IO BiOyBaeTbcs Yy MPHUCIHIB X
(mpukaskax) y JBOX HampsMKax. A camMe IpOTUCTaBJICHHS Heba 1 3eMJIl: 0aneko, K Hebo 610 3eMili;
HY, a MeHi pano we 00 Heba, a Ha 3emii nonoicmu mpeba, 3a pionoio 3emuero i Ha nedi ckyuno. Ty
TaKOX MPOCITIIKOBYETHCS PO3YMIHHS 3€MJII SIK MICIIS TIPOXKUBAHHS JIIOJIEH 10 CMEPTI, a Heba — sIK
NOTOMOIYYs, KyJIU MOTPAIUISIOTh MICIs CMEPTI.

B ykpaiHcbKiii MOBHIM KapTHHI CBITY TaKOX ICHY€ B3a€MO3B'S30K 3eMJIsl — MaTH, JI€ 3eMJISI —
rOAYBaJIbHHULIS, MICIIE POOOTH 1 )KUTTS JIOAEH, JUKepeso 3a0e3neueHHs 1Kero ab0 MPOCTo TPYHT TS
BUpolyBaHHs pociuH. Came arpapHuil acnekt koHuenty 3EMJIS BigoOpaxenuil B Garatbox
napeMisix Ta penpe3eHTye Taki 3HayeHHs [3]:

1. IlnomwmHa MO SIKiIK BC1 XOAATh: Oyde wecmb HOCOM 00 3eMilt0, Ha HeoOpoO.IeHitl 3emi
auw 6yp ’aAH pocme; wyKail nycmozo 8impa 6 noi; GiIbHOMY 80Jisl, CKANCEHOMY NOJle, CHACEHOMY
paii; cmen 0e3 KiHYs, a KOHs nonacmu Hioe;

2. PedoBrHA TEMHO OYpOTO KOIBOPY: cam Oux semiato 6opikace i Ha cebe KUOae, y KONiHO
3emni Habull, abu meos 3sa.
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3. TpyHT, KU BUKOPUCTOBYETHCS [JIsl BUPOILYBAHHS POCIMH: Yus 3eMIs, MO20 i X0,
2apHa YinuHa, maxa arooa pinis, wo OUmuHa pocia 0, Koau 6 nocaous; oe 20cnooap He X00umo,
Mam HUBKA He pooumsv,CUOUMb, K MOPKEA 8 2psoyi; Binvwe 3emnio yoobpsii— 6yoew mamu
ypoorcail;

4. Kpaina, nepxaBa, OaTbKIBIIMHA: Nill08 HA 6KPAIHY, HA CMENU, HA BOJIbHIL 3eMli;, 3d
PpioHOW 3emeio i Ha Hebi cKyyHo. [Jopoey eubupati, ma pionoi 3emui ve 3a0yeail; He Oysuu na
YYIHCUHI, He OYIHUUL NO-CAPABIHCHLOM) PIOHOT 3eMili.

5. Micie XuTTS JIOACH: O00atl Micys Ha 3emii He 3Hauwios!; wanyi dbamvka-mwamip,
Oyoew 00620 dcumu Ha 3emi;, 3emas 6e3 600u mepmaa, 1t00uHa be3 cim'i — nycmoygim.

6. Ipans: Ilpays, ekradena 6 3emuro, He nponade, Xmo 3emio YO00OpIoe, Momy i 3emist
nosepmae;, Ha neobpobneniti semui tuue 6yp sn pocme; He 3emnst pooums, a pyxu.

7. Micue BIYHOTO BIIMOYHMHKY: [ M0 He Hawt KOpX 3eMai, wo Ham oui 3akpuroms; Mu
gizbMmeM 3 c00010 wmupu Oouwku i 3emui mpowku,; I ope momy, wo 3emns Ha tiomy [3].

Ha ocHOBI ux mapemiii Mu POCTEXWIH, 110 A1 YKpainiiB “3EMJIS” — ne onopa, Hamis,
TOAYBAJIbHUIIS, T€ HA LIO JIFO MMOKJIAJAI0ThCS 1 B YOMY BOa4aroTh Oe3mneKy 1 HaxiiHicTh. KonuenT
“3EMJISA” Tak MIMPOKO BXKMBAETHCS y MapeMifix TOMY IO 1e OyB OAMH 13 HAHOUIbII 3HAHOMHUX
YKpaiHChKOMY HapoAy CKJIaJ0BHX HaBKOJHMIIHBOTO CEPEOBHINA, IO HAJIAE IUPOKOTO PO3YMIHHS
YKpaTHISIMU MPUCIIB B 1 IPUKA30K, 10 HOTO MiCTATb.

Konuent 3EMJIS Takox mpeacraBieHuil y 6araTb0X BUCIIOBAX, IO BiANOBITAIOTH PI3HUM
KUTTEBUM CUTYAIlisIM, MOPaJbHO-LIIHHICHUM XapaKTePUCTHKAM Hallii, MPoTe y CBOil CYKYMHOCTI
YTBOPIOIOTH 3arajibHUi 00pa3 ykpaiHchbKoro Hapoxy. dpa3eonoriunuii piBeHb MOBU PEMPE3ECHTYE
TaKi O3HaKH KOHLIENTY 3eMJIs:

1) Tepuropis, miolia: 3a mpuoes smo 3emelv, 3eMiisk 00imosanda.

2) TlinTpuMKa, onopa: 3em/ist mikae 3-nio Hie, 3a3HAE KPaxy; NPUKUnImu 00 3emi; 3emis
20pumo nio HO2aMu, 3eMisl 3anaA0AEMbCHL.

3) TIpucTaHOBHUIILIE MICIS CMEPTI: Jledcamu 8 3eMi; 3 CUPOIO 3eMAeH0 NOGIHUAMUCS, HCUBYEM
8 3eMJII0 8IOACUMU, NOKUHYMU SPIUHY 3EMIIO.

4) Micue JKUTTS: monmamu 3emu0; 3aci6amu 3emi0 ClizbMu, YOAPUMU IUXoM 00 3eMilo.

5) Baxkka mpalisi: 3pousyeamu nomom 3emio.

6) OXopoHa, TNPHUXHCTOK: JIAOHUL NPOBANUMUCS KPi3b 3eMII0, XO4 Kpi3b 3eMJio
npOBANUMUC.

7) PeanbHICTb: 6iopusamucs 6i0 3eMli; 3ca0umu 3 XMap Ha 3eMuio, CKUHymu 3 Heba Ha
3emio.

8) O060B’sI3KOBICTh, HE3MIMCHEHHICTD: 6upsamu nid 3emaelo; Xau 3 3eMli SUKONAll
dicmasamu 3-nio 3emJi.

9) T'aub0a: 3miwamu 3 3emiero, 3PIGHAMU 3 3eMILEI0,; BMONMAMU 6 3EMIIO.

3M1MCHUBIIN OMUCOBUN aHali3 (pa3eosoriyHUX OJUHMIIb, IO BEpOaTi3ylOTh KOHIICTIT
3EMJIS, mu 3’sicyBaiiy, 110 BiH IIMPOKO BXKUBAETHCS JJIS IO3HAUYEHHS PI3HUX CUTYALlll, IpoTe Bce
K Y BCIX BUpPa3ax MPOCTEKYETHCS CHIbHA pUca MOHATTEBOTO 3MICTY KOHLIENTY, a caMe pO3yMIHHS
3eMJT1, SIK BEPXHBOTO IIapy 3€MHO1 KOpH, KUK CIyTye (Pi3UYHOI0 OMOPOIO MO SKii MU XOHMO.

BucnoBok. OTxe, ppa3eosorizamMu Ta napeMii BTUIFOIOTh TUITOB1 HalllOHAJbHI YSIBIEHHS PO
3eMJTI0, BH3HAYAIOUM BiIOOpa)KEHHS LOTO KOHIENTY B YKPAlHCBHKIA KyJbTypi. YCHa HapojHa
TBOPYICTH J]a€ 3MOTY BIATBOPUTH CKJIAJIHY CTPYKTYPY LIbOIO KOHIENTY, OXOIUTIOI0YN HOTO IpsMI 1
MIEPEHOCH] 3HAYEHHS Ta MPEICTABISIOYM HOro MO3UTHBHY 1 HETAaTHBHY KOHOTAITIIO, SIKI 3aKJIa/IeHi
BIPOJIOBXK 0araTh0X CTOJITh, IO BimoOpakae 1miHHICTE KoHIENnTy 3EMJIS mns ykpainimgs, ska
MOJISITa€ 'y 3BEpHEHHI J0 3eMJIi SK [0 JpKepena 1Ki, OmopH, HaliiHOCTI, yocoOsneHH1 i BiIacHOI
KpaiHu, baTbKIBIIMHYU, IPUXUCTKY, CTA0LILHOCTI TOLIO.
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METOAWYHUN MOTEHIIAJI BAKOPUCTAHHA NPUHOMIB MHEMOTEXHIKHA Y
®OPMYBAHHI AHI'JIOMOBHOI HéB‘IAJII)HO-CTPATEFI‘—IHOi TA JEKCAYHOI
KOMIIETEHTHOCTEM B YUHIB MOJIOAIOI IIKOJIA

[Tin yac HABYaHHS Y MOJIOJIIII KO BiIOYBAETHCSI PO3BUTOK B YUHIB Mi3HABAJIBHUX IPOIIECIB,
SKI XapaKTepU3YETbCS KIIbKICHUMH Ta SKICHUMHU 3MiHaMu. KiTbKiCHI 3MiH CIPUSAIOTH 3POCTaHHIO
MIBU/IKOCTI TIepediry MpoIeciB CIpUMaHHs, SKa MPOSBISAETHCS y 3/aTHOCTI /IO 3aram’ SITOBYBaHHS
OUIBLIOTO YHMCla CHPUHHATUX O00’€KTiB. SIKICHI 3MIHM MPOBOKYIOTH MiJBUIIEHHS 3JaTHOCTI JI0
3aydyBaHHs Ta BiITBOPEHHS Marepiay. Y 1ei mepiofl B y4HiB BiZOYBArOThCS 3MiHH Y CITIBBIJHOIIICHH1
MHMOBIJIBHOTO Ta JIOBLILHOTO 3araM’siTOBYBaHHs, 00pa3HOI Ta cioBecHoi mam’sti [3, ¢. 109]. Il
MpOLIECH BIUIMBAIOTH HA PO3BUTOK MOBJICHHS IIKOJISIPIB 1 HA BUOIp TEXHOJOTIH Ta 3ac00iB HABYAHHS,
30KpeMa, 3yMOBIIOIOTh €()EKTHBHICTh BHUKOPHCTAHHA NPUHOMIB MHEMOTEXHIKA Y (QOpMyBaHHI
AHTJIOMOBHOI HAaBYAJIbHO-CTPATETIYHOI Ta JIEKCHYHOT KOMIIETEHTHOCTEH B YUHIB MOJIOIO1 IIIKOJIH.

JlekcMyHa KOMIIETEHTHICTh — «1I€ 3JaTHICTh JIOJAWHU 10 KOPEKTHOTO O(GOPMIIEHHS CBOIX
BHCJIOBITIOBAHb 1 PO3YMIiHHSI MOBJICHHSI 1HIIIUX, SIKa 0a3ye€ThbCs HA CKJIQ/IHIN 1 JMHAMIYHIN B3aeMOIii
BIIMOBIIHUX HABUYOK, 3HAaHb 1 JIGKCHYHOI yCBimomsieHOCTI» [2, c¢. 215]. Merowo ¢opMmyBaHHs
aHTJIOMOBHOI JIeKcM4HOI KomneTeHTHOcTi (AJIK) yuHiB Monoamoi mkoiau € ¢GopMyBaHHS
PELIENITUBHUX Ta PENpOAYKTUBHMX HAaBHYOK B MeXax BIAMOBITHMX cdep Ta CHUTyalid 3
ypaxyBaHHSIM KOHKPETHHUX OCOOJIMBOCTEM YYHIBCHKHX IHTEpECiB, Ha OCHOBI BUKOPHCTaHHS
MOBJICHHEBHX 3pas3KiB [2, c¢. 19].

®opmyBanHs AJIK TicHO mMOB’si3aHe 3 HaBYaJIbHO-cTpaTeriuHoro komrmereHTHicTio (HCK)
yuHiB. HCK cknamaeTbcst 13 JBOX KOMITOHEHTIB: HaBYaJIbHOI 1 CTpaTeriyHoi KOMIIETEHTHOCTEH.
HayanbHa KOMITETEHTHICTh BU3HAYAETHCA SK 3AATHICTH 1 TOTOBHICTH OCOOMCTOCTI JI0 YCB1IOMJIEHOTO
i eQEeKTUBHOIO CaMOCTIHHOTO YIpaBIiHHS HAaBYAIBHOIO [iSUIBHICTIO BiJl NOCTAHOBKM MLIEH 10
CaMOKOHTPOJIFO Ta CAMOOIIHKH pe3ybTariB [2, . 443]. CtpareriuHa KOMIIETEHTHICTD PO3IIISIAETHCS
SK 3/IaTHICTh KOMIIEHCYBaTH Y IIpOLIECI CIUIKYBaHHS HEIOCTaTHICTh 3HAaHHA MOBH, a TaKOX
MOBJICHHEBOT'O 1 COLIIATBHOTO JIOCBI Ty CITIJIKYBaHHS iHO3EMHOO MOBOIO [2, ¢. 443].

3a A. M. lllykinnm, nasuanwni cmpamezii —11€ OpraHi3oBaHa, LiJeCIpsMOBaHa i peryboBaHa
MOCJIITIOBHICTh BU3HAYECHUX JI1H, SIK1 BAKOHYIOTh YUHI IT1J1 YaC HaBYAIBHOI JISUTHHOCTI, 711 TOTO 1100
HABYaHHS CTAJIO JermuM, Outbin mBuakuM Ta edextuBHuMm [1, c.334]. CydacHa memarorika
pO3MOIIsiE HAaBYAJIbHI CTpaTerii Ha mpsMi, HempsMi Ta KomreHcaTopHi. Henmpami cmpamecii
OLIIBIIOI0 MIPOK CTOCYIOTHCS HAaBYAIBHOTO TPOLECY, iX MOAUISIOTh HA COYianbHi, agekmueHi i
memaxoenimugui. Ilpami cmpamezii 3a0€31€4yIOTh OBOJIONIHHS MOBHHMHM Ta MOBJICHHEBHUMH
KOMITETEHTHOCTSIMH Ha OCHOBI MHEMIYHUX Ta KOTHITMBHUX cTpareridi. Came MHEMiuHi cTpaTerii
JIOBOJII 4acTO BHUKOPHUCTOBYIOTh 3aJJi1 BUBYEHHS JIEKCUYHOTO Marepiaiy (Takli NpuiloMu, SK:
KJacudikaiis, rpynyBaHHs, KIIOYOBI CJIOBa, Bi3yali3allisi, CTBOPEHHS CEMAaHTHYHHMX KapT, CXEM,
BIATBOpEHHs ciiB mpo cede [1, c. 295]. IliarpyHTsAM A CTBOPEHHSI MHEMOTEXHIK CTalld came I
3aco0H, a TAKOXK 0araro 1HIIKX, METOIO SIKMX € IiJIBUILEHHS PiBHS 3araM’ STOBYBaHHS MaTepiany.
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MHeMoHiIKa 3 TPelbKOro MUCTETBO 3anam'iToByBaHHs. Haykosiii XX cT. BU3HaYatOTh OHATTS
MHEMOMEXHIKA — SIK CYKYITHICTb CIIEIiaJIbHAX MPUHOMIB 1 CIIOCO01B, IO MOJIETITYIOTh 3aiaM' STOBYBaHHS
noTpiGHOT iH(popMaLii 1 30UTBIIYIOTh 0OCAT MaM'sITi IIUIIXOM YTBOPEHHS aCOIIaTUBHUX 3B'SI3KIB.

[TpuifoMn MHEMOTEXHIKH MOKJIMKaHI CHOPOCTUTH 3amaM’sITOBYBaHHS Marepialy LUISIXOM
YTBOPEHHS IITYYHHUX acollialiii Ta 06’ eaHaHHs 00’ €KTIB 3 YK€ HasBHOIO iH(OpMAIIi€l0 Ta MAIOTh B
CBOI{ OCHOBI CTpaTerii CTBOPEHHS MEHTAJIBHUX 3B’sI3KiB: Kiacudikailis, TpymyBaHHs, 00’ € THaAHHS,
3aCTOCYBaHHs Pi3HUX CIIOCO0IB Bizyaizauii [4, c. 10].

bazyrouncey Ha nocmipkenni [ I. [TomocuHHikoBoi Ta C. M. MeNnbHHK, pPO3TIIAIaEMO
BUKOPUCTaHHA HACTYNHHUX MpuiioMiB MHeMmoTexHiku g (opmyBanas AJIK i HCK yunis
MOJIOJIIIOT IITKOJIH: TeXHIKY «LocCi», puMiBKH AJIs 3a11aM’ SITOBYBaHHSI, MEJIOIN3AIiI0, PUTMI3aIli0 Ta
TEXHIKY aCOLlIaTUBHHX 3B’S3KiB, SIKa y CBOIO UEpPry MOALISAETHCS HA IHTEPaKTHBHI, pyXOBi Ta 00pa3Hi
3B’S13KH, a TAKOX 3B’SI3KH 3 PiaHOI0 MOBOIO [5, ¢. 11]. Came i npuiioMy € HalOLIBII JOPEYHUMH,
ypaxoByrouu Ha ii (i31010T14Hi Ta poO3yMOBi 0COOIMBOCTI PO3BUTKY AiTEH Y JaHOMY Billi.

[TpuifoMn MHEMOTEXHIKM IpPYHTYIOTbCA Ha TMPSMUX CTpaTerisix 3amam’sSTOBYBaHHS,
BIJIMOBIJAIOTh BIKOBUM OCOOJIMBOCTSIM YYHIB MOJIOAMIOl INKOJH, a OTXKE MAlTh 3HAYHUN
MeToIMYHHM noTeHian. Came BUKOPUCTAHHS MIPUIOMIB 3amaM’ITOBYBaHHS HA ypOKax 1HO3EeMHO1
MOBH CIIpHsI€ 1HAUBITyaTi3allii HaBYaHHS Ta CAMOMOTHBAIII] YIHIB.

JIITEPATYPA

1. Asmmos D. I'., lllykun A. H. HoBblii crioBaph METOAWYECKUX TEPMUHOB M MOHSATHH (Teopus
MpakTukKa o0y4eHus s3bikam). — M.: M3patensctBo UKAP, 2009. — 448 c.

2. birng O. b., bopucko H. ®@., bopenska I'. E. Ta in./ 3a 3aransH. pex. C. FO. HikomaeBoi. Metoanka
HaBYaHHs 1HO3EMHUX MOB 1 KyJIbTYp: T€Opis 1 MPaKTHKa : TMAPYYHUK JJIS CTY.l. KIACHYHUX, IEAarOrivyHuX 1
TMHrBicTHYHHX yHiBepcuteTiB. — Kuis : Jlensir, 2013. — 590 c.

3. BikoBa Ta memarorivHa mcuxoinoris: Hasu. moci6. /O. B. Cxkpumuenko, JI. B. [lonmnHChKa,
3. B. OropogniituykTa [Ta iH.]— K.: IIpocsita, 2001. — 416 c.

4. Omitinuk T. O. OcobmuBocTi  QopMyBaHHS HABYAIBHO-CTPATETIYHOI KOMIIETEHTHOCTI /
T. O. Omniiinuk // ITnozemui mosu. — 2013. — Ne 4. — C. 9-20.

5. TMomocunnikosa I'. I. Po3BUTOK HaBYaIEHOT aBTOHOMIT CTapIIOKIACHUKIB Y IIporieci GopMyBaHHS
aHrjaoMoBHOI JiekcuuHol kommeTreHTHocTi / I'. 1. IlogocunnikoBa, C. M. Menpuuk // IHO3eMHI MOBH. —
2016. — Ne 1. - C. 9-14.

HAparan JI. €.

rpymna MO3-62

BonuHcekuil HartioHanbHUHM yHiBepcuTeT iMeHi Jleci YkpaiHku
Hayxosuii kepienux — kano. ¢inon. nayk, ooyenm Bepouyvka A .E.

METO/I IPEIMETHO-MOBHOI'O IHTETPOBAHOI'O HABUAHHS (CLIL)
B CYUYACHIHN BA3OBIH IIKOJII

ITocTanoBka npodaemu. bakaHHs BUBYMTH 1HO3EMHY MOBY y 0araThbOX HMEpeTBOPIOETHCS
Ha HaB s3JIMBY 1/1€10. 3HATH XO4YeMO, ajie He 3HaeMo. [IpoTArom OCTaHHIX ACCATHIITH CHUCTeMa
BHUBUEHHS 1HO36MHOI MOBHU B 3arajJbHOOCBITHIX IIKOJIaX Maixe He 3MiHunacsa. KiapKicTh KT Ta
KJIaCiB 3 MOIJIMOJICHHM BUBYEHHSIM 1HO3€MHOi MOBM 3poOciia, aje KIHIEBl pe3yJbTaTh BUBYECHHS
1HO3eMHO1 MOBH HE BiMOBIJAIOTh TOCTABJICHHM BHMOTaM.

Jlocuth 4acTo Ha ypoKax 1HO3€MHOI MOBM Y4YHI BHBYAIOTh CJIOBa, I'pPaMaTUKy, BUKOHYIOTh
BIpaBH, ajie He 0ayaTh B MOBI IPAKTUYHOTO CEHCY. Y iXHiil cBIIOMOCTI iHO3eMHa MOBa MOTPiOHA st
BIIPaB 1 TECTIB, a HE JIJIsl PEATHHOTO CIUIKYBaHHA. SIK HACIIIOK, 3HWKYEThCS MOTHBAIIiS, (HOpPMYy€eEThCS
MOBHHI Oap'ep 1 cTpax MOMIIATHUCS, a0 ypOK 1HO3eMHOi MOBHU CTae HellikaBuM. Hemomik Takoi
MIPaKTUKH MTPU3BOINTH JI0 ITACHBHOTO 3HAHHS MOBH: «BCE PO3YMII0, a CKa3aTH HIY0TO HE MOXKY».
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Came ToMy nepesi BUMTEISIMU 1HO3EMHHUX MOB ITOCTA€ 3aB/IaHHS MOUTYKY HOBUX METOJIIB Ta
MIJIXO/IB BUKJIAJaHHS 1HO3EMHMX MOB Ta YCIIIIHOTO 3aCBOEHHS X y4YHsIMH. AJDKe y TEpiof
iHpOpMaLiIHHUX TEXHOJIOT1H, IHTEPHETY Ta MIXKKYJIFTYPHOTO CIIIIKYBaHHS, 3HAHHS 1HO3€MHOT MOBH
BXKE€ HE € TMpuBUIeeM, a HeoOxigHicTo. OcoONHMBOI yBarm y KOHTEKCTI ()YHKIIIOHAJIBHOTO
OBOJIO/IIHHS 1HO3EMHOIO MOBOIO Ta NPHUHIIMITY IHTETPOBAHOCTI HaOyBae METOIMKA MPEIMETHO-
MOBHOI'O I1HTETPOBAaHOIO HaBuaHHSI. MeTa JOCJHIIAKeHHSI — IOJIAra€ y BHUBYEHHI Ta aHaisl
METOJMKH IPEIMETHO-MOBHOTO iHTerpoBanoro HaBuanHs (Content and Language Integrated
Learning — CLIL) B cyuacHiii 6a30Biii mkoui,. Ha yporii iHo3eMHa MOBa BHCTYITIa€ BXK€E HE METOIO,
a 3aco00M BHBUEHHSI IHIIOTO MpeaAMeTa, TOOTO yuHi 0adaTh, 10 3a JOMOMOTOI0 1HO3€MHOI MOBHU
MO>KHa JTI3HaBaTHCS HOBY IIiKaBy iH(popMalliro. BUB4eHHsI MOBH BiJipa3y cTa€ OUIbIIT OCMUCIECHUM,
aJke BOHa BUKOPHCTOBYETHCS JJIs1 BUPILICHHS KOHKPETHUX 3aBJaHb TYT i 3apa3 [1].

Bnepme Tepmin CLIL (Content and Language Integrated Learning) 3amporoHyBaB
JOCHITHUK y Tranmy3i OaratomoBHOi ocBitTh /leBin Mapm y 1994. 3a nomomororo TpuBaIUX
JOCITIJDKEHb BIiH PO3pOOMB METOAMKY IMPEIMETHO-MOBHOTO iHTerpoBaHoro HaB4yanHs CLIL. 3a
BuzHadeHHsM JI. Mapma, CLIL — ne miaxig, sxuii no3Bojsie chopMyBaTd JIHTBICTHYHI Ta
KOMYHIKaTUBHI KOMIIETEHIIi{ 3 IHO3eMHOI MOBH y TIpo1ieci opMyBaHHs YMiHb Ta HABUYOK 3 PI3HUX
npeametiB. OCHOBHA XapaKTEPHCTUKA MPEIMETHO-MOBHOTO IHTETPOBAHOTO HABYAHHS — II€ HOTO
JyalbHa CHPSMOBAHICTh: BUBYEHHSI MOBH Ta 3MICTY 3 OKPEMOI'0 IPEJMETa YU KUIbKOX ITPEIMETIB,
BUKOPHCTOBYIOUYH IHO3€MHY MOBY SIK IHCTPYMEHT HOCSTHEHHS MeTH. lle cTocyeThcsi BUBUEHHS
HEMOBHHMX MpPEAMETIB (XyI0KHE MHCTELTBO, icTOpis, reorpadis, Oloyoria, MareMaTuka, Ximis,
JiTeparypa Ta HaBiTh (Pi3KyIbTypa) IHO3EMHOIO MOBOIO [2].

Y poborax II. Mexicro 3a3Hauaetrbcs, mo miaxigx CLIL noOGynmoBanuii Ha HuU3MI
KOMYHIKaTUBHUX METOJIMK: MOBJICHHEBE 3aHYPEHHS, IBOMOBHA OCBiTa, MyJIbTHJIIHTBAJIbHA OCBITA,
«voBHUK nym». Hopamiero CLIL € cuHTe3yBaHHsS Pi3HUX METOAMK 1 3a0€3MeUeHHs THYYKOIro
miaxXony 10 HaByaHHS. ['HyukicTh mo3Bosisie BukopuctoByBaTH CLIL Ha pisHHX eramax, OyTH
HAI[IJICHUM Ha Y4YHIB 3 pI3HUM piBHEM MOBHUX 3HaHb, OYTH BIPOBAKEHUM K Y KOPOTKOCTPOKOBIH,
TaK 1 B JOBroctpokoBiit mepcrektuBi. CLIL Moe CTOCYyBaTHCh IIIOTO POKY BHUKIIAIAHHS OJHOTO
abo kimpkox mpeameriB (moxens hard CLIL), BuBuYcHHS KOHKpeTHOI TeMH ab0 OKpEMHX
ypokiB(moaenb SOft CLIL) uu ix ¢pparmentis (partial immersion) [3].

Ha cboroani Bukopucranus meroauku CLIL HaiiOuib1 nommpeHe y kpainax 3axigHoi €Bponu
(benpris, ®pannis, Himeuunna i 1.1.). KpiMm TOro, BuIlie3a3HaueHy METOANKY BUKOPHCTOBYIOTH B
Icnanii, Ectonii, Pocii, [Tonemi, JlaTsii, ITanii, @innsguaaii, Yexii, SAnownii Ta iHIINX KpaiHaxX CBITY.

Koitn, Xonmmc 1 Kinr (Benmuka bputanis) BU3HAUMIM KIIOYOBI OCOOJIMBOCTI IPAKTUKU
3actocyBaHHs CLIL, siki BKa3yloTh Ha Te, 110 1€ BKJIIOYae B ce0e HaBUaIbHE CEPEAOBHIIIE, IKE MaE
MOTEHITiaJ /i OararoBapiaHTHOTO HAaBYAHHS Ta HAaBUAIBHHUX ITUJIEH, a TakoxK HocBif. Lle mpu3BoauTh
70 CHHTE3y HAJIEKHOI NPaKTUKH, fKa 0a3yeTbcs Ha BIANOBIJHOMY 3MICTI (3MICTOBHHM, HOBHH,
aKTyaJIbHU); BKJIFOYEHHS! MDKKYJIBTYPHOTO PO3YMIHHS (JI€ KyJbTypa 3aCTOCOBYETHCS IO IIMPOKOTO
CrieKTpy (OpM pI3HOMAaHITHOI IHTeprperalii); Hpolec HaByaHHS (IHAMBIAYaJdbHUM, B Kiaci Ta
MATPUMYBaHH); MOCTIJOBHICTb (IIOC/IJOBHICT HAaBYAHHS, 1110 0a3y€ThCsl HAa 3MICTI 1 MOBI, @ TaKOX
KPUTHYHE MUCIICHHS, HEOOX1/1HE 715l IPOrPECUBHOI POOOTH B KOXKHOMY BHJI1 JisTBHOCTI) [4].

Mapuano, Borepc 1 MaknanTi (Itanist) moBigoMiIsitOTh Mo 301IbIIEHHS JOCATHEHb YUHIB
Oupm HiX Ha 20 BIACOTKIB, mpHu 3acrtocyBaHHI MeToiaukud CLIL B mkoni, HDK y IIKOIax 3
TpaAMIIHHUMHU METOJMKAaMH BUBYCHHS 1HO3eMHUX MOB [2].

. Bynb¢ (Himeuunna) onucye pe3ynbrat 3actocyBanHs CLIL y knaci, ne y4ni 36epiranu
MOTHBAIIII0 70 HaBYaHHS JOBIIE, HDK YYHI, SIKI HaBYAJIMCA 3a TPAOUIIHHUMH METOAMKaMu. A
MOTHUBAIliS € BUPIMIAIGHUM (PAKTOPOM y HABUAHHI Ta IOCATHEHHS METH.

VY meronuku CLIL € ninumii psa nepesar:

e Jlitn 3a0yBaroTh PO Te, 110 BUBYAIOTH IHO3EMHY MOBY, aJK€ METOIO € He BUBUCHHS MOBH, a
BUBYEHHS 1HIINX TUCIIUAILIIH;

e 3 CLIL TpeHyroThCS yCi acleKTH BHBUEHHS MOBH (TOBOPIHHS, YMTaHHS, MHCHMO,
CITyXaHH$), aJKe MaTepialiy MalTh Pi3HUIA BUTIS; [2]
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e 3acrocyBanns CLIL y mkosi Hamae OLTbI TMOO0KI 3HAHHS 3 JUCITUILTIH, 110 BUKJIAIAFOThCS.
A cami IIKUIbHI JUCLMILIIHM, IO BUKJIAJAIOTHCSA 1HO3EMHOIO MOBOIO, CTAlOTh OLIBII
MPUBA0IMBUMH Ta I[IKABUMH, YUHI BIAKPUBAIOTH 1X /Il ce0e 3 1HIIMX CTOPIH.

e [lomosaHHs CTpaxy «IMOMUJIUTHUCS; CIIJIKYBaHHS BiJOYBa€ThCsl HA 1HO3EMHIM MOBI, HE
3BEpTAlOYM yBary Ha MOBHI MOMUJIKH, SIKIIIO y4Y€Hb BHUCIOBIIOETHCS JIOTIYHO Ta
3p03yMisio. ToOTO BUBYEHHS MOBH BiJIOYBAETHCS MPUPOIHIM IILIIXOM;

e UYepe3 3aHypeHHS y HITYYHO CTBOPEHE MOBHE CEpPEOBHILE, 3aCBOEHHS CIIEIU(PIUHUX
TEPMiHiB, IEBHUX MOBHHMX KOHCTPYKIIiH 1 pO3IIMPEHHS CIOBHUKOBOIO 3a11acy;

¢ BuxopucTaHHs pi3HOMaHITHUX MaTepialiB: HABYAJIbHO-ITPOBUX CAMTIB, KHUT Ta (iIbMIB,
OHJIAWH-EKCKYPCIid, SIKi CIPUSIOTH 3aIIKaBJICHHIO Ta YTPUMaHHI YBaru Ha MPOTs31 YPOKY.

[Topsin 3 mepeBaramu CLIL € psin dakTopis, 1110 CTpUMYIOTH 3arayibHe BripoBapkeHHst CLIL:

® HEJOCTAaTHS KUJIBKICTh MOCTIMHOTO KBaJIi(DIKOBAHOTO BUKJIAIAIIBKOTO CKIIAIY;

e 00MeXyBaJbHE 3aKOHOABCTBO; [2]

® CKJIQHOII y Mi00pi MaTepiamiB IjIs BUKIIQJAaHH, @ TAKOXK BIJCYTHICTh BIAMOBIIHUX
Marepiais;

e 0aTHKIBCHKHIA CITPOTUB BUIIC3a3HAYCHIN METO/IHIII;

e 30UIBIICHHS HAaBAaHTAXKCHHS HA BYMTEIIIB.

[Tpote, ycmixu BrpoBamxkeHHs Metonuku CLIL y gesakux kKpaiHax, CBIiq4aTh Mpo
e(EeKTHBHICTh, JOUIIBHICT 1 MOXKIMBOCTI 3aCTOCYBAaHHS Ili€] METOJAMKH Y 3arajibHOOCBITHIX
mikonax. B Ykpaini Bule3azHaueHa MeTO/IMKAa HE MA€ IIUPOKOTo 3acTOoCyBaHHs. Jluie BUNAAKU
9aCTKOBOT'O 3aCTOCYBaHHS B NpuBAaTHUX Mkojax abo BH3. IlpuBarHI mKoNMM 3ayBakKuiu, IO
3acrocyBaHHsa MeToAuKu CLIL € ycmimHuM, a TAKOXK CXBATIOEThCS OaTbkaMu yuHiB. TakKUM YHHOM,
OIMMPAIOYKCh HA JOCBIJl CBITOBHX KpaiH, a TAKOXK YKPaiHCHKMX MPHUBATHUX KU MOXKHA 3POOUTH
BHUCHOBOK NP0 €(PeKTUBHICTh 1 LIJIKOM pealbHi MOKIUBOCTI BrpoBamkeHHs metomauku CLIL y
3araJbHOOCBITHIX IIKoJIaX. L{elf HOBaTOPCHKUH MiIX11 TACTh 3MOTY BUUTEISIM 3pOOUTH CBOT YPOKH
[IKaBIIMMU Ta MTPOAYKTHBHIIIMMHU, a YYHSM — 30UIBLIIMTH Ta SKOMOTa JOBILE yTPUMATH
MOTHUBAIIO Ta IHTEpEC 1O HAaBYAHHSI.

JIITEPATYPA

1. Sheelagh D., Christine P. (2007). Teaching Other Subjects Through English (Oxford Resource
Books for Teachers). USA: Oxford University Press.

2. Marsh. D. (2012). Content and Language Intergrated Learning (CLIL). A developmet Trajectory.
Cordoba: University of Cordoba.

3. Uncovering CLIL. Content and Language Integrated Learning in Bilingual and Multiligual
Education / Peeter Mehisto, David March, Maria Jesus Fringols. — Macmillan Books for Teachers. — 2008.

4. Coyle, D., Holmes, B. King, L. (2009) CLIL National Statement and Guidelines, Cambridge: The
Languages Company.

Hdsiyok B. A.

rpyna Anrmi.-31

BonuHcekuil HallioHanbHUHN yHIBepeuTeT iMeHi Jleci YkpaiHku
Haykosuii kepienux — kano. ¢inon. nayk, ooyenm Lllenyouenxo C. b.

IPOBJIEMA )KAHPY B POMAHI Y. KOJIJITH3 «MICIYHU KAMIHb»

[TpobGnema niTepaTypHOIO KaHpy MOcTajia Iie B Mepioj] aHTHYHOCTI, KOJIHM HEIO 3alliKaBUBCS
ApicToTenb 1 BUKJIaB CBOi MipKyBaHHS y TpakTati «[loeTrnkay, po3noaiuBIIM TOETUYHI TBOPH 3a
MpeIMeTOM, CIocoOoM i 3acobom BimoOpaxeHHs [1]. Jocnimkennsamu y 1iit cdepi 3aiimanucs —
I'. Terens, ®. bproupThep, B. damenko, Y. Exo, A. BexOumrwka, J[x. Ceeitnz, O. CeniBaHoBa,
M. Xammizgei Ta inuri. Benukuii BHeCOK y BUBUEHHs *aHpY 3poouia gocnigauns H. KonuctsaHcbka
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CBO€I0 Tparero «OKaHp, jkaHpoBa cHcTeMa y MIPOCTOpl JITepaTypO3HaBCTBa». 3apa3 aKTUBHO
BHUBUYAETHCS MUTAHHS KaHPOBOI MAPAJAUTMU, 11O «... HE JIUIIE TAaCUBHO MTOBTOPIOETHCS, & i aKTUBHO
PO3BHBAETHCS 3aBISKM KOMOIHYBaHHIO PO3PI3HIOBAJILHOIO JKAHPOBOTO €IIEMEHTY B DI3HHX
IIPOIOPIISX i3 PI3HOPITHUMHU KAHPOBUMH CKIIagHUKaMm» [2, ¢. 203].

JleTekTuB sIK MOMYJSIPHUA poMaH yTBepauBCs yuuie y 19 cromitTi. ABTOpaMHu MeEpIInX
nerexktuBiB € E.Ilo («BomBcTtBO Ha Bymuii Mopry, «Taemauns Mapi Poxer), V. Komrins
(«Micsiaamii kamiab», «Kinka B Outomy»), I'. Uecrepron («Mympicte otis bpayHa», «Amibi
aKTpuch»). BuBueHHsM JiTepaTypHoro nopooky Y. KosutiHza 3aiimManucs Taki JOCHITHUKH SK:
K. PoGincoHn, O. KemrakoBa «baTbKko aHIITIHCHKOTO JETEKTUBHOTO poMany», XK. Proe «Y. Komminzy.

VY. Kominza BBaxaroTh ogHuUM 13 HacTynHUKIB E. I1o. 3aBasiku oMy 3amMiCTh HEBEIUKHUX
JCTEeKTUBHUX HOBEJ JXKaHpP OTPHUMAaB Yy CBO€ PO3MOPSKCHHS JCTEKTUBHUM pOMaH, a 3HAYUTH
mupoke nose aii. [lpu mpomMy KpuMiHAIBHUN MaTepial nepeTBoproeThes B Y. Kostinza B 3aci0
JOCIIJKEHHS CIIPABKHBOTO JKUTTS, a BOXKJIUBE MUTAHHS PO T€, YOMY 3pO0JICHUHN 3709YHH, IO TaK
mauto 3aiimMaB y E. [o, B Y. Komninza 3100yBae nepiiopsiane 3HadeHss |5, ¢. 125].

Tema nocnimkeHHs TBOpUOro JopooKy Y. KosniH3a He BTpayae CBOET aKTyalbHOCTI i HUHI,
a/I>ke TBOPHU aBTOpPA € KAHPOBO CKIIATHUMHU.

MaeMo Ha MeTi OKpECIUTH >KaHPOBY cremudiky pomany «MicsSuyHMA KaMiHb», sKa
nependavae BU3HAUYCHHS )KaHPOBUX O3HAK JETEKTHUBHOIO pOMaHy Ta MPOCTEKEHHS CYMIKHUX HOMY
KaHPIB.

CyuacHe niTepaTypo3HaBCTBO BUPOOUIIO Pi3HI MiXOAH A0 BUBUCHHS MOHATTS KaHp Ta Horo
CTPYKTYPHOTO HarmoBHEHHs. Lle cTocyeThes iepeIoBCiM BUSHAYECHHS 3MICTY CaMOT0 TEPMiHY, aJikKe
1 CIOBHUKH, 1 OKpeMi JIiTepaTypO3HaBIli TPAKTYIOTh MO-pi3HOMY. [0 TOTO K, TOCIITHUKU BKa3yIOTh
Ha PO3MUTICTh )KaHPOBO-POJIOBUX KaTeropii [4, c. 168]. OTox, yHIBepCaIbHOTO MOHSTTS KaHPY HE
icaye. IIpoTe Bci BH3HAuYeHHS MalOTh CIHIIBHY PHUCY, a came — MHiAKPECTIOI0Th 3aKpIiMJIeHICTb,
«K0TM(DIKOBAHICTEY», CTAHIAPTHICTH )KAHPOBUX paMoK [3, ¢. 33]. BusHadueHHs KaHPY TBOPY € HOTO
TEKCTOBOIO BKa3iBKOw. JKaHp BIMBae Oe3nocepeHbO Ha 00CAT XYyIOKHBOTO TBOPY Ta
BiZJOOpaXa€eThCsl y HOro MOBHUX OJTMHHIISX.

Enoxa yTBepKeHHS [ETEKTUBY SIK IUIICHOTO Ta HE3aJeKHOTO J>KaHpYy — 1€ emnoxa
POMAaHTH3MY, SIKii TIepeayBaB MPOCBITHUIIBKHI peali3M, 3 yciMa HOro TEHACHINSIMA PO3BUTKY Ta
MPOCBITIIEHHSM 0COOUCTOCTI, Ha (DOHI SAKUX 1 3apoauBcs AeTeKTuB. [IpoBiaHe Micle y 1ei nepiof
3aliHSB MAaJOBIIOMHI aHp TOTHYHOTO poMaHy. [OoTMyHMII pomMaH OyB OCHOBOIO IOSIBU
PI3HOMaHITHHX BHU/IIB ICTEKTHBHOTO poMany [5, c. 124].

VY nerextuBHOMy poMmani Y. KosutiH3a NpocTexyloTh pUCH 1HAMBILYaIbHOTO aBTOPCHKOTO
xaHpy. ToOTO, MUCPMEHHUK TBOPUTH KaHp, y AKOMY BiH Xoue mpautoBatu. Lle 3aiiicHIoeThCS
HIUIAXOM 00’ €IHaHHS a00, HABIAKH, BIIOKPEMJICHHS Pi3HUX jkaHpiB [3, c. 36].

[TuTaHHs BU3HAYEHHS JKaHPY L[bOIO TBOPY € AOCHTH JUCKYCIHHMM. 3 OZHOro OOKy, Horo
XapaKTepU3yIOTh K JCTEKTUBHUI pOMaH, aJUKe 3JI0YMH y POMaHi BHSBICHO 3a JOMOMOTOIO
JIOT1YHUX BHUCHOBKIB, eTeKTHUB Kad¢ poOUTh BUCHOBKM Ha OCHOBI aHami3y 310paHUX JI0Ka3iB, a
3JI0UYMHLIEM BUSIBUBCS T€POH, SIKUH 31rpaB IOCUTh IOMITHY poJib, a came I'oadpi EOyanst. 3 iH1IOTO
00Ky, IbOMY pPOMaHy HPUITUCYIOTh KPUMIHAIBHUHN JKaHP, aJKe Y POMaHi CIOCTEPIraeThCsl HU3Ka
KOH(JIIKTIB, 32 JOMIOMOT0I0 IKMX aBTOp Y. KOJIIIH3 CTBOPIOE NICUXOJIOTTYHUMN MOPTPET 370YUHIIS,
MOTHUBAII0 TIOBE/IIHKY Ta MOSCHIOE IPUUUHY 3I0UHHY.

«MicssyHUN KaMiHBb» PO3TIAIAIOTh TAKOXK SK EMICTOJSIPHUM poMaH. Y poMaHi YUMaso
NPUKIIAIIB JIUCTYBaHb MK Fe€pOSIMH, Y SKHX BOHH AUIATHCS MEPEKUBAHHS, CIOBIIIAIOTH PO CBOI
HaMipH, MPOXaHHs, 313HAHHS Y KOXaHHI Ta HaBiTh KaATTA. Cepena aHpiB pOMaHy BU3HAYaIOTh
TaKOX JITepaTypy >KaxiB, aJiKe IiJ] 4ac MPOYUTAHHS POMaHy aBTOP CIOHYKA€ YUTaya MepeKUBaTH
CTpax, TPUBOTY, XBHJIFOBaHHSI Ta HANPYTy. Y poMaHi TaKO MPUCYTHI XapaKTepH1 03HAKU MiICTUYHOI
(daHTacTHKH, a caMe Maris, BIUIMB HaJ3BUYaMHUX CWJI, SIKI HE MiAJAIOThCS TMOSICHEHHIO; repoi
CTHKAIOTBCSA 3 HAAMPUPOAHUMHU SBHIIAMH TOJI, KOJW TPHU 1HIYCH 3aCTOCOBYBAIHM MAarito, 1100
JI3HATHUCS, JIe 3aXOBAHUM MICSYHUI KaMiHb 1 sIK 1OTO BUKPACTH.
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OTxe, JOCHIKEHHSI XYJOKHBOTO TBOPY, Y SIKOMY MO€IHAHO AEKIIbKA JKaHPIB € JIOCUTh
CKJIQJIHUM. AHaJIi3 pOMaHy 3[iHCHIOETBCS 32 YMOBH €IHOCTI YCiX KaHPOBHX KOMIOHEHTiB. Poman
«MicsSYHUN KaMiHb» € CHHTE30M HaWpi3HOMAaHITHIIIUX JKaHPIB: JETEKTUB, KPUMIHATIBHUAN KaHD,
enicTOJISIpHUA poMmaH, (aHTacThKa jkaxiB Ta MicThuyHa ¢aHtactuka. Y. KommiH3 mnoegHye
JETEKTUBHY JIHIIO 13 CiIMEHHO-TI00YTOBOIO. ABTOP OINHUCY€ HE JIUIIE MOIIYKH 3HUKIOT0 KaMeHIo, a
¥l 3BUUKH IrepoiB, pUCH iXHBOTO XapaKTepy Ta CIOCOOH KHUTTSL.
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TepHONUIBCHKUI HAIIOHATBHUAN TIeAaroTriIHIHA

yHiBepcuteT iMeHi Bonoaumupa ['HaTioka

Hayxosuti kepishuk — kano. ginon. nayk, ooyenm Jlaourxa O. B.

LINGUACULTURAL CONCEPT AND ITS MAIN FEATURES

Studying the problem of the relationship between language and culture, which has been
developed by native and foreign scholars for several centuries, in the second half of the 20th century
gave rise to a new science — linguaculturology.

It is linguaculturology that is called upon to answer questions about the ways of coding
culture by language, about the transmission of various cultural information by certain linguistic
phenomena (N. Arutyunova 1999, N. Krasavsky 2001, V. Maslova 2001, Z.Popova 2002,
Y. Stepanov 2001, I. Sternin 2000, V. Telija 1996, Vorobyev 1997). Its main research goal is to
analyze the cultural and linguistic competence of members of a particular ethnic group, to study
their mentality as representatives of the cultural and social sciences.

Despite the fact that linguaculturology is one of the most actively developing areas of
modern linguistics, the problem of cultural concepts is among the rather controversial issues in this
area of linguistics. The conceptual sphere, the immanence of development and the openness of its
borders are indisputable, includes concepts that have been sufficiently thoroughly studied, and those
whose studies cannot be considered completed.

Such linguists as V. Teliya, N. Bragina, E. Oparina and I. Sandomirskaya [7, p. 56-57] stress
that language is the means of representing and reproducing culture. Culture is assumed to be
implemented on the content plane of linguistic expressions, reproduced in an act of denomination
and transmitted from generation to generation through linguistic and cultural norms of usage.
Consequently, language can be seen as an important mechanism in the formation of a collective
cultural identity. Phraseological units are often carriers of cultural connotation. The possible sources
for the culture-specific interpretation of phraseology refer to basic culture-specific approaches: i.e.,
ethnolinguistic, linguo-cultural and contrastive approaches.
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Linguacultural approach to understanding the concept claims that the concept is recognized
as a basic unit of culture, its concentrate. Within this approach, the concepts include semantic
formations marked by linguistic and cultural specifics, which reflect the mentality of the linguistic
personality of a particular ethnoculture. Thus, the concept appears as the main center of culture in
the mental world of a man [6, p. 40]. However, it should be noted that the concept apperas and
functions in the human mind, namely in the consciousness of the interaction of language and culture,
so any linguistic and cultural research is both a cognitive study.

A linguacultural concept includes not only the categorical features of the denoted notion, but
also all the accompanying cultural and background information. Thus, the content of the concept
consists of two main parts: conceptual and cultural background. The conceptual part of the concept
forms the basis of the lexical meaning of the word and is fixed in lexicographic sources; cultural
background forms the connotation of the word and is also partially reflected in dictionaries. This
view is supported by N. Arutyunova, V. Kolesov, Z. Popova, I. Sternin, Y. Stepanov, V. Telia,
L. Cherneyko, O. Ladyka, O. Gundarenko, O. Novikova, G. Cheremysina, and others.

Therefore, from the standpoint of linguocultural approach, the verbalizators of the concept
include various linguistic means of different levels [1; 2; 3; 4]. Among the main linguistic means
which represent the linguacultural concept the lexical means prevail, namely those with emotional
and linguocultural coloring. Among the most common means of verbalizing the concept, scientists
name, alongside with the word, phraseology. M. Alefirenko notes the word, phraseological unit,
phrase, structural scheme of the sentence and even the text as the main means of verbalization
(objectification) of the concept [1, p. 8]. In turn, L. Savenkova also refers to phraseology, along with
tokens and paremia, as the main means of verbalizing the concept [5, p. 258]. Having analysed
various scholars we conclude that the linguacultural concept is represented in language by tokens,
phraseological units, idioms6 free phrases, precedent phenomena, texts and sets of texts.

Conclusion. A linguacultural concept possesses the following features: 1) It is a mental
unit used in the integrated study of language, consciousness and culture. 2) The relationship of
the linguistic and cultural concept with the three above areas can be formulated as follows:
a) consciousness is the sphere of the concept (the concept lies in consciousness, it is there that the
interaction of language and culture occur); b) culture determines the concept (i.e. the concept is
the mental projection of the elements of culture); ¢) language and speech are the areas in which
the concept is objectified [2]. 3) The formal characteristic of the linguocultural concept is
"nominative density"”, i.e. the presence in the language of a number of different levels of its
implementation, which is directly related to the importance of the concept in the eyes of linguistic
and cultural society. 4) The center of the linguacultural concept is always valuative component,
because the concept serves the study of culture, and the basis of culture is the value principle [3].
5) The basis of the concept is its content and meaning (notional component revealed in dictionary
definitions).
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CULTUREMES AND NON-EQUIVALENCE LEXIS:
PECULIARITIES OF FUNCTIONING

The linguacultural works of recent years have accumulated a lot of terminological concepts
which in one way or another reflect an important cultural meaning and appeal to the national,
cultural specificity of meaning making: cultural component, culture related vocabulary, the national
authentic language, linguo specific vocabulary, ethnocultural vocabulary, lexical gaps, non-
equivalent lexis, culturecarrying vocabulary, background knowledge, realia, culturemes,
culturonym, linguocultural environment, the national specificity of verbal communication, lexical
background, linguistic episteme, national concept, national symbol, etc. [4, p. 65].

The research of similar phenomena is moving divergently as well — both by means of
language clichés analysis and the study of phraseological units, stylistically marked vocabulary and
identification of stereotypes of linguistic consciousness, as well as examination of the underlying
word semantics.

A cultureme is any portion of cultural behavior apprehended in signs of symbolic value that
can be broken down into smaller units or amalgamated into larger ones. A cultureme is a "cultural
information bearing unit", the contents of which are recognizable by a group of people. Culturemes
are the bridge between linguistic units and culture [5, p. 200].

Their usage can be seen in cultural expressions, phraseologisms, jokes, slogans, literature,
religion, folklore, sociology, anthropology etc. All of which are subcultures in a culture system.
Culturemes of this nature have historical relevance that when translated or explained result in a
miscommunication and misunderstanding.

Fernando Poyatos breaks down the features of a cultureme into four phases. These phases
analysis the broadest of culturemes to the most particular aspects of culturemes [3, p. 76].

Phase one is defined as basic culturemes. Basic culturemes are the broadest of culturemes.
They characterize the initial semblance of a culture. Basic culturemes are separated into two cultural
"realms," urban and rural, and two domains: exterior and interior. The significance of basic
culturemes is to give a general sense of surroundings, for instance:

e.9. I guess this means Grand Auntie’s funeral will be Buddhist. Although she attended the
First Chinese Baptists Church for a number of years.... I don’t think Grand Auntie never gave up
her other believes, just all the superstitious rituals concerning attracting good and avoiding bad. |
used to play with her altar, a miniature red temple containing a framed picture of a Chinese god.
In front of that was an imitation-brass urn filled with burnt incense sticks and on the side were
offerings of oranges, Lucky Strike cigarettes, and an airline mini-bottle of Johnny Walker Red
whiskey. It was a Chinese version of a Christmas créche [2, p. 19].

Phase Two contains primary culturemes. Primary culturemes exist in the phase when
acculturation occurs, in which one’s culture is becoming more complex. The basic four grouups of
culturemes are subcategorized into environmental (cultural settings) and behavioral (behaviors of
people and their interactions). These culturemes are a result of recognizing cultural patterns and
“experiencing it through mere observation or systemic learning” [3, p. 80].
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e.g. “Besides, I thought you couldn’t stand your cousin Bao-bao. Not to mention the fact
that Mary will be there. God, what a dingbat” (Dingbat is a vulgar word in Cantonese language)
[2, p. 15].

Phase Three can be referred to as secondary culturemes. Culturemes are further broken down
into settings, in which a specific culture is exemplified. These includes cultures in the school, the
park, the bar, etc. These are secondary culturemes. Phase three is the point where the cultures
identified in phase two begin to interact; interrelationships are seen among different cultural systems
and values.

e.g. My mother was playing a game with little red and black tablets spread out on a board.
She said this was a foreigners’ game called chiu ke, “prison and handcuffs”. It is only now that |
think of this game — chiu ke — that | realize she must have been talking about checkers [2, p. 90].

Phase Four is formed by tertiary culturemes. It delves deeper into human senses, analyzing
to the fullest extent possible. The completion of phase four allows one to identify the cultureme’s
cultural system and subculture. Knowing the cultural system and subculture are important as it helps
to navigate through other identifiable systems within the culture.

e.g. My mother has always been proud of those red banners. She doesn’t write the typical
congratulatory sayings, like “Good Luck” or “Prosperity and long life”. All her sayings, written in
gold Chinese characters, are of her own inspiration, her thoughts about life and death, luck and
hope: “First-class life for your first baby”, “Double — happiness wedding triples family fortunes”,
“Money smells good in your new restaurant business”, “Health returns fast, always hoping”
[2, p. 23].

The problem of equivalence lies in the area, in which an interdisciplinary consensus has been
achieved: lexicosemantic structures of lexis of a particular language are peculiar, specific to this
language and, therefore, they are partially unique. It means that the lexical-semantic structures of
two (or more) languages are non-isomorphic. Non-isomorphy of lexis forms the theoretical and
observed empirical circumstances, examination of which leads to concrete manifestations of the
problem of equivalence in different disciplines. In this case, we are only interested in the
metalexicographical aspect of this issue.

The notion of equivalence in the lexicographical research should not be constructed anti-
intuitively, away from its use in the common language sense, but must be more precise, and also
must be different from the concept of equivalence in related disciplines, especially if it is referred
to contrastive linguistics and translation theory. Equivalence (or its absence) is a marginal
phenomenon, if lexicological studies are related to only one language.

They are extensionally equivalent, which means they have the same number of meanings.
The notion of equivalence, on the other hand, plays a crucial role in contrastive or confrontational
lexicology. There are also various lexicological manifestations of the problem of equivalence.
Comparative lexicology is regarded as a partial discipline with an emphasis on language [1, p. 176].

Thus, study of culturemes proves that these lexical units function on different levels
representing various layers of a national culture through language and their interpenetration between
languages poses a challenge for translators, as in order to render their meaning adequately a wider
cultural context should be considered.
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APPLICATION AND ENLIGHTENMENT OF S. KRASHEN’S HYPOTHESES
IN ENGLISH CLASSROOM

The aim of our investigation is to determine the ways of application of S. Krashen's hypothesis
about Second Language Acquisition in the education process of learning a foreign language.

Teaching a foreign language in schools, educators must take into account various aspects of
how students learn the language. To facilitate the work of teachers, the American linguist Stephen
Krashen developed a theory about Second Language Acquisition (SLA). Krashen's theory of second
language acquisition consists of six main hypotheses [4]:

1. The Acquisition-Learning hypothesis
2. The Monitor hypothesis

3. The Natural Order hypothesis

4. The Input hypothesis

5. The Affective Filter hypothesis

6. The Reading Hypothesis

In The Acquisition Learning Hypothesis S. Krashen claims that there are two ways of
developing language ability. Acquisition involves the subconscious acceptance of knowledge where
information is stored in the brain through the use of communication. And learning is the conscious
acceptance of knowledge ‘about’ a language (i.e. the grammar or form). Then, in the Monitor
Hypothesis the linguist says that the acquisition system, initiates an utterance and the learning
system ‘monitors’ the utterance to inspect and correct errors. In the Natural Order Hypothesis
learners acquire parts of language in a predictable order. For any given language, certain
grammatical structures are acquired early while others are acquired later in the process. The Input
Hypothesis suggested that language acquisition occurs when learners receive messages that they
can understand (a concept also known as comprehensible input. According to S. Krashen, in the
Affective Filter Hypothesis one obstacle that manifests itself during language acquisition is the
affective filter; that is a 'screen’ that is influenced by emotional variables that can prevent learning.
The affective filter can be prompted by many different variables including anxiety, selfconfidence,
motivation and stress. The Reading Hypothesis basically states that the more we read in a SL the
greater our vocabulary will be [1; 3-4].

The next step of our investigation is making out a scheme of each hypothesis for its clear
understanding. We can imagine that the Acquisition Learning Hypothesis looks like a brain. It is
our subconscious and conscious acceptances of knowledge. Then, Monitor Hypothesis can look like
a monitor. Because the acquisition system, initiates an utterance and the learning system ‘monitors’
the utterance to inspect and correct errors. Natural Order Hypothesis will look like an apple. Because
it’s a predictable order, something natural. The Input Hypothesis can be imagined like the light bulb
that lit up. Because this hypothesis about understanding. Then, The Affective Filter Hypothesis is a
wall. Because that is a 'screen’ that is influenced by emotional variables that can prevent learning.
And the last one is the Reading Hypothesis. It can be imagined like a book. Because the more we
read the more we know.

All these hypotheses can be easily applied in a classroom to make the process of learning
more effective and interesting. For example, in the Acquisition Learning Hypothesis as a second
language teacher, the ideal is to create a situation where in language is used in order to fulfill
authentic purposes. This is turn, will help students to ‘acquire’ the language instead of just ‘learning’ it.
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Pic. 1. SLA Hypothesis

As a teacher you can create the situation, where students need to speak in target language, it will be
a natural communication for them. In the Monitor Hypothesis teacher need to find a balance
between encouraging accuracy and fluency in students. Teacher, first of all, need to understand the
language level of the students, the context of language use and the personal goals of each student.
And then make a scheme of teaching. In the Natural Order Hypothesis language structures should
be taught in an order that is conducive to learning. For example, teacher need to start from the
alphabet, then some simple words, then some simple phrases and go to the grammar. In the Input
Hypothesis by providing as much comprehensible input as possible, especially in situations when
learners are not exposed to the target language outside of the classroom, the teacher is able to create
a more effective opportunity for language acquisition. So, teacher need to communicate with
students with language which they learn, so they can acquire its words, phrases and grammar. In the
Affective Filter Hypothesis learners need to feel that they are able to make mistakes and take risks.
It makes a good atmosphere for students in classroom and then students can feel where they say
something correct or incorrect. As a teacher you can make mistakes (but you need to correct yourself
immediately and say it to students) so that the students will understand that making a mistakes is a
normal and natural process. And in the Reading Hypothesis it is very necessary to provide as much
reading aloud in classroom as possible. The students will learn and remember new words and
phrases which can be helpful in their daily life, while using a second language [2; 4-5].

To sum up, we should underline that it is very effective and necessary nowadays to use these
hypotheses in teaching second language. Teacher can choose only one of 43 them and use it in the
classroom, but teacher also can use all of them and make students’ learning very effective and
interesting. It is essential to apply the hypothesis step by step, at an average pace of study to confirm
if all things and all students understand how and what they are learning.
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MOBHA PEINPE3EHTAILISA OJJTHOI'O 3 KJIIOUOBUX KOHIENTIB HIMEILKOI
JIHI'BOKYJbTYPH - GEMUTLICHKEIT

JI71s1 KOXKHOT JTFOJTMHU CJIOBO «3aTHIIHICTBY Ma€ pi3HI 3HAYCHHS Ta BiATIHKK. He 3Baxkaroun
Ha 1€, HEMOXJINBO HE MOMITHUTH CIIJIbHE BU3HAUYEHHS B PaMKax OJHI€T UM JeKUIbKOX KpaiH. besniu
CIIOCTEpIraviB BiJI3HAYAJIN TUIIOBO HIMEIbKE MPAarHeHHs 10 KOM(OPTY Ta 3aTUIIIKY, HE3AJICKHO Bif
MOJIITHYHOI KOH'FOHKTYpH. [ mo3HavyeHHs 1bOro CTaHy B HIMEIbKIH MOBI iCHye 0coOJIMBUI
tepMmin: Gemiitlichkeit, HemepekyiagHUii TOBHICTIO IHIIMMHU MOBaMHU 1 SIBJISE€ COOOK OJUH 3
KIIIOYOBUX KYJIBTYPHHX KOHIENTiB. TakuM 4YHMHOM, caMe B HIMEIBKIH KyJIbTypi, KOHLIENT
GEMUTLICHKEIT € YHIKaJbHUM JI1 1IbOTO Hapoay 1 Hece B co0l yHIBEpCaJbHICTH HOTO
BUKOPHUCTAHHS B MEXaX HIMEIbKOI JTIHTBOKYJIBTYPOJIOT1.

[TpuxmeTHuk gemiitlich, BiamoBimHo i imenHuk Gemiitlichkeit, oxommtoe mupokuit
Jiarma3oH eMOIlii, eMOIIfHUX CTaHIB 1 puc Xapakrepy JroauHu. KokHe 3 1uX 3HaueHb MOXHaA 0e3
0CcOOJIMBHUX 3YyCWJIb HEPEKIaCTH YKPaiHCBKOIO MOBOIO, IpPOTE SKOICh OJHI€l JIEKCeMH, sKa
OXOIUTIOBaJIa O MOMIOHWMI HIMPOKHMH CHEKTP €MOLIWHOTO CBITY JIOAWHU, B YKpAiHIIB HEMaE,
OCKUIBKU YKPATHCbKUM IMEHHUK 3amuuinicms Nepeaac JIMIIe HeBEJIMKY YaCTUHY LIUX 3HaYEHb.

XynoxHs sjiteparypa, 3MI, pekiama 3aBKIH KOPUCTYIOTHCS UM TepMiHOM. OHaK 4uM
MOIIMPEHIKM 1 ToBcskAeHHUM € TepMiH Gemiitlichkeit i mos's3ani 3 HUM pedi, TUM CKJIaIHIITUM
1eil KOHIIETIT TIOCTAa€ MPU HAMOIKIOMY PO3TIISIIL.

[Tonsriitna cknanoBa konuenty Gemiitlichkeit y cyuacHux nekcuxorpadiuHux mxepenax
MPECTaBJICHAa HACTYITHUM YHHOM:

* das Gefiihl der Behaglichkeit und Trautheit auslosende Atmosphdre (aTmocdepa, 110
BUKJIMKA€E MOYYTTSI 3aTUILKY, 3pDYYHOCTI, KOM(POPTHOCTI);

« zwanglose Geselligkeit, Ungezwungenheit (HeBuMyIIIcHE CITIIKYBaHHS;
HEBHUMYIIIEHICTh, IPUPOIHICTh, IPOCTOTA);

* Ruhe, Gemdichlichkeit (croki#i, criokiii, po3MipeHicTh, HEKBAILTUBICTB) [3, p. 58].

Gemiitlichkeit cipuiimaeTbcst came Ik «kKOHTPACT A0 BaXXKUX 1 HEIPUEMHHUX peueil: 10,
K1 MpaloroTh, cnpuitMaioTh Gemiitlichkeit sk nmpoTuiexHicT 10 CBO€T TPYI0BOI AiSUIBHOCTI 1
NPUNTUCYIOTH il BigHOBHY (yHKIit0. YMoBoo Gemiitlichkeit € BincyTHicTs TpUMycCy, HOPM i
3alpONOHOBAHUX KMMOCH OPCTKHX NpaBuil. BinuyBaTu 1ieit craH — o3Havyae He nepedyBaTH Iif
YUIMOCh KOHTPOJIEM, IIAKOPATUCSA KOMYyCh. ONIMTaHI1 JI0]I1 Ha3UBaJIM TaKi 3aHATTS, 1110 BUKJIUKAIOTh
y Hux nouyttst Gemiitlichkeit: nexxaru B nixkky, npuiiMaTu BaHHY, CHIIKYBaTHCS 3 IPY3SIMH, IS
MOJIOJIi HaBiTh IpaTH HiY Oe3MepepBHO B KOMI'tOTepHi irpu. [3, p. 58]

“Gemiitlichkeit” xapakTepu3yroTh IHKOIM SIK “peromen nigHiunux kpain’, 1€ MaHytOThb JOBT1
3WMH 3 JIIOTUMH MOpo3amu. TyT KIIMaTHYHI YMOBH 3MYIIYIOTb JIFOJICH TPUBAIIMI Yac 3HAXOAUTHCS B
3aKpUTUX MPUMIIIEHHAX, CIIOHYKAl4u iX 0 CTBOPEHHs sSIKOMOra mnpueMHoi atMocgepu. Tomy He
JTUBHO, 110 1 TS “HiMeybKoi 3amuwHocmi’” TATIOBUM YaCOM BB)KA€ETHCSI HE JIUIIIE BEUip, aje i Mmi3Hs
OCIHBb 1 3UMa, KOJU 30BHI XOJOJHO W JAUCKOM(OPTHO, a BcepeauHi (OyIMHKY, KIMHATH) MOXHA
CHIITH, 3aTOPHYBIIUCH y M’ SIKHH TIE], 3 YaIIKOO Taps9Ioro 4aro ado kasu [2].

BaxauBoro yMoOBOI i eMowiiHoi cdepu konumenty GEMUTLICHKEIT sigirpae
couianpHuil paxTop. Gemiitlichkeit mMoxe mnepexuBaTuCs SK Ha CaMmOTi, TaKk 1 B CYCHUIbCTBI
ONMU3BKUX JIIOJIEH, MPUITYCKAlOYM HEBUMYIIEHE crinkyBaHHs. Ille cboroaHi iHO3eMH1 BiABiTyBaui
BIIUYBalOTh, 10 HIMEIbKa KOMYHIKAaOENbHICTh Ta JyIIeBHA TEIJoTa OUIBIIOK MIPOIO
MPOSIBIISIETHCS caMe B TicHOMY Kodi [1].
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AmnaJi3 pexaMHOro auckypey nokasye, mo kontent GEMUTLICHKEIT nysxe 3Hauumuii y
pekiami OyIb-SIKUX TOBapiB Ta IMOCIYT, MOB'I3aHMX 13 IPUBATHUM YKHTTSAM HIMEIILKOTO Hapoy [4].

Takum unsom, GEMUTLICHKEIT — ne cknajHuii KOHIIENT, y SIKOMY BiJOWBa€THCS
BHYTpIIIHE, TyIIEBHE KUTTA JIOAUHU. Y HBOI'O BXOJAThH SK MaTepiajibHi YMOBH, IO CTBOPIOIOTH
BiTUyTTS KOM(DOPTY, TaK i couianbHi (GaKTOPH, 10 BKIIOYAIOTH HEBUMYIIICHE JIPY)KHE CITIIKYBaHHS.

JIITEPATYPA

1. Follinger S. Genosdependenzen: Studien zur Arbeit am Mythos bei Aischylos. Géttingen:
Vandenhoeck & Ruprecht, 2003. 373 s. URL.: https://cutt.ly/RFMQOdY

2. Kriiger-Lorenzen K. Deutsche Redensarten — und was dahinter steckt. Wiesbaden: VMA-Verlag,
1972.

3. Schmidt-Lauber B. Gemiitlichkeit: eine kulturwissenschaftliche Anndherung. Frankfurt, 2003. S. 58.

4. Schroll-Machl S. Die Deutschen — Wir Deutsche. Fremdwahrnehmung und Selbstsicht im
Berufsleben. Vandenhoeck & Ruprecht; 4. ed. 2010. 228 p.

Kir B. C.

I kypc, OC «Marictp», pakyapTeT iHO3eMHO1 (ir070ril

JABH3 «YXropoJchKnuii HalliOHAJIBHUNA YHIBEPCUTET

Hayxkosuii kepienux — xano. ¢hinon. nayk, ooyenm Aunopycsk I. B.

BUILDING A SAFE SPEAKING ENVIRONMENT TO FOSTER STUDENTS’ ORAL
PRODUCTION IN THE EFL CLASSROOM

Due to the rapid changes in the economic, political, and social spheres of modern society,
the system of Ukrainian education has been reformed. Currently, we are working on the
establishment and development of new Ukrainian schools, which create a favourable learning
environment and are aimed at the development of learners’ 21% century competencies. Ukraine
continues to rapidly enter the world community and participates in various integration processes,
thus, displaying the need in foreign languages. As English is spoken in almost every country around
the world, the issue of successful communication is acutely raised.

Due to the widespread use of English as an international language, the EFL teaching process
has become noticeably more complex in its goals, content, methods, etc. In general, the ultimate
goal of teaching English as an international language involves the development and mastery of four
main skills or learners’ competencies: speaking, reading, listening, and writing, which encompass
the language users’ all-round language abilities. However, some authors put special emphasis on
the development of speaking competence, which in professional literature is defined as “the ability
to produce language in different communicative situations”. According to Chastain, speaking is a
productive skill that involves many components, such as grammar, strategy, sociolinguistics, and
discourse [2, pp. 330-358]. More specifically, Bygates argues, that oral production is the ability to
produce sentences in different types of situations [1, p. 351]. Likewise, O’Malley and Valdez say
that oral production is the way people share information about things they are familiar with taking
into consideration the conversations’ context (O’Malley & Valdez, 1996) [1, p. 351]. Olmedo Bula
considers that “oral production basically accounts for the ability to communicate effectively with
others.”. He also claims that speaking is one of the most fundamental and common human behaviors.
We speak on a daily basis to communicate and exchange meaningful information [1, p.351].

Although a lot of linguists have contributed to the investigation of speaking as a skill and its
development during the learning process, it’s quite common for students in an EFL speaking class
not to have the courage to speak. Many of them feel anxious in a speaking class, hence, are likely
to keep silent. Speaking is not an easy task, its mastery calls for a lot of experience and practice,
while usually, the only place to practice it is an EFL classroom. Therefore, neglecting oral
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production in the classroom has a bad impact on mastering the language because, in reality, effective
communication is more dependent on students’ speaking skills rather than on their knowledge of
grammar rules or vocabulary.

The strongest argument for fostering oral production in the EFL classroom is that it prepares
pupils best for what they will encounter outside the classroom. An English teacher faces important tasks
which can be as the necessity to teach students to express their thoughts correctly and consistently,
develop the ability to conduct and maintain a conversation on any topic, and be able to respond to the
interlocutor's remarks. Therefore, an important task for the teacher is to create a safe speaking
environment for communication in class using appropriate methods, approaches, and techniques.

Creating environments that encourage students to speak is cited by practitioners around the
world as one of the biggest challenges. Reasons for this vary, from the insecurities that students
have about speaking to the more general doubts of teachers, administrators, parents, or the students
themselves as to whether time dedicated to speaking is time well spent [4, p. 2]. Therefore, the
teacher must think thoroughly about how to create and maintain a favorable speaking environment
in the classroom to improve the quality of development of speaking as a skill. Taking into account
the psychological characteristics of each child in the classroom, establishing a good rapport with
them and between them, using an individual approach to the student, encouraging, supporting,
advising, and praising, as well as increasing learners’ self-esteem and motivation, are pivotal
components of the safe speaking environment.

Hence, the topicality of the research into building a safe speaking environment in the EFL
classroom is stipulated by the great impact a positive speaking atmosphere in the classroom has on
the development of students’ speaking skills and the need to foster students’ oral production in the
EFL classrooms.

This paper is part of wider research that aims at exploring effective tools and techniques for
the English teacher to employ in the EFL classroom in order to foster students’ oral production on
the basis of classroom observation and surveys. This paper aims to outline the importance of the
creation of a safe speaking environment as the main tool for successful communication in the EFL
classroom.

The positive and relaxed atmosphere in the classroom removes language barriers, as well as
barriers between teacher and student. Learners should not be afraid of making mistakes or being
laughed at by peers. If a safe speaking environment is created in a foreign language lesson, the
learner will be motivated to learn the language not only for the sake of knowledge but also for the
pleasure received. Erlam argues that engaging students in speaking tasks means treating students as
language users rather than merely as language learners [3, p.289]. So, students are motivated more
when they feel like equal partners in the classroom, and when they are allowed to choose the topic
of the conversation or someone to work with.

Taking into account everything stated so far, the conclusion may be drawn that in terms of
the new Ukrainian schools the learner is the center of the educational process. The task of the teacher
is to create a safe speaking environment for students to have a desire to talk. The teacher always can
help students to overcome problems and fears, motivate them, give some advice and opportunity to
express themselves, provide useful materials, correct mistakes and give constructive feedback, the
teacher can become, for students, the example to follow.
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BUKOPUCTAHHSAM IHTEPHETY ¥ IPOILIECI ®OPMYBAHHSA AHI'JIOMOBHOI
MOBJIEHHEBOI KOMIIETEHTHOCTI YYHIB BHII[O1 IIKOJIA

Buxopucrtanns iHdopMaliiHUX TEXHOJOTIM i Yac HaB4YaHHS Ha0yJIo BEIHMKOI
MOIYJIIPHOCTI 32 OCTaHHI poku. Lle crocyeThest He NMUIIe THX AMCUUILIIH, SIKI TICHO TOB’s3aHi 3
BHUBYEHHSAM KOMII FOTEPHUX TE€XHOJIOTIH, a ¥ 1HIIUX MPEAMETIB, 110 3yMOBIIIO€ YPI3HOMaHITHEHHS
Ta TOJICTIIEHHS MPOIECY BUBUCHHS, 30KpeMa 1HO3EMHHUX MOB, a came aHriiichkoi. e nexinbka
POKIB TOMYy CTBOpPEHHs Tpe3eHTalid, TMeperjisa Bigeo abo MpOCIyXOBYBAaHHS —ay/lio,
BUKOPHCTOBYIOYH MarHiTo)OH BBaXKaJlOCh MEKEI0 MOXKIIUBOCTEH, sIKi BUMTEINI Ta y4HI MOTJIU cOO1
J03BOJIUTU Ha YypokaX. IIpoTe mpoTsAroM ocTaHHIX POKIB BiAOYBCS HaA3BUYAMHO CTPIMKHI
PO3BHUTOK iHPOPMALIHHUX TEXHOJIOT1H, a TAKOXK CTPIMKE 3pOCTaHHS BUKOPUCTaHHS [HTEpHETY.

3 BHOpOBaKeHHSAM [HTepHETY miJ Yac HaBYaHHS, B YYHIB Ta YYMTENIB 3 SIBHUJIACh
MO>KJIUBICTh BIANPABIISATH €JIEKTPOHHI JMCTU JJIsl KOMYHIKaIli MK cO000, MPOBOJUTH OHJIANH-
3yCTpidi, PO3BHMBAaTH B3a€MOJII0 MK BYHMTEJIEM Ta YYHSMH, BUKOPHUCTOBYIOUM DPI3HOMaHITHI
pecypcu Ta [HTepHET-KOHTEHT. [HTEepHET Ha/ae pearbHi MOXKIMBOCTI IS MTOOY/I0BH HAaBYAIHHOTO
Ta iH(pOopMaliifHOro cepeloBHILA i Yac BUBYEHHS 1HO3€MHOT MOBH. BukopucroByroun InTepHeT
MiJl 9Yac HAaBYaHHS 1HO3EMHOI MOBM BUHMTEJI Ta Y4YHI MAarOTh MOXJIMBICTh: BKIJIFOUATH MaTepiaiau
Mepexi 10 3MICTY YPOKY, IPOBOJUTH CaMOCTIHHHN MOIIYK 1H(opMarii Ui MiJrOTOBKU 10 YPOKY
YW JOMAIIHBOTO 3aBJaHHs, IMiJBUIIATA MOTHUBAIIIIO Ta CTBOPUTH MOTPeOy y BUBUEHHI 1HO3EMHOT
MOBH 3a JIOTIOMOTI'OI0 CIIJIKYBaHHS Ha miatdopmax, GopMyBaTH Ta PO3BUBATH HAaBUYKH YUTAHHS,
BUKOPUCTOBYIOUH [HTEpHET-Marepiaqy pi3HOTO CTYINEHs CKJIaIHOCTI, MOKPAI[yBaTH HABUYKH
ayJiloBaHHs Ha OCHOBI CIpaBXHIX AayJio3aluciB B MEpeXi, YAOCKOHAJIIOBATH BMIHHS
MOHOJIOTIYHOTO Ta JIaJOTIYHOTO BHUCJIOBJIOBAHHA HAa OCHOBI NPOOJIEMHOr0 OOrOBOPEHHS
MaTepialiB, MOJIMIIYBaTM HABMYKM IMUChbMA 3a JOINOMOIOI0 JIUCTYBAaHHS 3 OJHOKJIACHUKaMH,
30aradyBaTH CJIOBHUKOBHI 3arac, BAKOPHUCTOBYIOUHM aBTEHTHYHI TEKCTH.

Jnst Toro abu HaBYaHHS 1HO3eMHOI MOBH 0yJ10 e(peKTHBHUM, BOHO ITOBUHHO BiZI0yBaTHCh Ha
OCHOBI 1HTE€PAKTUBHOI B3a€EMOJIi Y4HS, BUMTENSl Ta IHTEPAKTUBHOIO JpKepena 1HQOpMaliiHOTro
pecypcy, Hanpukiiaja BeOcaiity. HaBuanHs, opranizoBane B iHpopMaliiiHOMy cepeloBHIII, T103BOJISIE
Y4HSAM (OPMYBATH CaMOCTIHHICTh Y BUKOHAHHI 3aBJlaHb, PO3BUBAE TBOPYE MUCIICHHS Ta aKTUBHICTb.
OnHuM 13 METOJIB TUCTaHIIMHOI OCBITH, SKMH Bce Ouiblne HaOyBae MOMYJSIPHOCTI € COLiajIbHi
Mepexki. CorianbHa Mepeka — II€ COIliaJIbHa CTPYKTYpa, IO CKJIAJA€ThCSA 3 TPYMH COIIAIbHUX
00’€eKTIB (JIIOM YU Oprasizauii) Ta 3B’A3KiB MDKX HMMH (couiaibHi cTocyHKkH). Lleit Tepmin OyB
npungymanuii B 1954 poui JDxeiimcom baphcom, comionorom 3 Mandectepepkoi mkonu. B
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AHTJIIACHKIM MOBI 1€ TIOHSTTS ITOYAJIM BXKUBATH HE JIUILE B TEPMIHOJIOTTYHOMY 3HAUEHHS, a i TaKOXK
cinyx0010, sika crpusie (OpMyBaHHIO, MIATPUMIN COIMIATBHUX KUT 1 MEpPEeX Ta IpaItoe uepe3
BCECBITHIO MAaBYTHUHY. ICHYIOTh IOCITI/DKEHHS, SIKI JOBEJH, IO COLIAIBbHI MEPEXi € TOJIOBHOIO
IPUYHMHOIO TOTO, YOMY KIIBKICTh 4acy, SIKMUM JI0Ou NpUAULIIOTH IHTepHeTy 3pocrae. Pesynbratu
MOKa3aJIM, JIOAM BIKOM BiJI YOTHPHAAINMTH 10 COPOKAa POKIB BHUTpAdYalOTh AyXe Oararo 4acy B
[HTepHETI caMe Yepe3 meperyiagaHHs COIlAIbHUX MEpeX. 3BEpTaloud yBary Ha I iH(opMmarliio,
MOXHa JIIUTH BUCHOBKY, 1110 BUKOPHCTAHHS COLIAIIbHOI MEPEXi JJIs1 HaBYAHHS 1HO3EMHOT MOBH MOKE
JOIOMOI'TH MOTHBYBaTH YYHsI 1 3a0XOTHTH BUBYATH 1HIII MOBHU. [HOAI CTYJEHTH NOTPeOYIOTh
IPOCTOPY, 1€ BOHU 3MOXYTh OTPUMYBATH JOCTYI 10 MOTPiOHOI iH(opMalii Ta AIUTUCH HEIO 3
HIIAMHU.

[Ipore HE BapTO HPUIUIATH 3aHAATO Oararo yacy Ha COIliabHI MEpeXi 4YM SKUHCh
KOHKpeTHHH pecypc B [HTepHeti. Citify ypi3HOMaHITHIOBATH YPOK, POOUTH HOTO PI3HOCTOPOHHIM Ta
nizHaBanbHUM. CydacHi KOMII IOTE€pHI TEXHOJIOT1l Ha/lal0Th HIMPOKi JUIAKTUYHI MOXKIMBOCTI JIJIst
eeKTUBHOI  peaiizaimii NPUHIUIIB  OCOOHCTICHO-OPIEHTOBAHOTO  HAaBYaHHSA.  30KpeMma,
BUKOPUCTaHHA [HTepHET-pecypciB CTUMYIIIOE€ aKTUBHUH IMi3HABAIBHUIN 1HTEpEC y4HIB, BiJIIOBIIA€E
BUMOTaM Oprasizailii OCBITHBOTO CEPEIOBHINA, CIpHsie ePEeKTUBHOCTI 3aCBOEHHS Marepialy Ta
HA/Ia€ YYHSM DPO3MIMPEHI MOKJIMBOCTI OTPUMaHHS MOBHOTO Marepialy B pi3HHX (opmarax i B
KOM(OPTHOMY PEKUMI.

BuxopucroBytoun [HTepHET-KOHTEHT Ha YPOKaxX aHTIIMCHKOI MOBH, Y BUATEIIB 3’ SIBIISIE€THCS
BEJIMYE3HA MOKJIMBICTh IPUAUIUTH yBary BiJjpazy 4OTUPbOM BHUJaM MOBJICHHEBOT JIisIbHOCTI. Lle €
OJTHUM 13 KJIFOYOBHX IPOIECIB, KU JoromMarae oTpuMaTH OakaHui pe3ynbraT. IcHye Oe3niu
€JIEKTPOHHUX PECypciB, CalTiB Ta miIaTdopM, sKi JoromararoTh e 3pooutu. Cepes HUX:

UsingEnglish.com — Benmuka Kosekiiisi TEKCTIB 1 BIpaB g0 HUX. [lepeBipka po3yMiHHS
aHIJIOMOBHOT'O TEKCTY 3a JJOIIOMOT'0I0 TAKUX BIIPAB 10 HbOT'O SIK 00paTH OJJHY IPABUIIbHY BiJIIOBI/b,
BKa3aTW YM PEYCHHS NPABIMBE, BCTABUTH NPOITYIIECHE CJIOBO Ta 6araTo iHIINX.

LiveWorkSheets — mysxe 3pquI/H71 JUIST BUKOPHUCTAHHS CailT. BunTenesi un y4HsIM HEeMae
HEOOXITHOCTI 3aBaHTa)XyBaTH Marepiaj, aJpke BCl BIPABU Ta 3aBJaHHSI BUKOHYIOTHCS Ha CalTi Ta
11€e i Biipa3y NEepeBIPsIOTHCS HUM 1 BUCTABIISE€THCS OL[IHKA B MAKCUMYM JI€CATH OaliB.

Lyrics Training — mporpama, sika 0rioMarae BUBYUTH CJI0BA 3a IOIMIOMOTOI0 YIIFOOJICHUX Ta
HOMyJIApHUX TiceHb. [IoTpiOHO cilyXaTH MY3MKY 1 BIANOBIAHO 0 OOpaHOro PiBHs BIHMCYBaTH B
TEKCTI MPOIMYLIEH] CJIOBA, SIKI CIiBa€ 3ipka. MoXHa 1aBaTy yYHSIM KOHKPETHY IICHIO Ha JOMAIITHE
a00 ypi3HOMaHITHIOBATH TAKUM YMHOM YPOK.

Wordwall — inTepakTHBHUIT CaliT, IKUI CTaHE B IPUTO/Ii BUUTEIIIO /IS IEPEBIPKU 3HAHB a00
K YPI3HOMaHITHEHHS YPOKY. MOXXJIIMBICTh CAMOCTIHHO CTBOPIOBATH IHTEPAKTUBHI IFPU Ta 3aB/IaHHS
JUIS PO3BUTKY OyJib-SIKOi MOBJIEHHEBOI KOMIIETEHTHOCTI, HAIPUKJIa/] TPEHYBaHHS HOBHX CIIIB 200
MOBTOPEHHS IpaMaTHYHOro MaTepiany. BukopucToBytoun rotosi malia0HH irop Ha CaiTi, BUNTEIb
3 JIETKICTIO CTBOPUTH 1LIIKaBy Ta 3aXOILIIOI0UY Ipy.

OTxe, MOXKHA 1IMTH BUCHOBKY, III0 BUKOPUCTAaHHS [HTEpHETY Ha ypOoKax aHTJHChKOI MOBH
BiJIIrpae HeaOMSAKYy pojib MiJ 4yac (OpMyBaHHS MOBJIEHHEBOI KOMIIETEHTHOCTI. binbiie Toro,
InTepHeT nonomMarae po3BUBaTH IHTEPAKTUBHICTh, 340X0UYy€ YUHIB BUBYATHU CIIOBA, CIIyXaTH ayio,
YUTATH TEKCTH Ta PO3MOBIISITH, aJIKE 111 TPOIIECH BiI0yBaIOTHCSI HEBUMYIIICHO, IHKOJIU Y (OpMI Irop
Ta IIKaBUX BIPAaB.
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LOST IN TRANSLATION: HOW COMMUNICATION CAN SOLVE PROBLEMS

At present, it is impossible to imagine the life of people without communication. Every day
people solve global problems, argue, make responsible decisions and simply exchange information
through the means of communication. So, what is communication? According to Glozman, it is
defined as the process of exchange between individuals in which they send and receive messages
that have some effect. This process is said to help people to satisfy they communicational needs
with [2, p. 5]. Communication covers a special type of relations between subjects, where assistance
or opposition, agreement or contradiction, empathy or emotional deafness are found. For
communication to be successful, the differences that may be associated with language, customs and
culture must be recognized and treated with respect. Everyone is different, but with patience,
differences can be overcome.

It is important for people to understand the potential problems of intercultural
communication and consciously try to overcome them. At the same time, it should be borne in mind
that it is not always possible to avoid them, no matter how hard we try. Therefore, one must be
prepared for various kinds of communication complications caused by an incomplete or inadequate
understanding of the specifics, some of the nuances of the culture with which the representative is
communicating. Excessive confidence in your knowledge in this case can lead to negative results.
In the conditions of intercultural communication, the system of meanings, at least in terms of their
cultural aspect, will have fundamental differences for a representative of this linguistic society and
for someone who uses the language as a foreign one. Therefore, the topicality of the research into
lost in translation is beyond doubt. It shows how communication can solve problems and highlights
the role of communication in multicultural discussions. The goal of any communication is to achieve
some result, whether it is an agreement between the interlocutors or a simple satisfaction of the need
for communication. Hence, communication is an integral part of the multicultural process.

The main goal of the research is to observe problems which can appear in the process of
communication and how to deal with possible consequences if this process goes in the wrong way.
A person learns the world around them and other people through communication. Most of what is a
person's life experience, they learn from communication with other people, so communication is an
essential aspect of human life.

Researchers claim that successful communication has to include two things: intent and
understanding [4, p. 5]. To become a master of communication, it is important to develop a wide
variety of skills: oratory, facial expressions, negotiation skills, the ability to manage conflict, voice
and gestures.

Gudykunst points out that to start a communication “both sides of this process have to
mutually recognize interaction to share and exchange messages” [3, p. 4]. But in dealing with a
foreigner, the situation is slightly different. You need to start from the most important thing — before
starting a conversation, make sure that the information that you convey to your counterpart is crucial
and understandable, because spontaneous words are just a way to express your emotions, important
only to you, which may not appeal to the person with whom you are trying to negotiate. When you
have thought over and briefly formulated your thought, choose simple and precise words that are
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understandable to the widest possible range of English-speaking foreign users, so you will not only
avoid misunderstanding, but also help your interlocutor(s) to give you comprehensive information
in response, as a result, thus the result of this information exchange will be a successful one. Further
in the course of the conversation, adhere to the same principle of selecting proven vocabulary and
listen carefully to the interlocutor, asking clarifying questions as necessary.

The interest to the problem of intercultural communication at the present is preconditioned,
first of all, by social and economic factors. For instance, The International Journal of Peace Studies
says that international communication helps to resolve a conflict and also could save nation from
suffering if their government is deaf to their needs. Also, with help of international organizations
communication saves lives. It is claimed that thanks to intercultural communication the situation in
Egypt in 2013 was not as bad as it could possibly be [5].

Summing up, communication may be seen as a really useful tool in multicultural discussions.
Understanding in the context of intercultural communication encounters a number of difficulties
associated not only with possible distortions of information, but also at the level of meaning, in
which the socio-cultural belonging of a person to the corresponding society is manifested.
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Kot A. B.

rpyna Aari-31

BonuHcekuil HalioHanbHUHN yHIBepcuTeT iMeHi Jleci YkpaiHku
Hayxosuil kepienux — xauo. ¢inon. nHayk, ooyenm €gpemosa H. B.

«THE CRACKED PLATE» KOPOTKUX OIIOBI/IAHb
®OPEHCICA CKOTTA ®IIIKEPAJIBJIA

@pencica Cxorra PirypKepaibia IUIKOM CIPaBEIJIMBO BBAXKAIOTh OJHIEIO 3 IEHTPATbHUX
niteparypuux nocrareit Crionyuennx lIrariB Amepuxu 20-tux pokiB XX cromitTs. Bin yBiiimos
B ICTOPIiIO SIK KyJIbTOBUI MUTEIb CBOET TOOU, SIKUM MaB JalieKo He Jierke KUTTA. Dilypkepanb i
JIOHMHI 3aJIMIIAETHCS HAWACKPABIIIUM MPEACTaBHUKOM PYXY M1 HAa3BOIO «BTPAYECHE MOKOJIHHS»,
Ha3Ba SKOT0 HaOLIbII BIYYHO BiOOpakae KOropTy TaTaHOBUTHX JIIOJIEH, SIKUM TaK 1 He BAAIOCS
cripaBuTHCA 3 kaxamu [leproi cBITOBOI BIHHM Ta 3roJIoM 3 MEPIOJAOM €KOHOMIYHOTO 3aHETasy.
BiguyTTst BTpadeHOCTI, /1€30pi€HTOBAHOCTI Ta OE3LUIBHOCTI 3HAYHOIO MIpOI0 TMO3HAYMIIMCS Ha
TBOpPUOMY JOpOOKY MMCbMEHHUKA, SIKUH OP1BHIOE cebe 3 po30UTOI0 Tapiiikoro B 30ip1ii ece «Kpax»,
oIy OJIIKOBaHOIO BXKE MICIs HOro CMepTi.

AKTYyaJIbHICTh J0CJTII’KeHHsI 3yMOBJIEHa HEOOXIAHICTIO JE€TaIbHOTO PO3IJISAY KOPOTKHX
onoBifanp ®. C. DiTiypKepanbia, KOKHE 3 SKUX BiJI3epKalioe (parMeHT aBTOPCHKOT KapTHHU
CBITY.
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O0’ekTOM A0CTiT:KeHHsl € HHU3Ka KOpoTkux omoBimanp @. C. dimmkepanbaa, a came:
«Jlemipummun 30uBaeThes 31 muaxy» (1919), «boproea posnucka» (1920), «OauH 1IEHT Ha JIBOX»
(1921), «Ilomynsapua niBumHay (1922), «3umoBi Mmpii» (1922), «baratwmit xmonerns» (1926),
«boxeBinbHa Heaus» (1932) Ta «4 Bimnas 6m xutTs 3a Tede (Jlerenma ozepa JIyp)» (1935).

MeTto10 q0cCaiIKeHHs1 CTATTI € aHai3 Manux npo3oBux TBopiB @. C. Diypkepanbia, sSKi
B1J100pakat0Th MO3aiyHICTh XyA0KHBOTO IPOCTOPY aBTOPCHKOTO CBITOCHPUMHSATTSI.

XyIoXXHSI KapTUHA CBITY MHUTIIS, HOTO MOTJISAM Ta MEPEKOHAHHS, YM HE HAWOUIBII TOYHO
BiJI0OpakaloThCcsl B HOro TBOPUOCTi, TeMax Ta MpoOieMax, M0 IX MOpYyIlye MHUCbMEHHHMK Ha
cTopinkax cBoix TBopiB. 3. IToroBa Ta M. CTEpHHH CTBEpIKYIOTh, 10 XyIOXKHS KAPTUHA CBIiTY
MOXE «BITOOpaXkaTu 1HAMBIAYaJbHY KapTHHY CBITY Y CBIJIOMOCTI MHChbMEHHHUKA. Y XyIOXHIN
KapTHHI CBITY MOXYTb OYTH BHSABICHI KOHIICTITH, MPUTAMaHHI CHPUHHSATTIO CBITY TIJIBKH
KOHKPETHOT'O aBTOpa — IHAUBIIyaIbHI KOHIIENTH MUChbMEHHUKa» [7, c. 74]. XymoxkHI| CBIT BapTO
CIpUIMATH SIK CBIT «00’€KTUBHUX 00pa3iB Ta Cy0’€KTUBHUX 3HAYEHBY», TOOTO «(PIKTUBHHUN CBITY,
KWW, OJIHAK «pemnpe3eHTye peanbHicTh» [1]. Ha nymky A. IlocoxoBoi, TBOpHM XYIOKHBOI
JiTepaTypu HE BTPAYalOTh CBOE] aKTYalIbHOCTI, TOMY IO BOHHU 30€piraloTh Ty XyIOKHIO KapTHHY
CBITY, B sKiii Oynu cTBOpeHi [2]. Xym0XKH1 TBOPH € BIAI3EPKAICHHSIM CBITOCIIPUUHSITTSA HE JTUIIE
MIEBHOT'O aBTOpa, ajie i 3aralbHUX TEeHJCHLIN cycniibcTBa. CaMe TOMy MOKHA CTBEP/XKYBATH, IO
MMCbMEHHUK HE CIINO OIMHUCY€E MOil, a MiAHIMAe BaXIIMBI TeMH MEBHOI 100U, A€ CBOIO OIIHKY
CYCHUIBHUM SIBUILIAM, 300pakae 371000€HHI CUTYallii, IKi BBa)Ka€ HAOLIbII BAPTHMH yBaru.

Bubpani kopoTki OmMOBiJaHHS, IO OyiM OMyOJIiKOBaHI B pPi3HI POKH, NalOTh 3MOTY
BIJICNIZIKYBaTH 3MiHM CBiTOrIAgHUX oOpieHTupiB @. C. Oimpkepanpaa, MO 3HAYHOI MipoIO
BIUTMHYJTM Ha TEMAaTHKy #oro TBopiB. PanHi myOmikamii muChbMEHHHKA BiZOOpa)KaroTh HOTO
3alliKaBJICHICTh HOBUMHU IpoOieMaMu AMEpUKH. ABTOP MaiCTEpHO 3MalbOBYE 00pa3sy MOJIOAUX
JIOJIeH, SKi MOBEpPTAIOCS 0 MHUPHOTO >KMTTS Micis 3akinuenHs Ilepioi cBiToBoi Biitnu. Moro
MEPCOHAXIB XBIIIIOIOTH ()JIHAHCOBI TPYAHOIII, IUTAHU Ha MallOyTHE, Kap’€pa, KOXaHHS Ta MOJPYKHE
KUTTS [8].

HaounuM npuxianom € omnoimanHs «/lemipuminn 30uBaeThes 31 nuisaxy» ta «boprosa
posnuckay. Monoai Ta nyxi bpasta {enipummn ta Kocrpoys ["apnen nosepnymucs ao LltariB micns
3aKiHYEHHsI BIHHU, OJTHAK 1X CITITKaJO TMOOKe po3dapyBaHHs. bpasH ycBimoMuB, 1Mo HOro BigBary
3a0ynyTh, @ iIM’S BXKE JTABHO KUJIO «Iy’K€ CIIOKIMHO 1 HEMOMITHO» B JIeTeHJAax mTaty [5, ¢. 155].
IOnoro KocrpoyBa o@iriiiHo BU3HAIM 3aru0iuM B OOHOBUX MisiX, 1 HIXTO, 3BUYAWHO, BXKE HE
OYiKyBaB Ha HOro OBEPHEHHS 10/10MY.

3oBciM 3rogoM @. C. Oiypkepanp] MOYHE TOTYBaTHCS A0 HAMKCAaHHS OJHOTO 31 CBOIX
Hal3HaKoBIMUX TBOPiB — «Benukuit ['ercOi». [leBHi anro3ii Ta TeHAEHIIT MOKHA MOMITHUTH BXKE B
TaKUX OMOBIIaHHIX sIK « OJIMH LIEHT Ha ABOX», «[lomymnsipHa AiBYMHA» Ta, 0COOIHBO, «3UMOBI MPIi».
Came B mepiif mosoBuHi 1920-X pOKiB aBTOp 3BEPTAETHCS 10 OJAHIET 3 MPOBIAHUX TeM HOTro
MOJIaJIbIINX TBOPIB — aMEPUKAHCBhKOI Mpii, fKa MpocyBaja 11€l0 TOro, L0 Oyib-sKa JIIOJIMHA,
HE3aJIeXKHO BiJI 11 MOXOJKEHHS Ta CTAaTKIB, MOXeE JOCIITH ycmixy. B cBoiif TBopuocTi dinpkepaiby
3aCTOCOBYE CTHJIICTUYHHM NpPUHOM MPOTUCTABIECHHS, LI00 SKOMOra HalTOYHile 300pa3uTu
PO301XKHOCTI MIXK JIFOJJbMH PI3HOTO COLIIANBHOrO cTarycy. Came TOMy MHCbMEHHHUK CTBOPIOE TAKUX
TUTOBUX I MOT0 4Yacy MEPCOHaXIB: MEPEeCIuHU CIIy»OoBelb ['eMMik Ta AGepkpomOi, TKOMY
NOTaJaHWIO po30araTiTu; Aodka 36igHIOro mignpuemus Suci boyman Ta ii 3aMoxHMI KaBajiep
Ckort Kim6epi; npoctuit kenni Jlekcrep I'pin Ta wapiBHa 6arauka Jxyni xonc [3; 4; 5].

Binbm 3pini TBopu Diypkepanbaa, Taki sk «baratuit xmnonens», «boxkeBinbHa HEALTN» Ta
«S] BimmaB OM XUTTA 3a TeOe» CKIIAIHO 00’ €IHATH ITiJ €rlI0r0 JIUIIE OIHIE] IEBHOI TeMAaTUKU. BiH
MUCaB IpO BCe, 10 XBUJIIOBAJIO JIIOJUHY HOro 4acy Ta cTtarycy. «baratuii Xjonemp» — e ictopis
PO «JTy e OaraTux JroJei» Ta 3eMHI TPOOJIEMHU, 3 SKUMHU BOHU CTUKAIOThCA [ 5, ¢. 3]. «bokeBiapHa
HEJIUIsH TIOBEPTA€e YUTAUiB 10 aMEPUKAaHChKO1 Mpii, a iioro ronoBuuii repoi, Jxoen Koyiie, Biputh
B cBoe€ ['omiByicbke MaitOyTHE. « S BijmaB Ou KUTTS 3a TeOE» OJTHE 3 HAUTIOXMYPIIIUX OIOBI/IaHb,
SIKE IIKOM TT030aBlIeHe TOTEMHOCTI Ta )KBaBOCT1 paHHIX TBOPIB [6].
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OTtxe, onosiganas @. C. Qimpkepanpia BigoOpaxaoTh HOro XyI0XKHIO KapTHHY CBITY,
OCHOBOIO SIKOT € Cy0’€KTHBHE aBTOPCHKE CTaBJICHHS 1O 00’ €KTHBHOI pealbHOCTi. AMEpHKaHChKa
Mpis — IIe Ta iIHTerpaibHa 03HaKa aBTOPCHKOTO Xy I0KHBOT'O TIPOCTOPY, 110 MPUCYTHS B YCIX MAITUX
MPO30BUX TBOpax MUTI. Dimpkepainba HE 3HAXOAMTHCS B CTaHiI MOIIYKY 4YOrOCh HOBOTO Ta
HE3BIJJAHOT0, a IHILE MPO Te, 10 HOT0 OTOYYE, PO CBIT HEB €MHOIO YACTUHOIO SKOTO € CaM.
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4 xypc, rp. «ExciepuMeHT»

JABH3 «YXropoJcbKuii HalllOHAJLHUNA YHIBEPCUTET»

Hayxosuii kepienux — xano. ¢inon. nayx, ooyenm Anopycsk I. B.

EFFECTS OF INHIBITING FACTORS ON STUDENTS" SPEAKING PERFORMANCE
IN THE EFL CLASSROOM

In this day and age, English is considered to be an efficient tool of communication. Due to the
globalization, it is deemed to be an integral part of contemporary people. Ukrainian government absolutely
realizes this situation and, thus, obliges pupils to learn English as a compulsory subject at school.

Oral language production is often considered to be the most difficult aspect of language
learning which calls for a lot of experience and practice. Due to the fact that in most Ukrainian
schools the practice of this skill is neglected, pupils become passive, hesitant and unwilling to
develop it. They stop talking because of many factors and obstacles that affect their speaking
performance. Some of these factors are related to the affective domain.

One of the affective variables that prevent learners from oral production is inhibition.
Researchers consider it to be a negative feeling that hinders students from their speaking
performance and makes them act in a reluctant, hesitant or anxious way. Even when learners show
comprehension in language skills such as vocabulary, pronunciation and grammar, different aspects
of mental inhibition frustrate them and hinder their speaking performance.

Hence, the topicality of the research is stipulated by the important role active speaking
performance plays in acquiring the target language as well as developing its all-round language
competence in the EFL classroom.
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At this stage the present research aims to investigate and analyze factors that cause inhibition
in English speaking performance among students in EFL classroom. It is expected that this paper
will contribute to the reduction of inhibition as well as the enhancement of the teaching and
acquiring English speaking skills at Ukrainian schools.

William Levelt considers speaking to be the fundamental product of building a language and
a complex skill that is unique to a human [2, p. 413]. In this respect, several lines of evidence suggest
that speaking performance is the process of producing an oral text for one or more listeners as well as
receiving and processing information from the other speakers. For instance, Brown points out that it
is “an activity involving two or more people in which the participants are both the listeners and the
speakers having to act what they listen and make their contribution at high speed” [1, p. 140].

Nevertheless, speaking skill is considered to be the most challenging aspect of language
learning. It is now well established from a variety of studies that students™ oral production can be
affected by internal factors. While participating in the classroom, most learners experience
inhibition. Richards and Schmidt add that inhibition is considered to be a negative factor that hinders
students from their natural performance and makes them act in a reluctant, hesitant or anxious way
[3, p. 242]. As such, one definite conclusion should be drawn: negative affective factors, such as
inhibition, must be reduced in the EFL classrooms.

The study was conducted at Svalyava Secondary School of I-III Degrees Ne 1 named after
T. G. Masaryk. The participants consisted of 17 pupils of the 8th, 9th, 10th and 11th forms. The age
level of the learners varied from thirteen to sixteen. The research mostly employed quantitative
instruments for collecting data, namely the closed-ended questionnaire designed according to
5-point Likert scale. It consisted of 16 items asking about factors causing inhibition in speaking
performance. The mode and the median of the results of each statement were calculated and a brief
description of each matter was provided.

Through the data analysis we found out that one of the most influencing factors affecting
students' ability to speak English successfully is their level of confidence (S1). Students with lower
level of confidence are more likely to get inhibited than those who possess higher self-confidence.
Low self-confidence negatively contributes to the loss of concentration, which is also regarded as a
barrier to effective communication (S2). Broadly speaking, high concentration helps one enable
faster comprehension of a particular subject and prevents the reduction in accessibility of one’s
memory, therefore it is important to foster it in order to impede the restraint of communication.

In addition, it was elucidated that shyness, backwardness and timidity can increasingly boost
speaking inhibition (S3). Intense shyness makes pupils reluctant to communicate and hinder their
flow of speech. What is more, it leads to nervousness and tension, which contribute to speaker’s
block (S4). These affective factors make a child lose his/her train of thought, obstruct his/her
concentration and, as a result, feel uneasy in the classroom. The situation may be exacerbated by
the lack of motivation (S5). The results showed us that strong motivation decreases the level of
reticence while the lack of it makes the pupils feel restrained.

It was ascertained that another psychological factor that hinders students™ speaking
performance is the fear of making mistakes (S6). Getting judged and negatively evaluated by a
teacher or peers, make learners unwilling to endeavor in producing oral text. Fear of making
mistakes goes along with speaking anxiety (S7). Significantly affecting student's learning capability,
anxiety arouses uneasiness and restlessness which, respectively, give rise to communication
apprehension. One of the causes of anxiety is the emotional state of being ashamed which eventuates
the feeling of shrinking, worthlessness and imperfection (S8). Being a more severe psychological
factor than shyness, shame is conducive not only to speaking anxiety, but also to lack of self-
confidence and self-esteem, excessive fearfulness and self-reproach as well as inhibition-inducing
situations.

What is clear from the data is that the fear of criticism has the same devastating consequences
for speaking performance as the previously mentioned ones (S9). The fear of being criticized can vastly
provoke the rise of inhibition in the classroom due to the fact that some learners may not understand the
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significance of constructive feedback and absorb each remark as an evidence of their unintelligence. On
the contrary, pupils who possess a high level of risk taking would constantly seek new opportunities and
explore new possibilities to participate in oral tasks by understanding the value of failure (S10).

It was disclosed that, conversely, stress negatively affects students™ speaking abilities during
an oral production (S11). Exceedingly contributing to inhibition, it enhances learners’
inattentiveness, anxiety, nervousness, hesitance and timidity. The state of being stressed can lead to
hesitation before communication (S12). By oneself, it does not impact leaner’s speech in a negative
way, though it may contribute to irresolution and hesitation which, apparently, would make a pupil
feel inhibit to speak. It is important to stress that reluctance and apprehension to speak are
considered to be the main sources of inhibition (S13, 14). By anticipating a bad thing that may
happen during oral production, students may become unwilling und averse to communicate.

The core of these negative sieves is low self-esteem (S15). Despite the previously mentioned
consequences, the lack of self-esteem can put at risk everything a student has achieved and,
therefore, significantly affect his/her academic performance. Additionally, such an affective aspect
as language ego plays an important role in speaking performance both in its positive and negative
manifestations (S16). This phenomenon helps learners better adjust to the surrounding conditions
and, hence, they should be prepared to form a new language learning identity in order to take the
advantage of the experience. Besides developing a new mode of thinking, feeling and acting, it has
some side effects, which may make pupils feel inhibit.

Hence, the conclusion may be drawn that speaking is undoubtedly the most important aspect
of language acquisition, the primary preference for a large number of learners and the indispensable
facet which requires lots of attention, practice and effort. It provides speakers with the ability to
perform communicative functions in accordance with situations and participants. It is usually
affected by internal factors which are the crucial constituents of effective English speaking
performance. Affective factors encompass positive and negative feelings and emotions, deciding
the input and output of the second language learning. Having a considerable impact on pupils, it is
significant for teachers to be aware of the impetus and outcome of these mental factors in order to
facilitate learners™ affective development and get them actively involved in oral production.
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JABH3 «Yxropoacekuii HallioHAJIbHUHA YHIBEPCUTET»
Hayxosuil kepienux — xauo. ¢inon. nayk, ooyenm Causka M. 1.

TEACHING PHRASEOLOGICAL UNITS AT ENGLISH LESSONS

Phraseology is characterized by bright expressive properties, which impart figurativeness,
emotionality, conciseness, evaluative and stylistic coloring to our speech. Phraseological units not
only reflect, but often form certain norms of behavior, as well as qualities, positive traits and
shortcomings of a person, which are valued or, on the contrary, condemned in society.

Certain qualities of the national character are manifested in various ways in the language.
Since childhood a person masters vocabulary, phraseology and grammar of his/her native language
and, without noticing it, learns to perceive the surrounding world and himself/herself in it the way
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it is accepted by people speaking this language. The number and nature of phraseological units
reflecting a positive or negative assessment of certain human qualities can be considered an indicator
of ethical standards, the rules of social life and behavior in society, the attitude of a nation through
its culture and language to the world, other peoples and cultures. Thus, in order to understand the
mentality of a nation of a studied foreign language, one should master not only lexical units of this
language but also its treasury of phraseology as well. These facts predetermine the relevance of the
research.

The aim of the research is to investigate the peculiarities of studying English phraseological
units at English lessons.

Knowledge of phraseological treasures of the English language, understanding them, their
correct use is an undoubted indicator of fluent and emotive speech. Phraseological expressions, as
well as individual words, serve to name objects or phenomena of the world that exists around us.
Words are stored in our memory in a ready-made form, that is, they are not formed anew in the
process of speaking. However, unlike most words, phraseological expressions almost always have
a stylistic colouring, they are more expressive than ordinary words [2, p. 15].

Phraseological expressions carry not only the subjective but also aesthetic information.
Therefore, it is necessary to develop skills in the proficient use of phraseological expressions in
everyday speech practice. Work with phraseological units enables students to expand their
vocabulary, prove the importance of the rules of polite conduct of people in society, to familiarize
them with the norms of etiquette in communication, with the features of English national etiquette,
helps to implement communicative and activity-based content lines of English language teaching.

Considering the process of the acquisition of phraseological units by students, the task is
rather complicated due to the complexity and unusualness of the foreign language for Ukrainian-
speaking students, as many phraseological units do not have an equivalent in Ukrainian. One of the
features of phraseological units is their generalized nature, due to which the use of phraseological
units in English lessons is possible at all levels of teaching [1, p. 5].

In order to teach phraseological units in English classes at school, it is necessary to determine
the principles of their selection. The foundation for solving this problem is the defining features of
phraseological units and, above all, equating them with words by their lexical features. The
methodological principles of phraseological selection include the following: the level of students’
ease of acquisition of phraseological units; accessibility of phraseological units for students’
understanding; presence of phraseological units in exercises, texts recommended for extracurricular
reading; educational significance of phraseological units.

In the process of automating students’ actions with new phraseological units, measures to
remove and overcome difficulties in mastering the lexical material should be provided for. The main
type of exercises here are receptive-reproductive and productive conditional-communicative
exercises. The student perceives a speech sample and performs certain actions with it (in oral or
written form) according to the created situation of speech, doing the following types of exercises:
imitation of phraseological units; concise answers to alternative questions of the teacher;
substitution in a speech sample; completion of a speech sample; expansion of a speech sample;
answers to other types of questions; independent use of a phraseological unit in a phrase, sentence;
combining a speech sample into superphrasal unities — dialogical and monological; a lesson —
presentation on the basis of certain phraseological material; composing dialogues with replacing
given expressions with phraseological units; explaining the meaning of a word combination without
naming it; composing an idiom on a given topic from the suggested letters; telling the story of the
origin of an idiom; writing reasoning tasks that aim to reveal and convey the content of a particular
phraseologism; writing a letter to a friend using studied phraseological units; writing multiple choice
test assignments; doing educational crossword puzzles.

In addition to conditionally communicative tasks, non-communicative exercises are also used
in the process of learning phraseological units: repetition of word combinations and speech clichés
after the teacher, filling in gaps in sentences with appropriate words; providing phraseologisms by
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their definitions or images; providing synonymous phraseological units; composing sentences with
individual phraseologisms; finding equivalents in the native language to the given set phrases in
English; filling in gaps in the text while reading, which develops the ability to anticipate; choosing the
meaning of a phraseologism from several given meanings; determining the meaning of a
phraseological expression from the dictionary; determining the meaning of unfamiliar phraseologisms
by their components; guessing the meaning of set phrases from the context.

Thus, there are many different exercises aimed at studying phraseological units. It is
important to subordinate them to the main objectives — to interest school students to study and use
phraseological units in oral and written speech, to form a desire and ability to enrich their
phraseological vocabulary. A variety of types of exercises makes it possible to increase the level of
mastering the material, to overcome difficulties in understanding new phraseological units, to
develop communicative skills in the correct use of set phrases. Indeed, the real mastery of language
is the ability to speak, to convey one’s thoughts freely and fluently.

We can conclude that the phraseological units occupy a significant place in people’s speech,
greatly enrich speech and give it an emotional coloring, add imagery to the statements.

In addition, phraseological units can convey the meaning that cannot be conveyed by one or
two words. They can replace whole sentences and descriptions with a single short expression that
contains the same meaning. Consequently, knowing and using them helps students to engage with
the culture of the country of the target language, helps them to better understand the logic of native
speakers and to build dialogues correctly.
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METOJJAYHUN MOTEHIIAJI INIAT®OPMM DISCORD
Y ®OPMYBAHHI AHTJIOMOBHOI TPAMATHYHOI KOMIIETEHTHOCTI
B YUHIB INPO®LILHOI IIKOJN

I'pamaTtruna komnereHTHICTH (I'K) — 11e 31aTHICT TIOAMHM 10 KOPEKTHOTO IpaMaTH4YHOTO
o(opMIIeHHS CBOIX YCHUX 1 MUCEMHUX BHUCIIOBIIIOBaHb T PO3YMIHHS IPaMaTUYHOIO 0(OpMIICHHS
MOBJICHHS 1HIIUX, sIKa 0a3ye€ThCsl Ha CKJIAJHIN 1 JUHAMIYHIA B3a€MOJlii BIAMOBIIHMX HABUYOK 1
3HaHb Ta TpaMaTU4HOI ycBioMieHOcTi. OcHOBHUMH KomnoHeHTaMu 'K BUCTynaroTh rpaMaTHyH1
HABUYKH, TPAMaTHYHI 3HAHHS | TpaMaTUYHA YCBITOMIICHICTH [ 1, . 234].

CporonHi, B yMOBax AMCTaHIIIMHOT OCBITH, 1I€BUM 3ac000M (opMyBaHHS aHriioMoBHOI 'K
B YUHIB ITPOQiIbHOT KON € BUKOPUCTAHHS OHJIAKH TIaTGOPM IS Bijleo KOH(GEPEHIIIH, OTHIEIO 3
takux matdopm € Discord — Ge3xomToBHMH Bifeo, TOJIOCOBHI Ta TEKCTOBUH Yar, SIKUH MOXKHA
BUKOPHCTOBYBATH HE TUIbKM Ha KOMII IOTepl, a i Ha cMapTdoH1 uu mianmieti [4, €. 1284]. lonaTok
Oysno po3po0sieHO [UIs OHJIAHH-Irop, Y SAKHX TpaBIsIM Tpeba omepaTMBHO OOMiIHIOBATHCS
CTpATeTiIMH Ta AYMKaMH , TO 0arato mi/UTiTKIB 3HaOMI 3 HEIO aJie 3apa3 10 IPorpaMy aKTHBHO
BUKOPUCTOBYIOTH JUIS TPOBEACHHS OHJIAWH-3aHSATh 3 IHO3€MHOT MOBH.

[Tnatdopma Discord Mmae MeTouuHMIT TOTEHITIaN 1 BUPILICHHS 3aBaanb GopmyBanus 'K
yuHiB npo¢uibHOi mKkonu. Obpana miardgopMa Mae cydyacHMH Iu3aiiH, jJerkuil inTepdeiic ta He
9aCTO BUKOPHUCTOBYETHCS BUMTEIISIMH, HE3BAXKAIOUM Ha I1e, 0araTo y4HIB BXXKE€ 3HANOMI 3 JAaHOIO
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IaTGOpMOIO Ta 3HAIOTH SIK 11 BUKOpUCTOBYBaTH [3, c. 4]. Jlo nepeBar mnardopmu Discord moxna
BiJIHECTH MOKJIUBICTh CTBOPIOBATH HEOOMEXEHY KIJIbKICTh SIK TEKCTOBHUX, TaK 1 TOJIOCOBHUX YaTiB Ha
OJTHOMY CepBepi, L0 J03BOJISIE BUKOPUCTOBYBATU Di3HI (GopMH POOOTH IiJ Yac ONMaHyBaHHSI
rpaMaTHYHOro Marepianxy. Y4Hi MOXKYTh BiANPaBIATH BUKOHAHI 3aBJaHHS HA OJUH CEPBEP a BCIO
TEOpito MaTu Ha iHIOMY cepBepi. Ha rmmardopmi Takoxx BiACYTHIM JIMIT Y4aCHUKIB B TEKCTOBHX Ta
aylio yarax Ta HEMa€ 4acoBOro OOMEKEHHS Ha TPAHCILII0, IO JIO3BOJSIE MpaloBaTéd 0e3
TexHIYHUX Tmay3. Discord mMoxHa Takok BUKOPHCTOBYBATH SIK XMapHE CXOBHIIE, TaK SIK BCI
Mmarepianu 30epiraloTbcs B MeXax OJHOro cepBepa. DyHKIIOHAN AOAATKY € JTOCUTH JETKHM IS
OllaHyBaHHs1, HE MOTPeOye TOBrOro onanyBaHHs wiatdopmu [4, €. 1285].

Binomo, mo Bizyamizaris y nporeci ¢dopmyBanHs anriomoBHoi ['K crpuse mBuakoMmy ta
e(eKTUBHOMY 3aCBOE€HHIO IpaMaTUYHHX SBHII 3aBISKU e(PeKTUBHINA poOOTI Ta PO3BUTKY MaM sTi,
MHCJICHHS, YBarm Ta YSBH, JO3BOJSIE BH3HAUUTH HAHTOJOBHIIIE B MOJAHOMY Marepiaii,
3amam’ATaTH Ta MPaBHJIBHO 1 JIOPEYHO BUKOPHUCTOBYBAaTH HOTO y KOMYHIKaTUBHHX CHUTYaLisX
[3, c.2]. Ilnardpopma Discord mo3Boiisie€ JIerKO IEMOHCTPYBAaTH Ha €KpaHi 300paXKCHHS CXEM,
MaJTFOHKIB, CXEM, IHTEIEKT-KapT, KOJaXiB, TaOIHIlb, SKi JOMOMAralTh Bi3yalizyBaTu MaTepiai i
3HAYHO MOJIETHIYIOTh PO3YMIHHS M0/1aHO1 iH(pOpMAaIIii.

J1o HenOMiKiB BUKOPUCTAHHS TIATGOPMH MOKEMO BITHECTH T€, IO JO BiJjeo KOH(pEpeHIil
MOKYTh IIPUEIHYBATHCS TUTBKH 25 0¢10, Ta HeMae QyHKIIT epeadi KOHTPOIIIO 1HIIUM YYaCHUKAM.

rawi DIscord 3 IrPOSHN OSSEAEEM, CIOSILISAHAM A T8 roBansammA rapruav knseiwsve. @ @0 B [

= A *

JNlackaBo npocumo B
rinbgiro
CepBep KOpUcTyBaya
HapuHa AHpgpiiBHa

OTxe, METOAMYHUIN MOTEHIIIAT BUKOpUCTaHHs Discord y HaB4aipbHOMY HpoLeci OBHICTIO
JI03BOJISIE 1 HajJa€e BCl MOXIUBOCTI s (opMmyBaHHs aHriaomoBHoi 'K B y4HiB mpodinabHOI.
BuxopucTtanss gaHoi niaatgopmMu TakoX CIpusie 3a0€3MeYeHHI0 BUCOKOTO PIBHSI MOTHUBALlI, aJKe
OaraTo yuHiB Bxke 3Haiiomi 3 Discord.
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BUKOPUCTAHHS TEXHOJIOI'I CLIL Y ®OPMYBAHHI AHI'JIOMOBHOI MOBHOI
KOMIIETEHTHOCTI B YYHIB IPO®LIbHOI IIKOJIN

B cydacHOMy CyCHibCTBI TPIOPUTETHUMHU CTAlOTh MUTAHHS CoOIliaii3amii JIOJWHA B
MDKHAIIOHAJILHOMY Ta MIXKKYJIBTYPHOMY IIPOCTOPi, IPHU IIbOMY BOJIOJIHHS aHTJIMCHKOIO MOBOIO
(AM) po3risgaeThes sIK O/IMH 3 IHCTPYMEHTIB pO3IMIKUPEHHS MPo(eciiHIX 3HaHb 1 MOXKIIMBOCTEH. Y
3B’SI3KYy 3 IIUM BHHHUKAIOTh HOBI OCBITHI TE€XHOJIOTii HaBYaHHS 1HO3eMHHUX MOB. OJIHIE€IO 3 TaKHUX
texHonorii € CLIL (Content and Language Integrated Learning) [4]. Jlana TexHoOMOrisA
CTBOPIOBAJIACS [yl TOTO, 1100 IHTErpyBaTH BUBYEHHS 1HO3EMHOI MOBU Ta BUBYEHHS 3MICTY 1HILIOTO
npeaMmera (HampUKIIad, MPHUPOJO3HABCTBA, ICTOPIl 4M JIITEpaTypH, IMcuxonorii). TexHomoris
IIPEIMETHO-MOBHOI'O 1HTEIPOBAHOT'O HABYAHHSI JOCUTh THY4YKa, BOHA HE BUCYBA€ )KOPCTKUX BUMOT
10 o0csry iH(popMarii Ta KITBKOCTI Yacy, 0 BiABOAUTHCS HA BUBYEHHS npenmeTiB AM. IcHyoTh
TaKOXX PI3HOMaHITHI MOJIEJII BUKOPUCTAHHS JaHo1 TexHouorii, cepen sskux CLIL-tabopu, Mmiciesi
Ta MDKHApOJHI mNpoekTH, 3aHypeHHs Ta iH. [3]. Texnomoriss CLIL mnomynspHa y IIKOIax
€BPOIEHCHKOT0 OCBITHBOI'O IIPOCTOPY KPaiH 1 3HAYHO MiJBUILYE B YUHIB IHTEPEC O BUBUEHHS MOB.

Ha ypoxkax, ne 3acrocoByethcst TexHonorist CLIL, BUBYCHHS iHO36MHOT MOBH CTA€ HE IPOCTO
3aBJaHHSM, a 3aco00M Ui BUBYEHHS 1H(OpMAaIii 3 MEBHOrO IMpeaMeTa, rajiry3i 3HaHHS, TOX
texHouoriss CLIL € akTyalbHOIO y MeXax NpeaMeTy «AHTIHChKa MOBa» B MPOMIIbHIA MIKOII.
dopMyBaHHsI aHTJIOMOBHOI MOBHOI KommeTeHTHOCTI (AMK) y mnpodinpHid IMIKOJII 3a i€
TEXHOJIOTIEI0 BiJOYBA€ThCS y TMpoleci BUBYCHHs iH(OpMAaIii 3 BiIMOBIIHOTO MPEIMETHOTO
npodiIro: MPONMyCKaldd Yepe3 cebe JOCUTh BEIMKHM OO0CAT MOBHOIO MaTepiandy, IO €
MOBHOI[IHHAM 3aHYPEHHSM y IPUPOHE MOBJICHHEBE CEPEAOBHUIIIE, CTAPIIOKIACHUKH PO3LIIHPIOIOTh
CBO1 3HAHHS 11070 MaOyTHKOT chepH MpodheCiHOT TiSTLHOCTI.

["oBopsiun npo ocobnuBocti BukopuctanHs Texnosorii CLIL y ¢popmyBanni AMK B yuHiB
npo¢iIbHOT IIKOJIM, 3BEPHIMOCS 10 MOAENi, 3amporoHoBaHoi mpodecopom /[y Koiinom Ta
3acHoBaHOi Ha 4 «C»: 3micT (content), criiKyBaHHs (communication), mi3HaHHS (cognition) Ta
KynbTypa (culture). Llst Mosienb akiieHTye yBary Ha TOMY, L0 B PaMKax iIHTETPOBAHOTO HABUAHHS
JUIS YCIIIITHOTO OTaHyBaHHS 3MICTOM HEOOX1/IHI COLliabHi, KyJbTYpHI, JIHIBICTUYHI Ta PO3YMOBI
nporuecu [2]. Po3risiHeMo KOMIOHEHTH 3rajlaHoi MOJAEII.

«3MicT»: 3aCTOCOBYIOYH KOHCTPYKTUBICTCHKY MOJIENb, YUHI IPOQPUILHOT KON MOTITHOIIIOI0TH
3HaHHA 4Yepe3 MONepeHii J0CBI] HaBYaHHSI, Yepe3 pi3Hi BUIIaKH, TPOOIEMH Y1 CUTYaLlil.

«CrnuiKyBaHHs»: 3a METOJOJIOTIEI0 IHTETPOBAHOTO HABYAHHS 3MICTY Ta MOBM BUHTEINI
3a3BHYail TOBOPATH MAJIO, HAJIAl0UM YUHSIM aKTUBHO OpaTH yyacTb y IpymHoBiil poOOTi, JUCKYTYBaTH
OJIH 3 OJTHUM Ta 3 yYUTEJIEM, TIOCTIITHO KOPUCTYIOUHCH 1HO3EMHOIO MOBOIO.

«Ili3HanH"»: Ha ypokax CLIL yuHi He TUIbKM PO3BHBAIOTh HAaBUYKH MHUCIIEHHS HU3BKOT'O
MOPSI/IKY, aJie i 3aCTOCOBYIOTh OTPUMaHi 3HaHHS B HOBUX CUTYAIlisX, U [IbOT'O BOHH PO3BUBAIOTH
Oinplr abCTpakTHI, CKJIaIHI Ta aHATNITU4YHI HaBWUYKHU. lle nomomarae y4HsM JIOCHITXyBaTH
OIIIHIOBATH 1H(GOPMAIIIIO TSI BUPIIICHHS HOBUX, OUTHII CKJIAIHUX TTPOOJIEM 1 CUTYaITii.

«Kynbprypa»: ¢inbTp, yepe3 skuil ydeHb Npo(diAbHOI IIKOJW CIPHHMAaE CBIT. YYeHb
MOBUHEH YCBIIOMJIIOBATH, K€ MICIl€ BiH 3aliMa€ B MIKKYJIbTYpPHOMY HPOCTOpPi, PO3YMITH 1
MOBaXKaTH CBOIO Ta iHIII KylbTypu. KpiM TOro, KoXHa TUCHMILIIHA Ma€ CBOIO BJIACHY KYJIBTYpY 31
CBOIM 3MICTOM, CIOCOOaMU CHUIKYBaHHSI Ta PO3yMIHHSM CBITy. Lle BuMmarae Bif y4HIB yMIHHS
JTyMaTH Ta JiATH K (paxiBIi MeBHUX obOaacTell, HanpuKia, sik 0ioyor, reorpad 4u iCTOPUK.

[{i 4oTMpWM KOMIIOHEHTH B3a€EMOIOB'SI3aHI Ta OJHAKOBO BAKIMBI JUIsl TOBHOI[IHHOTO
CTIIPUIHSTTS CBITY.
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Jnst ycmimmHoi peanizaii Iboro IMiIX0/ly BUMTEIb Ta YUHI IIOBUHHI ONTAaHyBaTH MOBHI O/IMHUIII TA
BIZINTOBITHI MOBJICHHEBI HABUYKH (HacamIiepesl, JISKCHYH1 ), SIK1 € CrenupIIHAMH JI7Is1 KOYKHOTO ITPEMETa.
Hanpuknan, y komruiekci BrpaB i3 BukopuctanHsM TexHosorii CLIL y4HsM kiacy 6i070riyHOro
npoQiTF0 MOXKE TIPOTIOHYBATUCS HE IIPOCTO BUBYUTH HA3BH YACTHH TiJIa TBAPHH, a i 03HAHOMUTHUCS 3 1X
(GYHKITISIMY, TI0 HAAATI JOMOMOXKE BHIUTUTH 3arajibHi O3HAKH JKUBHX 1CTOT, IO HAIEXKaTh IO OIHIET
rpym [1]. MeToro y JaHOMy BHITAJIKY € OCBOEHHSI MaTepiary, a MOBa — JIHIIIE 3aCO00M.

Kpim crnemianizoBaHoi JEKCUKH YYHAM NPO(IIFHUX KJIACiB HEOOXIJTHO yIOCKOHAIIOBATH
MOBJICHHEBI HAaBHUYKHA BUKOPUCTAHHS HAWOLIBIN 3aralbHUX JEKCHYHHX OJWHUIL I TPAMaTHYHHX
CTPYKTYD, Hecrienn(hiyHUMU JUIs OAHI€T TPeaMeTHOT o0acTi. Sk npaBuiio, yuHi npodiabHOT HIKOIH
3HaHOMJISATBCSA 3 TAKMM MOBHUM MaTepiajioM ITiJ] 4ac ypOKiB aHIJiiCchKoi. Tak, HampuKiIam, Iis
OINMUCY KpyrooOiry BOAM B MPHUPOJI yYHSM HEOOXiAHO 3HATH NMPHUMMEHHHKH, a JUIsl TOTO, 1100
MOPIBHATH IIJIAHETH, HEOOX1JHO 3aCBOITH CTYIICHI MOPIBHAHHS MPUKMETHHUKIB.

EdexTrBHICTE BUKOPHCTaHHS TEXHOJIOTII 3a0€3MeUy€eThCsl 32 PaXyHOK CTPYKTYPYBaHHS 3aHATh
y cydacHHX ¢opMax B3a€MOJIi BHKJIAJada Ta YYHIB, 13 3aCTOCYBaHHSM I1HHOBAIIMHUX OCBITHIX
TexHoJor1i. HaBuarounch NpUHLUITY «BYHMCS BAUTHCS, YUHI MOTIIMOIIOI0TH 3HAHHS 3 1HO3€MHOI MOBU
YCBIJIOMJICHO, €)EKTUBHO Ta CAMOCTIIHO, TIPH IIbOMY KEPYIOUH ITPOIIECOM IHIIOMOBHOT'O CIIUIKYBaHHSI,
1m0 € ocHoBOO 1151 (hopmyBanHs AMK kommnerentHocti. CLIL cripusie 611b11 TIMO0OKOMY PO3YMIHHIO
HAYKOBUX IIOHSATh, YYHSM JICTIIC 3aCBOITH HAyKOBI MOHSTTS, OCKUIBKM PO3YMiHHSI TEpMiHA 1 HOro
CITIBBITHOIICHHS 3 BIAMOBIJHAM HAYKOBUM TIIOHSTTSAM BiIOYBAIOTbCS OJHOYACHO. Y MpoIieci
BukopuctanHa CLIL BimOyBaeThCsi B3a€MOJIisi KOTHITMBHUX IMPOIIECIB, 11O 3aCTOCOBYIOTHCS MPHU
BUBYCHHI 1HO36MHOI MOBH Ta JUCUHUIUTIHA HEMOBHOTO IHKITY, IO MAa€ MO3WTUBHUIA CHHEPTETUIHUN
e(eKT, 10 BUPAKAETHCS B PO3BUTKY PO3YMOBHX HABUYOK yUHIB MPO(MLIBHOT IIKOIH Ta B ITiABUIICHHI
MOTHBAIIIi IO BUBYCHHS SIK 1HO3EMHOT MOBH, TaK 1 MPOPUILHIX TUCIIUTLIIH.

Takum umnom, BrpoBakeHHs TexHonorii CLILy dopmyBanus AMK yuniB mpodinbHoT
IIKOJIM BTUTIOE€ TPHHIMIIA OCOOUCTICHO-OPIEHTOBAHOTO, IHTErPOBAHOIrO, (HYHKIIIOHAIBHOTO,
KOMYHIKaTUBHO-IISTTbHICHOTO MiIXO/IiB 10 BUKJIaIaHHS 1IHO3€MHOT MOBH, 1110 JI03BOJISIE€ BUPIIIYBATH
IIMPIIE KOJIO OCBITHIX 3aB/IaHb.
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TepHOMIIbCHKUI HAIlIOHATHHUHN TIeAarOTTYHHA

yHiBepcuTeT iMeHi Bonoaumupa I'naTioka

Haykosuii kepienux — kano. ¢inon. nayk, ooyenm I'apacum T. O.

TEHJEPHI CTEPEOTUIIXA B AHIJIOMOBHIN BJIOT OC®EPI

Hanpukinni XX ta novyarky XXI cromitTrs 6araro BYEHHX JI€TalbHIINIE MTOYall BUBYATH
OCHOBHI 0OCOOJIMBOCTI Ta 03HAKU FC€HJIEPHUX CTEPEOTHIIIB, 0COOIMBO BETMKE 3HAUCHHS O3HAYCHOMY
spuiy npuauman T. @. Ocinosa, O. I1. Jlesuenko, A. A. [lenucosa ta O. A BopoHniHa.
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[aTepHeT HaTae 3HAUHO OLIBIIT MOXKIIMBOCTI JJIsI CBOOOIM CTIOBA, HI’K HaBITh He3aexkHi 3MI
MOXYTh JIaTH TPOMAISHCHKOMY >XypHAJICTy OuUIbIIe BOJI BHUCIOBJICHHsS. Uepe3 MOKIMBOCTI
Iarepuery Hawii, 6i3HeC 1 HaBiTH MeJiaMarHaTH BTPAYarOTh MOHOIIONIIO HAa «YETBEPTY BIAIY» —
BIIaJy dYepe3 MaHINmyJroBaHHS 1HPopMamiiHUMH MoTokamu. [[f0 TeHIeHIr0 BIIOMB BHUCIIB
X. Kninron: «Komu tu B InTepueti, T061 He Tpeba OyTH OJirapxoM 4u pOK-31pKolo, 00 MaTu
BEJIMKUI BIUIMB Ha CYCHUIBCTBO» [6, c. 58]. AKTHUBHICTB y Onorocdepi, NpuHaiMHI yMOTJISTHO,
HA/Ia€ TOCTYTI IO «YETBEPTOi BIaI» KOXKHOMY, XTO Oaxae.

Byab-xTO MOKe CTBOPUTH OJIOT, HE BUTpAyarO4u Ipollieii 1 HaBiTh HE PO3KPUBAIOYU CBOIO
0COOHCTICTh, TOOTO aHOHIMHO. TiIbKM HOro iHII[laTHBa Ta 3JI0HOCTI BH3HAYaTh, Y 3MOXKE BIiH
3aXOMNUTH UM BIUIMHYTH Ha yBary ayamrtopii. 3 miei npuyuHu 6orocdepa BiomMa K «BipTyaibHa
nyOiyHa apeHa mo4aTKy ABAISTh EPIIOro CTOMTT». [3, ¢. 14]. Mu 6aunmo npo3opicTs y O1orax
BiJI TUX, XTO HE MOKE€ JO3BOJIMTH COO1 TPAHCIIOBATH TPAIUIIIIHI Meia.

XXI cTomiTTs cTaN0 HOBOI epu — O6I10rOCdepH, 1€ JTFOIH AIISATHCS CBOIM OCOOUCTHM KHUTTSIM,
a 1 TICHO B3aeMo/Ii€ 3 pexitamoro. Hesanepednoto nepeBaroro 6yorochepu B iHhopmaliiHoMy CBITI
€ ii 37aTHICTh MIBUAKO pearyBatu: Hapa3i 3MI He MOXyTh KOHKypyBatu 3 Onorocgeporo. Crarti
po3BaxanbHOI Osorocdepu A00pe LIIOCTPOBaHi 1, K MPaBHIO, MICTATh Bi3yalbHI €IEMEHTH —
dotorpadii, MynbpThiTEMHU, Beceni KoJaxi (Tak 3BaHI JEMOTHBATOPH) Tomo. HalOUIbI THITOBI
(To6TO BUMarae OibIle YBard, H>K TOTOBHICTh MPUAUTATH TEKCTY IMiIKPECICHOr0 6e3rpaMOTHOTO
YrTa4ya) HapiKaHHS aBTOpa Ha Te, 110 TE, IO BiH HANKCaB, MICTUTH «0arato OykB». Y ce 11e TOBOPUTh
po Te, 110 61orocdepa opieHTOBaHA HA YUTAIBKY ayIUTOPIIO, KA YHUKAE «IIEPEBAHTAKECHHS.
UYepes Taky miardopMy, JIOAU Kpalle COpUAMarOTh pekiaMmy. PexinaMa — 11e mOBiIOMIICHHS MPO
TOBapH Ta MOCIYTH, 10 MOUIHPIOIOTHCS YHUCICHHUMH BUPOOHHUUMMU, TOPTOBUMH Ta (DiHAHCOBUMU
KOMITaHISIMU Yepe3 peKJIaMHi areHTCTBa, 3ac00M MacoBoi iH(popMarlii Ta KOMyHIKallii JUIs BIUIUBY
Ha criokuBaya [5, c. 6].

Pi3Hi G10rM BHKOPHCTOBYIOTHCS HE TUTBKM Ui MAapKETHHTA TOBapiB, a W I BUIUICHHS
MEBHUX CTEPEOTHITHUX T'eHAECPHUX PUC JIOJUHH, sIKa yuTae 1eil matepian. CTepeoTun — 1e TUI
00poOku iH(opMaIii Ta CTaH 3HaHb, SKH BUKOHYE TaKi Jii, K y3araJlbHeHHs 3HaHb, BUIUICHHS
«CBOIX» Ha BIAMIHY Bl «UyXKHUX», Ki1acu(ikallisi Ta BCTaHOBJICHHS COLIAIBHUX CTPYKTYp, fAKi
KEPYIOTh JIFOIbMU B IXHBOMY MOBCSIKACHHOMY KHUTTi. Takok CTEpPEOTHIT — 1€ yIepeKEeHE ysIBICHHS
PO COMiaIbHI TPYINHX UM 1HIMBIIIB, AKi IPEACTABISAIOTH I1i rpynu [4, €. 176].

Pexiiama B Griorax opieHTOBaHa Ha 0ci0 pi3HOI CTaTI, 3 AKLIEHTOM Ha TeHjep. [ enaep MoxHa
OXapaKTepu3yBaTH SIK COI[iabHY CHCTEMY IIHHOCTEH, KOHBEHIIiMl 1 3aKOHIB, SIka BHUMAarae Bij
1HJIMB1/1IB BUKOHYBAaTH TI€BHI T€HJIEPHI POJIl — Pi3HI, BIAIrpaBaTH OJIHY 3 PI3HOBUIIB COLIATIEHUX
poseii, TOOTO Mojesnell TOBEMIHKH, OUYIKyBaHHUX BiJ YOJOBIKIB 1 ’iHOK [2,C.7]. T'enmepHi
CTEpEOTHUIIH — 1I€ KYJIbTYPHO BKOPIHEHI YSBIJIEHHS PO MOBEAIHKY >KIHOK 1 UOJIOBIKIB, a TAKOXK PO
ix micie Ta QyHKIii B cycninbeTi [1, €. 66]. SIk Hacmimgok, 60T, K BaX/IHBa YaCTHHA Cy4acHOTO
KOMYHIKallIHHOTO TPOCTOPY, BHU3HAUAETHCS HU3KOK BIAMIHHMX XapaKTEpUCTHK, BKIIIOUAIOYU
r7100aNbHICTh, TIOCTYIHICTD, JIETKICTh MyOiKaiii, BIpyJIeHTHICTb, 3BOPOTHHUI 3B’ 430K, BIIKPUTICTh
Ta 3/aTHICTh BIJHOBIIOBAaTM MHHYJl KOMYHIKaTHBHI TOJii — yce L€ fAKI B CYKyIHOCTI
NEPEeTBOPIOIOTh aHANII30BaHUM 1HPOPMAILIHUI CErMEHT Ha e(EeKTUBHUI IHCTPYMEHT, 10 popMye
MOJIITUYHE Ta KYJbTYpHE O0JIMYYS CYCIIJIbCTBA.

ABTOpH pPEKJIaMHMX TEKCTIB y QHIJIOMOBHMX OJiorax MparHyTh arejroBaTH /0 TeM
PEKJIaMHHUX TEKCTIB, SIKI MalOTh CHPUATH 30yTy, BIMOBIAHO /10 BUBYEHHS PEKIAMHUX TEKCTIB Y
BuOipui. TokeHHM Ta iX BUKOPUCTAHHS B PEKIAMHUX AaHIJIOMOBHUX TEKCTaX MalOTh Ha MeTi
BepOaizyBaTu MOHATTS, MOB’SA3aHl 3 NMPUBAOIMBUMHU aTpUOyTaMu NPOAYKTY, a TAKOX CIPHUSITH
BCTaHOBJICHHIO TEHJEPHUX CTepeoTHNiB. BipTyanbHa camoripe3eHTalis I03BOJSIE MPAKTUYHO
MOBHICTIO KOHTPOJIOBATH Te€, SIK CHPUMMAIOTh 1HIIII.

Hamnpuxnan, 1u1st mpe3eHTaltii KOHIENTIB, SKi CTOCYIOTBCS «KpacH Ta 3710pOB’sh OyJI0 BUSBICHO
NPUKJIQIM CTEPEOTHNIB, 11040 reHaepy. Ilig dyac mpeseHTauii peknamu Ui SKIHOK y Ojorax,
BHKOPHCTOBYIOThCS (PEMiHI3MU Ta OCHOBHI iX O3HAKM — HaNpHKIIas, «We love a good bag, not under our
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eyes», «keep one in your purse», Tomo. Y pekiiaMax s YOJIOBIKIB y aHTJIOMOBHHX OJioraXx MO)KHA
3yCTpiyaTi MyCKyJIiHHI OCHaKK — Hanpukiias, «the smoothest and freshest shavey, «energized life», Toro.

PexitaMHi TIOBIIOMJICHHSI B COIIIQJIBHUX MEpekax, CHenu(iui Uis CTaTi, MiAKPECITIOTh
YKIHOY1 YW YOJIOBIYl XapaKTEPUCTUKH ojiepKyBada. [ 'eHaep Mo)kHa BU3HAYUTH SIK HAO1p HIHHOCTEH,
YMOB 1 MpaBWiI, SKi BU3HAYAIOTh, SK TOBHHHI MOBOAWUTHUCS YOJIOBIKM Ta XiHKH. ToMy MOXHA
3pOOUTH BUCHOBOK, 1110 Oyiorocdepa 1e oJIMH 13 HanpsIMiB, SKUH CTBOPIOE TEHEPHI PEKIaMu, IIPU
oMy B 2022 porii 6J1orepr HaMararoThCs X pOOUTH OLTBIN HEUTPATLHUMH.
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Cymchkuii aepxaBHull nenaroriynuii yaiepeureT imeni A. C. MakapeHka
Haykosuii kepienux — kano. neo. nayxk, ooyenm Ilooocunnixosa A. 1.

BUKOPUCTAHHSA IHTEPAKTUBHOI JJOHMKHA «JAMBOARD» JIJIsI ®OPMYBAHHS
AHI'JIOMOBHOI JIEKCUYHOI KOMIIETEHTHOCTI YUYHIB MOJIOAIIOI IIKOJIA

AHITIOMOBHA JIEKCHYHAa KOMIIETEHTHICTh € BaXKJIMBOIO CKJIAJOBOIO  (POpMyBaHHS
AQHTJIOMOBHOT KOMYHIKaTHBHOT KOMIIETEHTHOCTI. BoHa BKJIIouae B cebe CyKyIHICTh HEOOX1IHOTO
JIEKCUYHOTO 3aI1acy Ta BMIHHS HOro BUKOPUCTOBYBATH B PI3HUX CUTYAIisIX.

Jlekcnuna komnereHTHiCTD (JIK) — 31aTHICTB JIIOUHU 10 KOPEKTHOTO OPOPMIIEHHS CBOIX
BHCJIOBIIIOBAaHb 1 PO3YMiHHSI MOBJICHHSI 1HIIIUX, siIKa 0a3yeThcs Ha CKJIQ/IHIN 1 AMHAMIUHINA B3aeMOii
BiJITIOBITHMX HaBUYOK, 3HAHB 1 JIEKCHYHOI ycBigomieHocTi [1, ¢. 215]. JIK micTuTh B c0o0i CKIIa0BI,
10 BU3HAYAIOTH 11 CTPYKTYpY. Jlexcuuni Haguuku — 1€ TICUX14HI HOBOYTBOPEHHSI, 3aBJIIKH SIKOMY
O0COOHCTICTh BUKOHYE MEBHY /10 PAI[IOHATILHO, 3 HAJIEKHOIO TOYHICTIO Ta MIBUAKICTIO, 0€3 3aiiBUX
BUTpar (isuuHOi Ta HepBoBo-micuxiyHOi eHeprii” [1,c.216]. PemenTuBHa HaBHYKa — 1€
aBTOMAaTHYHE CIIPUIMAaHHS Ta PO3yMiHHS JIEKCHYHOI OJIMHUIN B YCHOMY Ta MMHCEMHOMY MOBJICHHI,
pPENpOAYKTUBHA IEKCUYHA HABUYKA — I1€ aBTOMAaTUYHE BUKOPUCTAHHS JIEKCUYHOT OJIMHUIII B YCHOMY
Ta MUceMHOMY MoBieHHi [1, C. 216]. Jlexcuuni 3nanns — 1e BimoOpakeHHS B CBIZOMOCTI miTeit
pe3yabTaTy IMi3HAHHS JIEKCHYHOI CHUCTEMHM, Y BUIJISAI HOHATTS MPO II0 CUCTEMY 1 MpaBHII
KopucTyBaHHs Heto [1, C. 216]. JlekcuuHi 3HaHHS BKJIFOYAIOTh B ceOe: yCHY Ta MUCeMHY (hopmy
CIIOBa; aHTOHIMIisl, CHHOHIMISl CJiB, CTHJIICTUYHA Ta COLIOKYJbTYpPHa 3a0apBIIEHICTh; CEMaHTHKA
CIIiB; IpaBHWJIa CIOBOTBOPEHHS; JIEKCHMYHA Ta CHHTAKCHYHA CIOJY4YyBaHICTh CIIIB; PI3HI THIH
CIIOBHMKIB; CTPYKTypa CJIOBAa Ta BiJNOBIJHI MOHATTS; CX0XOCTI a00 pO301KHOCTI Y JIEKCUYHUX
crcTemMax pijgHoi Ta iHo3eMHOI MOB [ 1, ¢. 216-217]. 3aeanvrna moena (nexcuuna) yceioomneHicmo €
«CBIIOMUM pEeQIIEKCHBHUM TIiIXOAOM JI0 SBUI] MOBH 1 MOBJCHHs», TOOTO IIe 3araiabHa
YCBIIOMJICHICTh  IIOJI0 JIGKCHYHOTO CKJanay aHriiicekoi wmoBH, [1,c.217]. Jlekcuuna
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YCBIJOMJICHICTh ~ XapaKTePU3YETbCS  B3a€EMOJIEI0  MOBIIGHHEBUX  HABUYOK,  JIGKCHYHOI
CIIOCTEPEKIIMBOCTI JiTEH, 3AaTHICTh J0 y3arajJbHEHb, 3/1iHCHEHHS KOHTPOJIIO ITi]] YaC BAKOPUCTAHHS
CIIiB B TIPOIIECI CIUIKYBaHHS.

VY Ham yac, KOJM HaBUaHHS 3HAYHOI MIpOIO BiAOYBAa€TbCS y AMCTAHIIIHHOMY PEXKHMI,
aKTyaJbHUMH 3aco0aMH HaBYaHHA € iH(OpPMAIifHO-KOMYHIKAIiifHI TEXHOJIOTii, SKI MOXYTb
JIOTIOMOT'TH OpraHi3yBaTH BHKJIQJaHHS OH-JIAMH Ta MIJBUIIMTH PIBEHB Bi3yauli3allii MaTepiairy s
yuHiB. OlHUM 3 TakuX iHCTpyMeHTiB € Jamboard Bix kommnanii Google [2].

InTepakTuBHa aomka «Jamboard» — e OE3KOIITOBHMI IHTEPAKTUBHHM CEpBIC Bij
Google, mnoxiukaHuii JgomoMorTH Oe3 MpoOJieM TepenaTH BIACHI iel, TpalroBaTH Ta
JONpaIboBYBaTH I[iKaBl KpEaTHUBHI PILICHHS CIUIBHUMHU 3yCHIUISIMU. basyeTbes meil neBaiic Ha
XMapHHUX TEXHOJIOTISIX, TOXK KOPUCTYBaTHCS HUM MOXKHA 3 OynIb-SKHX TajpKeTiB. | Bce B pexumi
peanbHOro 4acy. bararo B yoMy cepBic CXOXMil Ha 3BHYaiiHy OUTy MOWIKY JJIsl MaJIFOBAaHHS
mapkepamu [3].

Po6oua noBepxus Google Jamboard — mobipka 3i CTOpiHOK-ClIaiiaiB (hikKCOBAHOTO pO3MIpy.
Y Mexax OJHOTO JOKYMEHTY MOKHa cTBoproBat 10 20 cTopiHOK. JIJis HAIOBHEHHS CIIAl[IiB
JOCTYTHI TaKi IHCTPYMEHTH: neH31uk (AOTUPHU BUIH — pYyUKa, riomactep, eH3elb, MapKep); 2yMKa
(ouniae TOBEPXHIO BiJ 3allBUX €IEMEHTIB); Kypcop (IIO3BOJSE TEPEMIIIaTH EJIEeMEHTH),
pizHobapsenutll cmikep (1U1s1 PO3MIIIICHHS TEKCTOBHX 3aMITOK); ¢hopmu (IogaBaHHS pi3HUX GOPM Ta
3aJIUBKa X KOJIBOPOM); mexcm (JOCTYITHI KUTbKA THITIB TEKCTY 32 PO3MIPOM); 8CMABKA 300padicerb;
nazepHa éxaziska (103BoJsie PiKCyBaTH yBary y4HiB Ha OKPEMHUX elleMeHTax) [5].

Ha Bigminy Bij 3BuuaitHoOl go1iku, Jamboard He Mmae 0OMeXeHb 3a pO3MipOM BIIIBHOTO MiCIIsI
1 KUIBKICTIO YYaCHUKIB, SIK1 MOKYTh OJTHOYACHO MaJIlOBaTH Ha Hii. J{o TOro x yce, 110 HaMalbOBaHO
Ha OHJIAMH-oII, MOXHA 30epert Ha Google Drive: marepianu 3anucani Ha Google Jamboard,
HIKYJM HE 3HUKHYTb 13 yacoMm [3].

loBopsiun mpo Ttexuonorito Google Jamboard, cmig 3a3HaunTd HU3KY mepeBar ii
BUKOPHUCTAHHS: BIJCYTHS HEOOXIAHICTh CIIAYyBaTH 32 BUKOPUCTAHHS; IHTYITUBHO 3PO3YMILIHIl
iHTepdeiic; MOXIHMBICTh BHUKOPUCTOBYBAaTH BHUKJIAQJAa4aMH PI3HUX JUCHUIUIIH; 3IaTHICTbH
NPAIfOBaTH 3 TEXHOJIOTIEI0 SK B CHHXPOHHOMY, TaK 1 B aCHHXPOHHOMY DPEXHMi; MOXIHUBICTh
BUKOPUCTOBYBATH A0 20 JIOIIOK B OTHOMY IPOEKTI; BiICYTHICT MOTPEOH y CIIeLiaTbHUX HAaBUUKAX
pobotu 3 iH(popMaliifHO-KOMYHIKAllIHHUMHM TEXHOJIOTIIMH; 1HTEerpauis 300pakeHb B JOMIKY 3
MOJAJTBIIIOI0 MOYJIMBICTIO 1X MacIITa0yBaHHS; MOXKJIHBICTH IHTerpyBaTH jomky B Google
Classroom nuist moganbInoi poOOTH 31 CTyICHTAMH; MOXKJIMBICTh 30€pEeKeHHSI Pe3y IbTaTiB pOOOTH B
dopmati PDF [2].

OTxe, 3a JONOMOrOI0 I1HTEPAKTHBHOI JOIIKM MOXXKHa BI3yalbHO JIEMOHCTPYBAaTH
HaBYAJIbHHUI MaTtepiall, BUBYATH HOBI CIIOBA, TIOMOBHIOBATH CIOBHHKOBHHU 3amac, BUKOHYBaTH
IHIMBIqyallbHI 4YM TPYMOBI 3aBIaHHs 3 METOK 30aradeHHs JIeKCHYHOro MiHimymy. «Google
Jamboard» Haiae MOXKJIMBICTh BBECTH MIBUKY MEPEBIPKY 3HAHD 1 HABUYOK Y BUTJISI/II 3MaraHHs MK
KOMaHJIJaMH; CUCTEMaTH3yBaTH 3HAHHS Ta YCBIAOMIIIOBATH IXHE 3HAUCHHS.
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TepHONIbCHKUI HAIIOHAIBHUN TI€AarOTIIHIHA

yHiBepcuteT iMeHi Bosogumupa ['HaTroka

Hayxosuil kepisnuk — doxmop neo. nayx, npogecop 3adopooicna I. I1.

OCOBJIMBOCTI HABYAHHA MOHOJIOI'TYHOT'O MOBJIEHHS YYHIB CTAPHINX
KJIACIB B YMOBAX JJUCTAHIIIMHOT' O HABYAHHSA

ChOroiHi Ba)XKO TEPEOIIHUTH 3HAYCHHS 1HO3EMHOI B Cy4YaCHOMY CYCIIUIBCTBI. 3HaHHS
1HO3EeMHUX MOB JJa€ MOXJIMBICTb JIOJYYUTHCS JIO CBITOBOI KyJIbTYpH, CTaTH aKTUBHUM Y4aCHUKOM
MDKHApOJHOI CIHIBIpalli, BUKOPUCTOBYBAaTH B CBOIH iSUIBHOCTI MOTEHIIaJl BEIMKHX PECYypCiB
Mepexi [HTeprHeT. OCHOBHOIO METOXO HABYaHHS 1HO3EMHHUX MOB Y IIKOJI1 € (GOpMyBaHHS 1 PO3BUTOK
KOMYHIKaTUBHOI KyJbTYypH IIKOJAPIB, NMPAKTHYHE OBOJIOAIHHS 1HO3EMHOIO MOBOI. HalOyTTs
HaBUYOK MOHOJIOTIYHOTO MOBJICHHS 3aiiMae OCOOJMBO BaXJIMBE Miclie y LboMy mpoueci. Ha
CHOTOHINIHIN JEHh Yy MOBO3HABYii HAyIll YCHIIIHO BIPOBA/KEHO YUMAIIO €(EKTUBHIUX METOJIUK
HAaBYaHHS MOHOJIOTIYHOTO MOBJICHHS HIKOJIAPIB pi3HOrO BiKy. OfHaK, HenepeadadyBaHi 30BHIIIHI
YMHHUKY, TaKi sk manaeMis COVID-19 ta 3anpoBapkeHHS BOEHHOTO CTaHy BHECIIN CBOT KOPEKTUBHU
B HaJlaro/KeHMH OCBITHIM mpouec. JlucraHIliiiHe HaBYaHHS CTaJO0 INIOOAJIBHUM SIBUILEM, SKe
CYTTEBO 3MIHUJIO CTPYKTYPY CHCTEMHU OCBITH y OLIBIIOCTI KpaiH CBiTy. Mera maHOi po3BiIKH
HOJISITa€ 'y BUSABJICHHI OCOOJIMBOCTEH HaBUAHHS MOHOJIOTIYHOTO MOBJIEHHS CTapLIOKJIACHUKIB B
YMOBax JUCTAaHI[ITHOTO HABYAHHS.

JucranuiiiHe HaBYaHHS — 1€ 0c00IuBa opMa opraHizailii OCBITHbO-BUXOBHOT'O MPOIECY,
sgKka 0a3yeTbcs Ha BHKOPHCTAaHHI HOBITHIX 1H(OPMAaLiifHO-KOMYHIKAIHHUX TEXHOJIOTIH Ta
3a0e3neuye epeKTUBHY IHTEPAKTUBHO-1H(POPMAIlIITHY B3a€MO/I110 MK BCiMa yYaCHUKAaMHU OCBITHBOT
TISUTBHOCTI HE3AJICKHO BiM Micis iX 3HaxomkeHHs [1, c. 77]. Ockinpku Taka ¢opMa HaBYAHHS
BiJI0YBa€THCS B OCHOBHOMY 32 OTIOCEPEIKOBAHOT B3a€MO/I1 BiIJalIEHUX OJIUH BiJl OTHOTO YYaCHUKIB
HAaBYAJIBHOTO TIPOIIECY 3a JOMOMOrow0 iH(OpMaIifHO-KOMYHIKAI[IHHUX TEXHOJOTiH, TO ¥
3aKOHOMIPHO, IO BHHUKAIOTH I€BHI TpyJAHOLIl. 30KpeMmMa 1€ HasBHICTh MEPCOHAIBHOL
KOMIT IOTEPHOI TE€XHIKH, CTaOUILHOTO JOCTYIy [0 IIBHJKICHOI Mepexi Internet, 0a30BI HaBUUKH
KOPUCTYBAaHHSI CyYaCHMMH 1H(GOpPMaLIHHUMH Ta KOMYHIKALIHHUMM TEXHOJOTIsIMM, 3BOPOTHIN
3B'S130K, 00’ €KTUBHICTH OLIHIOBAHHSI, YMIHHSI BAMTUCH CAMOCTIMHO TOIIIO.

BinmoBigHo 10 cnoco6iB oTpuMaHHs iH(opMmarlii IucTaHIiiHe HaBYaHHS MOXe OyTH
CUHXPOHHUM, aCHHXPOHHUM Ta 3MimanuM. [1i1 yac CHHXpOHHOTO BUly HaBUaHHS B1/10yBa€ThCA B
peaJbHOMY 4Yaci: BUMTENb Ta Y4HI OJIHOYAacCHO MpAIlOIOTh HAJ MarepiajoM ypoky. Llei Bupg
HaBYaHHsS Mae€ MEBHI nepeBaru Ta Henosiku. Cepen mepeBar BUAUISIOTH: 1) BUMTEN OJTHOYACHO
MOKYTh B3a€MOJISITH 3 KUTbKOMA YUHSIMH B PEKUMI peasibHOTO 4acy, a Iie 3a0e31euye MOXKINBICTh
MIPOBOJUTH I'PYNOBI 3aHATTS; 2) BUMTEI MOXKYTh BiJpa3y BIANOBICTH YUHSM Ha MUTaHHS, K1 B HUX
BUHUKAIOTh; 3) HasBHICTh OCOOMCTOTO KOHTaKTy MK yuuTelneM Ta yyHeM. J[o HEJOJiKiB MOXKHA
BIJIHECTH HACTYIIHI MOMEHTH: BUMTENl Ta Y4HI MarOTh OyTH HPUCYTHI OJHOYACHO Ha 3aHSATTI,
HE3aJIeXKHO B1Jl 4aCOBOT'O MOSCY; MOXE BUHUKHYTHU Mpo0OJieMa 3 HaJlaHHAM 1HJMBIyalbHOI yBaru
KOXXHOMY YYHIO; € MOXJIMBICTb BHUHUKHEHHS MpoOJeM 3 TEeXHIYHUM 3abe3nedeHHs M [5].
ACUHXpPOHHE HaBUaHHS HE BHMAara€ OJIHOYaCHOI ydYacTi BYMTENs Ta Y4HS, OCKUIBKU
BUKOPHUCTOBYETHCS 3a3/aJieTib MiATOTOBIEHA HaBYaJIbHA MPOTpaMa, JOCTYI IO SKOI HATA€THCS
yuHsM. BOHa MiCTUTh TOTOBHH 1O CaMOCTIfHOTO BHBYEHHsS MaTepian (claiiau, BiAeo Ta IHIII
MaTepiaiau) 1 3aBAAaHHS JUIsl KOHTPOJIIO HaBYaHHS (TE€CTH). ACHMHXPOHHE HaBYaHHS, TaKOX, Mae
nepeBarn Ta Henoniku. Jlo mepeBar BigHOCATH: 1) yYaCHMKM aCHHXPOHHOTO HaBYaHHS He
MpUB’sI3aHl 10 Yacy Ta Miclsl HOro MpOBENEHHS; 2) OCKUIbKM JaHUW THUIl HaBYAaHHS HAJa€e
3a3/ajeriip MiAroToBJIEHI MaTepiaiu, TO € MOXKJIMBICTD MEPETIAHYTH Ta YAOCKOHATUTH HEO0O0X1TH1
3HAHHSA NeperisiaadH iX; 3) MOXKIIUBICTh BUKOPUCTaHHS JOJATKOBOTO 4Yacy Ta OyIb-sSKHUX pecypciB
JUIS TATOTyBaHHS BiamoBineil. Hemomikamu BBaxkaeMoO OOMEXEHHS KOHTAaKTy MIX y4WUTEIeM Ta

78



Marepiaiu |11 BeceykpaiHcbkoi cTy1eHTChKOI HAYKOBO-NIPAKTHYHOI KOH(pepeHuii
«MOBA, OCBITA, HAYKA B KOHTEKCTI MI)KKYJIbTYPHOI KOMY HIKALITi»

VYHSIMH, OUiKYBaHHsS BIAMOBIJAEH Ha 3amuTaHHS a00 HA 3aBIaHHS YMPOJIOBXK JEIKOTO Yacy; IS
JESKUX Y4YHIB 1€ TUI HaBYaHHS MOXXe OyTH CKJIQJHMM 4Yepe3 HeIOCTAaTHE KEpIBHUITBO Ta
B3aeMOJI€E 3 yuuTeneM [5]. 3MimaHuil BUI HaBYaHHS BKIIIOYA€E B ceOe eIEMEHTH CHHXPOHHOTO Ta
ACUHXPOHHOTO HAaBYaHHS 1 BIATIOBITHO MICTUTH X TIEPEBary 1 HEIOIIKH.

Bepyuu 10 yBaru ocoOIHMBOCTI HABYaHHS MOHOJIOTIYHOTO MOBJICHHSI, BAPTO BiA3HAYHTH TE,
10 BOHO Ma€ CKJIAJHY CUHTAKCH4YHY CTPYKTYypy 1 Hependaudae HENpOCTHH mpolec nodyaoBU Ta
BUKJIa/1y 3B’SI3HOI Ta JIOTTYHOI TyMKH YYHEM, 10 3aJISKUTh BiJl TOCTABJICHOTO TIepe/l HUM 3aB/IaHHS.
HapuaHHs MOHOJIOTIYHOMY MOBJICHHIO BHMAara€ BEJIMKWX 3YCHJIb HE TUIBKH BiJl YYHIB, a W Bif
YUUTEIIs, OCKIJIBKHU € BXKKHM METOO0JIOT YHOI 3aBJJaHHSM.

Monosor — e 06e3mocepeiHbO CIPSIMOBAHUM /10 CHIBPO3MOBHHMKA UM  ayIUTOpIi
OpraHi30BaHMA BUJ YCHOT'O MOBJICHHSI, SIKUH Tiepei0auae BUCIOBIIOBaHHS OAHIET ocobu. [2, c. 14]
B ymoBax npupoHbOro CrijKyBaHHS MOHOJIOT € JONOBIIIO, JIEKIIE€I0, BUCTYIIOM.

MoBnieHHEBE MOHOJIOTIYHE YMIHHS BKJIIOYa€E y cebe 3arajpHi Ta CreliajdbHI BMIHHS 1
MPOSIBJISIETHCS SIK YMIHHS JIOTIYHO Ta IMOCHIZIOBHO (3B’S3HO), JOCTaTHHO IOBHO, KOMYHIKaTHBHO
BMOTHBOBAHO, MPABWJIBHO Y MOBHOMY BiJHOIIEHHI Ta TBOPYO KOPHCTYBATUCS IHIIOMOBHUMH
3aco0aMu 3 METOIO BUCIIOBIICHHS IYMOK Iijl 4yac roBopiHHs [4, c. 81].

[Iporiec HaBYaHHS MOHOJOTIYHOMY MOBJICHHIO YYHIB CTApIIUX KJIACIB XapaKTEPU3YEThCS
CHPSIMOBAHICTIO HA PO3BUTOK YMIHb BHPaXXaTH CBOE OCOOMCTE CTaBIEHHS 10 (aKTiB UM MOALH, PO
SIK1 BUCJIOBIIIOETHCS yU€HbB; (DOPMYITIOBATH KPUTUYHY OILIHKY 1 JIOBOJUTH IPABUIBHICTH OYIb-SIKOTO
(bakTy; BKIIOYATH 70 CBOIO MOBJICHHS €JIEMEHTH PO3MIpKOBYBaHHs, apryMmeHTauii. OCHOBHUMHU
TUTIAMH MOHOJIOTIYHOTO BHCJIOBJIIOBAaHHS Ha LbOMY €Talll € MOHOJIOTr-MipKyBaHHS Ta MOHOJIOT-
NEePEKOHAHHS.

VY cydacHiii MeTOAMYHii Hayli iCHYIOTh PI3HOMaHITHI THUIOJOrii BIpaB Ui PO3BUTKY
HaBUYOK MOHOJIOTIYHOTO MOBJIECHHS, $IKI €()EKTHBHO BHKOPHCTOBYIOTBCS B IPOLECI OYHOTO
HaBYaHHS BiJIOBITHO /10 YNHHHUX MIPOrPAMHHUX BUMOT /IS IEBHOTO Kiacy. Cepell HUX BHIUISIOTH
BIIPABH JIJIs1 HABYAHHS [1ATOTOBJIEHOTO TA HEMATOTOBIEHOI'0 MOHOJIOTTYHOI'O MOBJIEHHH 3, ¢. 253].
JlpyTi MaroTh 0COOJIMBO BaXJIMBE 3HAUCHHS Ha €Tarll HABYaHHI YUHIB CTApIINX KJIAcCiB.

B ymoBax nucTaHuiiHOro HaBYaHHS MPOLEC OBOJOIIHHS CTAPIIOKIACHUKAMH HaBUYKAMU
MOHOJIOTIYHOTO MOBJICHHS 3a3HaB IIEBHUX 3MiH, SIK TO3UTHBHHUX, TaK 1 HeraTuBHUX. Cepe nepeBar
BUJIUIUMO Te, 1110 €eKpaH KOMII F0Tepa BUCTYIIA€ B MEBHIN MIpi «3aXMCHOIO CTIHOIO» JJISl THUX YYHIB,
AKi Bi[4yBalOTh CTpax mepes MyOIiYHUMM BHCTYHAMH Ha YpOKaX. IM 3Ha4HO Jiermie 3BepTaTHCh 3
IIPOMOBOIO JI0 ayTUTOPIi cayXauiB, 3HaXOAAYNCh B KOM(POPTHUX JOMaIIHIX yMoBax. [lo3utuBHUM
€ U Te, 1110 CUHXPOHHE AMCTaHLIMHE HaBYaHHS (0OOB’S3KOBO 3 BUKOPHUCTAaHHSIM BeO-Kamepu Ta
MiKpo(OoHY) Ja€ MOKJIMBICT B peallbHOMY 4aci 3 €()eKTUBHUM 3BOPOTHIM 3B’SI3KOM pPO3BUBATH
HAaBUYKH HEIirOTOBJICHOTO MOHOJIOTIYHOTO MOBJIEHHS Ha OCHOBI PO3pOOJIEHOTO KOMILIEKCY
BIpaB. Hampukian, mpuayMmMyBaHHS 3arojloBka Ta HOro OOIpYHTYBaHHS; ONHMC KapTUH, He
MOB'I3aHUX 3 BUBUYEHOI TEMOIO; OOIPYHTYBaHHS BJIACHOTO CY/DKEHHS YU BIJHOILIEHHS 10 (aKTiB;
XapaKTepUCTHUKa AIHOBHX 0ci0 (Micis Aii, emoXu 1 T.J.); OLIHKA MPOCIyXaHOro abo MpOYUTaHOrO,
CKJIaJJaHHS KOPOTKUX OTOJIOIIEHb TOMIO. ACHHXPOHHE HaBUaHHS BKJIIOYaE 0arato caMocCTiHHOL
pOOOTH HaJl 33/1aHOI0 TEMOIO, 1110 1a€ MOKJIMBICTh YUHSM OUIBII IPYHTOBHO ONPAIIOBATH 3aBJaHHS,
BUOKPEMHUTH BaXKJIMBI MOMEHTH, 3/11HICHUTH MOUITYKOBY JISJIbHICTh B NPOIIECI MIATOTOBKU BIACHOTO
MOHOJIOTIYHOTO ~ BHUCIIOBNIOBaHHS. Takuil Buj poOotu 3abe3neuye (GopMyBaHHS yMiHb
MOHOJIOTIYHOT'O MOBJIEHHS B 3aJIKHOCTI BiJl CAMOCTIHHOCTI 1 TBOPYOCTI, K1 MPOSIBISIFOTH Ti, XTO
HaBYaIOTHCS.

Hepnoniky HaBYaHHS MOHOJIOTTYHOMY MOBJICHHIO CTApIIOKJIACHHUKIB BOa4aeMO Meperycim B
HEMOXJIMBOCTI 00’ €KTUBHOT'O OILIIHIOBAHHS MMIJTOTOBJIEHOTO MOHOJIOTY, OCKUIBKH TEXHIUHI 3ac00n
HE JI03BOJISIFOTH TIEPEBIPUTH, UM HE KOPUCTYIOTHCS YUHI TIOTTOMIXHUMH 3ac00aMHU 111 9ac BiAMOBII1
B peaJbHOMY 4aci UM NpH 3amuci Bifeo (B aCHHXpPOHHOMY HaBuaHHi). HeraTuBHMM MOMEHTOM
BBAKAEMO 1 OOMEXEeHUN OCOOMCTHH KOHTAaKT MDK y4YUTENIeM Ta y4YyHeM 1, Oe3lepedyHo, MOBHY
3aJIeKHICTh BiJI TEXHIYHUX 3ac00iB Ta [HTEpHETY.
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Sx OGaunmo, e(peKTUBHE OBOJOJIHHS YYHSIMH MOHOJIOTIYHUM MOBJIIEHHSM IIiJI 4ac
JMCTAHIIHHOTO HAaBYaHHS MOXIIMBE TUTbKU 32 YMOBH ONTUMAIILHOI OpraHi3allii mpolecy HaB4aHHs
MOHOJIOTIYHOMY MOBJICHHIO B PEJIbHOMY 4Yaci Ta aCMHXPOHHO 3 IOCIIJOBHUM 3aCTOCYBaHHSIM
KOMYHIKaTUBHUX ()OpM POOOTH 3 PO3BUTKY BMiHb IILOTO BHYy MOBJIEHHEBOI MIsUIBHOCTI, BiIOOpY
HaBYAJIbHHUX CUTYallli TEMaTHMYHO-OPIEHTOBAHOIO HABYAHHSA, SKI MAaKCHMalbHO HAOJIMKEHI 10
pearbHIX KOMYHIKATUBHUX CUTYaIlill, 3aCTOCYBaHHS KOMIUIEKCY BIIPAB, CIIPSIMOBAHUX Ha PO3BUTOK
MOBHHX YMiHb Y IPOLIECi MOHOJIOT1YHOTO MOBJICHHSI BiJIMOBITHO JI0 TEMU YPOKY.
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yHiBepcuteT iMeHi Bonoaumupa ['HaTioka

Hayxosuii kepishuk — kano. ginon. nayk, ooyenm Jlaourxa O. B.

KOHIENT OCIHb, AUTUMN B YKPATHOMOBHIN
TA AHIJIOMOBHINU KAPTUHAX CBITY

VY cyuacHii JIHIBICTHLI CIIOCTEPIra€ThCsl TEHAEHLIS BHUBUEHHS MOBH SIK NMPOJYKTHBHOTO
croco0y iHTeprpeTaltii KyJbTypH. Lle MosICHIOEThCS THM, TII0 MOBA € KITIOYEM J0 TPUPOTH JIFOICHKOT
NICUXIKU Ta CIYXHUTb JUI XapaKTepUCTUKU Hallii. JIIHrBOKYJIbTYPOJIOTiS — OJHA 3 MEPCIEKTUBHUX 1
LIKaBUX AMCLMIUIIH Cy4acHOI HayKH Ipo MOBY. Y Oe3nocepeiHiil B3aeMOJii 3 aHTPONOJIOTIELO,
¢inocodiero Ta MCUXOJOTIEI0 BOHA OJHOYACHO BUBYae cepy 1 MOBH, 1 KyabTypy. Konnenr — e
OJIMHHIIS KOJIEKTHBHOI CBIZJOMOCTI, III0 MAa€ MOBHE BHPaXEHHS Ta BiJ3Hau€HAa €THOKYJHTYPHOIO
crenupikoro.

Merta nocnixenns nossrae B onuci crpykrypu koHuenty OCIHb/AUTUMN B anrmilicekii
Ta YKpaiHCBKI# MOBHMX KapTHHaX CBITy Ta iX MOpIBHsAHHI. barato JiHTBICTIB MiJKPECIIOIOTh
“nu¢y3HICTh” BHYTPIIHBOI OpraHi3allii JiHBOKYJIbTYPHOI'O KOHIIENITY 1 IIYKalOTh yHIBEpCaJbHUI
Croci® OMUCy CTPYKTYPH KOHIIETITY. Y HaIlliid CTaTTi, Ha OCHOBI MOJILOBOI MOJIENI, 3aIPOIIOHOBAHOL
3. Honosoto Ta M. CreprinumM, mMu posrasaymm konnent OCIHB/AUTUMN B ykpaiHOMOBHiif Ta
aHTJIOMOBHIN KapTHHAX CBITY y TepMiHax siipa, 6a3oBoro mapy Ta nepudepii. Busnatoun mnoasoBy
CTPYKTYpY KOHIIENTY, HOrojKyeMoch i3 3. ITomoBoio Ta M. CTepHiHuM, sIKi 3a3HAYAIOTH, IO
“IIOJILOBUH OIMUC POOMTHCS 3 OMOPOI0 HA JIaHI MPO SCKPABICTh, AKTYaJbHICTh TUX UM IHIIHMX
KOTHITUBHUX O3HaK Yy CTPYKTypl KoHUenTy . IIpu aHami3i BUKOPUCTOBYIOTHCS J1aH1 acOL[iaTUBHOTO
eKCIIEPUMEHTY, B IKOMY B35UIM Y4acTb 123 pecrnoHIeHTH pi3HOro BiKYy (Big 15 10 67 pokiB).

Jlst BUSIBJIEHHS siipa KOHIENTY Oy BUKOPHUCTaH1 HalsCKpaBillli acollialii pecroH/IeHTIB.
bazoBuit map xonuenty OCIHB/AUTUMN OyB BUSBICHUH HUISAXOM aHaji3y OOpa3HOro Ta
MOHSATIHHOTO KOMITOHEHTIB. JIJIsI OKpecieHHs TMOHSATIHHOTO KOMIIOHEHTY KOHIeNTy OyIio
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3aCTOCOBAHO METOJI aHalli3y Ae]iHilii, 0 T03BOIMIO 3pO3yMITH 1IEHTHYHICTh Ta PEIyKOBaHICTh
BU3HAYCHb B aHIJIOMOBHIM Ta YKpaiHOMOBHIWM KapTHHaxX cBiTy. Bu3HaueHHs B 000X MOBHHX
KapTHHAX CBITY BKIIOYAIOTh B ce0e KOMIIOHEHTH NPUPOJHOTO XapakTepy, HE PO3KPHUBAIOYH
EMOIIIITHY XapaKTePUCTUKY TIOPH POKY.

Jlo mepudepii KOHIENTY BIAHOCHTHCS OIIHHA CKJIAJ0Ba, KA € HAHOUIbII 3HAYYIIOK Yy
BH3HAYCHHI HAIIOHAJILHO-KYJIBTYPHOI CHenu(iKi KOHIICNTIB, a/pKe MICTUTh y COO1 TOHSTTS,
o0pa3u Ta OLIHKK Cy4acHUX HOCiiB MoBU. Ha manomy etami My BHSBHIIM, III0 Y CBIIOMOCTI HOCIiB
yKpainchkoi Ta anrmiichkoi MmoB koHIienT OCIHb/AUTUMN mae am6iBanieHTHY O1iHKY. [IpoTe, B
YKpaTHOMOBHUX PECTIOHJICHTIB HETATHBHUX acollialliid 3Ha4Ho Oinbiie. CBIqYEHHSM I[bOTO MOXYTh
OyTH €MOTHBHI XapaKTEPUCTHKH, 3alPOIOHOBAHI HAIIUMH PECIOHACHTaAMH (IPUKMETHHKH,
MPUCITIBHUKH, JIIECTIOBA Ta CIOBOCIIOIYYEHHS), II0 BUKOPUCTOBYIOTHCS TIPH OMHKCI 1Li€T IOPH POKY,
OCKIJIbKHM BOHH B1JIOOPaKAIOTh K MO3UTUBHY (30.10me 1ucmsi, BHYympiuiHill CnoKiil), Tak 1 HeTaTUBHY
(xon00, oow, denpecis, kpuza) OUIHKA. Y CBIJOMOCTI aHTJIOMOBHHX PECIIOHICHTIB KOHIICHIT Ma€e
MO3UTHBHI acoliallii moB’s3ani 3 fomarmHiMu kionoramu (pumpkin pie, stirring honey in tea, jars
of jam), kyremyprumu s3axooamu (Halloween, Thanksgiving Day) i 30BHIIIHIME [TPOsIBAMU TTOPU
poky (changing colors, leaves falling, «sweet» smoke burning leaves). Hatomicts HeraTMBHHX
acoliaiiii 3Ha4HO MEHIIE, HK B YKpalHOMOBHHMX PECIOHICHTIB (Summer is over, long nights
followed by drizzly mornings).

Jnst mociiKeHHs! HIHHICHOT CKIIaJ0BO1 KOHIIENTY OyJI0 BUKOPUCTAHO MPHUCIIIB S Ta 111I0MU B
YKpaiHOMOBHiil Ta aHIJIIOMOBHINA KapTuHax CBITy. lIpoBiBIIM aHami3, MU BUSBWUJIHM T€, SK CHUIBHO
MIPUCITIB S Ta i[IOMH MOXKYTh PO3KPUBATH PI3HOMAHITTS KYJIBTYpH Ta MepeiaBaTh iH(OpMaIito mpo
il rmubunHuii 3mMicT. Hampukiaz, [iHHICHA CKJIaJ0Ba KOHIIENTY B YKPaiHCHKiM MOBHIM KapTHHI CBITY
SICKPABO BiTOOPAKAETHCS Y HAPOJAHUX NPUCTIB'SIX: “Becna bazama Ha K8imKU, a 0Cib — HA CHINKU”;
“Ocinb 30upae, a éecna 3'i0ae”; “Bocenu Oenv Oauche, a mpu kuche”. BOHU CBigUaTh Mpo Te, 10
CIIOKOHBIKIB YKpaiHChKa HaIlisi BOCCHHU 3aBXK/I HAOLIbINE IiHyBaJIa BPOXKAid Ta IIOTO/IHI YMOBH, IO
MOXYTh CHpuUsATH Oararomy 300py. B aHrmiiicpkii MOBHIH KapTHHI CBITY 1110MH B OUIBIIOCTI
1oB’s13aHi 3 ce3oHHMMH Toroaaumu ymoamu (lost in the mists of time, rain cats and dogs), a Takox
i3 3aKiHYEHHSM XHUTTS (AUtumn years), 1o BijoOpakae MepeHOCHE 3HAYCHHS KOHIICTITY.

TakuM YUHOM, JOCHIMBIIN CTPYKTYpY KOHLIENTY, MOXEMO 3pOOHWTH BHCHOBOK, IO
KOTHITUBHI O3HAKHU Ta IX aKkTyaji3alis IeBHUMU MOBHHUMH 3aco0aMH 30iratoTbcs B 000X KapTHHAX
CBITY, MPOTE € PI3HMISI B BUOKPEMJIEHHI siipa KOHLENTY Ta LIHHICHIA ckianoBiil. IlepcrnexkTuBa
MOJIAJIBLIOTO JTOCTIIKEHH MOJIsrae y BUBYEHHI 3ac00iB BepOasi3alii JaHOTro JIHTBOKYJIbTYPHOTO
KOHIENTY Ha MaTepiaii TeKCTIB XyI0KHbOI JITepaTypH.
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CyMchKu#i fep)kaBHUH niegaroriunuii yHiBepeuteT iMeHi A. C. Makapenka
Hayxkosuii kepienuk — kano. ¢pinon. nayk, ooyenm Kosznosa B. B.

10 BU3HAYEHHA ITIOHATTA AHI'VIOMOBHOI'O
HAYKOBO-TIOIIYJIAPHOI'O JUCKYPCY

JlocmikeHHs SIBUIIIA «IUCKYPCY 3aiiMae BaXKIIUBE Miclie y cydacHiil jinrBictumi. [IoHATTS
«IHUCKYPC» 3 OJTHOTO OOKY, YHIBEpCAJIbHE 1, 3aJICXKHO BiJl PO3YMIHHS, IMIAXOAUTH IS MTO3HAYCHHS
pi3HUX MOBHHMX (DEHOMEHIB, a 3 IHIIOTO OOKY — HEJEeTKO MiAJAEThCsA TIyMaueHHIO 4epe3 CBii
BceocshKkHUM Xapaktep. B. I. Kapacuk Bu3Hauae JUCKYpC SIK «TEKCT, 3aHYPEHUH Yy CHUTYAIlil0
crminkyBaHHs» [3], 1 po3risigae WOro TIAyMayeHHsS B MeXaxX pPI3HUX HANPSAMKIB JIIHI'BICTHKH:
MParMaJliHTBICTUKH,  TICUXOJIHTBICTUKH,  JIHTBOCTWJIICTUYHOTO  aHAJi3y,  CTPYKTYpHO-
JHTBICTUYHOTO OIHCY, JTIHTBOKYJIBTYPHOTO BUBYEHHS, COLIOJIHTBICTUKH Ta 1H.

3a tBepmkeHHsM Jl. Kpucrana TepMmiH «JIMCKYpC» BHUKOPHUCTOBYETHCS IJIS MO3HAUCHHS
MOIIMPEHOT0 MOBJIEHHEBOT'O BiJ[pi3Ka OUIBIIOr0, HiXK peueHHs sSIK HaOip pparMeHTiB, sIKi CKIa1al0Th
OyIb-sIKy MOBIIEHHEBY moito [6, €. 148]. Jluckypc MokHa po3riisaaTH SK MOBEAIHKOBY OJMHHIIIO,
0 Ma€ TpPe-TCOPETHYHUN cTaTyc y JHrBicTUIi. ToOTO, 11e Habip MOBHHX ()parMeHTiB, SKi
CTaHOBJIATh Oy/b-Ky MOBJIEHHEBY nojito. Hanpukmnan, ne moxe 6yTu po3MoBa, >kapT, IPOMOBi/b,
IHTEpB’10.

Ha cporomni BueHi pO3PI3HAIOTH PI3HI TUIHM JTUCKYPCIB, SIK MPaBUJIIO — 32 BUIAMU
TISUTBHOCTI JIIOAWHM, Y paMKaxX SKAX BOHAa KOPUCTYETHCS MOBOIO Ta CTBOpIOE 00’€mHaHi
CHUIBHUMHU pHUCAaMM TEKCTH. Tak, BHOKPEMIIIOIOTh MOJITHYHUMN, NEAAroridyHUM, FOPUIUYHUMH,
pelNiridHuil Ta iHII TUNH TUCKYpCiB. ICHYe MUCKypce KiHO Ta TUCKYpC XYIOOXKHBOI JIiTEpaTypH,
IUTSYUNA Ta MOJIOADKHUM AMCKYpPCH TOIIO. Y IIbOMY JAOCHIJKEHHI Hally yBary INpUBEpTae
HAyKOBO-TIOMYJISIPHUH TUCKYPC.

JloC/niTHUKY SIBUIA HAYKOBO-IIOMYJIIPHOIO JMCKYPCY BKa3ylOTh, L0 BiH € CYKYIHICTIO
TEKCTIB, [0 IOEAHYIOTH y c00i 03HAKM HAIBHOI Ta HAYKOBO1 KapTuH cBiTy. 0. B. PynoBa 3a3nauae,
10 Ha BIIMiHY BiJi HAYKOBOT'O MMCJIEHHS, HaiBHA KapTHHA CBITY BUHHUKAE€ BUIAJKOBO Ta YacTO
00yMOBJIEHa CIIOCTEPEKEHHAMHU Ta emiipieto . Ha 1ymMKy pocniiHull, KapTHHA CBITY, TUIIOBA JUIs
ysIBJI€HHS OyAb-K0i 3BUYAHOI JTIOJJUHH, € HaiBHOIO, BOHA BiJIMiHHA BiJ HayKoBoi. THM He MeHII,
«HaiBHa» HE O3HAUa€ «IPUMITHUBHA», OCKUIbKM caMe HaiBHA KapTUHA Ta i cMUCIH cTaiau 0a3010 Ta
TOYKOIO BIJUIIKY JUIS CTBOPEHHS HAayKOBOi KapTHHM cBiTy [5, C. 106]. BiamoBigHo, HaykoBoO-
MOMYJISPHUN TUCKYpC 00’ €IHY€ y c0O1 HaiBHUH MOTJISAT HAa CBIT Ta HAYKOBUHN MIIX1]T 10 OCMUCIICHHS
LILOTO CBITY. 3 OAHOTO OOKY, BiH TPAHCIIIO€ MIXXKHAPOJHE YHIBEpPCAJIbHE HAYKOBE 3HAHHS, 3 1HILIOTO —
BJIA€THCA JI0 1HAMBITYyAIbHUX y KOXKHIM MOB1 MOBHUX 3aC001B.

[Hma BakiMBa mapa CyMDKHUX MOHSATh — 1€ HAYKOBHMH Ta HAyKOBO-TIOMYJISIPHUH CTHII.
TpaguuiiiHo HAyKOBO-TIONMYJISIPHUM CTUJIb NPUMHATO BBaXKaTH MiACTUIEM HaykoBoro. OpHak, Ha
ChOTOJIHI cepes AOCHITHHUKIB BCE IIl€ BIJCYTHS €JHICTh IIOAO TOTO, YW € HAyKOBO-TIOMYJISPHUHN
CTHJIb MOBH CaMOCTIIHMM a0o0 % OJTHUM 13 BUJIB HayKkoBoro auckypcy. Ha nymky A. C. bezcoHoBoi,
CKJIaJIHICTh Y BU3HAUYEHHI CTHJIICTUYHOIO CTaTyCy HayKOBO-TIOMYJISIPHOTO TEKCTY 3HAYHOIO MipOI0
o0OyMoBJIieHa IBOMa (aKTOpaMu:

1) HaykoBO-TIOMYJISIpHA JIiTEpaTypa NpPEACTaBICHA PI3HUMHU >KaHPaMH: KHHTa, CTaTTH,
IHTEPB 10 TOILIO;

2) KOMyHIKaTHBHO-TIparMaTW4Hi MapamMeTpW, L0 BIUIMBAIOTh CTWJIICTHYHHHA CIOCIO
MpPEe3eHTaIlll JaHWX TEKCTIB, TaKOX JyXe pi3HOMaHiTHI. Hampukian, aapecatr HayKOBO-
MOMYJIIPHOTO TEKCTY MOXke OyTH AudepeHniioBaHu 3a pI3HUMH KPUTEPIsIMU: 32 OCBITHIM PiBHEM,
3a BIKOM, 32 MOJKJIMBOCTSIMU CHPHUHSTTS HAyKOBUX 3HaHb 1 IiJIeH iX OTpuUMaHHSA 1 T.JA., 1 1A
oOcraBuHa, 0€3yMOBHO, BILTUBaTUME Ha crocid Bukiany indopmanii [2, c¢. 103].
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3BepTarOUUCh 10 AYMKH 3apyOKHUX TOCIIAHUKIB, BaxuBo 3rajgat podoty C. Ileppo. Taxk,
JOCIIAHUILIS 3a3HAYAE, 1110 BU3HAUCHHS «HAYKOBO-TIOMYJISIPHUI» MOKHA 3aCTOCYBATH /10 BCIX POOIT,
HanucaHux y ¢opmi nomyssipusanii Hayku. HaykoBo-momysipHi po6oTH myOiKyIOThCsl B KHUTAX,
a TaKOX y 1HIINX, MEHILHUX 32 00CITOM JiKeperax, BKIYauy Ta3eTHI Ta ’KypHaJIbHI CTaTTi Ta ece,
a TakoX oHyaiiH Qgopymu. I[lig TepMiHOM «IOMyNsApHU3alist HAyKH» aBTOP PO3yMi€ TEKCTH, IO
CTOCYIOTHCSI HAYKOBOI KOMYHIKaIlii Ta aapecoBani Hedaxisipsim [7, c. 14-15].

H. B. Kupruenko nae Take TIyMayeHHS MOHSATTS «HAYKOBO-TIOMYJSPHUM MiICTHIIBY:
«OJUH 13 CTUJIICTUKO-MOBJICHHEBUX PI3HOBH/IB HAYKOBOTO (DYHKI[IOHAJIBHOTO CTHIIIO, IO
BUIIUISAETLCA Ha TIACTaBI peami3amii JOAATKOBUX 3aBlaHb KOMYHIKAIil — HEOOXiIHOCTI
«TepeKiamy» ClemianbHoi HayKoBoi 1HQoOpMmarlii MOBOI HECIENiaJbHOrO 3HAHHS, a came —
3aBJaHb MONYJSpU3allii HayKOBHX 3HAHb Ui IIMpokoi aymuropii» [4,c.67]. L. 1. bapanosa
BHU3HAYa€ HAyKOBO-MOMYJISIPHUI TEKCT SIK TEKCT, [0 BUKJIa/1a€ HAyKOBI BIIOMOCTI AJig HedaxiBIs
B JaHil ramy3i 3HaHHS Ta peayli3ye KOMYHIKaTUBHY YCTaHOBKY Ha 3aJI0BOJICHHS Ii3HABAJILHOTO
inTepecy ampecara» [1, c. 37].

A. C. be3coHoBa cTBEepIXy€e, M0 HAyKOBO-TIONMYJSPHUH  JHCKYpC MOXe OyTH
MIPEJICTABICHUIM SK CYKYIHICTh TEKCTIB BJIACTHBHX OJHIN cdepl CHUIKYBaHHS, 3 ypaxXyBaHHIM
eKCTPANIHIBICTHYHHX (DaKTOPiB, apecaHTHO-aPEeCaTHOI B3a€EMO/Iii, KOMyHIKATUBHUX yCTaHOBOK.
Ha aymky BueHoi, Oe3nepedyHHM apryMeHTOM JOCIHiAHHKIB, Kl BIJCTOIOIOTH MPaBO ICHYBaHHS
HAYKOBO-TIOMYJIIPHOTO AHMCKYPCY SIK CaMOCTIHHOTO yTBOPEHHs 0e3 NpWB’S3KH O HAayKOBOTO
IUCKYpCy, € SCKpaBO BUpakK€HAa aHTPOMNOLIEHTPUYHICTh, O€3yMOBHA HAIIUIEHICTh Ha ajapecaTa
[2, c. 105].

TakuM ynHOM, aHaJi3 JTIHTBICTUYHHX JKEpeNl MOKa3aB, 10 Ha CyYacHOMY €Talli pO3BUTKY
JIHTBICTHYHOT HAYKHA TIPOBOJAATHCS PI3HOIUIAHOBI JTOCIIHKCHHS B Tally3i HAYKOBO-IIOMYJISIPHOTO
TUCKYpCY, OJIHAK BCE IIE BiACYTHS OJHOCTaliHA MO3MIIiS BYCHUX SIK MIOJ0 BU3HAYEHHS HAYKOBO-
MOMYJISIPHOTO TUCKYPCY, TaK 1 1010 HOTO MICIIS Y CHCTEMi MOBHHUX CTHIIIB. 30KpeMa, TUCKYCIHHIM
3aNUIIAE€THCA TUTAHHS CIIBBIIHOIIEHHS HAyKOBO-MOMYJSPHOIO Ta HAyKOBOTO CTUJIB Ta,
BIZINOBITHO, i mucKypciB. Cruparovnch Ha iCHYIOYi HA CHOTO/HI BU3HAYCHHS MOHATTS HAYKOBO-
MOMYJISIPHOTO AUCKYPCY, TPAKTYEMO 1€ TIOHSTTS K CYKYITHICTh TEKCTIB, 1110 CTOCYIOTHCSI HAYKOBOT
KOMYHIKallii Ta Mpu IbOMY afpecoBaHi He(daxiBIsIM, BTUIIOIOYM Y cO0i OJHOYACHO HAYKOBY Ta
HAiBHY KapTHHHU CBITY.
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METHODS OF FORMING FOREIGN PHONETIC COMPETENCE
OF PRIMARY SCHOOL STUDENTS

In the methodology of teaching foreign languages, the problem of forming phonetic
competence has always occupied a prominent place. Since the time when oral speech became a
priority in foreign language teaching, the formation of phonetic skills has become relevant, because
it is these skills that ensure effective communication.

Understanding a foreign language is a goal that communication participants try to achieve.
That is why the student must have developed hearing, which allows to carry out the correct sound
interpretation of the received speech signal, as well as to apply the necessary articulation skills
acquired during the learning process. When united, the above mentioned skills implement the
phonetic competence of the learner.

According to S. Y. Nikolayeva, phonological (phonetic) competence is an individual’s
ability to correctly articulate and produce intonation design of own statements and understanding of
speech based on the complex and dynamic interaction of relevant knowledge, skills and general
linguistic awareness and phonetic awareness [2, p. 108].

Many methodologists (O. B. Bigich, A.Y Gordeeva, O.E Demyanenko, L. Olson,
S. Samuels) devoted their studies to the problem of forming the phonetic skills of students of
different levels of studying.

At the initial level of learning a foreign language, the development of phonetic skills
remains a responsible and difficult task, because at this stage all the speech skills that are
interconnected are also formed. When developing the base of phonetic skills, it is necessary to get
acquainted with the sounds, as well as training in their pronunciation. If this training is not
sufficient and skills are not formed properly — the development of students 'oral speech in a foreign
language slows down, students’ motivation to study the subject decreases, due to
misunderstanding the interest in learning disappears. The need to increase the effectiveness of
teaching phonetic material on the one hand and the insufficient level of phonetic skills on the other
hand determine the relevance of our study.

The purpose of the article is to analyze the content and structure of forning the phonetic
competence of students at the initial level of studying, select specific phonetic material and
demonstrate some effective exercises and tasks for the formation of students' phonetic skills.

Individual, choral and pair forms of activities are widely used in the development of
pronunciation skills. Thanks to choral work, you can rationally use learning time, because each
student repeatedly utters the right sounds to be learned. In addition, choral work will emphasize the
pronunciation and peculiarity of sounds, makes them, through the reproduction of visual, especially
since they are reproduced by all students. However, choral work also depends on the individual,
both of these types of work must be alternated to increase the responsibility and participation of
each child.

Phonetic games help to make the process of learning a foreign language interesting and
creative. They create an atmosphere of enthusiasm and relieve fatigue in the learning process.
Phonetic games are used to develop pronunciation, and practice the use of language phenomena at
different stages of preparation for mastering a foreign language [1, p. 85]. Here are examples of
games for the formation of phonetic skills of students.
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Game “Who Knows the Symbols for the Sounds Best?”

The teacher pronounces English sounds and the students show the appropriate transcription
icons. You can change the conditions of the game: the teacher shows the transcription icons, and
the student says the appropriate vowel sound or word that contains this sound.

Game "'Find the Rhyme".

The teacher says the word, and the students have to find a rhyme for it. It is necessary to
have a set of pictures with objects that could rhyme, for example:

doll-ball

snake-cake

dog-frog

The samples of the phonetic games given above are widely used in the classroom helping
students of primary school acquire skills of phonetic awareness and finally develop good
pronunciation.

Finally, mastering phonological competence by foreign language learners is a key
responsibility for the development of their communication skills as far as it provides the ability to
understand other people’s statements and produce your own utterance in a proper way hence feel
confident in speaking.
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SPECIFICS OF TEACHING TRANSLATION OF INFINITIVE CONSTRUCTIONS
DURING ENGLISH CLASSES

The use of translation in the teaching of a foreign language contributes to the systematic
accumulation of knowledge and skills in students, which will lead to the fact that in the future they
will be able to perceive the content of the text simultaneously with the visual perception.

Students need to be aware of the differences in the grammatical structure of languages. For
instance, if we compare Ukrainian and English, the Ukrainian language lacks the article, gerund, as
well as complexes with infinitives and participles. Doing grammar exercises before translation helps
students to master the skill of conveying the same thought with different grammatical constructions.
Word order is also important in the translation process.

It is necessary to teach students to understand the stylistic features of the test. Conducting a
stylistic analysis of the text helps to better understand its content and to translate it without the loss
of meaning. Particular attention should be paid to the stylistic devices used by the author and their
rendering into another language. The syntax of Ukrainian and English in the translation aspect is
still one of the little-studied areas of linguistics. The necessity of developing a comparative syntax
of Ukrainian and English as well as a thorough study of methods for translating infinitive sentences
allows stating that our research is extremely relevant. The aim of this research is to study the
methods and means of translating the infinitive sentence into English and to consider the usage of
this material at English lessons at school.

85



Marepiaiu |11 BeceykpaiHcbkoi cTy1eHTCbKOI HAyKOBO-NPAKTHYHOI KOH(pepeHuii
«MOBA, OCBITA, HAYKA B KOHTEKCTI MIKKYJIBTYPHOI KOMYHIKALIIi»

The infinitive sentence is a special structural-semantic type in the syntactic system of
Ukrainian and English, which is confirmed by the special expression of syntactic categories of
modality, time, person, subject and agent in its structure. Since infinitive sentences are characterized
by subjectivity, they are often marked by emotionality and expressiveness. Infinitive sentences
express a speaker’s strong reaction to what is happening, a response to the situation or conditions
surrounding him/her. The main member in infinitive sentences is the infinitive by itself, outside its
relation to the verb or verb conjunction [2, p. 44]. The main member of infinitive sentences is
expressed by the so-called syntactically independent infinitive, that is, an infinitive with no
impersonal-predicative or modal word. In such sentences, the infinitive acquires the ability to
express modality as the main feature of predicativity, in particular modal meanings including
necessity, inevitability, desirability, inducement, questions [1, p. 99].

After reviewing the works of various researchers, the fact that there are different
classifications of infinitive sentences can be explained, first, by the fact that scholars classify
infinitive sentences according to different criteria, and several criteria are often mixed in the
classification, and, second, a unified classification of modal meanings has not yet been developed
according to which most linguists define types of infinitive sentences.

The analysis of the translation of declarative sentences allows us to assert that the ways of
rendering Ukrainian infinitive sentences into English depend on the structural patterns, on the presence
or absence of a pronoun component, on the meanings embodied by the infinitive constructions.

A limited number of Ukrainian infinitive sentences are translated into English using proper
infinitive sentences. Modal verbs play an important role in translating Ukrainian infinitive sentences
including must, shall, should not, ought, may, might, need, can, could, will, would, have to, to be,
dare. Infinitive sentences with structurally obligatory components — the verb «6ytu» and the dative
case of the pronoun with the modal meaning of obligation, necessity and inevitability in the
communicative function of advice, proposal, wish are mostly translated into English using two-
member sentences with constructions of the future tense.

Infinitive sentences with negative pronouns wiode, nikonu, Hi 3 Kum, HemMa 4020, HeMa Wo,
Hema npo wo, Hema de, etc. with the modal meaning of impossibility and unnecessary action in
English correspond to two-member sentences with the formal introductory subject there is (there
are) + negative pronoun + infinitive structure.

Infinitive sentences with adverbs (sapmo, npuemno, msxcko, neeko €tc.) are translated into
English by means of a two-member sentence with a formal subject it + adjective.

The main way of translating interrogative infinitive sentences with and without the interrogative
word with the pronoun component in the form of the dative case with the modal connotation of the
necessary action is the two-member sentence with the modal verbs can, shall, should.

Interrogative sentences with the structure “naBimo” + infinitive with a modal connotation of
necessity, requirement, expediency are translated into English using a one-member sentence with
the construction why + notional verb.

Imperative infinitive sentences with the modal meaning of obligation in the communicative
function of order, command, suggestion, advice, request are usually translated into English by
sentences with a predicate verb in the form of the imperative. Optative infinitive sentences with the
meaning of desirability, expediency and usefulness are translated into English by two-member
sentences with the lexemes having the modal meaning “need”, “hope”.

In the process of rendering Ukrainian infinitive sentences in English, translators use
translation transformations, the most common of which is grammatical transformation of sentence
type replacement, as the original one-member sentence is replaced by the target two-member
sentence. Other transformations include part-of-speech substitution, transposition, omission,
addition, and paraphrasing.

Thus, our study has demonstrated that the most frequent translation of Ukrainian infinitive
sentences of all types is by means of an English two-member sentence with the use of modal words
in the structure.
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A comparative study of the realization of Ukrainian infinitive sentences in English
contributes to the correct choice of linguistic strategies and, therefore, adequate understanding of
the participants of the communicative process belonging to different national cultures.

Understanding of the text in English is connected with the knowledge of peculiarities of its
construction in comparison with the grammatical structure of Ukrainian. These features of English are its
analytical nature, extensive use of function words, established word order in English in comparison with
relatively free word order in Ukrainian, extensive use of clauses with non-personal forms of the verb, etc.

Consequently, in order to adequately translate Ukrainian infinitive sentences into English it
IS necessary to know the peculiarities of translation transformations, since there are differences
between the structure of Ukrainian and English syntactic structures, the knowledge of which allows
the most accurate and concise translation of their content and originality.
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3ACAIM THHOBAIIIMHOI METOOJIOI'Ti BUKJIATAHHS THO3EMHHX MOB
B YMOBAX IOJIKYJbTYPHOI OCBITH

BuuTeni iHO3eMHUX MOB BUKOPUCTOBYIOTh IMIMPOKUN CIEKTP AUJAKTHYHUX METOJIB 3aUIs
H1ABUILEHHS €(pEeKTUBHOCTI MPOLIECY BUKJIQAaHHs. IHHOBaLIiHA METOA0JIOT B YMOBaX CbOTOJICHHS
BIJIIFPAa€ BEIUKY pOJb, ke SK 1 HABKOJMIIHIA CBIT, TaKk 1 BHUKJIAJaHHS 1HO3EMHHX MOB
IPOrPecyoTh 1 BAOCKOHANIOIOThCS. CyTTeBI 3MIHM B MOMIKYJIBTYpHIH OCBITI 3yMOBIIOIOTh
3aCTOCYBAaHHS Ta BUKOPUCTAHHS 1HHOBAIITHMX METOJIB. IHHOBAIIIl B OCBITI — IIPOLIEC TBOPEHHS,
3aMpoBa/KEHHSI Ta TMOIIUPEHHS B OCBITHIA MPaKTUI[l HOBUX 1l€H, 3acO0IB MeJaroriyHux Ta
YOPaBIIHCBKUX TEXHOJIOTIN, y pe3yibTaTi SKUX MIJBUIIYIOTHCS MOKAa3HUKHU (PiBHI) JOCATHEHb
CTPYKTYPHHUX KOMIIOHEHTIB OCBITH, BiJJIOyBa€ThCS Mepexifi CUCTEMU A0 SIKICHO IHIIOTO CTaHy
[2, c. 338]. Tepmin “inHOBaris™ (iN — B, NOVUS — HOBUI1) Ma€ JTATHHCHKE TIOXOKEHHS 1 B IEpEKIIai
O3Ha4ya€ OHOBJICHHS, 3MiHY, BBEJICHHS Ta BUKOPHCTaHHS YOTOCh HOBOTO, IPOIEC BIPOBAKEHHS
HAYKOBO] iJ1e1 B IPaKkTUKy. Xoua, Tpeba MiAKPECINUTH, “iHHOBaIlis — HE JIMIIEe HOBOBBEICHHS, a 1
3/1aTHICTh JJO HOBOT'O MUCJIEHHS, /10 IEPEOCMUCIIEHHS ICHYIOUUX TEOPiH, CTaauX iCTUH, MPaBUiI Ta
HOPM IOBEIIHKU B Haylll, OCBITI, MOMITUL, KyJbTypi Tomo. JKoJHEe HOBOBBEIEHHS HE B1I0YyAEThCH,
SIKIIIO MUCJIEHHS caMe He Oye inHoBartiiaum” [3, ¢. 26].

CydacHa TOJIIKYyJbTypHa OCBITa MPONOHYE YOTHPU KOHLENTyallbHI TMOHATTS, SKI
BH3HAYAIOTh IHHOBAIIIITHY METOO0JIOT1IO:

" PO3BHUTOK yMiHb 1 HABUYOK YMTAHHS, TMCbMA, TOBOPIHHS 1 ayAiIOBaHHA 3a JIOTIOMOT'OI0
IHHOBAIIIHUX 3ac001B HABYAHHS,

" OBOJIOJIIHHS 1HO3€MHOIO0 MOBOIO SIK 3aCO00M KOMYHIKaIIii,

" |HTEpaKTUBHE HaBYaHHA, SKE JONOMarae Y4HSAM 3pO3YMITH 1 BCTaHOBHUTHU
B3a€EMO3B’A3KH MDK 1HO3€MHOIO MOBOIO 1 IHIIMMM HaBUYAJIBHUMH TPEAMETaMH SK, HAIPUKIIAI,
icTopiero, reorpadiero, 3apyO0i>KHOIO JITEPATYPOO TOIIIO;

" 3B’A30K HaBYaHHSA 13 OKUTTAM QopMmye mpodeciiiHy CHpsSIMOBAaHICTh TMPOLECY
BUKJIa/IaHHS 1 HABYAHHS 1HO3€MHUX MOB.
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Metoznonoris BUKOPUCTaHHS I1HHOBAIlifHMX TMEAaroriyHUX TEXHOJOTiH B yMOBax

MOTIKYJIbTYPHOT OCBITH Ma€ TaKi 3acajiu:

® OCOOMCTICHMM TeJaroriyHuii 3aJyM, B OCHOBI $KOTO JICKHTHh BIJIIIOBIJIHA
METO/IOJIOTIYHA MO3HIIisI aBTOPA;

® I[IbOBA YCTAaHOBKA TNEJAroriYHMX /i Ha JIOCSATHEHHS KOHKPETHOTO OYiKyBaHOTO
pe3yIbTary;

e peatizallisg B3a€EMOIIOB’ 3aHOT AISUTBHOCT] BUMTENS 1 YUHIB 13 BpaXyBaHHSIM ITPUHITUIIIB
iHauBiAyai3amnii Ta qudepeHmiamnii mpouecy BUKIaIaHHS 1 HABYaHHS 1HO3EMHUX MOB;

¢ c(exkTrBHE BUKOPUCTAHHS TEXHIYHUX 3aCO01B HABYAHHS;

e oprasizarlis JiaJoriYHOTO CIUIKYBaHHS MK YYHSIMH KJIacy;

e MOHITOPHHT Ta JIarHOCTHKA BUKOPUCTAHHS iHHOBAI[IWHUX M€JarOTiYHUX TEXHOJOTIH.

3amis e(eKTUBHOTO MPOBENEHHS YPOKY 1HO3€MHOI MOBH, BUMTEIb MOBHHEH OBOJIOIITH

IHHOBAI[IMHAMH TEXHOJIOTISIMA, B OCHOBI SIKMX JIGKUTh IHTEPAKTHUBHICTH Ta MaKCHMalbHA
HaOMMKCHICTh JI0 TPakTU4YHOI MisuibHOCTI. Cepel HUX MH MOXKEMO BHOKPEMHTH IMITaIlilHI
TEXHOJIOT11, SIKi MPEICTABIIAIOTH IrPOBi Ta AUCKYCIiHI pOpMHU OpraHizaiii 3aHATh; TEXHOJIOTI “Keiic-
METOJIIB”, sKi CTBOPIOIOTh HaBYallbHI CHUTYyallli, MaKCUMallbHO HAOIMXKEHI J0 pealbHOCTI,
IHTepaKTHUBHI TEXHOJIOT 11, IKi CTUMYJTIOIOTH 1 PO3BUBAIOTH IHTEPEC YUHIB JO HABYAIILHOI JIISTBHOCTI,
iH(opMaIiliHi TEXHOJIOT11, sIKI OPIEHTOBAHI Ha ITiIBUIIICHHS SKOCTI OCBITH.

[HHOBaIIIHI TEXHOJIOTI] HABYaHHS B YMOBAX MOMIKYJIbTYPHOI OCBITH — IO€THAHHS HAYKOBO
OOIPYHTOBAHOTO 1 pallioHaIbHO BiAIOpaHOT0 HABYATFHOTO MaTepialy Ta OpraHizaiiHux Gopm, ki
CTBOPIOIOTH YMOBH JISI ITiIBUIIICHHS MOTHUBAIIIT 1 aKTUBI3allii HABYAJIBHO-TTI3HABATBHOI JisSTBHOCTI.
CyuacHi HaBYallbHI 3aKiagy pO3pOOJSAIOTh IHHOBALIMHI OCBITHI TEXHOJOTII, IPYHTYIOUHUCh Ha
I0poOKax BITUM3HSHUX MOCTIHMKIB. 3a JIOTIOMOTOI0 METOJIB HAayKOBO-€KCIEPUMEHTAIHHOTO
piBusa, Ha aymky O.b. Taprononbcekoro i M. P. KabaHoBoi, MOXxHa oOmpamroBaTH MpPaKTUYHI
X0 IO ONTHUMI3allii HABYAIBHOTO IMPOIECy 3 1HO3EMHUX MOB 3 METOI MOKpAIIEHHS HOTro
pesynbrartis [4, ¢. 15]. Cepen nux METOIiB AOMIJIFHO BUOKPEMHUTH BUBUYCHHS 1 aHAJII3 JTITEpaTypHUX
JDKepel1, apxiBHOT JIOKYMEHTAIlii; OMpAIfOBaHHS HAYKOBHX MaTepiaiiB. 3BICHO, MO TakKi BUAH
IHIIOMOBHOI JIISITBHOCTI CJIiJI MPOBOJUTH B CTapmIMX Kiacax cepemnpoi mkoiau. H. I1. Bonkora
HaroJoulye Ha HOBMX MIAXOAaX JI0 BUPIMIEHHS OCBITHIX NMpoOJeM, SIKI aKTyajbHI JUIsl BChOTO
CBITOBOT'O OCBITHBOTO CIIBTOBapuCTBa. Cepesl HUX BaXKJIMBUM € OCOOMCTICHUI PO3BUTOK YYHIB,
SKUN BUPAKAETHCS Y iX PO3YMOBOMY, €THYHOMY, €CTETHUYHOMY, €MOI[IHHOMY, (i3HYHOMY Ta
COL[IaIbHOMY TOTEHI1ali; MiArOTOBKAa J0 CYCHIJIbHOI Mpalli, akTUBHOI poji B €KOHOMIYHOMY Ta
IrpOMaJICbKOMY JKMTTI, YCIIIIHOi JISJBHOCTI B yMOBaX IIBHJIKMX 3MIH TEXHOJOTIH Ta
MYJbTHKYJIBTYPHOTO cycniyibeTBa [1, c. 267]. YV KOHTEKCTI NMPIOPUTETHUX IIiJIeH MOMIKYJIbTYPHOL
OCBITH CHOTOJICHHS aKTyaJli3y€ThCs IHHOBAIIIMTHE Ta pO3BUBAIOYE HABYAHHS IIITXOM BUKOPUCTAHHS
HOBITHIX 1H(QOpPMAIIfHUX TEXHOIOTiN, MOXKJIMBOCTI aKTUBHOTO JOCTYITYy 10 TUCTAHIIIHOI OCBITH
Ta CaMOOCBITHU 13 3aCTOCYBaHHSAM 1H(OpPMAaLIMHUX 1 TEJIEKOMYHIKalIMHUX TEXHOJOTIH, K1 CTaIu
KHUTTEBO HEOOXimHUMH [1, ¢. 272-273]. OcobnuBoro 3Ha4eHHs] HA0yBa€ CHOTOJIHI TyMaHITapU3aIlis
OCBITH, OCKIJIbKM MaeMO pOOUTH BCE€ MOXKJIMBE JUIsl 3al100IraHHs MEPEeBaHTAaXKEHHIO (I3UYHUX Ta
IHTEJIEKTyaIbHUX CHUJI, EMOIIIITHOTO CTaHy aiTeH [5, c. 85].

OTxe, IHHOBAIlI{ y MOJIIKYJIBTYPHIH OCBITI € pe3yJbTaTOM TBOPUOTO MOIIYKY OPUTIHATBHUX
Ta HECTAHJAAPTHUX PIllIEHb PI3HOMAHITHUX TenaroriyHux mpodiaemM. HoBi HecTaHaapTHI MiIX01U 10
MPOLIECYy BHKIAJAHHS 1 HAaBYAaHHS 1HO3EMHUX MOB 3[aTHI KapIWHAIBHO 3MIHMTH pPE3yJbTaT
OCBITHBOT'O IPOLIECY, @ BAOCKOHAJIEHI METOIU, (OPMH, 3aCOOM BUKIIAJAHHS CIPUSIOTH PO3BUTKY
0COOMCTOCTi, OHOBJIIOIOTH OpTraHi3allilo MPoIEeCy HABUYaHHS 1 BUXOBAHHS.
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Maauk B. M.

acmipaHT kadeapu nenaroriku, mpodeciiHoi OCBITH Ta yHpaBIiHHS OCBITHIMH 3aKJIaJaMH
BiHHUIBEKMI 1epKaBHUN TTearoriYHui yHiBepcuTeT iMeH1 Muxaiina KomroOouHcbkoro
Hayxosuil kepisnuk — doxmop neo. nayx, npogecop Opuyiok B. A.

KYJbTYPOJIOTTYHUHI HIIXIJT Y JOCJIXKEHHI KOMYHIKATUBHOI
KYJbTYPU OCOBUCTOCTI

Kynbryposoriuauii migxii po3poOuiu Ta 3amponoHyBajid HAyKOBiM CHIJIBHOTI Taki
nociigHUKY, sik: Mapees B., Kapnosa H., Koran JI., Kykyes O., Xoponko JI., [l{lunankina K. Ta in.
Le#t miaxig nependavae ouiHKy (GeHOMEHY KyJIbTYPH LHUIIXOM PO3YMIHHS U MOSCHEHHS JIIOAUHHU, 11
CBITOCHPUHHATTS Ta oOOpaHoro crocody >kutTs. JliogumHa BucTymae cy0’€KTOM KyJbTypH,
MOEHYIOYM B CO01 ii CBiIOMICTb, CAaMOCBIJOMICTb, IyXOBHICTb, MOpallb Ta TBOPYICTH B
«i€papXiyHOMY 3B’SI3Ky» SK TpaHi IUIICHOI KyJIbTYpHOI ocoOucTOCTI. 3a3HaueHWH miaxina
BUPAXKAETHCSA B TOMY, 110 AOCII/DKYBaHi SBUIA MalOTh JOCTATHHO BioOpa)kaTH HeMaTepialbHy
KYJIBTYpY TOTO 4acy, SIpOM SIKOTO € X i€, 110 MOoB’s13aHi 13 KyJIbTYPHO JOIUIEHUM PO3BUTKOM Ta
ryMaHi3ali€ro K KOXHOI JIIOJUHA OKPEMO TakK 1 CyCIUIbCTBA 3arajoM.

Bapto HaromocuTH, 1O KyJIbTYPOJOTIYHHHA MiAXig— II€ HacamIepel MpUHIMIIOBA
IryMaHICTUYHA [TO3ULLis, KA BU3HAE JIIOAUHY CY0’ €KTOM KYJIbTYPH, il TOJIOBHUM JIT4YEM Ta TBOPLIEM.
BiH 30cepemkye yBary Ha JIIOJHMHI K KyJIbTYpHOMY CyO’€KTI, III0 MOXE MOETHYBATH BCI «CTapi»
3HA4eHHs KyJbTYPH 1 BOJHOYAC BIPOBA/PKYyBaTH HOBI. KynbTyponoriuHumii miaxix, Ha IyMKY
HAyKOBI[IB, € CIPOOOI0 MEPEOIIHKU Ta IMOAOJAHHA CPOPMOBAHMX COILIOKYJIBTYPHUX MPOTHUPIY,
CHHTE3Y MOHSTh, [IUTICHOTO MOTJISAY Ha CBIT KpPi3b MPHU3MY KyJIbTypH [5].

Takuil miaxig y AOCHiIKEHHI MpoOieM MNeAaroridyHoi OCBITU SIBJISE COOOI0 CYKYMHICTb
TEOPETUKO-METOI0JIOTIYHUX TOJIOKEHb Ta OpraHizaliifHO-TIearoriyHuX 3axojiB, SIKI MarOTh Ha
MET1 CTBOPUTH NEPETYMOBH JJIs1 3aCBOEHHS MallOyTHIM II€1aroroM 3MiCTy MEJaroriyHoi KyJabTypH.
3 KyJbTYpOJIOTIYHOI TOYKM 30pY OCBITa OCOOHUCTOCTI € COLIOKYJIbTYpPHUM I1HCTHTYTOM,
CHPSMOBAaHUM Ha peajiizalliio 'yMaHITapHOI, KyJbTYpOTPAHCIALIMHOI, KyJIbTYpPOTBOPUOi (PyHKIIIN
KyJIbTYpH SIK YNHHMKA 3arajibHO — i pOoQeCciifHO-KyIbTYpPHOTO PO3BUTKY OCOOMCTOCTI.

KpiM TOrO, KyJIbTypOJlOriuHUN MiAX1J € 3aralbHOHAYKOBUM METOJOM JOCHIIKEHHS, 110
nepeabavyae TpakTyBaHHA 00’€KTa sSIK KyJbTYpHOro siBuia abo mporecy. Lle meromonoriuna
MO3ULis, IO PO3KPUBAE €IHICTH AKCIOJOTIYHOrO, IISUIBHICHOTO Ta 1HJIWBITYalbHO-TBOPYOTO
acIIeKTIB KyJbTYpH M pO3IIIAIac JTIOANHY K OCHOBHOTO 1 cy0 €KTa.

OTxe OJHMM 3 TOJIOBHMX METOJOJIOTIYHUX MIAXOAIB JIOCHIIKEHHS KOMYHIKaTUBHOI
KYJIBTYPH € KyJbTYPOJIOTTUYHUH MiAX1M, 3T1AHO 3 SKMM, KOMyHIKaTHBHA KYJIBTypa 0COOMCTOCTI — 1€
MO3UIIIST OCOOMCTOCTI, IO TPOSBISETHCS Y HEOOXIMTHOCTI B3a€MOJIl 3 IHIIUMHU CyO’€KTaMu U
3/IaTHOCTI MIATPUMYBATH 3 HUIMHU KOMYHIKaIIilO.
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ManuueBa A. A.

rpyma 341

Cymchkuii nepxaBHuil nenaroriunuii yaiepeureT imeHi A. C. MakapeHka
Hayxosuii kepignux — xano. ¢inon. nayk, ooyenm Kosnosa B. B.

KAHPOBI OCOBJIMBOCTI AHI'VIOMOBHOTI'O IIICEHHOI'O JUCKYPCY

Icuye Oe3miu poOit, mpucesueHux Teopii muckypcy (B. I Kapacik, M. JI. Makapos,
1O. €. [IpoxopoB.), ane He Tak 6araTo ckazaHo MPO OJWH 3 HOro BUAIB: MiceHHUH auckypc. [licHs,
AK 1 My3HWKa 3arajloM, BiJirpae Ba)KIHMBY pOJIb Y JKUTTI BChOTO CYCIIBCTBA, NMPOTE HAWOLIBITY
MOMYJISIPHICTh BOHA Ma€ cepesl MOJIOJI, SIKa y CBOIO Yepry B HAIIll JIHI € YaCOM HaMOOUTBHIIINM
[IapOM CYCHUIBCTBA, MO POOUTH OOMIH iH(OpMAIEI0 Ta KyJIbTYpOK HabaraTto JAMHAMIYHOIO.
IHdopmartifini TEXHOJIOTIT, IO MOCTIHHO PO3BUBAIOTHCA, JAO3BOJISIIOTH 3pOOUTH IIel OOMIH I
mBue [4].

H. [I. ApyTioHOBa Hajajia Take BHU3HAUEHHS [HCKYpCY: «3B'S3HMH TEKCT pazoM i3
EKCTPATIHTBICTHYHUMHU YMHHUKAMH; I1€ MOBa, ""3aHypeHa B XKUTTS"» [1].

OcCkUIbKM aHaNli3 JUCKYpCy L€ MDKAMCLUMIUTIHApHA Taly3b 3HaHb, 110 INepedyBae Ha
MIepPETHHI JIIHTBICTUKH, €THOrpadii, COIi0I0r1i, CTUIICTUKH, 3 TICUXOJIOTIi Ta Qu1ocodii, TO TepMiH
«IUCKYpC» OUEBUIHO, Ma€ pi3Hi iHTeprperanii. BianosigHo no npodecopa AmcrepaaMCcbKOro
yHiBepcutety T. A. BaH JleliKy, «AUCKYpC € CKJIaJIHOIO €JHICTIO MOBHOI (popMHM, 3HAUEHHS Ta Aii,
gka Morima © OyTu Halikpaile oxapakTepu3oBaHa 3a JOMOMOIOI0 KOMYHIKAaTHMBHOI Mofii abo
KOMYHIKaTUBHOTO aKkTy» [2, c. 121-122].

[TicHs mae BenWKW BIUIMB Ha JIIOJEH CBOEIO MENOJIEI0, TEKCTaMH Ta PUTMOM, TOMY
BOXJIUBICTh MY3UKH Y HalIOMy J>KMTTI HE MOXHa HenoouiHioBaTH. IlicHi meBHOro mnepiony
B1I00OpaXal0Th YHIKaJbHI COLIaJIbHI CTEPEOTHNM €MOI[il, MepeKUBaHHS, XUTTI IIHHOCTI Ta
NPUPOJY JIFOJMHU Y MIEBHUH mepiof cycminberBa. [TicHs, K 13 OAMH BapiaHTIB TEKCTY, HaHO1IbIII
KOHKPETHO BTUIIOE BJIACTUBOCTI TEKCTY TPAAMIIMHMX TEKCTIB. Y MOPIBHSAHHI 3 TpaguliiiHUMH
MOETUYHUMH TEKCTAMU LIeH THII TEKCTY Ma€ YHIKIbHY OPUTiHAIBHICTh. [IOpIBHAHO 3 TpaIuIliiiHOIO
MOE31€10, OJHIEI0 3 XapaKTePUCTUK MICHI € BUKOPHCTAHHS I[IKaBOi JIEKCHUKH, CKOPOUYEHb, HOBUX
3BYKIB Ta 3ByKOBHUX 30IriB.

[Tporiec BUKOHAHHS TICEHb i My3UYHUX TBOPIB € KOMyHlKaTI/IBHI/IM akToM. BepOanbHi Ta
HeBepOalbHI €JIEMEHTH YTBOPIOIOTH Y XOAl JiSUIBHOCTI LUTICHY 3B S3HHMH TBIp 1 BOAHOYAC
bopmyroTh KOMyHIKaTUBHHH edekT. Lle 03Hauae, o Mi>k BAKOHABIIEM Ta CIIyXadeM € CBOEPITHUH
3B’S30K, SIKUI MO>K€ BIUIMBATH Ha MPUHIIMIIM, €MOIIii Ta HaBiTh MOBEIIHKY APYTOro.
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AHai3 cy4acHUX HAyKOBUX JDKEPE JO3BOJISE€ BUAUTUTH OCHOBHI MiAXOAU 10 BU3HAYCHHS
MOHSATTS MICEHHOTO TUCKYPCY, @ TAKOXK OXapaKTepus3yBaTh (YHKIIT Ta dKaHPOBI XapaKTEPUCTHKU
MCEHHOTO TEKCTY.

JI. QyHsiieBa po3risifae MCeHHUNA TUCKYPC SIK «TEKCT IMICEHb B CYKYITHOCTI 3 KOHTEKCTOM
ix crBopeHHs Ta iHTepmperarii» [3, c. 158]. T. AcradypoBa ta O. llleBueHko (HOpMYITIOIOTH
MOHSATTS MICEHHUN AMCKYPC SIK «CHHTE3 BepOaJbHUX Ta MY3MYHUX KOMIIOHEHTIBY». HaykoBii
BUSIBWIH, IO POJIb BEPOATLHOTO KOy Y IICEHHOMY JMCKYpCI BiJirpa€e TEKCT MiCHi, a HeBepOalbHa
YacTHHA MO3HAYAETHCSI MEJIOJIHHUM KOMIIOHEHTOM, SIKa Y3arajJbHIOE€ XapakTep MICHI Ta J03BOJISE
CllyXaueBi 3po3yMiTH 1 BimuyTu ii emoriiiHo. HaiirnuOmie BiguyBaeThcst 3MiIiCT BepOaIbHOTO
noBioMiieHHs [7, c. 242]. OTxe, aHTJIOMOBHHM MICEHHUH TUCKYPC — 1€ KPEOi30BaHUM MPOIYKT,
a came KoMOiHAaIlisi BepOaIbHOTO TEKCTYy Ta MY3HMYHOI'O KOMIIOHEHTa. BepOalbHUIl TEKCT y
MCEHHOMY JIHUCKypci O(QOpMIIEHWH Yy THUCHBMOBIM Ta ycHiM (opmi. My3ndHuUN KOMIOHEHT €
MPOJIYKTOM COIIaJbHO Ta CHUTYaTHBHO 3YMOBIIEHOI KOMYHIKaIlii Ta 3HAXOIUTHCS TAKOX IIiJ
BIUIMBOM €KCTPAJIIHTBICTUYHHUX TapaMETPiB CUTYaIlli CIIUIKYBaHHS.

3a craructukoro, HaBeneHorw J1. Kpucramom, 61u3sko 90 % CBITOBUX BUKOHABIIIB CITIBAIOTh
aHTTIIACHKOI0 MOBOIO, iXHS piHa MOBa HE BiJirpae BaxJMBY posib y TBopuocti. JI. Kpucran
BiJJ3HAYA€ MMO3UTHBHY TEHICHIIIIO Y PO3BUTKY aHTJIIOMOBHOI KYJIBTYpi, OCKUIBKH TaKi BAKOHABIII, SIK
Jl)xon Jlennon, bo6 Mapii, bo6 Jliman «cramu ajis MOJIOJOTO TOKOJIIHHS CHMBOJIOM CBOOOIH,
HETIOKOpH Ta mporpecy» [8].

Tak, 3anexxHo Bia peanizamii abo Hepeaui3aiii B aHIJIOMOBHOMY IICEHHOMY JUCKYpCi
MEeBHUX (PYHKINH BUIULIFOTH KiTbKA JKaHPIB miceHHOTO auckypey. Y XIX cr1. 3 ¢panIiy3pkoi OyB
3aMo3UYeHUI TEPMIH «KaHp» — genre. Y CHILy TOTO, 1110 BU3HAYEHHS KaHPy PI3HOMAaHITHI 1 B3aEMHO
MEPETHHAIOTHCS, Hapa3i ICHYIOTh Pi3HI NOTJISAN Ha caMy Mpo0IeMy KaHpy. «Y MHCTEITBO3HABCTBI,
COLIIOJIOTIT Ta KYJbTYPOJIOTii Mif >KaHPOM PO3YMIETHCS ICTOPUYHO OPOPMIICHUH, 3aKpIMJICHUH,
BiJJOMUH 1 IepeiiMaeThCs HOKOMIHHSAMH HA0ip TBOPIB, € 3pa3KaMH IIi/1 4aC CTBOPEHHS HOBUX TBOPIB.
Woro Binpisnste crenudika BinGUTHUX mpobieM, oci6, i SBHII pealbHOCTI, i HABITH aBTOPCHKE
CTaBJICHHS JI0 HHX; CBOEPIAHICTH y BHOOpPI MOBHOI Ta HEMOBHOi CEMIOTHKH, BHKOPHCTAaHHS
CTHJIICTUYHHX MPHIOMIB; crierinika crioco0iB BUKOHAHHS Ta CIPUNUHSATTS TBOPIB JKaHPY, a TAaKOX
CIPSIMOBAHICTh HA Peai3allifo MeBHUX CX0XHX IS TBOPIB OJJHOTO *aHpy GyHKIii» [7, c. 243].

3araioM BUAUISIOTH TPU OCHOBHI HIAXOAW 1O TIYMadyeHHs MOHATTA «xkaHp». OTxe,
IPUXWIBHUKA MPAarMaTHYHOTO CIPSIMYBaHHS Yy KaHPO3HABCTBI» IPEICTABISIOTE MOBHHUH JKaHpP
BepOanbHUM  O(GOpPMIIGHHSM  THUIIOBOi  cuTyamii  comianeHoi  B3aemonii  (B. €. Tonbai,
O. M. [Iy6poscbka, K. ®.CenoB), sk CKIQAHUK JTUCKYPCY, HEBII'€MHOIO YaCTUHOI OUIBIIOCTI
CIIeHapiiB (CUTYyaliiHUX MOJENEel), 1110 OMHUCYIOTh COollialbHy B3aeMoito [5, C. 69]. [IpeactaBHUKU
CTpyKTypanizmy B JmiHrBictuuHid Hayii (B. B. lementren, B.I1. Mocksun, M. FO. denociok)
JOTPUMYIOTbCS MPOTWIEKHOT TOYKH 30py. KaHpu — «abcTpakTHi cxemu, aOCTpaKkTHI Bif
THAWBIAYaTbHO-MOBHOI KOHKPETHKN» [6]. SIKIO y3aradbHUTH Il MOTJISAIU, XKaHpP — 1€ KYJIbTYPHO
00yMOBJIEHI KOMYHIKAaTHBHI 1HBapiaHTHI MOJIel, 10 Mepe0adatoTh BUKOPUCTAHHS CHENU(IYHOTO
Habopy nekcuuHux 3aco0iB. Tak, O. B.llleBuenko y cBoiii crarti «TemaTnuHa CBOEPIAHICTH
MICEHHUX TEKCTIB K cHoci® peanizamii GpyHKIIN KaHPIB MICEHHOTO JUCKYPCY», MPOaHali3yBaBILU
600 miceHHUX TEKCTiB, BUABMJIA, 1[0 MOXHA BUAUIUTU TPHU KaHPHU: POK, pern Ta non. HaykoBuiis
3ayBaXye, 10 MICEHHUH AMCKYpPC POK-KAaHPY CIPSIMOBaHMN Ha peani3alilo anesTUBHOI (DyHKIIII,
OpleHTOBaHOT Ha BepOami3alil0 KOHILIENTIB MOBEIIHKOBOI TIpyHH, 30KpeMa KOHIIENTY
«HOHKOH(OPMi3My». Y TeKCTax POK-)KaHpPy MPOIAaryroThCs BIAMOBIIHI IIHHOCTI NMPEICTaBHUKIB
MOJIOAKHOT CyOKYJIBTYpPH, SIK OT: CIHOHTaHHICTh, MPHUPOJHICTH; CBOOOJA OCOOMCTOCTI BIf
KOH(OPMICTCHKUX YMOBHOCTEHN, TPOMAICHKUX MPUHIIMIIIB 1 CTEPEOTUIIIB; PI3HUII Mi>K TOKOJIIHHSIMHU.
O. llleBueHKO CTBEPAXKYE, 0 OCHOBHA (YHKIIiSl peIy — €KCIUIAaHaTOpHA, TOOTO OplEHTOBaHA Ha
PO3KPUTTS COLIAJIbHUX KOHIIENTIB, TakKuX, SK pacu3M Ta Biaga. Y TEKCTax pen-KaHpy
MIPOCTEXKYETHCS JI€BaNbBallisl LIHHOCTEW KyJIbTypu KOH(OpMICTChKOro cycmiabcTBa. Ha mymky
JOCIHITHUII, Y MICEHHOMY JUCKYpPCi MOM-KaHpy HalyacTillle pernpe3eHTY€eThCsl HU3Ka eMOLIMHUX
KOHIeNTiB. TakuM YMHOM, eMOTHBHA (YHKIIisl JOMIHAHTHA Y IbOMY XaHpi [7, c. 243-247].
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OTxe, MCeHHUH TUCKYPC — 11€ 3HAYHUN €JIEMEHT KYJIbTYpH Ta COLIaJbHUX BIIHOCHH, IO €
CHHTE30M 1 BepOanbHUX, 1 My3WYHHX KOMIIOHEHTIB, TEKCTy IiCEHHOTO AMCKYpPCY BIIACTHBUI
XYHAOXKHIM BUTISAA, BUKOHYE 3HAYHOI POJIi Y PO3BUTKY ECTETUYHHUX 1 MOPAIBHUX MOTPEO
0co0HCTOCTI, IpOTE, OaraTo MUTaHb BUMAraloTh I0JaTKOBOTO BUBYECHHS Ta OCMHCIICHHS.
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Mapiuka A. A.

rpyna COAM-23

TepHOMUIbCHKUI HaIlIOHATBHUHN TIeAarOT19HHMA

yHiBepcuTeT imeHi Bonoaumupa ['HaTioka

Hayxosuil kepisHuk — kano. ginon. nayk, ooyenm Yopuiu P. I1.

DODIE SMITH'S “GREAT DOG ROBBERY” AND ITS FILM ADAPTATIONS

Books and films are separate art forms and it's useless to wish that one would perform the
other's high-wire act. But when all's right with the heavens, movies that grow from books seem to
have an extra layer of subtlety and resonance [2, p. 2].

Probably, it is difficult to imagine a person living in a civilized world who would not know
a dog of the Dalmatian breed. Undoubtedly, it’s thanks to Dodie Smith who is a literary mother of
Dalmatians.

Dodie Smith, British novelist and playwriter, is better known for her novel “Great Dog
Robbery” (1956), and later the title was changed into “The Hundred and One Dalmatians” [1].

It is not yet known whether Dalmatians would have caused us such joy and childish delight
if the adaptations of the book "The 101 Dalmatians" had not been glorified. To date, Dodie Smith's
original text has been screened many times. However, it is always worth visiting whatever comes
first as only original book can bring you a sincere admiration. Moreover, there are many facts that
you can find out only while reading the book, because no one interpretation has been able to fully
reproduce the plot yet. But, actually, it's rather good as there is always something to compare.

Adaptation is a pre-existing work that has been made into a film. Adaptations are often of
literary or theatrical works, but musical theatre, best-selling fiction and non-fiction, comic
books, computer games, children’s toys, and so on have also been regularly adapted for the cinema

[3].

The first film adaptation of Dodie Smith's work is the 1961 Disney animated movie “One
Hundred and One Dalmatians”. It is legendary and still expresses the main thought of the original
book. Though, there are many differences such as the role of Perdita, the way of escaping, a car
chase, the roles of Jasper and Horace and the crooks that Cruella hires, the general outline of the
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story remains the same. This interpretation fully covers the characters, settings, behavior and
primary emotions. The animators were the most successful in creating the look of Cruella De Vil.
A gray skin tone, disheveled black and white hair, a long elegant black dress, a huge fur coat, a pink
cigar and disgusting green smoke — even surpassed the literary original where is indicated:

“And a tall woman came out onto the front-door steps. She was wearing a tight-fitting
emerald satin dress, several ropes of rubies, and an absolutely simple white mink cloak, which
reached to the high heels of her ruby-red shoes. She had a dark skin, black eyes with a tinge of red
in them, and a very pointed nose. Her hair was parted severely down the middle and one half of it
was black and the other white-rather unusual” [5].

The second adaption to which we would like to draw attention is rather a new one
“102 Dalmatians” (2000). From the original book, creators just pulled out the main idea and
extended it with a lot of new characters, changed the timeline and modernized it. Some new thoughts
such as the value of rethinking your actions and the awareness of human helplessness were
developed in the film. Especially in this interpretation, we can trace the art of using colour
symbolism. You always have a choice to be on a white side or on a black one.

Color meanings stem from psychological effects, biological conditioning and cultural
developments. Some color meanings are deeply rooted in our brains because they’re visible all
around us, like red as the color of fire being associated with warmth or green with nature [4].

A children's novel “The Hundred and One Dalmatians” by Dodie Smith does not lose its
popularity to these days because of the eternal problems that always bother humanity. The main
idea of Dodie Smith will be passed down from generation to generation, only the characters,
structure, settings, narrative techniques and meanings of tools will be changing, as it has been to
this day.
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Mapyxusk O. L.

rpyna AM-42

TepHOMNbCHKUI HALIOHAIBHUN TTearoTiyHui

yHiBepcuteT iMeH1 Bonoaumupa I'HaTioka

Hayxosuil kepisHuk — kano. ginon. nayk, ooyenm Jlaouxa O. B.

KJIOYOBI KOHIEINTH YKPATHCBKOI JITHIT'BOKYJIbTYPU

CydacHi yKkpaiHChKi JIHTBICTH aKTUBHO 3aliMalOThCS JOCHIKEHHSIM KOHIIENTIB — 6a30BHX
OJIMHUIIb KYJbTYpH, SKI HECyTh B COOl TEBHI CIMOCOOM KOHIENTyasi3amii CBITY 1 BOJHOYAC
MPUBEPTAIOTH HEAOMSKY yBary. 3po3yMiJio, 1[0 KOXKHA HaIlisl T0-CBOEMY CIIpUKAMAE HaBKOJHUIIIHIN
CBIT 1 TBOPUTH HalllOHAIbHY KapTHHY CBITY, 10 BiJoOpakae CyCIibHI HOPMH, MOTJISIU, LIIHHOCTI.
BinnoBiHO MeTOI0 HAayKOBLIB € JeTalbHUN aHami3 chopMOBAHOro OauyeHHS HApOAy Ha PI3HUX
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eTanax iCTOPHYHOTO PO3BUTKY, SIKE€ BTiJICHE, MEpII 3a BCE, B CHOKOHBIYHOMY HaJ0aHHI JIOEH —
MOBi. CeMaHTHYHHI 1HPOpPMAIlisi OCHOBHOTO 3ac00y KOMYHIKAIlil pO3KPUBAE HE TUIbKU 3HAYCHHS
ClliB, ayie ¥ BijoOpaxae OCOOJMBOCTI MHCIEHHS, MMOYYTTiB, BUYMHKIB, MOBEAIHKH HAPOIYy, TOOTO
JIOTIOMArae Kparie 3po3yMiTH CToci0 )KUTTS Hapoay, HOTo KyJbTypy B IIEBHIH €moci.

BuBYeHHS CTPYKTYpHU Ta 3MICTY YKpPaiHCHKUX KOHIICTITIB Ja€ 3MOTY BHUSIBHUTH Ta TIIMOIIE
YCBIJIOMUTH I[IHHOCTI, IEPEKOHAHHS, SIKUMHA KEepyBAIKMCh Hamnl mpeaku. s gocnimkeHHs Oyino
B3STO JIEKIIbKa KOHIICNITIB, a came cepye, oyuia, 3emias, mamu, 60Js. OCHOBHUMH KpPUTEPIIMHU
B1100pY CIIyTYBaJIv 3araJIbHOBKMBAHICTh Ta YaCTOTHICTh Y (hOpMyBaHH1 (Ppa3eosOTIUHUX OJTUHHUIIb.

KoHuenT cepye SBIS€TbCS JHKEPENIOM 1 KOHIIEHTPALIE YCiX BiTYyTTIB, €MOLIii Ta
MepeKuBaHb, IO CYNPOBOKYE pPIZHOMAHITHE BHBJICHHS cTaHy abo HacTtporo. CMuCIOBI
KOMITOHCHTH KOHIICTITY MOKHA TIPOJEMOHCTPYBATH Ha MPUKJIA/AlI HOTo BXKUBAHHS Y MPHUCIIB'SIX Ta
npuka3kax: 1)emomiitauii ctan (EC) xBumtoBanHs (cepye mpemmums, He Ha micyi), 2) EC
cTpaxJanus (kpaemocs cepye, nue), 3) EC crpaxy (cepye 3axonono, nedse He suckouums), 4) EC
nepeauyTTs (cepye iwye, 3 8axickum cepyem), S) BIMUyTTs cMepTi (cepye nepecmano bumucs, mpe),
6) BITUyTTS KUTTS (cepye npokumynocs, cepye 6 ’emucs), 1) MOUYTT KOXaHHS (cepye mboxkae,
6cim cepyem), 8) PUCH XapaKkTepy JIIOAUHU (senuxe cepye, 6e3 cepys) [1].

Bumesragannii KOHIENT iHKOJIHM MTOPIBHIOIOTH 3 KOHIIETITOM Oyuid, aJyKe OCTAHHINA TaKOXK €
LIEHTPOM MepeKUBaHb Ta €MOLII, alle MK HUMU € CyTT€eBa pi3HUILL. B mepiry uepry, BoHa moysrae
B HeMarepiajpHiil CYyTHOCTI KOHLENTY IyIla, SKHH BiIMOBIIHO CKOHIICHTPOBYE y COO1 MEHIIe
cemanTuuHe Koo [1]. HapoaHa MyapicTh TpakTye KOHIIENT Ayiia sIKk O0KECTBEHHY CYTHICTb, sIKa
BIJUTITAE IMiCIIsl CMEPTI JIOJUHU Y HE0O «IyXOBHHI BepX» (0ywa eunimae, oywa nokunyia). B Toi
Yac ceple MOKa3aHO SK YaCTHHY Tija, siKa MICHs CMEpTi MOTpaIuisie 10 3eMIIi, TOOTO «I0 HU3Y»
(cepye onununocs y n’asmax, cepye 6nano).

Konuent 3emns nepedyBae B ocepi eBHUX o0nacTel ppazeosioriyHoi KapTUHU CBITY, Mae
CTaTyC HAJ3BMYANHO BAXKIIMBOTO JUI PO3YMIHHS KyJbTypH. MOro 03HAKH MOXHA JeTalbHille
PO3TIISIHYTH, B3SBIIH 10 yBaru (pa3eosoriyHi CIOBOCIIONYYEeHHs: 1) MPUCTaHOBUIIE MIiCNIA CMEPTi
(nesrcamu 6 3emni); 2) miaTpuMKa (3emist mikae 3-nio Hie); 3) OXOpoHa (IAOHUU NPOBANUMUCS KPi3b
3emi0); 4) IEBHA TEPUTOPIS (3a mpuoes ’sms 3emenv); 5) pealiCTHUHICTb (8i0pusamucs 6i0 3emii);
6) kpax, raun0a (3pisusmu 3 3emaero); 7) 000B’A3KOBICTb (Qicmamu 3-nio 3emi); 8) BaKKa mparis
(3poutysamu nomom 3emnio); 9) HECTIOAIBaHICTh (51K i3-ni0 3emi supocmu) [3].

CnoBo mamu Jy’e 4acTo 3yCTpi4aeThbCs B MOBJIEHHI YKpAiHI[IB, TOMY 11O 3ailmMae oaHE 3
[EHTPATBHUX MICI[b Y CBITOTJISAl YKPATHCHKOTO Hapoay. To/i K KOHIIENT MaTH € PEIPEe3eHTAaHTOM
(IpeICTaBHUKOM) MaKpPOKOHIENTY poduna 4u odcinka [2]. HambanHs yKpaiHCBKOI HapoaHOL
TBOPUOCTI TOBHICTIO PO3KPUBAIOTH TMOTEHIIal KOHIENTy Mmamu 1 WOro OCOOJHUBOCTI:
1) yHiKaJIbHICTh MaTepi, Tl BaXIHUBY poib y noii moaunu (Ha ceimi 3naiidews yce, Kpim pioHOi
Mmamepi), 2) CTYNiHb COPUIHATTS MaTEPHHCHKOI Kapu AUTUHOW (Mamu oouiero pykoio 6'c, a
opyeoio 2nadoums), 3) pi3Ha OIliHKA MOTpeOu OaThKa i Marepi (bamvko — He mamu, ne noyinye i ne
npuzony6umsy), 4) HeOOXiHICTh MIAHOOIMBOTO CTABICHHS 10 MaTepi (LLlanyii 6amvka i HeHbKY, Mo
6yoe moobi cKkpizv enadenvko), 5) moTpeda MKITyBaTUCS MPO HET y cTapocTi (Xmo mamip 3abysae,
mozo boe xapae).

CumMBos HalBUIIOi, HE30arHEHHOI CUJIM, fIKa BIUIMBAE HE JIMILE Ha JIIOJUHY HPOTATOM ii
KUTTSI, @ Ma€ BIagy 1 HaJ HaaicToTamu (O6oramm), i HaJ MPEICTaBHUKAMU MOTOMOIYHOTO CBITY
BTUTIOE B €001 KOHIENT 0o./i2. BiH OXOIUTIOE MEBHI O3HAKH, SKI MOYKHA MOOAYHMTH TPU aHAII31
YKpaTHCHKUX MPHUCITIB'IB Ta MPHUKA30K: 1) HOXPUCTHSIHCHK2 BipyBaHHSA — 0OXKECTBO-HEMHUHYUICTH,
barym (He mak cmanocs, sk 2aoanocs), 2) tanau (He ma cupoma, wo pody wema, a ma cupoma,
wo Ooni He Ma€); 3) HAPOJHOIICCHHE 3BEPTAHHS 10 KOXaHOI JIIOINHH, 4) OakaHe, IACITHBE KHUTTS
(He pooucwy 6acamuii ma 8pooausuti, a poouce npu 00i ma wacausuii); 5) MacTsI-I0Ns (Hcumu i
boea, oonenvry xeanumu, dons (popmyna) nocnyscuna) [4].

[TpoananizoBaHi KOHLENTH HE € MEXKOIO IOCIIIJKEHHS YKPaiHChKOT MOBHOI Ta HalllOHAJIbHOT
KapTUH CBITY, OJHAK IXHE TPaKTyBaHHS JOMOMOIIIO TMPOCTEKUTH 3arajibHy TEHACHIIIIO
HaIllOHAJTFHUX 0COOJIMBOCTEH YKPAiHCHKOTO HApOTy.
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BonuHcbkuit HarlioHaIBHKK YHIBepcHuTeT iMeHi Jleci Ykpainku
Hayxkosuii kepienuk — xano. ginon. nayk, ooyenm €ppemosa H. B.

JTA®HA IO MOP’€ SIK MAUCTP IICUXOJOITYHOI' O IIOPTPETY
(HA MATEPIAJII POMAHY «PEBEKKA»)

Hadua nro Mop’e mupoko BijomMa CBOIMH FOTMYHUMHU POMaHAMU Ta ONOBiAaHHsAMHU. He
3a3HABIIM BIUIMBY JITEpaTypHOi MOJIM CBOrO 4acy, BOHA IMcajla IpPOCTI ONOBIAAHHSA, SKi
MPUIICIUTIOBAIN YUTAYEBI JIFOOOB JI0 MPUTO/, (paHTa3il, 49yTTEBOCTI Ta TaEMHUII [6].

CBITOBY MOIYJIAPHICTh MUCbMEHHUIII TpUHic poMaH «PebGekka», Hanucanui y 1938 porti.
PomaH cTaB KJIaCHKOIO Cy4acHOI JIiTepaTypH Ta BIUIMHYB HA KyJIbTYypy XX CTONITTS. 30KpeMa, BiH
OyB HEOJHOPA30BO €KpaHI130BaHUI, aAaNTOBAHUN JJIsl TeaTPalbHOI MOCTAHOBKU Ta MIO3UKIY. J{o
pomMaHy OyJI0 HAIMCAHO KiJIbKa MPOJIOBXKEHb, 1 BiH JIT B OCHOBY HaBUAIBHOI IPOTPaMU 3 BUBYCHHS
a"rmicekoi miteparypu y CIIA. Bin nepeknageHuit O6aratbMa MOBaMHU CBITY 1 IOCTIHHO
nepeBuaaeThes [1].

AKTyanpHICTh TEMH JOCHIDKEHHS 3yMOBJIEHA 3pOCTaHHSIM IHTEpecy HAyKOBLIB [0
MICUXOJIOTTYHOIO MalyBaHHs aHIJIOMOBHOI JiiTeparypu. Ockinbku lapHa 1o Mop’e € BU3HaHUM
MaicTpoM MCUXOJIOTIYHOTO MOPTPETY, BUHUKAE MOTpeda y JeTaabHOMY BUCBITJIICHHI 11i€i TEMHU Ha
MaTtepiaii pomany «Pebekkay.

OO6’€KTOM JTOCTIIPKEHHSI € TICUXOJIOTIUHI MOPTPETH T'OJOBHUX repoiB pomany JladHu mro
Mop’e «Pebexkay.

Meroro nocnijkeHHs € anami3 pomany Jladuu mo Mop’e «Pebekka» 3 orsgy Ha
0COOJIMBOCTI B1IOOpaKEHHS IICUXOJOTTYHIX OCOOJIMBOCTEN XapaKTepiB HOro repois.

XynoxXHINA TBIp, K €CTeTHUHUM (EeHOMEH, 3AIHCHIOE TOTYXKHHH BIUIMB Ha 4YMTaya B
OCHOBHOMY uepe3 Horo emouii. [IpoHUKHEHHS y BHYTpIIIHIM CBIT repoiB, y iXHI BIAYYTTS Ta
NepeXMBaHHS MEPEBOIUTH YNTAYa y NMCUXOJIOTIYHY IUIOMIMHY JIITEpaTypHOTo TBOPY Ta J0IOMarae
Kpaiie BiiayTH 300paxyBane [2, c. 110]. 3a cnoBamu B. darienka, «IcHxos0ri3M — yHiBepcallbHa,
POJIOBa SIKICTh XyMOXKHBOI JiTeparypH. Moro mpeaMeroM € Bimo6pakeHHs BHYTpIIIHBOI €IHOCTI
MICUXIYHUX TIPOLIECIB, CTaHIB, BJIACTUBOCTEW 1 J1i, HACTPOIB 1 MOBEMIHKH JIIOJAWHH, a TaKOXK
colianbHUX Tpym i kiaciB [4, ¢.57]. Omke, mcuxoyorisam — e BioOpakeHHS abo Tepenaya
BHYTPILIHBOTO CBITY Ta HAaCTpOIO repoiB. Ilcuxomori3m cy4acHoi aHrIiichbKoi Mpo3u MaHiecTye
cebe TMepeBaXHO B JAMCKYpCl «umHY cBigomocti» [3, c.37]. Lleit miteparypHuii mpuiiom
B1IOOpakae yMKH JIOJUHU Y JEMI0 XaOTHYHOMY BHTJIAI, IO JO3BOJISIE Kpalle 3pOo3yMITH il
CIPUIHSATTS AOBKIJUISA Ta BHYTPIIIHIN CBIT.

Y xoxHomy tBOpi Madna o Mop’e 300paxae TIepoiHb, HAJUICHHX BEIMYC3HOIO
BHYTPIIIHBOIO CHJIOKN. [i TepoiHi CTBOPIOIOTH B3ipellh AT Cy4acHMX POMAaHiB: MOBYA3Hi, 3ara IKOBi,
Ti, MO 30epirarTh SAKyCh TAaeMHHIO. Jlekopallii poMaHiB CTBOPIOIOTH iAcaibHUN (OH s
JApaMaTUYHUX TMOAIN, sSKi Tak AMBYIOTh 4HWTa4yiB. POMaHM aBTOpPKM BHUCBITJIIOIOTH HAcTpOi,
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NepeXKMBaHHS Ta JYIIEBHUN CTaH Te€pOiB, 1 BIUIMB €KCTPEMAIbHUX KUTTEBUX MO Ha HUX. [JadHa
110 Mop’e po3KpUBa€e MCUXOJOTIUHI MOPTPETH T€POiB 3a JOIMOMOTrOI0 OMHCY iXHBOI B3aEMOJIIT 13
COLIlyMOM, iXHIX Mpiii, 0a)kKaHb Ta PO3LyMiB.

VY nannonynsapHimomy pomani «Pedekkay, Jlapnua nro Mop’e mociimkye NCUXiKy KOXXKHOTO
NEpCOHaXKa, IIOKa3yluud TMOTPSCIHHA Ta TpPaBMH, TMPOIMOHYIOYM YUTayaM Bce Oiiblie
3aruOJII0BAaTUCh B JIpaMaTUYHY ICTOPIO JO caMoOi PO3B’SI3KH, SKa MOBEPTAE CIOXKET JI0 MOYaTKy
pomany [5, c. 142]. KoxeH repoit poMaHy NPOXOJUTh JAOBIHMH ILISX OCOOMCTICHOTO POCTY i
BIUTUBOM 17101 HU3KHM ApaMaTHUYHUX MOAiM. 30Kpema rojOBHA TepoiHs, sfKa MEpeTBOPHIIACH 3
HEMPHUMITHOI, COPOM’SI3NTUBO] IIBUNHU B 3pLITY JKIHKY.

[ToBHOIO MPOTUIIEKHICTIO Micic e BiHTep € KOMUIIHS JIpyXHHA TOJOBHOTO Tepos —
PeGekka, sika 300paxKyeThCsl JKaxJIMBUM JBIHHUKOM ormoBigada. Micic JIeHBepC CTBEpIDKYE, IO
Pebekka — cnpapxHs Mmicic ne BinTep, TOal K OMOBiAad — 1€ JIMIIE «TiHB», TAaKUM YHHOM,
noBepTaroun PeGeKxKy 710 KUTTS Ta BIAKUIAIOUM OMOBiJada B IIapCTBO MepTBUX [5, c. 148]. Bona
MOCTa€ CUIIHHOIO, HE3aJISKHOIO, HE3JITAMHOIO JKIHKOIO, X04a YUTay J13HAEThCA MPO 1€ JIUIIE 31 CITIiB
ToJeH, sKi OyiH 3 HEero 3HAOMI.

Orxe, MoxHa niiiTh BUCHOBKY, mo Jlapua a0 Mop’e € copaBkHIM MaiCcTpoM
TICUXOJIOTIYHOTO MOPTPETA, aJKE OJIHIEI0 3 OCHOBHHX CHOKETHUX JIIHIA € 0COOMCTICHUHU pICT Ta
IUIAX KOKHOTO MEepPCOHaXka i Mozil, Kl Ha 11e BIUTMHYJIH. ABTOpKa MalCTEpHO 300paxye Ta OMHUCYE
MICUXOJIOTIYHI CTaHW TOJIOBHHUX TepOiB, iXHI MEpPeKUBAHHA Ta MOUyTTs. Halikpammm ToMy
MIPUKJIA/IOM € TOJIOBHA T'epOiHs, KA 3a3Halla KOJOCATbHUX 3MiH, 3MIHUBIIM CBIi BHYTPIIIHINA CBIT
Ta MO30yBIIUCH KOMIUIEKCIB Ta CTPaXxiB.
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TepHOMNbCHKUI HALlIOHAIBLHUN TI€AArOTIYHUH

yHiBepcuteT iMeHi Bonoaumupa I'HaTioka

Hayxkosuil kepisHuk — kano. ginon. nayk, ooyenm Jlaouxa O. B.

FILM TITLES TRANSLATION AND LLEXICAL SEMANTIC TRANSFORMATIONS

During the last century, because of the growth of amount of importance of mass multimedia,
in the sphere of translation appeared one more leading direction. The translation of the names of the
products of the film industry is a short art form, the aim of which is to cover the plot of the film with
the help of several lexical units. In the time of its developing great success was achieved through
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making a lot of efforts on translation studies refining. The significance lays in the fact that the viewer
decides whether a film is worth spending time on watching it or not by virtue of right quality of the
movie title.

The aim of this article is to determinate the role of lexical semantic transformations and to
specify the most commonly used ways of translation of film titles, by comparing and comparing
original English-language versions and their Ukrainian correspondences.

The name of a movie has as important role as a movie itself. Over the long history of
translation studies a lot of Soviet scholars such as, A.V.Antropova, Z.V.Gromova,
V. V. Krasnykh, O. V. Krysalo, I. G. Milevich, Yu. O. Prykhodko, V. O. Vostretsova, and others
addressed this issue. In 1953 A. V. Fiodorov, one of the founders of Soviet translation theory,
published “Vvedeniye v Teoriyu Perevoda”, which became a declaration of necessity of creating a
linguistic theory of translation. The same year the International Federation of Translators was
founded in Paris. That is an international grouping of associations of translators, interpreters and
terminologists. More than 100 professional associations are affiliated, representing more than
80 000 translators in 55 countries. Its goal is to promote professionalism in the disciplines it
represents. It seeks constantly to improve conditions for the profession in all countries and to uphold
translators’ rights and freedom of expression [5].

One of the main tasks of a translator is to create an adequate translation. According to
N. Skladchykova's theory, there are four factors of translation adequacy: parameter of adequacy of
semantic information transfer; factor of adequacy of emotional and evaluative information transfer;
factor of adequacy of transmission of expressive information; factor of aesthetic information
transfer adequacy. [1]

Skilled translators should demonstrate the following attributes:

advanced language skills, both written and spoken, from which they translate (a source
language)

excellent proficiency in the language in which they are translating (the target language);

knowledge of the purpose of the material to be translated,

a deep understanding of the etymological and idiomatic correlates between both languages,
including the sociolinguistic register, where applicable;

a fine feel for the type of translating, ability to metaphorize (“translate literally") and when
to paraphrase, in order to assure truth rather than spurious equivalents between source and target
language texts.

According to V. Komissarov’s “Semantic theory”, translation is essentially equivalent to the
disclosure of the relationship between the content of the original and translation. It is known that
source text (ST) and target text (TT) are not identical, never being complete, exactly the same due
to various factors, including cultural, historical, socio-logical, etc. [6] Despite diverse translation
hesitation a translator can face with, though, that is considered may being a suitable method for
translation.

Since English and Ukrainian are typologically different languages, no translation can be
successful without major lexical and grammatical structure changes of the target language text.
Translation transformations have been widely studied by such scholars as L. S. Barkhudarov,
A. Fiterman, T.A. Kazakov, O. V. Kohut, V. N. Komissarov, L. K. Latyshev, T.R. Levitsky,
G. D. Malik, Ya I. Retsker, A. D. Schweitzer. They successfully divided translation transformations
into three types: lexical, grammatical and stylistic. J. Retsker defined translation transformations as
logical tricks: the meaning of the foreign word should be uncovered in the context and a TL
correspondence should be found, which do not correspond with the dictionary and that is called
lexical transformations [3; 216].

Lexical semantic translation transformations include all methods of translating lexical
units (words, phrases, phrasemes), taking into account the modifications in their form and meaning
in comparison with the original language [2; 117-126].

97



Marepiaiu |11 BeceykpaiHcbkoi cTy1eHTCbKOI HAyKOBO-NPAKTHYHOI KOH(pepeHuii
«MOBA, OCBITA, HAYKA B KOHTEKCTI MIKKYJIBTYPHOI KOMYHIKALIIi»

Here is the classification of lexical semantic translation transformations as following based
on those authors: 1) Synonymous Substitution; 2) Contextual Substitution;
3) Calque/Loan/Verbal/Literal/  Word-For-Word  Translation;  4) Descriptive  Translation;
5) Transcoding: transliteration, transcribing, mixed, adaptive /naturalization; 6) Antonymous
translation: negativation, positivation, annihilation; 7) Compression / Omission of words;
8) Decompression/  Amplification/Addition of Words; 9) Permutation; 10) Transposition:
nominalization, verbalization; 11) Concretization of Meaning; 12) Generalization of Meaning.

So, we can see that lexical semantic transformations are implemented by a variety of
modifications in their form and meaning compared to the original language.

As far as we have already analysed the theoretical material concerning translation
transformations, now we can demonstrate them on practice.

We managed to identify three main types of translation of the film's titles. They are word-
for-word translation, transformation and replacement of title. Word-for-word translation (literal
translation) sticks very close to the source text and refers to translate a sentence originally, to keep
the original message form. The translated equivalent must be accurate and adequate. This does not
in any way affect the violation of the content of the lexical units of the original language. Here are
some examples of word-for-word translation, “Night at the museum” — «Hiu y my3ei» (2006), “Star
Wars”— «3opsni BiriHu» (1977), “Angels & Demons” — «Aurenu i Jemonm» (2009), “Green
Book” — «3enena xuura» (2018), “To the Bone” — «Jlo kicrok» (2019), “The Great Gatsby” —
«Benukuii Tercoi» (2013), “Letters to Juliet” — «JIuctu no Jxyaserty (2010), “If I Stay” — «Skimo
s 3amanrycey (2014), “A Rainy Day in New York” — «Jlomosuit neus y Hero-Hopky» (2019), “Little
Women” — «Manenbki XKinku» (2019), “Charlie and the Chocolate Factory” — «Yapi i mokonaana
dabpuxax (2005), “After” — «Ilicas» (2019), “ Eat Pray Love ” — «Ictu, momuTucs, koxatu» (2010),
“Alice in Wonderland” — «Amica B kxpaini uyzec» (1933), “The Kissing Booth” — «bynka
nouiryakiBy (2018), “Soul” — «[dyma» (2020), “The Witches” — «Bigpmu» (2020), “The
Goldfinch” — «urom» (2019), “Wonder” — «{uo» (2017), “The Boy in the Striped Pyjamas” —
«X7om4uk B mostocatiit mixkami» (2018), “Ironman” — «3ainizna moxuna» (2008), “Home Alone” —
«Onun Bromay (1990), “Cruella” — «Kpyemna» (2021), “All the Old Knives” — «Yci ctapi HOXi»
(2022), “Moonfall” — «[Taninus micsus» (2022), “Spider-Man: No Way Home” — «JlromuHa-maByk:
Jonomy 1uisxy Hema» (2021), “The Last Days of Ptolemy Grey” — «Ocranui ani ITronomes Ipes»
(2022), “DC League of Super-Pets”«DC Jlira Cynep¥Ymoo6nenmuisy» (2022), “Death on the Nile” —
«Cwmeprts Ha Himi» (2022), “Fistful of Vengeance” — «Kymnak momctuy (2022).

To the second type is transformation. There can be used a wide variety of lexical semantic
transformations. Here go such examples, “Love Actually” — «Peanbna mo60B» (2003), “Cats and
Dogs” — «Kotu nmpotu cobax» (2001), “We're the Millers” — «Mu — Mumnepw» (2013), “Ava” —
«Arent €Ba» (2020), “Hotel Transylvania: Transformania” — «MoHCTpU Ha KaHIKyJax:
Tpanchopmanis» (2021), “Cosmic Sin” — «3opsHuil pyoix», “Safe Haven” — «Tuxa ['aBanb» —
(2013), ”The Lake House” — «byaunok 6ins o3epax» (2006), “Jumanji: Welcome to the Jungle” —
«xymanmxki: oxmuk mxyaraiy (2017), “Love, Rosie” — «3 1060810, Po3i» (2014), “Five Feet
Apart” — «3a m’ate kpokiB 10 koxaHHs» (2019), “The Shawshank Redemption” — «Breua 3
loymenka» (1994), “Every day” — «Koxxen HoBuii nerby» (2018), “Harry Potter and the Sorcerer's
Stone” — «lappi Ilorrep 1 ¢inocodepknit kamiab» (2001), “Tomorrowland” — «3emns
MaiiOyTHROTO» (2015), “Escape Room: Tournament of Champions” — «CmepTenbHuii 1a0ipuHT 2:
HeOesneka Bcrogm» (2021), “The Vault” — «['enianbHe morpadysanus» (2021), “Outside the
Wire” — «Cmepransha 30Ha» (2021), “Spiral: From the Book of Saw” — «Iluna: Cripane» (2021),
“He's All That” — «Ile Bce Bin» (2021), “Spirit Untamed” — «Cnipit: aukuii Myctanm» (2021), “Only
Murders in the Building” — «BouscTBa B omniit Oyaismi» (2021), “10 Things I Hate About You” —
«10 peueit, axi s B T061 HeHaBUIKY» (1999), “Flipped” — «IIpusit, Jxymi!» (2010), “Yes Man” —
«3aBxau kaxu «Tax»» (2008), “Only Lovers Left Alive” — «BuxuByTh TUTbkH KoxaHLi» (2013),
“Dead Poets Society” — «Cminka meptBux noetiB» (1989), “At Eternity's Gate” — «Ban I'or. Ha
nopo3i BiuHocT» (2018), “Perks of Being a Wallflower” — «IlepeBaru ckpomuukiay» (2012), “Desert
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Flower” — «Kgitka mycremi» (2009), “French exit” — «Buxix mo-¢paniy3ekm» (2021), “The
Bubble” — «VY Oympbamiti» (2022), “Uncharted” — «HesBimane: VYmaua Jlpeiikay (2022)
“Bridgerton” — «bpimxeprorn»(2020), “A Madea Homecoming” — «Mazes: [ToBepHeHHS 1010MY»
(2022), “Inventing Anna” — «Buragana Anna» (2022), “The Tinder Swindler” — «Adepucr i3
Tinder» (2022), “The Mortuary Collection” — «IToxoponni Oaiiku» (2022), “Harry Potter 20th
Anniversary: Return to Hogwarts” — «I"appi ITortep 20 pokiB 1o ToMy: moBepHEeHHs 10 ['orBopTcy»
(2022).

Replacement of title is opposite to literal translation. The translated one has nothing in
common with the original name, though, it still should contain the main idea of plot. The translator
must analyse the linguistic and ethnocultural specificity of the society for a more comprehensible
perception of a film. The films that match this type are as following, “Come away” — «Ilitep Ilen i
Aumica B kpaini uyaec» (2020), “The Fast and the Furious” — «®opcax» (2001), “I Feel Pretty” —
«Kpacynss nHa Bcro ronoBy» (2018), “Last Christmas” — «lllaciuBoro PizgBa» (2019), “The
Intouchables” — «1+1» (2011), “Mother's Day” — «Hecrepnni neni» (2016), “The Other Guys” —
«Komu Ha migxsari» (2010), “Ride Like a Girl” — «Ileperonun na minsiton» (2019), “The Art of
Racing in the Rain” — «Ouuma cobaku» (1019), “The Incredibles” — «Cymnepcimeiika» (2004),
“Frozen” — «Kpmxkane cepre» (2013), “Ford vs Ferrari” — «Ayrcaiinepm» (2019), “I still Believe” —
«Bipro B Koxanusa» (2020), “Then Came You” — «30 manenux 6axanb» (2020), “Some Like It
Hot” — «Ymkasi tineku aiBuata» (1959), “There Will Be Blood” — «Hadta» (2007), “Resident
Alien” — «Ilocrosuters i3 kocmocy» (2021), “Windfall” — «Y naga» (2022), “The Wolf of Snow
Hollow” — «IlepeBeprenn» (2020), “The Weekend Away” — «HeszaOytHi Buxiani» (2022), “The
French Dispatch” — ««®paniy3pkuii BicHuk» Bing «JIioeprti, Kanzac Isuinr Cam»» (2022),
“CODA” — «VY purwmi ceprs» (2021).

For studying ways of film title translation, we used a composite classification of lexical
sematic transformations based on O.V. Kohut and G.D. Malik. Moreover, we conducted research to
identify the most commonly used types of translation. For this task we selected 85 film titles and

distributed them among the types. We can observe the results in chart 1.
FILM NAMES UNDER CONSIDERATION

Word-for-word
translation
34%

Transformation
4%

After the analyses of the types of title translation in the given above examples we clearly see
that the most of translations is done by any means of lexical semantic transformations. The above
examples also show that literal translation of film title takes the second place in our research.
Unfortunately, the use of replacement is the less used one in the chosen examples.

To sum up, basing on the data analysis, we can make an assumption that lexical semantic
transformations have a significant role in film title translation, since without an appropriate
translation the correct perception of an individual cultural phenomenon cannot be accomplished.
The translation of film titles is both a difficult and interesting process, the main aim of which is to
grab the global intention and spread far beyond the borders of the film's motherland.
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TepHOMUIbCHKUN HallIOHATBHUHN TIEAaroriYHUI

yHiBepcuTeT iMeHi Bonoaumupa ['natroka

Hayxosuii kepienux — kano. neo. nayx, ooyenm [ayxie O. I1.

PO3BUTOK TEXHIKN YUTAHHA AHJIIFICI)KQIO MOBOIO YYHIB IOYATKOBI
MKOJIX B YMOBAX JTUCTAHIIMHOI'O HABYAHHAA

@opMyBaHHS TEXHIKM YWTaHHS — JOBTHMH 1 TPYIOMICTKHH TIpOLEC, y SKOMY
HallBaXIMBIIIUMH (DaKTOpaMU € MOBJICHHSI, MUCIICHHSI, COpUHMAaHHA, aM'ATh, SIK CIyXOBa, TaK 1
30poBa Ta iHOIN TCHXi4HI mporecu muTHHUA. KommereHnTHicTh y TexHinmi untanas (KTY) — ume
3aTHICTh JIIOJUHU JI0 CHpPUIMaHHS 1 KOPEKTHOTO apTHUKYJSIIMHOTO Ta 1HTOHALIWHOTO
JCKOMyBaHHsI TpadiyHUX 3HAKIB 1 MHCHMOBUX TIOBIIOMJICHb, SIKa 0a3yeThcsl HA CKIIATHIN 1
JMHAMIYHIM B3a€MOIii BiAMOBITHMX HABUYOK, 3HAHb Ta MOBHOI yCBioMIIeHOCTI. [1, ¢. 269]

Po3yminHst He0OX1THOCTI IPYHTOBHOTO BUBYECHHS ITPOOIeMH (HOPMYBAaHHS TEXHIKH YATAHHS
CIIOHYKaJIM Hac 00paTu 110 TeMy I JOCHIIKEeHHs. 3 00’ €KTUBHUX MPUYMH, BUATENI 1HO3EMHUX
MOB B YKpaiHi i CBiTI HABYAIOTh JiTCH YMTATH IHO3EMHOIO MOBOIO TUCTAHLIIHHO.

Came B y4HIB IOYAaTKOBOI IIKOJIM HaMOUIbII PO3BUHEHUM IICUXIYHMM IPOLIECOM € IMPOLEC
cupuiiManHs. OCKUTBKH [IEH BIK € HAWOUTBIIT CIIPUSTIIMBHUM JJI1 BUBYCHHS 1HO3EMHHUX MOB, OJHHUM 13
HalBaXXIIMBIIINX 3aBJlaHb BUNTENS € HABUUTH IUTHHY YUTATU. B TenepilHix yMoBax JUCTaHLIHHOTO
HaBYaHHS 1€ 3pOOUTH JIEMI0 BakKue, HDK IMJI Yac 3BUYANHOIO PEKUMYy HaBuaHHS. ToMmy iCHYe
HEOOXI/IHICTh MOIIYKY HUIAXIB 1 3ac00iB BHpilIeHHA Ili€i mpoOyemu, apke 0e3 chopMOBaHMX Ha
HAJIEKHOMY PIBHI (POHETHUUHUX, JIEKCUYHUX 1 FPaMaTMYHUX HABUYOK YUTAHHS y4HSAM OyJne JTyxe
CKJIQJIHO BUBYAaTH MOBY. TeXHIKa YMTaHHSA € OJHUM 13 HaMBaXIMBIIIUX CKJIAQJHUKIB HAaBYAHHSI
1HO3eMHOI MOBH, a OT)KE€ JOCUTh CKJIaJIHA 1 OaraTroacnekTHa METOANYHA IpodiieMa.

HaBuaHHS T€XHIKM YUTAHHS TICHO MOB’s3aHa 3 HABUYAHHSAM TEXHIKU MMUCbMa, aJPKe TUTHHA
3arnaM’siToBye TpadiuyHuil o0pa3 cioBa, MO0 HPUCKOPUTH (OPMYBaHHS MEXaHI3MIB YUTAHHS.
HaBuaHHs TEeXHIKM YMTaHHS MPOJOBXKYETbCS B OCHOBHIHN IIKOMI. Y I[bOMY Billl Y4UH1 3aKPIIIIOIOTh
BHUBUEHI 3HAHHSI, BAKOPHUCTOBYIOUH X Ha MPaKTULl HabaraTo 4acTille, Hi’K Y4H1 IOYaTKOBOT IIKOJIH,
Ta JIOKJIaJIHIIlIe BUBYAIOTH OCOOIMBOCTI YUTAHHS OKPEMHUX CIIIB Ta JITEP.

MosxnuBocti [HTepHETY 17151 BIOCKOHAJIEHHSI MOBHOI MiJIFOTOBKU YYHIB Y IJIaHI HABYaHHS
MOB HACTIIbKH HIMPOKI, 1110, MaOYTh, )KOJHA METOJIUKA HE MOKE BBAXKATHUCS MMOBHOLIHHOO, SKILO
BOHA HE Iependadyae BUKOPUCTAHHS [HTEpHET-TEXHOJIOTIH 1 KOMIT I0TEPHUX TEXHOJIOTIH 3arajioMm.
Bubip mporpam i 3aCTOCYHKIB BEJIMKHH, 1 IIe BUMArae BiJl yUUTENiB YMMAJIUX 3YCHJIb, JOCBIiAY 1
TBOPUYOI ySABHU.

[Tutanns 3actocyBaHHs IHTepHETY 1 KOMIT'IOTEpHHMX i1H(GOpPMaUiHHUX TEXHOJIOTIH Y
HaBYaJILHOMY TIPOIIEC] € aKTyaJIbHUM Ta CTaJIO0 MPEAMETOM JOCTIKEHHsI 0araTb0X BITYM3HSIHUX 1
3aKOPJIOHHUX HAyKOBIIB, cepea sikux ciia BigzHauutu B. Komomiens, T. KoBans, O. Kyxens,
A. JlutBuH, A. Marneii, A. [lazsk, Tomo. ¥ poboTax HUX aBTOPIB PO3IISAAIOTHCS OCOOIMBOCTI
HaBYaHHS MOB 3a JIOIIOMOIOI0 KOMII'IOTepa, MepeBard Ta HEHOJIKM 3acCTOCyBaHHs I[HTepHeT-
TEXHOJIOT1H JIsl BUBUCHHS 1HO3€MHHMX MOB, BUKOPUCTaHHS PI3HOMAHITHUX [HTepHET-peCcypcCiB s
PO3BHUTKY BMiHb TOBOPIHHS, YATAHHS, ayA1FOBaHHS.
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Posrnsinemo Buam yuTaHHsA. AHalli3 HayKoBO1 tiTepaTypH BUsBUB L1010 BUIB Y TaHHS 1Ba:
YUTaHHS Brojioc i MoBuku. Ilepiie TpuBae BIPOIOBXK yChOrO HaBYAHHS y TOYATKOBIM IIKOJI, a
Mi3HIIIEe BOHO IepepocTae B MoBuasHe. 11i1 yac HaBYaHHS YUTAHHIO BrOJIOC BKIMBHUM € 3pa3KOBE
BUpa3He YuTaHHs BunTess. CaMe BUUTENb JIGMOHCTPYE BHMOBY CIIIB, IHTOHAIIIO OKpeMuX (pas,
peueHb. MoBYa3HE YMTAHHS CTA€ HKEPETIOM OTPUMAHHS 1 pO3yMiHHS iH(pOpMALlii i, BIacHe, € TUM
MOBJICHHEBUM YyMIHHSIM, Ha PO3BUTOK SKOTO CHPSIMOBaHI 3yCWUIS YYHIB 1 BYHTENA, 1
c(hOPMOBAHICTH SIKOTO MEPEBIPSIFOTH TECTOBI 3aBJaHHS 30BHIIIHBOTO HE3AJICKHOTO OI[IHIOBAHHS 3
1HO3EMHHUX MOB.

OxkpiM OMHMCAaHUX BUIIE BUJIIB YATAHHS, Y METOIUIII HABYAHHS 1HO3EMHUX MOB JOCIITHUKI
BHOKPEMITIOIOTh HOTO (DOPMH, SIKi 3aCTOCOBYIOTHCSI Y HABYaHHI YMTAHHS: 1H/IMBITyabHE YUTAHHS,
SIKe J03BOJISIE 31MCHIOBATH POOOTY 3 OKPEMHUM YUYHEM; XOPOBE UHTAHHS, K€ IOTIOMArae BUMTEICB]
BHUPIBHATH YMIHHS 1 HABUYKH YATAHHS BCIX YUHIB UM IIATITTH» OKPEMHUX 3 HUX JI0 PIBHS IHIIHUX;
JIAHIIO)KKOBE YUTAHHS, SIKE 3AIMCHIOETHCS IUIIXOM YNTAHHS TEKCTY YUHSIMHU MO0 OJTHOMY PEUYEHHIO,
nepeaaryu ecraeTy YUTaHHS CyCiJOBi; BUOIPKOBE YHMTAHHS, NMPU SKOMY BUYHTENb OOWpae JJis
YUTAaHHS TEKCTY TUX y4YHIB, YMIHHS SIKMX BiH XO4Y€ NMPOKOHTPOJIIOBATH; YHTAHHS B 0co0ax, sKe
3aCTOCOBYIOTh MPH YMTAHHI OKPEMHUX OIOBiIaHb i MPH BUBYEHHI Ka30K [2, ¢. 149].

OTxe, MH OOTPYHTYBAJIM BOXKIUBICT JTOCIIHPKCHHS MPOOJIeMH HABYAHHS TEXHIKA YUTAHHS
y TIOYaTKOBIHM IIKOJIi 1 BAKOPUCTAHHS MPOTpaM 1 3aCTOCYHKIB B yMOBaX JUCTAHIIITHOIO HaBUaHHS,
BCTAaHOBWJIM 3B'SI30K HABYAHHS TEXHIKM YUTAHHS 1 MHCHbMA, PO3TISHYIH BUIM 1 (OPMU YMTAHHS,
CIPSIMOBAaHI Ha BJOCKOHAJICHHSI TEXHIKHA YATAHHS NTApAJICIBbHO 13 POPMYBaHHSIM YMiHb YATAHHS, T
iX 3acTOCYBaHHS Ha YPOKax iHO3€MHOI MOBH y ITOYaTKOBIH MIKOJI.
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PRECEDENT PHENOMENA AS A POWERFUL TOOL IN ZELENSKY’S SPEECHES

Since language and culture are considered as forms of existence of the consciousness of
society, the prerequisite for successful intercultural communication is the greatest degree of
convergence of cognitive bases of communicators.

This, in turn, is due to the expansion of the sphere of linguistic space, which includes verbal
means of representation of national and cultural specifics of language consciousness. Among the
functionally significant culturally marked operational units of the lingual space, precedent
phenomena stand out, which are carriers and actualizers of fragments of culturally conditioned
knowledge [6, p. 251].

Precedent phenomena, as a set of knowledge, are part of cognitive schemes in the process of
text perception and determine an adequate understanding of the content of the message with
intertextual inclusions. "Precedent phenomena belong to the national cognitive base, in which all
researchers are unanimous. Knowledge encoded in precedent phenomena is nationally determined,
stereotyped and well known to the representatives of a certain linguistic and cultural space” [4, p. 7].
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Having first introduced the concept of precedent text, Yu. Karaulov called precedents "texts
that are (1) significant for a person in cognitive and emotional terms, (2) have a superpersonal
nature, i. e. are well known to the general environment of this person, along with his predecessors
and contemporaries, and finally, such, (3) an appeal to which it is constant in the discourse of this
linguistic personality" [2, p. 216].

The theory of precedent was further developed in the works of D. Gudkov, I. Zakharenko,
V. Krasnykh, D. Bahaev, who not only introduced a new term "precedent phenomenon” to denote
the phenomenon analyzed by Karaulov, but also identified and classified various manifestations of
this phenomenon in discourse.

Thus, according to Gudkov, the units of the system of precedent phenomena are a precedent
text, a precedent statement, a precedent situation and a precedent name. All these phenomena are
closely interrelated. When updating one of them, several others may be updated.

A precedent text is a complete and self-sufficient product of speech and mental activity. It is
a polypredicative unit; a complex sign, a sum of the values of the components of which is not equal
to its content. A precedent text is well known to any ordinary member of the linguistic and cultural
community; the invariant of its perception is included in the cognitive base; a reference to the
precedent text is constantly actualised in the process of communication through precedent
expressions or symbols related to this text.

A precedent expression is defined as a reproduced product of speech and mental activity; a
complete and self-sufficient unit, which may or may not be predicative. It is a complex sign, the
sum of the values of the components of which is not equal to its content; precedent utterance is part
of the cognitive base; precedent-setting is repeatedly reproduced in the speech of native speakers.
Precedent statements include quotations in the broadest sense of the term.

A precedent situation is a certain "reference”, "ideal" situation associated with certain
connotations. The cognitive base includes a set of differential features of the precedent situation.
Differential features of the precedent situation become universal, while attributes appear as its symbols.

A precedent name is an individual name associated with either a well-known text that is
usually precedent-setting, or a situation that is widely known to native speakers and acts as a
precedent; this name is a symbol that indicates a reference set of certain qualities [1, p. 106-108].

Scholars single out the following types of precedent phenomena: self-precedent, socio-
precedent, national-precedent and universal-precedent.

Self-precedents are the reflection in the consciousness of a person of certain phenomena of
the world around him, which have a special cognitive, emotional, axiological significance for this
person, which is associated with special individual ideas involved in unigue associative series.

Socio-precedent phenomena are known to any ordinary representative of a particular society and
are part of the collective cognitive space. Every society has a certain set of predecessors, unique to it.

National precedent phenomena are known to any ordinary representative of a linguistic and
cultural community and are part of the cognitive base of this community.

Universal precedent phenomena are known to any modern full-fledged homo sapiens and
are part of the universal cognitive space of mankind.

Precedent phenomena are multifunctional, as they provide an opportunity to rethink and fill
the text with new content. Slyshkin, distinguishes between nominative, game, persuasive and
password functions of precedent units.

Textual reminiscence aimed at proving or emphaticizing the sender of a language to the same
group (social, political, age, etc.) as the recipient, is defined as a password appeal to the precedent
text in the discourse. The presence of its own unigque body of precedent texts is a sign that members
of the group have a sense of group identity. Appeal to this corpus serves for further integration
within the group, because, reflecting on the appropriateness / inappropriateness of the use of
reminiscences with a particular partner, the individual unconsciously learns the line between “their"
and "others". The use of the password potential of the concept of precedent text is characteristic of
deliberately manipulative genres, such as political speech or advertising [5, p. 106-113].
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The key principle of the persuasive function, namely, the influence on the recipient is
ensured by the fact that the precedent text has a certain level of authority, to which the sender
appeals. Especially brightly persuasive function of precedent phenomena is realized in modern
political and advertising discourse in order to convince the communicative partner in his point of
view. "Appeal to the concept of precedent text in a persuasive function is an attempt to draw a
parallel between the events described in the text and the current situation for communicators, i. e.
what is called in jurisprudence a reference to precedent" [4, p. 102].

Thus, Volodymyr Zelensky draws a parallel between Ukrainians and Jews by means of the
quote of former Israel Prime-Minister Golda Meir, who was born in Ukraine. She once said, “We
intend to remain alive. Our neighbours want to see us dead. This is not a question that leaves much
room for compromise”. He continues his speech adding “We are in different countries and in
completely different conditions. But the threat is the same” [3, 20.03.2022].

Addressing the French government, President Zelensky appeals to the values of French
revolution and motto of modern France “Liberty. Equality. Fraternity”. The President asks French
authorities to protect these values and save Ukraine. “You remember what it is. Liberty, equality,
fraternity ...That is why we expect from you, we expect from France, from your leadership, that you
will be able to make Russia seek peace. To make it end this war against liberty. Against equality.
Against fraternity ” [3, 23.03.22].

The use of precedent texts is frequently based on the transformation of the component
composition of “old” known phrases and expressions, which undoubtedly enhances their expressive
potential. The address of the Ukrainian President to the US Congress presents a bright example of
a transformed precedent text. Volodymyr Zelensky appealed to the speech by Martin Luther King,
saying, “'I have a dream'— these words are known to each of you. Today, | can say: | have a need,
I need to protect our sky. | need your decision, your help, which means exactly the same, the same
you feel when you hear the words 'l have a dream.' " [3, 16.03.22].

Delivering a speech to the German Parliament, Ukrainian President decided to touch one the
most painful pages in the German history, namely the Berlin wall. “You are like behind the wall
again. Not the Berlin Wall. But in the middle of Europe. Between freedom and slavery” said
Zelensky to emphasize the unwillingness of German authorities to take actions to help Ukraine. He
employs one more precedent phenomenon quoting Ronald Reagan. “Former actor, President of the
United States Ronald Reagan once said in Berlin: Tear down this wall! And | want to tell you now.
Chancellor Scholz! Tear down this wall.” [3, 17.03.22].

It should be mentioned that Zelensky is very often compared to Reagan, and this fact
enhances the expressive capacity of this address.

Summing up, precedent phenomena are an indispensable element of national world image
and therefore possess influence on picture of the world of separate individuals. They promote
successful cross-cultural communication as far as they enable integrating into certain social group
because of “sameness”.

The use of the persuasive potential of precedent text is characteristic of deliberately
manipulative genres, such as political speech and V. Zelensky is not an exception. Ukrainian
President successfully employs precedent texts while both while addressing Ukrainian citizens and
while appealing to governments of Great Britain, France, Germany, lIsrael and the USA. He
addresses significant historical events and prominent representatives of given nations, and this
leaves no one indifferent.
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3BATAYEHHS AKTUBHOI'O CJIOBHUKOBOI'O 3AIIACY YYHIB 5-7 KJIACIB
HA YPOKAX AHIJIIMCBKOI MOBHA

MeToauka BHKIAJaHHS 1HO3EMHUX MOB SIK HayKa CTaBUTh 32 METy BIJHAWTH IUISXH
HaHOUTBII PO IyKTHBHOTO HABYAHHS, 30KpeMa OOTPYHTYBATH IPUHIIUITA HABUYAHHS 3 YPaXyBaHHIM
0COOJIMBOCTEH 3aCBOEHHS JIEKCUKU, TpaMaTHKU, (POHETUKH, a TAKOXX aKTHUBHE H IIiIecpsiMOBaHe
30arayeHHs Ta YJOCKOHAJCHHS CJIOBHHUKOBOrO 3amacy yuHiB. Came ToMy y cepenmHiil Ko
oco0MBa yBara 30cepe/kKeHa Ha PO3BUTKY MOBJICHHS IIKOJIAPIB, 3BIIKH BHHHKA€E HEOOXiTHICTH
30araueHHs CJIOBHUKA Y4HIB, TOOTO 3aCBOEHHS HOBUX, HEBIJIOMHUX PaHillle CIIiB, Y1 HOBUX 3HAYCHB
CIIiB, BBEJICHHSI OKPEMUX CJIB Y KOHTEKCT, 31CTaBlIeHHS OJU3bKUX a00 MPOTUIIC)KHUX 32 3HAUEHHSIM
CJIiB, 3aCBOEHHS 0araTo3HAYHUX CIIiB, IEPEHECEHHS SKOMOTA O1TBIIIOT KUTBKOCTI CJIIB 13 TACUBHOTO
CJIOBHUKA B aKTUBHUH [1].

AHaii3 JOCHIKeHb 1 MyOJiKamii 3 JaHOi TeMH CBIAYWThH, IO THTAHHIO 30aradcHHS
aKTUBHOTO CIIOBHMKOBOTO 3aracy y4YHiB 5-7 KJaciB Ha ypoKax 1HO3€MHOI MOBHU MPUIUIAIOCS
JOCTaTHHO yBaru IICHMXOJIOTAaMH, MOBO3HaBISIMH, MeTtoguctamu, a came O. JIeoHTheBUM,
I. Cunuuero, I'. Ymaxosoro, JI. Bap3anpkoto, M. JIbBoBUM.

VY nporieci 3aCBOEHHS JIEKCUYHOT'O MaTepiadly MOBO3HABII BUOKPEMITIOIOTh TaKl €Tamu:

1. Eran o3HaiioMJIEHHS y4HIB 3 HOBUMH JIGKCHUHUMU OJUHUIISIMHU.
2. Eram aBTOoMaru3arii il y9HIB 3 HOBUMH JICKCHUHUMU OJTUHUIISIMHU.
3. Etan BIOCKOHaJIEHHS [iiil yUHIB 3 IEKCHUHUMHU OJTHHUISIMH.

Oco06uBy yBary ciiji 3BepHYTH Ha OCOOJIMBOCTI 3aCTOCYBAaHHSI PI3HUX JIEKCUYHUX BIIpaB Ha
PI3HUX eTarax HaBYaHHS:

I. Ha nepmomy erami nepeBaxatoTh yCHI Oe3MepeKiiaHi yMOBHO-KOMYHIKaTUBHI BIIpaBH.

II. Ha npyromy etari 3pocTae poib MTUCHbMOBHX BITPaB, IKi BUKOHYIOThCSI CAMOCTIHHO.

III. Ha Tperbomy eTami mopsii 3 MOJAAJIBIIOI AKTUBI3AI€}0 MACHBHOTIO CIOBHUKOBOTO
3aracy po3IIMPIOETHCS aKTUBHUN CIIOBHUKOBUH 3ariac.

OcKUTbKH TIpaKTUYHA METa HAaBYaHHS 1HO3EMHOI MOBH TIOJIATAE Y CIUIKYBAaHHI B YCHIHM Ta
MUCBMOBIN (popMax Ta Ba)JIMBICTh IIJIECTIPSIMOBAHOTO TOJONIAHHS JIEKCUYHUX TPYAHOINIIB, TO
BUHHKA€E HEOOXIIHICTh TOEHAHHS POOOTH HAJl 3aCBOEHHSIM JIGKCHYHHMX OJMHUIL Y 3pa3Kax, sKi
BiJIMOBIAAOTH CUTYaIlii, p0OOTOO HaJ 1301b0BAHUMU clIOBaMU. OCHOBHUM THUIIOM BIIPaB € YMOBHO-
KOMYHIKaTHBHI, pEeleNTUBHO-PENPOAYKTHBHI Ta MPOIYKTUBHI BripaBu [2]:

Imitarist 3pa3ka MOBJICHHSI.

A\

Binmogiai Ha anbTepHATUBHI 3alIUTAHHS BUYUTEIIS.
[TincTaHoBKa y 3pa30K MOBJICHHS.

3aBepIIeHHs 3pa3ka MOBJICHHS.

Pozmupenns 3pazka MOBIEHHS.

VYVYY

Biamosial Ha 1HII TANX 3aIIUTAHb.
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> (CamocTiiiHe B)KUBaHHS JIGKCHIHUX OJWHHUII Y (ppa3i.

> (OO0’eqHaHHA 3pa3KiB MOBJICHHS Y /11aJIOTM Y¥ MOHOJIOTH.
IcHye HM3Ka NpPaKTHYHHUX IOpaJ METOIMCTIB Ta BUMTENIB Uil 30aradyeHHs aKTHBHOTO
CJIOBHHUKA IIKOJISIPIB CepeHbOT mKoiu [1]:

> BuBYaTH CIIOBa B KOHTEKCTI.

Busuatu Bci opmu ciiosa.

KopucTtyBaTich 0JJTHOMOBHUMH CIIOBHUKAMH.

3amaM’ATOBYBaTH CJIOBA 32 CXEMOIO: CIIOBO-CHHOHIM, CJIOBO-aHTOHIM.

VYyVvy

BuBuaTtu cioBa 3a TeMaTUUYHUMU rpynamMu.
> (CucreMaTU3yBaTH HOBI 3HAaHHS, TOOTO 3aMMCYBATH B 30IIKT YU CIIOBHUK.
OTxe, poOOTa HaJl pO3IIMPEHHSM aKTHBHOT'O CJIOBHHMKA YYHIB TPUBAE ITi]] 4aC YChOTO MPOIIECY
HaBYaHHS. Maiie Ha KOXXHOMY YpOIIi BiIOyBa€ThCS 3HAOMCTBO 3 HOBOIO JIEKCHKOIO Ta poboTa 3 ii
3aCBOEHHS. 3a0€3MEUUTH IF0 POOOTY — OJIHE 3 TOJIOBHHX 3aBJJaHb BUUTEIS] iIHO3EMHOI MOBH.
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POLITICAL SPEECHES AS A SEPARATE TYPE OF DISCOURCE
AND THEIR EXPRESSIVE MEANS

The steady interest in the political speeches proves that such kind of a discourse can be
regarded as a coherent, cohesive text of political communication combined with pragmatic,
sociological, psychological and other factors. Political discourse is actualized in such genres as
political speech, inaugural address of the Prime Minister or President, political document
(presidential decree, content of law, communiqué), government reports in parliament, approval or
discussion of the budget.

The analysis of linguistic material helps to reveal linguistic means and explain the peculiar
features of political discourse, as well as discourse in general, as the relationship of discourse with
its participants, i.e. speakers and listeners / readers, as well as with the communicative intentions of
the speaker and in some way influence the addressee. An important role is given to the use of certain
formal means, when the usual language elements receive an unusual interpretation, as well as when
the usual, at first glance, situations are used in new unexpected contexts [1, p. 192].

According to E. I. Sheigal, political speech is defined as a prepared in advance a sharp
political speech with positive or negative assessments, justification, specific facts, with a clear
perspective of political change [2, p. 231]. Characteristic features of the political speech are:

1. Ideology (each speech has its purpose).

2. Conflict (a politician represents a certain political party, respectively — the conflict of ideas
with opponents).

3. Solemn style (sublimity of political speech).
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At the same time, the structure of any political speech includes three basic components: the
introduction, the main part and the final part.

The purpose of the introduction is to attract and focus the recipient's attention. The main part
contains an explanation and argumentation of the problem. In the final part, the speaker encourages
the audience to take certain actions to solve the problem [3, p. 262].

The lexical component of speech is characterized by the presence of key words, slogans, as
well as stylistically unmarked and often emotionally coloured vocabulary. As for grammatical
means, a significant role is given to personal pronouns of the first person (I, we). In terms of syntax,
political speech is characterized by complex detailed constructions, infinitive and adjective
inversions. The use of metaphors, epithets, euphemisms and other expressive means and stylistic
devices gives the speech emotional colouring.

Some linguists, namely M. Didenko and J. Bock, distinguish the following types of political
speeches: election, parliamentary, party, congratulatory and holiday (which include New Year /
Christmas) speeches [4, p. 23]. Note that speaking in front of an audience requires a creative
approach and discussion of topical issues. Such performances often take place in different,
sometimes unpredictable conditions: in the square, in health or educational institutions, on
enterprises, on the farm, in the port, etc.

Moreover, there is a differentiation of political speeches by field of their functioning. Yes,
they are parliamentary, rally and military. Rallies take place in situations of public expression of
will, revolt or revolution. Parliamentary speeches are common in periods of stabilization of public
life. Parliamentary eloquence is characterized by "secrets™ of the audience's convictions, including
predictability of opinions, sound arguments, details, openness, and so on. Naturally, in the
conditions of hostilities, the word of encouragement, motivation and appeal of the current politician
has a prominent place.

The use of linguistic means of expressing persuasiveness of lexical, grammatical and
syntactic levels can be discussed in more details, providing the examples from the speeches of Boris
Johnson. Frequent are the use of epithets, which are artistic figurative meaning that emphasizes
the characteristic feature, the defining quality of the subject, concept, action, for example: fantastic
government, amazing country, intellectual capital, incredible country, hysterical jealousy, turbulent
time, a cold and heartless future, a gloomy proem, dystopian fantasy, global pandemic.

It should be noted that in speeches on COVID-19 the use of adjectives in the comparative
and superlative degrees of comparison is frequent: he worst public health crisis for a generation;
this disease is more dangerous; fewer people suffer, more beds are available; most dangerous
period; most vulnerable people; NHS will be under the most pressure; the more vulnerable
members of their family [5, p. 40].

These examples show that B. Johnson has a negative attitude towards the coronavirus
pandemic and reacts emotionally to this. Evaluative vocabulary here is a means of reflecting
persuasion, but it can also be considered an element of persuasion strategy.

Metaphors in Boris Johnson's speeches can not only emotionally affect the addressee, but
also encourage reflection on the described problems: ...it has become clear that there are pessimists
at home and abroad who think that after three years of indecision that this country has become a
prisoner to the old_arguments of 2016 [42]; No one in the last few centuries has succeeded in
betting against the pluck and nerve and ambition of this country [6, p. 69].

To achieve a humorous effect in his speech, the Prime Minister uses a pun: Let’s get Brexit
done but the first, my friends, let’s get breakfast done. In this triumphant speech, when the
Conservatives won the election, Boris Johnson's pun is based on the similarity between the
proclamation of the words Brexit and breakfast. The politician has successfully repeatedly used a
pun to create a comic effect. The speaker wants to show the audience their own ingenuity, as well
as change the serious tone to a simpler and more familiar to the average citizen. The influence of
such expressions on the recipient is quite strong, because such constructions combine logical,
rhythmic, emotional and expressive aspects.
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The next stylistic device used to create the persuasiveness of B. Johnson’s speeches is
the antithesis (opposition) - emphasizing the opposite in life for greater expressiveness of the
image.

We will not accept any diminution in food, hygiene or animal welfare standards but | must
say to the America bashes — In doing free trade deals we will be governed by science and not by
mumbo-jumbo. In this passage, the word mumbo-jumbo, which can be understood as “abracadabra”
or “dancing with a tambourine”, is contrasted with the word science, which creates a comic effect.
Speaking about the supply of products from the United States, the politician said that by concluding
free trade agreements, they will be guided by “science” and not “abracadabra”.

Creating the perspicacity of political discourse at the grammatical-syntactic level is through
the use of grammatical forms and syntactic constructions that can influence the reader's perception
of the text in order to convince him based on comparisons, intensification of evaluation, direct or
indirect calls to action and more.

The enumeration figure is a stylistic figure of language, which consists in the use of
homogeneous members of a sentence that perform the same syntactic function, belong to the same
member of the sentence and are connected by a coherent connection.

A striking example of the use of enumeration is found in the speech of Boris Johnson at the
UN General Assembly: But we must be still more ambitious. We need to find the right balance
between freedom and control; between innovation and regulation; between private enterprise and
government oversight.

Conclusions. Analyzing political speeches as a separate type of discourse we came to the
conclusion that the language of politics is pragmatically focused on achieving the results of
redistribution of power in the struggle for power. Thus, it is the main means of manipulation in the
political environment. In this way, we interpret the text of a public speech as a certain social action
of the subject with its communicative intentions and strategy of behavior and tactics of interaction
with the addressee.
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INTERCULTURAL TOLERANCE AS A BEHAVIORAL MODEL
OF QUALIFIED TRANSLATORS

Intercultural understanding combines the emotional sphere of another reality perception and
adaptation to the principles of social and cultural life, and consequently, it is a tool for their
interaction. The fundamental problems of intercultural communication were developed long before
it became a separate branch of scientific knowledge by Aristotle, Leibniz, Hegel, Humboldt, Kant.
Descendants have identified and generalized the basic concepts of the general theory of languages
interaction due to the ongoing rapid process of social, emotional, and cognitive development of
society. In recent decades, scholars have proposed an interpretation of the principles and essence of
intercultural communication given the content of components that should contain this concept:
intercultural competence, intercultural sensitivity, intercultural etiquette, intercultural erudition,
intercultural tolerance.

Firstly, the emphasis is on the nature and specifics of cross-cultural language behaviour.
Potebnya emphasized that language is the only sign by which we recognize people (Potebnya, 1993).
Since language and culture are interrelated, language acquisition cannot be separated from cultural
knowledge, and the influence of these two spheres of human life on each other is mutual. Secondly,
it is obviously with a particular focus on the qualities associated with the features of non-verbal
communication that the speaker must have, among which are often mentioned flexibility,
adaptability, empathy, respect, tolerance, friendliness. If for the rest it is extremely important, for
the translator it is a requirement for professional ethics.

Intercultural tolerance among behavior patterns is an extremely important component since
problems can arise when either the speaker or the receiver or both are ethnocentric in their
communication. Awareness of the potential impact of ethnocentrism will be valuable to translators
when dealing with clients from different countries since their perceptions of norms and traditions
differ from their standards. The essence of the notion of intercultural tolerance is declared through
its constituents and revealed through the means of verbal and non-verbal behaviour. Thus,
according to researchers [1], the structural components of intercultural communicative tolerance
are:

a) cognitive criterion (understanding of the essential and structural aspects of tolerance,
awareness of one's own rights and the rights of other people, as well as knowledge of the features
of conducting an equal dialogue);

b) evaluative criterion (attitude towards the concept of tolerance, the rights of other people,
as well as the differences between the characteristics of one's personality and the personality of the
interlocutor);

¢) motivational and value criterion (attitude towards the development of tolerance as a
valuable characteristic of the individual);

d) reflexive criterion (recognition of oneself as a tolerant person);

e) activity-oriented approach (revealing of the desire for an equal dialogue, the use of
methods of tolerant interpersonal and intercultural interaction, as well as the manifestation of
reactions to differences between the characteristics of one's personality and the personality of the
interlocutor).

When it comes to translation standards, we would like to note that it is appropriate to talk
about branch standards and professional requirements, but not about standards of thinking and
cultural clichés. The national standard outlines the requirements for the competence of the translator
in general terms [2]. In particular, it is said that the translation must meet the requirements of the
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customer and reproduce the original text in content, meaning, and design; the terminology of the
translation should correspond to the essence of terminological units in the original text; the translator
must follow the uniformity of terms, names, symbols, abbreviations; the translator must be
competent in all the languages he uses during the translation.

Present-day translators must understand that mastering lexical, grammatical, stylistic skills
of the target language is not an end in itself for effective cross-cultural dialogue, this requires
awareness of the essence of the material and spiritual worlds that have become transmitters of
cultural meanings, that is, cultural codes are necessary. Based on this, theoretical knowledge should
be complemented by practical skills so students must understand what, when, to whom, and how to
say. To develop such abilities, it is necessary to study the target language in the context of the
country where it is spoken. In this way, the translator creates his intercultural sensitivity, which is
traditionally associated with «the emergence of gaps due to cultural distance and can affect the
adequate understanding of the message, and their compensation during translation (naturalization
of the text)» [3].
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HOHATTA 'EHAEPY Y CYUACHUX JIIHI'BICTUYHUX JOCIIIKEHHAX

Octanni gecatumiTTs XX CT. MO3HAYMINCS aKTUBHUM PO3BUTKOM T€HICPHUX JOCHTIIKEHb.
30KkpeMa OTpHUMaB PO3BHTOK TAKWI HAYKOBHWM HAmpsM, SK TeHACpPHA JIHTBICTHKA. Po3rismaoun
0COOIMBOCTI TeHACPHUX JOCHIKEHB Y JIHTBICTHUIII, HEOOX1THO HacaMIiepe i 3BEPHYTHUCS 10 CAMOTO
TIOHSTTS «TCHIIEPY.

['eHaep BU3HAYAETHCS K KOMILJIEKC YTOI, III0 PETYIIIOITH 010JIOTIYHY CTaTh K TPOMAJICHKY
niseHicTs [9]. Comionor E. Tigmenc ctBepmKye, M0 AKIIO CTaTh MAa€ BiAHOMIEHHS 10 (Bi3MYHUX,
TIJIECHUX BIAMIHHOCTEN MK KIHKOIO 1 YOJIOBIKOM, TO TIOHSATTS «T€HIEP» aKIEHTYE Ha iX HE TUTbKU
COIIAIbHUX, a ¥ Ha MCUXOJIOTTYHUX Ta KYJIbTYPHUX OCOONHMBOCTSX. BijTak, SKIIO CTaTh 1HIMBIAA
010JI0T1YHO JAETEepPMiHOBaHA, TO PiJl (TeHAEp) € KyJIbTYPHO 1 COLIaJIbHO 3a7aHuM [5]. 3a cioBamu
b. MakEnxiHHi, cydacHa HayKa BU3HAE, 110 TEHIEP HE € BIACTUBICTIO, KOO JIFOJMHA BOJIOIE, a00
9UMOCh, 10 HanexuTh JoauHi [10]. [IBumme renaep Moxke OyTH BHU3HAYCHMI K TEBHA
CYKYIIHICTb J11{ 1HAMB1/1a, TPOJIMKTOBAHA COL[IaIbHUMU YCTAHOBKAMH Ta KYJIbTYPHUMH TPAAULIISIMU
I[LOTO CYCIIbCTBA.

Ha mouatky XX CT. reHfiepHi acleKTH MOBHM Ta KOMYHIKaIlli 3alliKaBWJIW JIHTBICTIB 31
cBiToBUM iM’siM Yy MoBo3HaBcTBI (E. Cemnip, O. Ecnepcen, @. MayTtHep), Xxoua Ha TOH yac ixX mpari
y Ii{ ramy3i e He CKJIAIKNCS Yy CaMOCTIMHHM HampsiMOK. MoBa cTaia po3risiaaTucs y 3B s3KYy 3
CYCIIJTBCTBOM 1 JIFOJIMHOIO, 1110 TIepe0yBae B HHOMY; 3 SIBUJIUCS HOB1 HAMPSMU y MOBO3HABCTBI —
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COLIIOJIIHTBICTHKA, ITparMaTrKa, MCUXOIMIHIBICTHKA, TEOpis TUCKYpCy Ta KomyHikawii. [Tpu upomy
CTaJld BHUBYATHCS BIAMIHHOCTI MK YOJIOBIYMMH Ta XIHOYMMH BapiaHTaMHU €BPONEHCHKUX MOB:
HIMEIbKOi, aHTTiHChKO1, (hpaniry3pKoi [§].

3arajgoM paHHI JOCHIDKEHHS T€HACPHOrO YMHHUKA Y MOBI1 BiAPI3HSINCS HEPETYISPHICTIO
Ta TepeBaXKaHHSAM JYMKHU IPO Ae(DIIUTHICTH KIHOYOT MOBH IMOPIBHSHO 3 40JIOBiuOI0 [6]. Takox
31e01IBIIOT0 BBAXKAI0CH, 1110 BC1 BIAMIHHOCTI MK YOJI0BIYOIO Ta )KIHOYOK MOBOK BH3HAYAIOTHCS
nume OioNoriyHoI0 cTarTio. Hampukiian, BUCIOBIIOBajacs AyMKa, IO NPUHHATE B KyJIbTYpi
YSIBIICHHSI TIPO T€HAEP PO3IIISIA€ YOJIOBIKA 1 XKIHKY SIK IEBHI KaTeropii OyTTs 3 0YEBUIHO PI3HUMHU
MICUXOJIOTIYHUMHU Ta TOBEIIHKOBUMHU YHOMO00aHHSMH, SIKI MOXKHA IEpen0avuTH, BHXOISIYH 13
penpoayKTUBHUX QyHKIINH. KoMneTeHTHI 1opocii WieHH IMX TOBAPUCTB YBAKAIOTh PI3HUIIIO MIXK
YOJIOBIKOM 1 JKIHKOIO SIK ()yHJJAMEHTAJILHOIO Ta CTIMKOIO, OTXKE TaKe PO3IUICHHS PO3TIISAAETHCS K
MIPUPOJIHE Ta YKOPIHEHE B 010JI0Ti.

Hanpukinni 60-x pokiB XX CT. MOYMHAIOTh IHTEHCHBHO PO3BHBATUCS KOMYHIKaTHBHA
CEMaHTHKa, COITIOJIIHTBICTHKA, BUCHI ITOCTYIOBO BiIXOATh BiJl CTPYKTYPIICTCHKOTO MOy Ha
MOBY, MPOBOJAATH JOCII/DKEHHS B paMKaxX MparMaTUK{ Ta MPUIUIAIOTH YBary BIUIMBY Ha MOBY
ncuxo(i310J0TIYHUX Ta COLIaTBbHUX 0COOIMBOCTEH 0COOUCTOCTI (CTaTi, BiKy, PiBHS OCBITH TOIIO).
VY 1meil mepiof IIMPOKOro TOIMIMPEHHS HaOyBae >KiHOUMH pyX. BHacmiok mboro reHaepHi
JOCIHIJKEHHS CKJIQJal0ThCS K CaMOCTIMHMN HayKOBMH HalpsiM 1 CTarOTh MPEAMETOM BUBYEHHS
TaKuX HayK, K (i0codisi, COMiOorisi, EKOHOMIKa, ICTOPisl, aHTPOIOJIOTIs, ICUXOJIOTis, COIi0- Ta
TICUXOJIIHTBICTHKA [4].

[Toyatok Ta PO3BUTOK TEHACPHHUX IOCII/DKEHb B YKpaiHI BHUKIHMKaHI K COLIaJbHUMHU
3MIHAMH Yy CYCHUIbCTBI, TaK 1 PO3BUTKOM caMOi T'yMaHITapHOI HayKu. ['@HIOepHI JOCIHiIKEHHS
0€3yMOBHO TIOB’s13aHi 3 pO30YJOBOI0 CYCHUIBHHX Ta €KOHOMIYHHMX BIJHOCHH Yy KpaiHi, 3MiHOIO
CTaHOBMILA Ta CTATYCY XIHOK Y CyCIUIbCTBi, 3 BUHUKHEHHSIM HE3aJICKHOTO JKIHOUOro pyxy. Ale,
KpiM TOTO, CBOIO POJIb BiAIrPatOTh i CYyTTEBI 3MiHH B raily3i CyCIIJIbHUX HayK, IOSIBA Ta PO3BUTOK
HOBMX aJIbTEPHATUBHUX TEOPETUYHMX HANPSAMKIB Ta KOHUEMIIH, a TAKOXX MOXKJIMBOCTI KPUTUKH
aH/IPOIICHTPUCTCHKUX Ta TIO3UTHBICTCHKUX MiAXOAIB Y Hayi [ 1].

[lepii cucTemMaTHyHI TOCIIKEHHS TeHIEpa Y BITYUU3HSHIN JIIHIBICTHUII CTaJIA POBOIUTHUCS
mme HanpukiHmi 80-x — Ha moyatky 90-x pp. Hapasi 3 yneBHEHiCTIO MOYXHA TOBOPUTH PO MOSBY
HOBO{ rajy3i BITYM3HSIHOTO MOBO3HABCTBA — JIIHTBICTUYHOI I€HAEPOIIOTIi (TeHAepPHOI JIIHTBICTHKH)
[3].

A. B. Kupuiina ta M. B. Tomcbka BUAUIAIOTH KiJIbKa OCHOBHHMX HANpsIMKIB PO3BUTKY
JIHTBICTUYHOI TEHAEPOJIOTii y CydyaCHOMY MOBO3HABCTBi: 1) cOIiO- Ta TCHXOJIHTBICTHYHHIA;
2) JiHTBOKYJIBTYPOJIOT1YHUIA; 3) KOMYyHIKaTUBHO-THUCKYpPCUBHHH [7]. Corio- Ta
ICUXOJIIHTBICTUYHUN HampsMOK BHMBYAa€ MOBHY CBIJIOMICTb, MHCbMOBI Ta YCHI TEKCTH.
ITpomoBKYIOTECS CyNepeukH ILI0J0 MEepeBaKaHHS MPUPOIHOTO YW COLIAIBHOTO y JOCIIIKEHHI
B3a€MO3B’ 3Ky MOBHM Ta craTi. JIIHTBOKYJIbTYPOJOTIYHUN HANpsIMOK 3aliMa€ThCsl BUBUYEHHSIM
0co0IMBOCTEH cTepeoTUriB (PeMiHIHHOCTI Ta MACKYJIHHOCTI Ta iX (YHKLIOHYBaHHS Yy MOBI,
B1JIOOpaXEHHS MOBOIO KYJIbTYPHUX KOHLENTIB «MYXKHICTB» Ta «KIHOYHICTH» Ta TI'€HAEPHOL
Mmetadopu. [IpoBoIATHCS AOCHIHKEHHS B rajly3i MDKKYJIBTYPHOI KOMYHIKAIIi1, @ TAKOX MOPIBHSIBHI
JNOCIKEHHsT Ha wMarepiami pi3HUX MoB. KOMYHIKaTMBHO-AMCKYPCUBHUM HAIPSIMKOM €
JOCIIJKEHHsI 0COOJIMBOCTEH YOJI0BIYOi Ta KiHO4YOoi MOBH. Llg mpobnema nyxke HeolHO3HAYHa, i
YacTillle MOKHA TOBOPUTH HE TaK MPO «OCOOJIMBOCTI» MOBH, SIK PO CTEPEOTUIN YOJIOBIUOTO Ta
’KIHOYOT'0 TEKCTIB y HOCIiB MOBH.

VY minoMy HuHI 00’€KTOM JOCHIDKEHHS y MeXaxX TeHJEPHOI JIHTBICTUKH CTalOTh
B3a€MOBIJIHOCHHM MOBHU 1 CTaTi 1 Te, SIKUM CaM€ YMHOM CTaTh IpPOSBISETHCA y MOBI — Yy il
HOMIHATUBHINA CHCTEMI, JIEKCHIlI, CHHTAKCHC1 TOIIO. I 0JIOBHOIO METOIO TaKHMX JOCIIIKEHb € OIUC
Ta TOSICHEHHS TOTO, SIK MaHiI()eCTy€eThCSl CTaTh Y MOBI, SIKi OLIIHKHA IMPUIHUCYIOTHCS YOJOBIKOBI Ta
XKIHIII Ta B AKUX CEMAHTHYHHUX O0JIACTSAX BOHU HAHOUIBII MOIIHMpEHi [2].

110



Marepiaiu |11 BeceykpaiHcbkoi cTy1eHTChKOI HAYKOBO-NIPAKTHYHOI KOH(pepeHuii
«MOBA, OCBITA, HAYKA B KOHTEKCTI MI)KKYJIbTYPHOI KOMY HIKALITi»

CporogHi 31e01TBIIOT0 BHBYAETHCS MUTAHHSA MPO Te, SKI 3acobum Mae MoBa JJis
KOHCTPYIOBAaHHS T€HICPHOT 1IEHTUYHOCTI, Y AKUX KOMYHIKaTUBHUX CHTYaIlisiX 1 TUIIAX JUCKYPCY 1
3 KOO IHTEHCHUBHICTIO BiZIOYyBa€ThCS KOHCTPYIOBAHHS, SIKi €KCTpa- Ta IHTPAJIIHIBICTUYHI (haKTOPH
BIUTMBAIOTH Ha 11eH niporiec. OTke, BYCHI 3BEPTAIOTHCS 10 0COOIMBOCTEH MOBHOI CHCTEMH Ta BCHOTO
pi3HOMaHITTS (HOpM Ta yMOB KOMYHIKaIlii.

[TonsaTTs TeHAepy (COIIaTbHO-TICUXOJIOTIYHOI OJMHUII) HE CITIBBIIIHOCUTHLCS 3 MOHSATTSAM
crari (GioyoriuHoi OOWHMINI), a HIBUALIE MO3HAYA€E MPHUHAJICKHICTH IO Ti€l YM IHIIO! cTaTi y
MIEBHOMY KYJbTYPHOMY YH COIiaJIbHOMY actiekTi. Take BU3HAYCHHS HAroJIONIye Ha TOMY, SIK Came
MU JIEMOHCTPYEMO CBOIO CTaTh OTOYYIOUMM, 1 XapaKTepU3ye 1HIUBIAA 32 KPUTEPIEM BiJIOBITHOCTI
HOTO0 MOBEIIHKK HOPMaM MAacKyJIiHHOCTI 4 )eMiHIHHOCTI.
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TepHONNIbCHKUI HAllIOHAIBHUN NIE€AAaror1YHUM

yHiBepcuTeT iMeHi Bonoaumupa I'naTroka

Hayxosuii kepienux — kauo. ¢inon. nayk, suxiaoay Ocmanyyx 1. 1.

CTPYKTYPHO-CEMAHTHYHI OCOBJIMBOCTI
CYYACHHUX AHT'JITMCBKHUX ®PA3ZEOQJIOTI3MIB

®pa3zeonioris sIK HayKa MPOJOBXKYE PO3BUBATUCSA 1 MPUBEPTATH yBary BCE MIMPIIOTO Koja
nocimiaHukiB. IlocraioTh HOBI MpoOieMH, YTOUYHIOIOTHCS ab0 XK MO-HOBOMY BHCBITIIIOIOTHCS
MUTAHHSA, 0 JOCHIKyBaNUcs aoci. Ppazeosoris — po3/il Ipo ycTajaeHi MOBHI 3BOPOTH, HaykKa,
10 JTOCHIKY€E CEMAaHTHUKY Ta IMOXOKEHHS cliB. dpazeosiori3mMu 1iKaBi TUM, 110 BOHU KOJIOPHUTHI,
’KBaBl Ta € MOBHMMH Kypio3aMH. Y TOH K€ yac BOHH CKJIaJHi, OCKUIbKH MalOTh HerepenoauyBaHi
3HAYEHHSI Ta PAMATHKY, 4aCTO MAOTh 0COOJIMBI KOHOTAIT [8].
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B. I'. I'ak Buainse Tpu rpynu (ppa3eonoriyHuX OAUHHULb:

1) ppaseonoriuni oguHMI Kiracudikyrodoro xapakrepy. Jlo iX umcia BiH BiJIHOCHTH
3BOPOTH, 110 MO3HAYAIOTh MPUBATHI, BUAOBI KaTeropii MOHATH MO BiJHOUICHHIO IO MOHATH, IIO0
MO3HAYAIOThCSI IMCHHUKAaMHU 11032 (Ppa3eoOTiYHOK ONWHHICK. [IpUKMETHUKM B TaKHUX
(bpa3eosoTiYHNX OAMHUIIIX HECYTh Ha cO01 03HAKY KJIACHU(IKyIOUOTO 3HAYEHHS, MiIKPECTIOIOTH
O3HAKH TOHATh, SIKi BIAPI3HAIOTH 1X Bix cX0xuX, Harmpukiaa: hard money — meranesi rpomi, little
finger — mi3unerp;

2) dpaseomoriuni 3poieHHs, Hanpukiaa: fiery temper — nectpumuuii Hopos, brown study —
rmboKa 3aayMma,

3) dpazeonoriuni eqrocTi, Hanpukiaaa: blind alley — 6e3BuxigHe craHoBuiie, narrow in the
shoulders — sikuit 3Ha€ xaptu [2, c. 160].

B. B. Bunorpanosum Oyia BUHaiieHa ceMaHTHYHA Kiacu(iKallis, sika mojsrae B IPUHITUII
HEPO3KJIAJHOCTI CEMAaHTHUKH (pazeosoriyHuX oauHMIb. OCKIIBKM HEe BCi (paseosnorismu €
OJTHAKOBHMHU Y TIO€THAHHI KOMITIOHEHTIB, BuHOTrpanoB BuaiMB 3 TN (Hpa3eonoriyHiuX OJUHHIIb:
(dpaszeornoriudi e€qHOCTI, (Ppazeosnoriuni criomydeHHs, Ta (paszeonoriuni 3pomieHHs [4]. Hoswmii
BapianT kimacudikamii 3Haxogumo B ctarti JI. KoBanboBoi. ABTOp BKaszye, 10 CEMaHTHYHO
MIOB’SI3aHUMU BUSIBISIETHCSI TUIBKH Ti 3HAUEHHSI CJIOBA, JUIA peallizaiii SKUX MOTpiOHA HAsSBHICTH
onHOTO (piamie ABox ado Tprox) ciiB. JI. KoBanboBa AinuTh (pa3eonoriyHi OJUHUII HA Bl TPYIIN:

1) ppaseonoriuni  OAMHHUII,  CEMAHTUYHA  3B’SI3aHICTh  SKUX  BHKJIUKAETHCS
«IIIIOPSIIKOBAHICTIO JICKCHYHUX 3HAYE€Hb KOMITOHEHTIB I[ITICHOMY 3HaYCHHIO CJIOBOCIIOIYYCHHS,

2) ¢pazeosoriyHi OIMHUII, CEMaHTHYHA CIIASHICTh KX 00YMOBIIOETHCS (DPA3EOIOTIUHOIO
0B’ A3aHICTIO OJJHOT'O i3 KOMITIOHEHTIB. [5]

AHTIilichKa MOBa € TaK0XX 0cOOIMBO Oararoro Ha igiomu. be3 HUX BOHa BTpaTmia O BETUKY
YaCTUHY CBO€1 PI3HOMAHITHOCTI Ta TYMOPY SIK y MOBJICHHI, TaK 1 B MUChMI. [1ioMH 30UTBIIYIOTH HAIIl
CIIOBHMKOBHH 3ariac, 30aradyloTb MOBY Ta pOOJISTH 11 OUIBIN I[IKABOIO Ta SICKpaBOrO. LmiomarwyHi
croBocnony4yeHHs (i1ioMu) 1 ¢pazeonoriyni ogunuili, 3a JI. BynaxoBcekuM, — 11e XapakTepHi CTiIMKi
CIIOJTyYEeHHS CJiB, 110 HaOyBalOTh «UUJIKOM a00 BimHOCHO crienmdignoro 3micty» [1]. Ha mymky
M. B. I'am3toka [3, c. 256], CXHIBHICTh O CTPYKTYPHO-CEMAaHTHUYHHUX 3MiH 3aKJIaJileHa B XapakTepi
KOMITIOHEHTIB ()pa3eosori3mMiB. MeTO0 CTPYKTypHO-CEMaHTUYHMX TPaHC(OpPMAIlil € YTBOPEHHS HOBHX
BIITIHKIB 3HAuYeHHS, HAOMWKEHHS (pa3eoyiori3MiB /10 CHTyallii, MOCWIEHHS YH TOCIa0IeHHS
IHTEHCUBHOCT] BUPA)KEHHS EMOLI1i, 3MiHa OLIHKU (YTBOPEHHS aHTOHIMIYHUX (PPa3eoaoriyHIX OTUHHULIb.

OTxe, MOXeMO [iiTH BHCHOBKY, IO HE JUBISYUCh Ha Te, IO ICHYE KiIbKa
KkjIacuQiKalifHUX CUCTEM (pa3eosori3MiB, HAWBIIOMIIIOK € CEMaHTHYHA, fKa MOJsIrae y
HEPO3KJIAJHOCTI CEMAHTUKU (Pa3eosoriyHuX OJUHML. [IUTaHHSA CTPYKTYpHO-CEMaHTUYHHMX
0c0o0JIMBOCTEN (Ppazeosiori3MiB y CUCTEMI MOBH 3QJIMIIAETHCS IOCUTh AKTyalbHUMH Ta MOTpedye
MOJAJIBIINX HAYKOBHUX PO3BIIOK.
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Ilepeiima B. 1.
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TepHOMUIbCHKII HALlIOHAILHUHN TI€IarOT1YHIHA

yHiBepcuteT iMeHi Bonogumupa ['HaTroka

Hayxkosuii kepienux — dokmop ginon.nayk, npogecop Kocosuu O. B.

MIXKKYJbTYPHA KOMYHIKALIA: ®YHKIIOHYBAHHS CJIEHI'OBUX
AHI'JII3MIB SAIK BEPBAJIBHUX 3ACOBIB CIIIVIKYBAHHSA
B COHIOKYJIBTYPHOMY ITPOCTOPI

BpaxoByroun Besn4e3Hy MOMyJISIPHICTh aHIUIIHCHKOI MOBH B YCIX cepax >KUTTS y BCbOMY
CBITi, BUBYECHHS aHTJIIHCHKOI MOBHU SIK 3ac00y CHUIKYBaHHS € HAJ3BHYAHO BAXKIHMBOIO c(heporo
CaMOpPO3BUTKY HPOTSIrOM OCTAHHIX KIUIbKOX poOKiB. IIpoliec BHBUEHHS MOBM IIEBHOK MIPOIO
3aJIe)KHTh BiJl KyJbTypHUX 1 HAI[IOHAJTHHUX OCOOIUBOCTEH THX, XTO MparHe BUBYUTH AHTIIHCHKY.
OpnHak, iICHy€e TBEp/PKEHHS, 1110 KYJIbTYPa MOBIIS BIUIMBAE HA BUKOPUCTAHHSI MOBH, OCKIJIbKM MOBa
€ 11 BepOampHuM BupaxkeHHs M. E. Cenip nucas: «He MOXy s BU3HATH 1 CHIPaBXHBOI TPUIHMHHOL
3aJIeKHOCTI MIXK KYJITYpPOIO 1 MOBOIO. KylbTypy MOXHa BU3HAUUTH SIK T€, 110 CYCIIJILCTBO POOUTH
1 mymae. MoBa € Te, K IyMaroTh ... L[iIkoM cripaBeyIuBUM € i Te, IO iCTOPisS MOBH i icTOpIs
KYJbTYpU PO3BUBAIOTHCA MapaienbHoy [6, c. 171].

AHali3 TEOPETUYHHMX JAHWX MiATBEP/KY€E, IO BUBYEHHS AHTIIHCHKOI y 3iCTaBIIEHHI 3
PILAHOI0 MOBOIO OCOOH, MOPOXKY€E TEBHI MPOOIEMH Ta MPOTUPIYYS, SIKI, B OCHOBHOMY, 3BOISTHCS
70 pO301KHOCTEH y JIeKCHIll 1 (ppa3eosiorii, BIAXWICHHSX y JIGKCHUYHUX (POHAX CIIIB 3 TOTOXKHHUM
J€TOHATUBHUM 3HAu€HsAM, TOOTO MEpUIMM 13 3a3HAYEHMX Y CIOBHHMKAaX, THUIIOJOTIYHUX
0COOIMBOCTEH JIITEpATYPHUX MOB, IO YOCOOJIIOIOTh KYJIbTYpHY 3yMOBIICHICTB (POpPMH JIiITEpaTypHOL
MOBH CTOCOBHO ii 3B'fI3Ky 3 HapOJHO-PO3MOBHOIO, CBOEPIIHOCTI BJIACHE MPOLECY KOMYHIKalii B
pi3HuX KynbTypax. OcoOmmMBOCTI KOMYHIKaIlii TIOB’s13aH1 3 yCTAJIEHUMH B iCTOpii HApOLy HOpMaMH
MOBHOT'O €THUKETy, TOJIOBHHUM YHHOM HOro MHOBEJIHKOI B HEBHUX CHUTYyallisIX, 3YMOBJIEHHUX
BIIMIHHOCTSIMH KYJIbTYPHHX OCOOJHBOCTEH.

MoBa € 1MHaMIYHOIO CUCTEMOIO, YACTHHHU AKOi MOCTIHO NepedyBaloTh y pyci i pO3BUTKY.
Bona moiHst 3MiHIOETBCS 1 HAIIOBHIOETHCS. HOBUMH CIOBaMH. TakMMHU JEKCUYHHUMH OJWHUISIMH
MOXYTh OyTH SIK HOBOYTBOpPEHI CIIOBa, Tak 1 3amo3udeHi. OjHiI€0 3 HaWOUIBIIUX JEKCUKO-
TEMaTUYHUX TPYyN € rpyna CIEHIOBUX aHIJII3MIB, sIKA MICTUTh HOBITHI TE€HACHII PO3BUTKY Ta
30arayeHHss MoBHM. BoHM mommpeHi B po3MoBHIH MoOBIi, JitepaTypi Ta 3MI. Craenr cBizomo
BXXHBAETHCS Y PO3MOBHOMY MOBJICHHI 3 CYTO CTHIIICTHYHOIO METOX0, & CaMe: JUIsl CTBOPEHHS e(heKTy
HOBM3HM, JUIS Iepelladi MEeBHOTO HACTPOKO MOBIS, AJIS HAJAaHHS IMEBHIM AyMIll KOHKPETHOCTI,
SICKpaBOCTI1, BUPA3HOCTI, CTHCIIOCTI, 0OPa3HOCTI, @ TAKOX Il YHUKHEHHS MOBTOPeHs [ 1, c. 31].

HaiiOinpiry rpyny CIEHrOBUX aHIJII3MIB CTAHOBJATh IMEHHMKHM, MEHIIY KUIBKICTh —
niecnoBa. [I[pUKMETHUKY CTaHOBJIATH JIMIIE HEBEIMKY YacTKY BiJl 3arajibHOI KUIBKOCTI aHTJII3MIB.
MixynbTypHUI (DakTOp € Qy’Ke Ba)KIMBUM YHMHHUKOM, SKUH BIUIMBAE HA PO3YMIHHS CIIEHTY
aHTJIMAChKOT MOBH M1l YaC BUBYEHHS 1H03eMHOI MOBH. 1171 HUM po3yMitOTh CYKYITHICTh LIIHHOCTEN
1 HOpM, BIACTHBHUX OUIBLIIN COIiaNbHIM Tpymi, COUTBHOTI, JIOASIM YM Hallil, SKi BIJIMBAIOTH Ha
CBITOTJIAN OCI0, sIKI O€pyTh y4acTh Y MOBJIEHHI. 3a JIOTIOMOTOIO0 CIICHTOBUX KOHCTPYKIIIH MOXKHA
MPOCTEXUTH, SIK HOCIT MOBH PO3YMIIOTh aHIJIIChKY MOBY. SIKIIO PO3IIIAAATH Taki KOHCTPYKLI 3
TOYKH 30py MOBHHMX 1 KYJIBTYPHUX BIAMIHHOCTEH, TO 3’sICyBaHHS 3BMYaiB 1 KOTHITMBHHX
BI/IMIHHOCTe IUX HApOJIiB JOMOMOXE Kpalle 3pO3YMITH JIEKCHKO-CTUIICTHYHI 3HAYCHHS
CJIGHTOBHMX TEPMIHIB 1 HABYUTHCS BIIyYHO BUKOPUCTOBYBATHU iX Y MOBJICHHI.

Hampuknan, HaBeieMo KijlbKa CJIEHTOBUX AaHIJIMCBKMX CiB, 3a(ikCOBaHMX BIACHUMH
CTIOCTEPEKCHHSMH Ta y pe3yJbTaTl JOCTIDKEHHS CJIOBHUKIB HEKOAW(DIKOBAaHOI JIEKCHKH. Mwu
KJ1acH(]iKyeMO CIICHIOB1 CTPYKTYpH y pi3HUX cepax crikyBanHs. OHaK, colianbHO-100yTOBa chepa
€ HalOUIhII 30aradeHor0 Halpi3HOMAHITHIIIMMU CJICHTOBUMHM aHriiizMamu. Hampukian, aHrminchbKi
CIIOBA, sIKI BUCTYNAlOTh y POJIi KOHKPETHHX IMEHHMKIB (HIK, HiKHEWM, Ou100pa, ronma, Jenoik),
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a0cTparoBaHi y3arajgbHEHI 03HAKH, BIIACTHBOCTI, [Iil, POIIECH, MTOB’sA3aHi 3 iICHYBaHHIM MaTepialbHUX
00’exTiB (OneK, mpaiiMTaiiM, JecTpoii), 30ipHI IMEHHHMKH (IMiIUI, MaHi), Ha3BH icTOT (Oeiibi, ByMeH,
MeH, OpiTiI, Xakep, ackay), Ha3BU Mi(i4HUX 1CTOT (X00IT, rOJyM), Ha3BH HEICTOT (TEHOM, OSHIKIK,
kibop/a, mamna), Ha3BH 0ci0 3a mpodeciero yu XxapakTepoM AisUTBHOCTI (XaKep, IpaHKep, MiKarep).

Crienudiuni U1 MeBHOI KpaiHU KyJbTYPHI KOMIOHEHTH MAalOTh BUpIIIaTbHE 3HAYCHHS Y
B3aEMHOMY CITUJIKYBaHHI. 30KpeMa, IIel TMPOsIB YITKO MPOCTEKYETHCS B TPOIECI CIUIKYBaHHS
aHITIMCHKOI0O MOBOIO 3 NPEJCTaBHUKAMHU IHIIMX KpaiH 3 METOI BHBYCHHS, MNEpEKIany Ta
CHPUHHATTSA PI3HOMAHITHUX 1HO3EMHHMX TEKCTiB. MiKMOBHA Ta MIKKYJIbTypHAa KOMYHIKAIlis
BBAXAETHCS YCIIIIHOIO, SKIIO € AOCTATHE PO3YMIHHS 000X CTOPIH y MpoLeci CHIKYBaHHS, SKi
HaJIeXKaTh JI0 PI3HUX €THIYHUX TPYII.

3riAHo 3 JOCHIIKEHHSIM, Y CEMAHTHUIIl CIIiB HAI[lOHAIBHO-KYJIbTYPHUH KOMIIOHEHT Maike
CTaB OCHOBHUM TIPEAMETOM JIOCIIDKSHHS aHTIIIHChKOT JiHTBicTHKM XX cT. HarioHanpHa JeKchKa
AHITIMCHKOI MOBHM PO3IJIINAETBCA 3 PI3HUX TOYOK 30py 1 € 00'ekToM 11 pi3HOMaHITHUX
XapakTepucTUK. Y mporeci (popMyBaHHS ONTHMI30BAaHOTO IUIAHY HABYaHHS MOBH Ha OCHOBI
MOBHHX (DaKTiB MOTPIOHO 3’SICYBaTH peaJbHHUI 3B’SI30K MK MOBOIO 1 IICHXOJOTi€l0, MOBOIO 1
KyJbTYPOIO, BCTAHOBUTHU MO/IEJII MOBHOI MOBEAIHKU PI3HUX E€THIYHUX TPYII, OMUCATH OCOOIUBOCTI
MOBH, IO BiOOPaKaOTh SBUIIA KYJIbTYPH, BU3SHAYUTH BILTUB KYJIbTYPHUX KOMIIOHCHTIB Ha CIIOBA,
BUOKPEMUTH €CTCTUYHY (YHKIIIIO HAIllOHAIbHO-KYJIbTYPHOTO KOMITOHCHTA CEMaHTHKH CJIOBA.

OTxe, CIEHT — 11e PO3MOBHA JICKCHKA, SIKA BBAKAETHCS HIDKUYOIO BiJl 3araJIbHOTO CTaHIAPTY,
1[e CJIOBA, SIKI HE BXKUBAIOTHCS B CTaHAAPTHIN MOB1 a00 MarOTh OCOOJIMBI CEMAHTUYHI 3HAYCHHS.
CrnenroBa aHTJIiHiChKa MOBA € OJHHUM 13 HAWIOIIMPEHIMINX JDKEPEN 3aM03MUeHHs Ta 30aradeHHs
yKpaiHChbKOI MOBU. BOHM BHOCSATH 3MiHU Yy (YHKI[IOHYBaHHS MOBH, Ypi3HOMaHITHIOIOTH ii Ta
poOJIATE CyyacHimow. BHBUEHHS CIEHTOBOi CTPYKTYpH O€3yMOBHO BpaxOBY€ BaXKJIHMBIiCTh
MDKKYJIBTYPHUX UYHUHHHKIB, OCKUIBKM PO3KPUBA€E MPHUPOAY PO3YMIHHS AHTII3MIB HOCIEM MOBH,
J0TIOMarae Kpaiie 3po3yMiTH i1 JIEKCHYHE 3HAU€HHS Ta JOIUIFHO BUKOPUCTOBYBATH y MOBIICHHI.
BuBueHHS aHTIIHCHKOT MOBU Mae 0a3yBaTHCS Ha HaIllOHATBHO-KYJIbTYPHUX OCOOIHMBOCTSIX PiIHOT
MOBH Ta MOBH, III0 BUBYAETHCS, 3 YPAXyBaHHIM BiJIMIHHOCTCH B pPe3yJbTaTi X MOPIBHIHHS, 100
3a0e3MeynTH HalOIbIIl TPOAYKTUBHE Ta KOM(POPTHE 3aCBOEHHS IHIIOMOBHOT JIEKCHUKH.
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CONCEPT FAMILY IN THE MODERN ENGLISH PICTURE OF THE WORLD

Concepts are recognized as the main structures of representation of knowledge about man and
the world, which are formed in consciousness in the process of categorization and conceptualization.
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In order to get a complete picture of the concept, it is not enough to indicate its basic
parameters, because a complete picture of the concept can be obtained by analyzing its origin and
the dynamics of all projections of the semantic space.

The study of any concept is carried out using "methods that include methods of
distinguishing the name of the concept, methods of etymological and component analysis of this
name, semantic analysis of contexts of use of means of expression, associative experiment,
frequency analysis, etc." [1]

To determine the name of the concept of FAMILY, the key words representing this concept
in English are identified, ie the main means used by the manifesto in the language. Criteria for the
other may be the frequency of use in the language, sufficient abstractness in the language, well-
known and » [2, p. 97], in addition, the name of the concept must coincide with the dominant of the
corresponding synonymous series [3, p. 53].

The main means of verbalizing the concept of FAMILY in the English language picture of
the world is the polysemantic token family.

This token in dictionary articles is represented by two parts of speech: family (n.) And family
(adj.). According to lexicographic sources [4; 5; 6], family (n.) Has 24 meanings:

1) a group of people who are related to each other, especially a mother, a father and
their children;

2) asocial unit living together;

3) the children of one person or one couple collectively;

4) the spouse and children of one person;

5) aperson having kinship with another or others, including those who are now dead;

6) agroup of persons sharing common ancestry;

7) approved lineage, esp. noble, titled, famous, or wealthy ancestry;

8) all the persons living together in one household;

9) a loose affiliation of gangsters in charge of organized criminal activities, crime
syndicate;

10) a group of people who are generally not blood relations but who share common
attitudes, interests, or goals and, frequently, live together;

11) the staff or body of assistants;

12) a pair of adult animals and their babies;

13) any group of related things or beings, esp. when scientifically categorized,

14) (biology) any of the taxonomic groups into which an order is divided and which
contains one or more genera;

15) (ecology) a group of organisms of the same species living together in a community;

16) (linguistics) a group of languages descended from the same parent language;

17) (mathematics) a class of functions or the like defined by an expression containing a
parameter;

18) (mathematics) a group of curves or surfaces whose equations differ from a given
equation only in the values assigned to one or more constants in each curve;

19) (mathematics) a set of functions or surfaces that can be generated by varying the
parameters of a general equation;

20) (chemistry) a group of elements with similar chemical properties;

21) (chemistry) a vertical column in the periodic table of elements;

22) (physics) the isotopes, collectively, that comprise a radioactive series;

23) (physics) any of the three generations of elementary fermions;

24) agroup of products or product models made by the same manufacturer or producer.

The meaning of the token family (adj.) has 4 lexical and semantic variants:

1) of pertaining to or characteristic of a family having to do with a family (a family
trait);
2) belonging to or used by a family (a family car);
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3) suitable or appropriate for adults and children (a family amusement park);
4) not containing obscene language (a family newspaper).

Analysis of dictionaries of synonyms of the English language [4] allowed us to build the
following synonymous paradigm: group, home, menage, house, background, kin, household, clan,
relations, folks, etc. Analysis of the synonymous series of the noun family showed that this token
is the dominant of the synonymous series to which it belongs. The token family does not have a
synonym that would match exactly with her in content. The members of the paradigm correlate
with each other only by one or more meanings or shades of meanings of the semantic structure of
the basic token and characterize the concept by different parameters and features.

For example, the synonym household has only one common semantic feature with the token
family —a house and ies occupants regarded as a unit, all other semantic features are different. The
only common meaning of the token home is a family living together. The token menage is close in
meaning to the base token: all the people who live together in one house, the members of a
household. The common meaning of the synonym relations is: a person who is connected by blood
or marriage; a kinsman or kinswoman.

Thus, the token family can be considered the name of the concept of FAMILY .
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KEMC-TEXHOJIOI'TSI HA YPOKAX AHI'JIIMCBKOI MOBH B CTAPIIIHN IIKOJII

CyuacHi 3MiHM B oprasizaiuii ocBiTHboro npouecy B 33CO mnoB’si3aHi 3 MOIIYKOM HOBHUX
e(eKTUBHUX MIAXOMIB 1 TEXHOJIOTI HaBYaHHS CTApIIOKIACHUKIB aHIJINChKOI MOBH (AM), ski
COpsSMOBaHI SK Ha BHXOBaHHS BIANMOBIJAIBHOI OCOOMCTOCTI, 3JaTHOI JO CaMOOCBITH 1
CaMOpPO3BUTKY, TaK 1 Ha ()OpMyBaHHS B HEi BMIHb KPUTHUHOTO MUCJICHHS, BMIHb ONPAaIlbOBYBATU
pi3HOMaHITHY iH(OpMaIlilo, BUKOPUCTOBYBaTH HaOyTi 3HAHHA Ta HAaBUYKH IS TBOPYOTO
pO3B’si3aHHS MpoOJIeM, MTparHeHHsI 3MIHUTH Ha Kpalle BJacHE XUTTs 1 MallOyTHe CBO€i KpaiHH.
OnHi€I0 3 MEePCNEeKTUBHUX TEXHOJIOTIH HaBYaHHA AM Yy4HIB CTapIIMX KJIAciB yBaKaeThCs Keic-
TexHouoris (case study method).

[cHyroTh pi3HI hopmymtoBaHHs TepMiHy «case Study», skuil BU3HA4a€eThCs SIK ACTaTbHHUN
OTIMC PO3BUTKY JIFOJIUHU, TPYIIH JIFOCH a00 cuTyarlii 3a meBHuM niepion yacy [11], abo sk geranbhe
JOCTIPKEHHSI OKPEMOT'0 BUIIAIKY, 110 HAJEKHUTh JI0 JAedkoro kiacy ¢eHomenis [7, c. 19]. Keiic-
TEXHOJIOTISl € CHHTE30M MPOOJIEMHOr0 HaBUaHHS, 1HPOPMAILIITHO-KOMYHIKAI[IHHUX TEXHOJIOT1H Ta
METOAY MPOEKTIB. Y CBOEMY CydyaCHOMY BUTIJISALI BOHa Oyia Brepiie 3actocoBaHa y 1870 pori B
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I'apBapacekiii mkomni Oi3Hecy, ska Bigoma cBoiMM iHHOBalisiMu. B VYkpaini Bumremi AM
3aCTOCOBYIOTh SIK 3aKOPJIOHHUN Tak 1 BITYM3HSHUM JOCBiJ (OpPMYBaHHS BMiHb PI3HUX BHUJIIB
MOBJICHHEBOT TiSTTBHOCTI Ha YPOIli 3 BAKOPUCTAHHIM KEeWC-TeXHOJIOT1].

[TpobGneMy BUKOpPUCTaHHS KEHC-TEXHOJIOTIi B OCBITI HOCTIDKYBaJIM TaKi YKpaiHChKI BUCHI
sk C. KoBanboBa, E.Muxaiinosa, T.Ilamenko, O.Cunopenko, 0. Cypmia [2; 3; 5; 6; 7].
Po3rnsiHyTO Takl acmeKTH 3acTOCYBAaHHS KeWC-TEXHOJIOTIl: BHM3HAYEHO KJIIOYOBI IOJI0KEHHS
cyTHOCTI Metony [2; 7], HamaHo Kiacudikarii KeiciB [7], 3apormoHOBaHO MoJeni KekciB [6; 9],
MPOAHAII30BaHO €)EKTUBHICTh BUKOPUCTAHHS KEHC-TEXHOJIOTIi y HaBYaHH] 1HO3eMHHMX MOB [1].

Keific-rexHouoris — 11e y3arajJbHeHa Ha3Ba HABYAJIbHUX TEXHOJIOTIH, SIKi € METOJaMU aHAI3Y
CUTyaIlili, a caMe: METOJ IrpOBOTO IMPOCKTYyBaHHS, METOJ IUCKYCii, METOJ po300py IiIoBOi
KOPECHOH/ICHIIIi, METOJ CUTYaliiHOTO aHali3y, METOA IHIMICHTY, METOJ CUTYaIilfHO-POIILOBHX
irop. CyTh TEXHOJIOTI{ OJIATAE B TOMY, III0 YYHI OTPUMYIOTh BiJI yUHUTEIS IMAKET JOKYMEHTIB (KeHc),
3a JIOTIOMOTO10 SIKUX a00 BUSBISIIOTH Po0JIeMy Ta HUISXHU 11 BUpilIeHHs, 800 BUPOOIISAIOTH BapiaHTH
BUXOAY 31 CKJIaHOI CUTYallli, KoJiu Ipo0seMa 3a3HauyeHa.

[I{o6 3acTrocyBaTH KEHC-TEXHOJOTiI0, B IMEPIIy Yepry MOTpiOHO CTBOPHTU CaM KeHc y
BUIJISI/II €IMHOTO i1HGOpPMAIIHHOTO KOMILIEKCY. SIK mpaBuiio, KeWC MICTHTh Taki €JIEeMEHTH:
cutyamis (BUIIag0K, IpodiemMa, iCTOpis 3 pealbHOTO XKHUTTs); JOMOMIXKHA iH(popMaIlis, HeoOXigHa
JUIA aHalizy Kehcy, TOOTO KOHTEKCT CHUTYyalli (XpOHOJNOTIYHHM, ICTOPUYHUN, KOHTEKCT MICIId,
ocobOimBOCTI nii @00 y4YacHHWKIB CHTYyallii); KOMEHTap CHUTYyallil, pernpe3eHTOBAaHUI aBTOPOM;
nUTaHHS 200 3aBIaHHs Ui poOoTH 3 Kericom; noaaTku [1]. Keiic moxxe OyTu qpykoBaHUM (MICTUTH
rpadiku, Tabnuii, Aiarpamu, UTIOCTparii, IHPOPMAIIiIo 3 PI3HUX JHKEpENl y BUIJISIII TEKCTIB) abo
MO3K€ MICTUTH ayio-, BijeoMaTepiau.

PoboTta 3 BUKOpHCTaHHS Keic-TeXHOJOTI] BiqOyBaeThCs y JAEKUIbKA €TaliB: HA MEPUIOMY
eTami y4Hl BUBYAIOTh MaTepialiu Keicy 1HIMBIIyallbHO y BUIJIAJI JIOMAIIHBOTO 3aBAaHHA. Taka
MiArOTOBKA 3p00UTH poOOTYy yUHIB OUIbII MPOIyKTHBHOIO. Ha ipyromMy erari BUMTENb AUTUTH YUHIB
Ha TPYIH, BUJAE KeHc 1 MOSCHIOE eTanmu poOOTHU Ta 3aBlaHHsA. Ha erami mifgBeneHHs MiJICyMKiB
yauTeINb iHQOPMYE PO BUPIMICHHS TPOOJIEMH B pealbHOMY JKUTT1 200 OOTPYHTOBYE BIIaCHY BEpCit0
1 000B’A3KOBO ONPUITIOHIOE Kpallll pe3yIbTaTH, OLIHIOE POOOTY KOKHOT IPYIH 1 KOKHOTO YYHSL.
Bukopucranas Keic-MeTOAy TMOBHHHO OyTH METOIWYHO, OpTaHi3allifiHO 1 MeJaroriyHo
3yMOBJICHUM 1 3a0e3MeueHM K Ha PiBHI opraHizauii HaB4aabHO-BUX0BHOro nporecy 33CO, Tax i
Ha PIBHI IJIAHYBaHHSI HOTO KOKHUM YUUTEJIEM.

HaykoBisiMH 3aniponoHOBaHO Pi3HI Ki1acudikallii KeHCiB 3a IEBHUMU KPUTEPISIMH, a caMe:
3a popmMoI0, Cy0’€KTOM, CTYyIICHEM CKJIaJHOCTI, oOcsarom, cioxxeroM. Llentp keiiciB (Case centre),
HalOIIbIIMI CBITOBUII peno3uTapii Konekuii KelciB /Uil HaBYaHHS, MPOIOHYE CBOIO THIIOJIOTIIO
keiciB [11]: keiicu-Bunagku, KeWCH-BIPaBH, JOTMOMDKHI KEMCH, KEUCH-TIPUKIIAIA, KOMIUIEKCHI
KelcH, Kelcu-pileHHs .

BianosigHo no Ilporpamu 3 anrmiiicekoi MoBu ansg 33CO (10-11 xnacu) [4] B mMexax
TEMaTUKHU CUTYATHBHOI'O CIIJIKYBaHHS PEKOMEHIyeMO TaKi MPUKJIAJd BUKOPUCTAHHS PI3HUX BUJIB
KelciB JUIst JopMyBaHHSI BMiHb MOHOJIOTTYHOTO MOBJIEHHS Ha ypoui AM.

1) Keiicu-Bunaaku. Lle KOpoTKi KelicH, siKi OKPECIIOITh OIMH BHOanok. Keiicu mporo
TUITy BUKOPHUCTOBYIOTHCSI Ha YpOKax Ui JEMOHCTpallii MOHATh a00 K Tema Juist ooroBopenHs. Le
KOPOTKI ONHUCH, SIKI HE BMMAararoTh BiJl YYHIB CHELIaJbHOI MONEPEAHbOI MIArOTOBKH. B Mexax
BuBueHHs TemHu «[Ipupona 1 moroma» B 10 kiaci [4] nmpukiagoM KeiciB-BUMAJKIB MOXe OyTH
iCTOPIs, B AKiH J€TaTbHO OMUCYIOTHCS MPUPOJIHI KaTaKJIi3MH, iX BHJIM, BIUTUB OTOJM HA 3]I0POB’s
Ta HACTPiH JIOUHHU.

2) Keticu-BnpaBu. JlaroTh YYHSM MOXIIMBICTH IIMPOKO BUKOPHCTOBYBATH Marepiai
KeiciB, KO HEOOX1MHUN KUIbKICHMM aHami3. MaHinynmoBaT nu@paMu B KOHTEKCTI pealibHOT
cuTyalii HabaraTo Iikasimie, Hibk poOUTH pocTi Brpasu. [IpukiagoM Takoro Kelcy Ui ypoky 3a
temoro «Ilogopok» Moxke OyTH 1CTOPis 3 MIATOTOBKOK JI0 CKIATHUX TOJOPOKEH, sIKI 0OMEKEeH1
NEBHUMH YMOBaMH Ta MOTPEOYIOTh CIELIaIbHOTO CIOPSIKEHHS.
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3) Jomomixkui keifcu. IX TomoBHOIO MeTOI0 € Tepenaya iH(opMarii. 3aMicTh YHTAHHS
PO3aTKOBOI'0 MaTepiany yuHi 3HAMOMIIATBCS 3 OITUCOM Ta iH(opMaIli€to, Ky MiAroTyBaB yUUTEb.
Iadopmartis, npeacTaBieHa y BUTIAAL Keiica CIpUUMAETbCS YUHSAMH Kpalle, HK y 3BUYaifHOMY
JnokyMeHTi. Ha mpakTumi Takuil kelic MOXKHa BHUKOPHUCTATH IIpU BUBYEHHI Temu «Kupomuc», y
SAKOMY JIOCHIAMTH ICTOPII0 PO3BUTKY OKPEMOrO HAIMpPSMKY B JKMBOMHCI a00 (akTu 3 KUTTS
XYA0XKHHKA Ta HOTO TBOPH.

4) Keiicu-ipukiaay. Y4Hi MaloTh MpoaHali3yBatu iH(GOpMaLilo 3 Keiica 1 BUSBUTH
HallBaKIMBIlI 3B'I3KM MIDK PI3HUMH CKJIaJOBMMHU. 3BHYAlHO TyT IOCTAa€ MUTAHHI: 4OMY BCE
BiOYJIOCS] HETIPABHIIBHO, 1 SIK IbOTO MOXHA OyJi0 yHUKHYTH? B Mexax temu «Hayka i TexHiuHUIA
Mporpecy 11e MoXKe OyTH CUTYaIllis, B IKii ONMUCYIOThCS CyYacHi 3acO0M KOMYHIKaIii Ta iHopmartii,
BIUIMB HAayKH HA PO3BUTOK CYCHIbCTBA.

5) Komruiekchi keiicu. 11i keficH OMUCYIOTh CUTYAILil, 1€ TOJIOBHI aCIIEKTH 3aX0BaHi y BEJIHMKi
KUTBKOCTI iH(opMaIlii, yacThHa sIKO1 HEICTOTHA. 3aBAAaHHSM YYHIB € MOIIYK 1 BUJIUICHHS TOJIOBHHX
acriekTiB. CKIIaIHICTh MOKE TIOJISITaTH B TOMY, IT10 BHJILJICHI aCTIEKTH MOYKYTh OYTH B3a€MOIIOB'sI3aHi.

6) Keiicu-pimennsa. Y4usaM He0OX11HO BUPILIUTH, IO BOHU OyAyTh pOOUTH B 0OCTaBHHAX,
10 CKJIanucs, i chopMynoBaTH iaH Aii. [lig nporo y4Hio HeoOXiHO MOTPEeHyBaTUCS Y BHOODI
MiAXO0y, SIKAH OLTBII BCHOTO HAIlICHWH Ha ycmix. [Ipukiamom Takux KeHciB sl ypOKiB 32 TEMOIO
«Kpainu BuyuyBaHoi MOBI» MOXe OyTH JI1JI0Ba Ipa: y4HI OTXaIM 3a KOPJIOH 13a NEBHUM POMIXKOK
gacy iM MOTpiOHO Ai3HATHCS OCHOBHI BiJOMOCTI MPO KPaiHy, Y sKiii BOHM 3HAXOAATHCS. YUHI MatOTh
pO3pOoOHUTH TIEBHY CTpaTeTito Jiil.

Jns dopmyBaHHS BMiHb MOHOJIOTIYHOTO MOBJEHHS B y4HIB crapmux kiacie 33CO
Halkpalle niaxoIaTh JONOMIXKHI KelcH, KelcH-TIpUKIIaau Ta KeHcH-pillieHHsI, OCKUJIbKU CaMe BOHU
HaOIIbIIe CIPUSIOTH PO3BUTKY KPEATMBHOTO MUCIIEHHS Ta TBOPUYOTO MiIXOy, YMIHb aHAJi3yBaTH
CUTYyallli 1 IIyKaTHd MiAXOAU N0 iX BHpimieHHS. Tako BOHM JIETKO MOEIHYIOTHhCS 3 3 IHIIUMU
METOAaMU HaBYAHHSL.

MoxHa BUOKPEMUTH TaKi IlepeBaru BUKOPUCTaHHS Kelc-TexHoorii: 1) curyanii, BUlajku
CIyTYIOTh JUISl YYHIB KOHKPETHUMH MPUKJIAJAaMU JJIs 17Iei Ta y3arajabHEeHb, 3a0€31eUyI0Th OCHOBY
JUI. MMCIICHHS, 3alllKaBIIOIOTh YYHIB Ta 3aXOIUIIOIOTh IXHIO YSABY, IOIOMAararoTh IOB'SI3aTH
HaBYaHHS 3 JIOCBIIOM peanbHOTro XUTTA [8, c. 38]; 2) cupusie GopMyBaHHIO Ta PO3BUTKY BMiHb
MPALIOBAaTH B KOMAHJI Ta MPUCITYXaTUCS 10 TyMKH 1HIIUX; 3) pO3BHBA€ aHAJIITUYHI, IPAKTUYHI,
TBOpPUl, KOMYHIKaTHBHI, COIllaJIbHI HABUYKU Ta HABUUKH caMoaHalizy [5, c. 94].

TakuM 4YMHOM, KeMC-TeXHOJOTIs € OJHi€I0 3 €(PEeKTHBHUX TEXHOJOTIH It (GopMyBaHHS
BMIHb MOHOJIOTIYHOT'O MOBJIEHHS B YUHIB CTapIINX KJIaciB, OCKUIbKH BOHA CIIPUSIE PO3BUTKY BMiHb
TBOPYOTrO ¥ KpEaTMBHOTO MUCIIEHHS IiJl Yac aHaji3y HEeCTaHJAapTHOI CUTyalii Ta NPUHHATTS
ONTHMAJILHOTO PIIIEHHS, 3allIKaBJIIO€ YYHIB MPOLIECOM HABYAHHS, MIJBUIILYE IHTEpEC 1O BUBUYEHHS
AM, a TakoX JOMOMara€ BUMTENSM HAaBUaTH Y4YHIB aHAJI3yBaTW CHUTYyallil 1 IIYKAaTH MUIIXH iX
BUPIMICHHS, 1a€ MOXIIMBICTh CaMOBJOCKOHAIIOBATHCh Ta OHOBIIOBATH BJIACHUU MeENaroriyHuii
noTeHian. BrpoBakeHHs 11i€1 TEXHOJIOTIT BIUIMBAE Ha (POPMYBaHHS OCOOMCTOCTI YUHS, 3JaTHOTO
70 aJeKBaTHOI cowiaiizanii B yMOBax IMOJIKYJbTYPHOTO COIYMYy, CHpPHSIE PO3BUTKY HOTO
IHTENEKTYaIbHOT0 T4 KOMYHIKaTUBHOTO ITOTEHIIIAITY.
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BUKOPUCTAHHA IIVIAHIB YPOKIB ®OPMATY ESL AK IHCTPYMEHTA
HABYTTSA JEKCUYHOI KOMIETEHIII YUYHAMUA CTAPIIUX KJIACIB

Uepe3 HaOyTTS IHTETPOBAHOIO OCBITOIO MOMYJSIPHOCTI, Hapa3i iCHye HEOOXiIHICTh B
ajanranii HaB4YaJIBLHOTO MaTepialy 3 aHrjiiiicbkoi MoBU ii BuMoram [8, c. 61]. Bukopucranus
OpHTiHAIBHUX IUIaHIB YpOKiB popmary ESL € mopeuHum aj1si ZOCATHEHHS OCTAaBICHOI METH, OJTHAK
OCBITHsI Iporpama He Mae OyTH MOpyIlIeHa, a OTXKe, A00Ip TeM MOBHUHEH BIJIMOBIAATH 33AaHOMY
MiHicTepCTBOM OCBITH Ta HayKH YKpaiHH CIIUCKOBI [4, ¢. 22].

[Tepenik nexcuuHux TeM 3 10-ro kiacy BMillye Taki: poboTa i nmpodecii, HIKiIIbHE )KUTTS,
KpaiHu BUy4YyBaHOi MOBH (3a BUOOpOM), YKpaiHa, HayKa 1 TEXHIYHUN POrpec, )KUBOIUC, TPUPOAa
Ta [0roJ1a, XapuyBaHHs, CIOPT Ta 103B1ILIA, 1, MOsI pojivHa Ta Apy3i. B 11-my knaci Tema )xuBonucy
MOIIMPIOETHCS 10 BUBYCHHS MUCTEIITBA 3arajoM, TEIep BHBUAETHCS Miclle YKpaiHU y CBITi, a HE
KyJbTypa BaTbKiBIIMHU OKpeMo, JOAA€ThCS TeMa Ipo MOAOPOXKi, MPUOUPAEThCA TEMa CIOPTY, a
IHIII1 TONEPETHBO 3a3HAUYEHI — 30€epIraroThCs 3311 PO3BUTKY Ta 3aKPIIJICHHS.

Tox, MOKHa T0OpaTH pecypcH came 3a y3roKEHUM MepeslikoM TeM. 371 peatizarii Takoi
METH BUAAETHCSA MOKIMBUM BUKOPUCTOBYBATH MOMYJISIpHI O€3KOIITOBHI OHIAMH-PECYPCH, TaKl fK:
Linguahouse [5] ta ESL Brains [6]. IlepeBaroto mmx pecypciB € Te, II0 BOHU PETYJSPHO
OHOBJIIOIOTHCS Ta TOIMOBHIOIOTHCS HOBUMH po3poOkamu. He MeHII BakiauBUM Ajs peaiizaiii
MIOCTaBJICHOTO0 3aBJaHHSA € BHMKOPHCTAaHHS MOXIUBOCTEH (inbTpauii IUIaHIB 3a YacOBUM
MTOKa3HUKOM (Ha CKIJIbKM PO3paXxOBaHUM YPOK) BIKOBUM HapaMeTpoM [5] Ta piBHEM JIEKCHUKU Y
crapiux kinacax — B1 ta B2 (nns cnenianizoBanux mikin) 3a nporpamotro. [l{o6inkIe, akTyalibHO0O
Hapasl € MOXKJIMBICTh BUKOPUCTAaHHS €JIEKTPOHHUX IUIaHIB ypoKiB 3 pecypcy ESL Brains y ¢opmi
Ipe3eHTallill, 1e Ha ciailax MOCHiJOBHO pO3TalloBaHa ycsi HeoOXinHa iHdopMarllis 6e3 3aiBHUX
€JIEMEHTIB, 1110 CIIPOIIY€E CKEPOBYBAaHHS YBAaru y4HIB Ta 3a0e3rnedye e(peKTUBHICTh MPOBEACHHS
HaBYAJIbHOT'O MPOLIECY Y CYYaCHUX YMOBaX.

OpHax BapTO 3a3HAYUTH, 1110 BBE/IEHHS TAKUX YPOKiB Ma€ OyTH BTIJICHE IIPU Tak1i aganTarii
TEMaTUYHHX TECTIB, 1100 MEePeBipSTH aKTyallbHi 3HaHHS y4YHIB. Tak caMo J1€BUM y po3B'si3aHHI i€l
npobiemMu Moxke OyTH BUKOpUCTaHHS caMoi cxemHu ypoky ¢opmary ESL sx mabmony st
CTBOPEHHS BJIACHUX IUIAHIB 3a HasBHUMH Ta 3aTBEPKCHMMU MIiHICTEPCTBOM OCBITH Ta HAyKH
VYkpaian miapyuaukamu [7]. Uepe3 1o HEOOXIAHUM € 3a3HAYUTH OCHOBHI XapaKTEPUCTHUKH Ta
BIIMIHHOCTI TaKOT'0 TUITY TJIaHIB.
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Crpykrypa ypoky ESL ¢opmyerbes 3 ypaxyBaHHSAM 3arajJbHONPUHHATHX HOPM 1 Mae
JIEK1JIbKa OCHOBHHUX €TarliB: PO3irpiB, Oe3nepekiiagHa poooTa 3 JEKCUKOK Y SIKOCTI MiArOTOBYOTO
eTamy 1O ay/JilOBaHHS YM YUTAHHS, IMICISATEKCTOBI BIIPaBH Ha IOIIYK Ta CHHOHIMIYHE/OMUCOBE
JICKOyBaHHSI HOBOI JIGKCUKHM, YCHE MOBJICHHS Ha ii BIAIpallOBaHHS Ta KPEaTHBHE IMHCHMOBE
AoMalnHe 3aBAaHHA. Jleski BUAM poOOTH MOXYThH OITYCKAaTHCS UM JIOJaBAaTUCS B 3aJE€KHOCTI Bif
YYHIBCBKOTO PIiBHS BOJIOJAIHHS MaTepiajioM Ta KUIBKOCTI TOAMH Ha TeMmy. TOX, OCHOBHOIO
BIIMIHHOIO PHCOIO TaKMX YPOKIB € BIACYTHICTh MEpeKyany i HasBHICTh TIIyMayeHHS HOBUX CIiB
HATOMICTb, a TAKOXK KOMIUIEKCHUM PO3BUTOK HABUYOK TOBOPIHHS, YUTAHHS, ayA1F0BaHHS Ta MIChbMa
MOJICKYIU 13 3aCTOCYBAHHSIM MPOEKTHOTO MiAXoAy Ta reiimidikarii. Jlo Toro, y Takux miaHax
pecypcey Linguahouse [5] npucyTHi tndpoBi KapTKH Ha TOBTOPEHHS JIEKCHKH 3 YPOKIB Y BJaCHOMY
nongatky Expemo [2], 110 MOTUBYE yUHIB Ta CIIPOIIYE MPOIIEC 3araM’ ITOBYBaHHS, OCOOIMBO TIPH iX
3aCTOCYBaHHI 1HTEPBAJIBHOTO MOBTOPEHHS 3a cuctemoro JleditHepa [1, c. 3]. Taki kKapTKu TakoK
MOKHa CTBOPIOBAaTH CaMOCTIHHO y 3acTocyHKy Quizlet [3] y pa3i cTBOpeHHS BIacHHX IUIaHIB
dbopmarty ESL.

Tox, crangaptauiit ypok ESL mae Oytu GesnepexinaanuM, KOMOIHOBAaHUM, 3 JOCTYITHHMH
JUIs TIOBTOPEHHSI MaTepialaMH Ta CKJIaJaTuCs 3 TaKUX eTamiB: warm up, focus on vocabulary,
listening (for details, for comprehension)/reading (scanning for details, scanning for vocabulary,
reading comprehension), language in context, talking point and optional extension/creative written
home task.

Opnak, iCHye TakoX 1 BapiaHT YpPOKy Takoro (opMary, KU € OUIbII AOPEUHUM IS
BUKOPUCTaHHSA 31 CTapIIMMHU KJIACaMH, aPKE CTHMYJIOE€ CaMOCTiHHE JOCIiIKEHHS, JT03BOJISE
(dboxycyBaTucs Ha KpUTUYHOMY MUCJICHHI Ta TOTye 10 HaBuanHs y BH3. Ileii Bun ypoky mae Ha3By
“flipped” [6] Ta BigpI3HAETHCS camMe THUM, IO OCHOBHA po0OTa MO JCKOMYBAaHHIO JICKCHKH Ta
O3HAOMJICHHIO 3 MaTrepiajioM JIeKUTh Ha Y4YHEBI 1O IMOYATKy CaMOTO 3aHATTA, Ha SKOMY
BiOYBA€TbCS AMCKYCISl Ta aKTyami3allisi BUBYCHO! JIEKCHKH, IO HAOIIKye KIAcHI yMOBH JI0
peaIbHUX MOBHUX CHTYaIlill Ta, OKpPIM TOT0, pO3BHBAa€ YCHE MOBJICHHS, HABUYKHU KOoTeparii Ta
CaMOHCIUTLTIHY.
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THE ROLE OF AFFECTIVE FILTER IN SECOND LANGUAGE ACQUISITION

Acquisition of a foreign language is an important part of learning. Second language
acquisition (SLA) does not require conscious learning, but rather an unconscious understanding of
rules and constructions. The purpose of language acquisition is the development of communicative
competence. Teachers need to understand how this process takes place and how to stimulate
properly the acquisition of a second language.

A great amount of theories and works dedicated to Second Language Acquisition, but the
most prominent is Steven’s Krashen theory of SLA [1-4]. This theory consists of five hypotheses:
the acquisition-learning hypothesis, the monitor hypothesis, the input hypothesis, the affective filter
hypothesis and the natural order hypothesis [2; 4].

Our research is aimed at studying the affective filter hypothesis and its basic features.

Stephen Krashen, a scientist, an expert in the field of linguistics, pointed out that affective
filters have a great impact on learning [2, p.29]. Affective filter is an imaginary barrier which
prevents learners from perceiving comprehensible input [3, p.39]. There are three categories of
variables which affective filters include: motivation, self-confidence, anxiety and also personal
traits. Low self-confidence, low motivation and high level of anxiety interfere with the perception
of information. In such case students can understand the input, but it won’t penetrate, it will not
reach those parts of the brain that do language acquisition. Students who have such variables are
usually unsuccessful in language acquisition. Because it becomes like a wall that hinders the
perception of comprehensible input. If these affective filters are too high then the student is unable
to acquire language. And the bigger these filters are the less learning ability is. On the other hand,
high motivation, high self-confidence and low level of anxiety provide acquiring language.
Children with such indicators make much more progress in language learning than those with
affective filters.

Moreover, affective filter hypothesis has great application in language learning. Knowing
this, the teacher needs to make a friendly learning environment. The teacher should motivate
students, support them, and praise them for their achievements. When giving feedback, the teacher
should take into account the personal feelings of students, and give only constructive criticism and
support. Having the opportunity of choice, voice, and relevance are three great motivators we can
leverage in the classroom [1]. The teacher can give more autonomy to students in choosing topics
that interest them and the opportunity to express their own opinions. The teacher can conduct
interesting activities, work in groups, opportunities for free expression. This will help create a
relaxed atmosphere and reduce anxiety. A safe classroom is one in which students are not afraid to
make mistakes. Therefore, students should not be humiliated for their incorrect pronunciation and
grammatical errors, because then the affective filters will grow and the child will despair. Mistakes
should be corrected carefully enough so as not to increase the child's anxiety. It is very important
for the teacher to establish a balance between encouraging accuracy and fluency in students.
Children should be free to express their opinions, but at the same time the teacher should observe
the correctness of the statements.

Despite the great value of this hypothesis, it has some limitations. This hypothesis does not
answer the question how the filter determines what to skip in learning. Also S. Krashen did not fully
specify the nature and means of affective filters. By understanding the specifics of this phenomenon,
teachers can more effectively create conditions for better student’s learning.
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LE ROLE DES COULEURS DANS LA POESIE D'ARTHUR RIMBAUD ET CHARLES
BAUDELAIRE ET LEURS INTERPRETATION UKRAINIENNES

Le but de cette communication consiste a analyser le role des couleurs-symboles dans les
poésies d'Arthur Rimbaud et de Charles Baudelaire et dans leurs interprétations ukrainiennes.

Dans différentes cultures, le symbolisme des couleurs est différent. C'est dans la nature
humaine de s'entourer de symboles. Les couleurs donnent de nouvelles significations symboliques
aux objets, aux actions, aux qualités. Les couleurs en tant que symboles étaient sans aucun doute
utilisées par les symbolistes francais pour transmettre les nuances suggestives les plus subtiles.

Arthur Rimbaud, I'un des représentants les plus étonnants du symbolisme frangais, avait une
attitude particuliére envers les couleurs, comme en témoigne notamment l'une de ses plus célebres
poésies "Voyelles", dans laquelle I'artiste transmet sa vision du rapport de la couleur et du son. Dans
sa poésie, Rimbaud utilise 5 couleurs.

Toutes les couleurs du texte, a I'exception du bleu, sont regroupées tour a tour selon le
principe du contraste: noir — blanc, rouge — vert, bleu. L’image symbolique de l'existence humaine:
du noir A, qui symbolise I'obscurité, au blanc E, c'est-a-dire a la lumiere, en passant par le rouge
I (passions violentes) au vert U (a la sagesse) et au bleu O (qui, évidemment, symbolise la
connaissance des mysteres du monde).

La couleur et le son ont un lien profond, une telle association entre les impressions visuelles
et auditives est appelée synopsis. Dans le "Literary Dictionary-Guide" cette définition est présentée
comme une «technique artistique, une combinaison dans un méme chemin d'associations
différentes, parfois lointaines» [1, p. 425]. Charles Baudelaire, précurseur des symbolistes a été le
premier a parler de la couleur de la musique et du son de la couleur, ce sont ses idées qui ont
considérablement influencé Arthur Rimbaud.

Il existe plusieurs traductions de la poésie “Voyelles” en rapport avec ce style, y compris des
interprétations ukrainiennes. Comme les couleurs ont ici une charge sémantique clé, tous les poctes-
traducteurs sont trés proches de traduire littéralement les couleurs pour désigner des lettres.

Mais cette tendance n'est pas toujours observée en raison de la nature multiforme des taches
des traducteurs. Obtenir la perception appropriée d'une ceuvre poétique par les lecteurs est un
probléme important pour les traducteurs, qui vient de I'essence méme de 1'image poétique [2, p. 303].
Les principes d'analyse d'un texte poétique peuvent parfois interférer avec la transmission précise
de la couleur poétique, c’est évident dans l'analyse comparative des traductions des poésies de
Rimbaud et des ceuvres originales, car les couleurs jouent un rdle particulier dans son oeuvre
poétique.

Sa premiere poésie Sensation (écrite et publiée a I’age de 15 ans), contient déja dans le
premier vers 1’épithéte a colorier: Par les soirs bleus d’été, j 'irai dans les sentiers. L'auteur révele
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la pureté des sentiments, les impulsions spirituelles du héros a la beauté a l'aide de la couleur
bleue. De nombreux interpretes ukrainiens le gardent. B Onaxumni éevopu cmedckamu umumy s
(I'. Kouyp), ¥V nimniu cuniti 6euip s no cmeacyi pocaniti ioy (M. Tepewenko) V cunix cyminkax
nioy s no cmesickax (B. Tkauenxo) tandis que d'autres 1I’omettent: Kpise aimui sevopu s mpasamu
nioy — Ilo cmeoicyi 6euepi nioy s y sicnusa et a cause de cela la composante couleur du poeme
est perdue.

La poésie "Le dormeur du val" est marquée par une large palette de couleurs, qui dans la
traduction de D. Pavlychko préserve la correspondance du transfert des couleurs a I'ccuvre
originale:C'est un trou de verdure ou chante une riviere / Acrrochant follement aux herbes des
haillons / D'argent; ou le soleil, de la montagne fiére, / Luit: c'est un petit val qui mousse de
rayons. — "I{eii omsip 3eneni, de ddcepeno cnigae, / Yeprarouu mpagy oxpuiiamu cpiona, / e conye
bauckomums sickpase i 6eskpace —/ Lle ynoeosuna, npocsana oomaa". En combinant deux couleurs,
le rouge et le vert, I'auteur dépeint un soldat tué sur un fond de vert (qui symbolise I'harmonie de la
nature et de la paix), contrastant cette couleur de nature, paix, a «deux trous rouges» sur le corps du
jeune homme; et la traduction ukrainienne reproduit fidélement ce contraste.

Les correspondances réussies aux couleurs de I'ceuvre originale "Le Mal" traduite par
D. Pavlychko sont également tracées: Tandis que les crachats rouges de la mitrailles / Sifflent tous
les jours par I'infini du ciel bleu; /Qu'écarlates ou verts, prés du Roi qui les raille / Croulent leS
bataillons en masse dans le feu — T00i, six na nebec braxumnin 2ob6eneni / Ianraroms, nave kpos,
NII0BKU wpanuens scaxuux. / Ak y eoconb noiku, ueponi uu 3eneni, / 10ymv noe3 kopois, siKuil
2NY3VE 3 HUX ...

Dans les traductions de F. Vorotniuk du poéme de A. Rimbaud "Ophélie", un fort contraste
de blanc et de noir dans l'original trouve une reproduction exacte: Voici plus de mille ans que la
triste Ophélie / Passe, fantome blanc, sur le long fleuve noir — Tax nonao mucsiuy nim y genuxomy
cymi / [nune npumaporo 6in1010 6 4opHitl 8001

En ce qui concerne Ch. Baudelaire, il a écrit tout un chapitre, «De la couleur», dans son
célébre ouvrage «Salony, ou a décrit les couleurs dans la nature et dans I'art, il a donné différentes
qualités aux couleurs. Il note : « On trouve dans la couleur l'harmonie, la mélodie et le
contrepoint.»

La couleur la plus couramment utilisée dans les "Fleurs du mal" de Baudelaire est le noir —
(nous le rencontrons ici cinquante-quatre fois). Par exemple, un extrait du poéme Sed non satiata :
Par ces deux grands yeux noirs, soupiraux de ton dme, /O démon sans pitié ! verse-moi moins de
flamme ;/- Je ne suis pas le Styx pour t'embrasser neuf fois, — He npoxonooa mam — eoconw, i cipka,
i emona /- Tu ne kamyu mene — nexkeavna maa! / He Cmike s, wo6 kpuuamu: « Oxonons!» (Apmyp
Cipenxo). Ici, le traducteur néglige généralement la couleur, de sorte que le contenu original n'est
pas transmis avec précision. Avec 1'aide du noir, l'auteur a voulu représenter le diable mentionné par
Faust.

L'auteur utilise le blanc 17 fois dans son recueil de poémes. Par exemple, dans le célebre
poéme Albatros : Laissent piteusement leurs grandes ailes blanches/ Comme des avirons trainer a
coté d’eux. Avec l'aide de la couleur blanche, l'auteur donne aux ailes douceur, tendresse et 1égereté.
Pavlychko conserve cette couleur dans la traduction ukrainienne : Borouamscs 3a num eenuxi 6ini
kpuna/ Ak eecna no bokax po3oumozo 4o6Ha.

Toutes les autres couleurs, l'auteur les utilise moins souvent dans la deuxiéme édition du
recueil de poémes Fleurs du Mal: vert et bleu — 13 fois, rouge et rose — 12 fois, jaune — 4 fois,
violet — 2 fois et gris- 1 fois.

Pour conclure : la couleur dans I'ccuvre d'Arthur Rimbaud et de Charles Baudelaire est un
des composants essentiels, une des caractérisiques déterminantes qui distingue bien leur poétique,
leurs aspirations, leurs préférences, leurs croyances, de sorte que les interprétes qui essaient de
rendre leurs couleurs aussi fideles que possible ont plus de potentialité de transmettre les perceptions
(et les visions) du monde d’Arthur Rimbaud et de Charles Baudelaire.
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TepHOMUIbCHKUI HalllOHATBHUHN TIeAarOriYHIMA

yHiBepcuTeT iMeHi Bonogumupa ['naTroka

Hayxosuii kepignux — kano. ¢inon. nayxk, ooyenm Jlaouka O. B.

JIIHFBOKYJII)TYPHI/II‘/JIHKOHIIEHT SUN
B BPUTAHCBHKI MOBHII KAPTUHI CBITY

HamionaibHO-MapKoOBaHI  KOHIICTITM BCE YACTINIE CTAlOTh IPEAMETOM IHTEpecy
JTHTBOKYJIBTYPOJIOTIB. [CHYIOTH PI3HOMAaHITHI METO/IH, 32 IOTIOMOTOIO0 SIKMX, MOKHA JJOCTIIKYBaTH
oOpanuii koHent. s CHCTEMHOTO JOCIiIPKEHHS BIUTUBY KyJIBTYpHU Ha MPOLEC KOHIIETITyaTi3arlii
MOHATTS SUN Ta BCTAHOBJIEHHS HOr0 €THOKYJBTYPHHUX XapaKTEPUCTUK OyJI0 BUKOPHCTAHO aHAI3
CIOBHUKOBUX — Oeiniyiu,  aumaniz  mema@opuyHux  3aco0i6  GUPAJICEHHS  KOHYenmy,
iHmepnpemamueHull aHanis, KOMNOHEHMHUL aHANi3 Ma NOJbOGUL MeMOoO ONUCY KOHYENnmy.

[TpoBenennss HaykoBoro anamizy konuenty SUN 3ailiCHIOBANOCH y KiJbKa €TariB:
BUSIBJICHHS IIOHATTEBOIO KOMIIOHEHTa KOHIENTYy; XapaKTepUCTHKa OOpa3HOro CKJIaJHHUKA
KOHIIETITY; OITUC IIIHHICHOTO aCMEKTY JTOCIi/IKYBaHOTO KOHIIENTY; MPEICTABICHHS ITOJIbOBOI MOIEII
JHTBOKYJbTYpHOro koHuenty SUN.

Jnsi BUSBIICHHS MOHSITTEBOr0 KOMIOHEHTY KoHIenTty SUN Oyio 3acTOCOBaHO aHami3
CIIOBHUKOBUX JediHiliid. BiH 703BoJsi€ BCTAaHOBUTH CTPYKTYpY CJIOBa, 110 B CBOIO 4epry ¢opmye
MOHATTEBUN CKIIAJAHUK KoHUenTy [1]. Y xoxi nocnigpkeHHs 0yj10 BUBUEHO JOMIHAHTHI Ta BTOPUHHI
€JIEMEHTH, 110 CTPYKTYPYIOTh JIeKCeMy SUN 3a JOTMOMOTOI0 aHami3y AediHilii TaKuX CIOBHHKIB:
Collins Cobuild Advanced Dictionary, Cambridge English Dictionary, Longman Dictionary of
Contemporary English, Oxford Advanced Learner’s Dictionary, Macmillan Dictionary (British
version), Chambers 21st Century Dictionary, Online Etymology Dictionary. Bcranosneno, mo
ceMaHTeMa y JIOMIHaHTHIN yacTuHI MOHATH € pizHoto (the ball of fire, the large bright object, the
star). Kpim 1mporo, Oyino 3’scoBaHo, 0 JediHimii MOHATTS SUN Yy Taly3eBUX CIOBHUKAX
BIJIPI3HAIOTHCS (PENITriiiHUM CJIOBHUK, 010JIOTTYHUI CIOBHUK).

JUis peTenpHIIOro OMHUCY CEeMAHTHUYHOI CTPYKTYpPHM JIEKCeMH SUN OyJi0 BUKOPUCTAHO
KOMIIOHGHTHHII ~aHami3. 3a TBepikeHHsM M. A. CTepHiHa, «ceMa— ¢ CEMAHTHUHHI
MIKPOKOMIIOHEHT, 1110 BiIOMBa€ KOHKPETHI 03HAKH IM03HAUYyBAHOTO CJIOBOM siBUIIa» [3, C. 44]. Tak,
OyJ10 BUSIBIIEHO TaKi CEeMaHTHYHI KOMITIOHEHTH JiekceMu Sun: star, heat, light, ball, warmth, energy,
large.

[lim 4ac anHamizy o00pPa3HOro KOMIIOHEHTa JIHTBOKYJBTYpHOTO KoHIenty SUN
BUKOPHCTOBYBABCS aHaJi3 MeTahOpUUHUX 3ac001B BUPaKEHHS KOHLIENTY B MOBHiH CBi1oMOCTi. 3a
OCHOBY 0yJ10 B35TO XyA0XKHI TBOpH OpuTaHchkoi Jiteparypu XIX cronitrsa. Takum ynHOM, OyIio
BCTaHOBJIEHO, 10 KoHIenT SUN HaiOuIbIl 4acTO 3HAXOJUTh CBOE BiOOPaXKEHHS Kpi3b MPU3MY
MeTtadop. 3HauHa yacTka MeTadop pernpe3eHTye COHIIE caMe Yyepe3 HOro pyX.
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Hinnicna cknagoBa koHumenty SUN B OpuTaHCBHKI MOBHIM KapTuHi CBiTy Oyna
imeHTu(diKoBaHAa 3a JOMOMOIOI IHTEPIPETATUBHOIO aHaiizy. 3’4COBaHO, IO B 0ararbox
MIPUCIIIB’ X, IPUKA3Kax Ta iloMaTHIHKX 3BOpoTax KoHIEeNT SUN BUCTyIIAa€ IEBHUM CUMBOJIOM, 1110
Hece MOHATTEBY IIHHICT, sIKa BigoOpakae OpUTaHCHKY MOBHY KapTHHY CBITY.

3 MeTOI0 OLIBII MOBHOTO MPEACTABICHHS CTPYKTYPH JIHTBOKYJIbTYpHOTO KOHIIenTY SUN B
OpUTAaHCHKIA MOBHIM KapTHHI CBITY BHKOPHUCTAHO IOJHOBHUH METOJ OIHKCY KOHIENTY. 3TiTHO 3
suennmu 3. JI. TToroBoio ta M. A. CTepHIHMM, «I10JIbOBHIA OIHC POOUTHCS 3 OMOPOIO HA JJAHI PO
SICKpPaBICTh, aKTYaJbHICTh THX YH IHIIMX KOTHITHBHHX O3HAK Yy CTPYKTYpi KOHIEnTY» [2, c. 214].
Taxkum ynHOM, apo xkoHuenty SUN B OpUTaHCHKiil MOBHi KapTHHI CBITY CKJIaJar0Th HACTYIHI
enemenTH: Star, heat, light. [Tepudepiro GopMyrOTh 4y TTEBO-CIIPUIHATINBI XapaKTEPUCTUKU COHIIST
(warmth, beams, rays, red) Ta koHoraTuBHI XapakrepucTuku (positive rating — glory, inspiration,
success, prosperity; negative rating — a source of radiance, drying, destruction) [4; 5].

BuxopuctanHs pi3HHX METOJIB aHaNi3y J03BOJISIE MPOBECTH 00’ €KTUBHE MOCHIIKEHHS
0araTopiBHEBO1 CTPYKTYpH JIHIBOKYJIbTYpHOro KoHuenty SUN. IlepcriekTHBHUM y TOJANbIIOMY
BuBYeHHI KoHIenTy SUN € 3acTOCYyBaHHS acOILIaTUBHOTO €KCIEPUMEHTY, SIKM HaJacTh JaHi Mpo
CEMaHTUYHI O3HAKH MEPUIOPSIHOI JIEKCeMH-BepOalizaTtopa KOHIIENTY y CBITOMOCTI MOBIIIB Ha
Cy4acHOMY eTalli iCHyBaHHs KOHIIETITY Y MOBHil KapTHHi cBiTy BennkoOpuranii.
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CyMcbkuii fepkaBHUM negaroriyHuit yHiBepceutetT iMeHi A. C. MakapeHka
Hayxosuii kepienux — xano. ¢inon. nayx, ooyenm Koznosa B. B.

JUCKPUMIHATHUBHA CTPATEI'TA B AHI'VIOMOBHOMY MEJIIA TUCKYPCI

BmuiuB € 0CHOBHOIO METOI0 KOMYHIKallli B MelagucKypcl. MeniagucKypc BUZHAYaOTh SIK
«TeMaTU4YHO c(hOKyCOBaHY, COLIIOKYJIBTYPHO OOYMOBJIEHY MOBJIEHHEBO-MUCIEHHEBY JiSUIBHICTD Y
Mac-MeJiiHOMy mpocTopi» [5, c. 126]. 3acobu macoBoi iH(opmMailii, 3 0OgHOTO 00Ky, € OCHOBHUM
KaHaJIOM peajtizallii MeJia IUCKYpCy, 3 1HIIOro OOKY, Yy SIKOCTI aKTMBHUX IHTEPIIPETAaTOPiB, BOHU
ICTOTHO BIUJIMBAIOTh HA CEHC MepeAaHuX TeM, 0OCIyroBYIOUM Ti 4M iHII Ipynu iHTepeciB. [lpu
IIbOMY, 3/iMCHEHHs BIUIMBY Ha CIIBPO3MOBHMKA IIOB'Si3aHE 3 HEOOXIHICTIO BUKOPHCTAHHS
KOMYHIKaTUBHUX CTpATErii 1 TAKTHK, SIK1 peai3yl0ThCsl PI3HOPIBHEBUMU MOBHUMH 3aCO0aMH.

BinnoBinHo 10 HaMipiB KOMYHIKAaHTIB, KOMyHIKaTUBHA CTpAaTeris € crocoOoM opraxizarii
MOBJIEHHEBOI TIOBeiHKH. KOoMyHIKaTHBHA cTpaTeris, sIK CIOCiO peanizarlii 3aaymy, nepeadoadae
BiJ0Ip Ta mojaHHs (QakTiB B IEBHOMY BHUCBITJIEHI, 3 METOIO BIUIMBY Ha pi3Hi cepu aapecara. 3a
JOMTOMOTOI0 HAabOpy MOBHO-TIOBEIIHKOBMX TaKTHK, peai3yeThcsi meBHa crpateris [2, c. 80].
[TOHATTSI «MOBHO-TIOBEIHKOBA TaKTHKa» MO3HAYAETHCS K «OJHOPIAHA TO 1HTEHMIl 1 peanizamii
JIHISI TOBEAIHKA KOMYHIKaHTa, 10 BXOAUTH B MOT0 3yCHJUIS 3apajyl JOCSTHEHHS CTPATET14HOTO
nepiaokytuBHoro edexty». O. C. Iccepc moninsie MOBHI cTpaTerii Ha OCHOBHI (CEeMaHTHUYHI,
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KOTHITUBHI) 1 JonoMixHi. CTpaTeris, sika Ha IEBHOMY €Talli KOMYHIKaTUBHOI B3aEMO/I{ € HaifO11b1I1
3HAYYIIO0, BIJMOBIIHO JI0 iEpapXii MOTHRBIB 1 1iJIeH € OCHOBHOIO [2, ¢. 80].

Ha ¢opmyBaHHS KOMyHIKaTUBHUX CTpPATEriil 1 TAKTHK MArOTh BILUTUB HACTYIHI (QakToOpH:
COIllaJIbHUM, €THIYHHH, BIKOBUH, TeHICPHHI, 0COOUCTICHMH, yacoBui [1, c. 14]. Cepen dakTopis,
110 BIUIMBAIOTh Ha BUOIp KOMYHIKaTUBHOI CTpaTerii, BArOMY poJIb BiZIrpae siBUIIE AUCKPUMIHAILI.

TepmiH «IUCKpUMIHAINS» TIOXOAMWTHh BiJl JIATUHCHKOTO clioBa «discrimination», mo y
nepeKyaai O3Hayae «PO3pPI3HEHHS», «BUIUICHHS», «COPTYBAaHHSI» Ta «YTHCK». JluCKpuMiHaIlis
TIYMauuThCs SIK «HEraTUBHE CTABJICHHS, OOMEXEHHS Ta YTUCK y IIpaBax, a TAKOX HAaCUJIbCTBO Ta
BCUISIKHI POSIB HETIPHSI3HI 10 Cy0'€KTa Yyepe3 HAJICKHICTh HOTO JI0 Ti€l UM 1HIIOT COiaTbHOI TPy
[8, c. 12]. BigHocHO (hi3nuHuX 0ci0 TUCKpUMIHAILIS MOYKE 3aCTOCOBYBATHCS Yepe3 X HAI[lOHAIBHY
YM PacoBY NPUHAIEKHICTh, PEINiriiiHi ad0 MOMITUYHI NMEPEeKOHAHHS,3a O3HAKaMHU COIL[aJIbHOTO
[IOXOJKEHHS, MOBH, CTaTl Ta MaTepialbHOI0 CTAHOBHUIIIA.

Haityacrime, auckpuMiHallis BHUIPABIOBYETHCS Ta 3aCHOBYETbCS HAa HEOCBIYEHOCTI,
HEraTUBHUX YHEPEKEHHSX 1 CTEepPeoTHNax ILI0A0 JIoAeH 1 couiaabHUX rpym. JoBoiai yacto
MOHSTTA «YTEPEIKEHICTH» OTOTOKHIOIOTD 3 « TUCKPUMIiHAII€I0». JIuCKpUMiHALIisl BUSBISETHCS B
Oaratbox cepax isNIBHOCTI CycliibcTBa. HalmommpeHinow € JUCKpUMiHalLlis B CIMEHHOMY
XKUTTI, TIOJITUI 1 Ha pobodomy Micii. O3HAKAMH IHUCKPHUMIHAIT €: yIepeIKeHEe CTaBJICHHS;
HasBHICTh HENPUIYCTHUMOI TOBEAIHKU, MPUHUKEHHS 1 1HOAI HACWIBCTBA; HEOOIPYHTOBaHA
BiIMOBa B MIpUiiOMi Ha poOOTY, HETIOBara TyMKH iHIIOTO 1HIMBi/A, HOTO peNiriiHuX, MOpaIbHUX
Ta €TUYHUX MOTJISAIB.

JluckpuMiHamis BUSBISIETBCA y OpsMiil Ta HempaMiii ¢opmax. Ilpsma muckpumiHaIis
CIIOCTEPIraeThCsl B CUTYAIIiSIX, «KOJIM Yepe3 NMEeBHI MPUYMHHU, 110 HE MOB’sA3aH1 3 JIIOJICHKOIO TIHICTIO,
MOTEHIIAJIOM YM 3TiOHICTIO O OCOOHM CTaBIAThCS MEHIN TMPHA3HO, HDK A0 iHmmX». Hempsma
JTUCKpUMIiHAIIST BiIOYBAa€ThCSI TOAL, KOJM TMEBHI KPHUTEPii, MpaBuUia CTaBIATh OCOOY B HEBHUTIIHE
CTaHOBHIIIE MTOPIBHSAHO 3 iHIMMH [7, . 147. [HIIMMU BUIaMu TUCKPHUMIHAILIT, 32 BHIOM MisTbHOCTI
Ta cheporo MposiBy — € AUCKPUMIHALIISL HAa pOOOYOMY MICITi, B CiM'T, B IOJITUYHOMY KHTTI.

VY cutyalii CIiIKyBaHHSA, JIe Ma€ MPOSIB AUCKPUMIHALIIS, CTPATETisl HE 3aBXKIH 3BOAUTHCS J10
IUIaHyBaHHA il KomyHikaHTa. [liff BIUIMBOM NCHXOJOTIYHOT YCTAHOBKHU 3IIHCHIOETHCS BUOIP
MIEBHOT CTpaTeTii CITUIKYBaHHS, U TOCSITHEHHS BJIACHHX ITiIe. THM HEe MEHII, TUCKPUMiHATHBHA
CTpaTeris peali3yeThbcs HMIITIXOM BIJIMOBIIHOCTI CTEPEOTHILY /10 collialibHOI pouti [4, c. 51].

Crpareris quckpuMiHalii — 11e crnocid oprasizariii MOBJIEHHEBOI TOBE/IIHKH, SIKA CIIPSIMOBaHa
Ha ITHOPYBaHHsI, IPUHIKEHHs a00 YTUCK 1HTEpeCiB Ta MpaB iHIIOI 0cOOM (1HILIOrO KOMYHIKaHTa), 1 B
OCHOBI SIKOi 3aKJIaJICHO YTIEpe/KEHE CTaBJICHHS JO JIFOJAWHHU Yepe3 iX MPUHAIEeKHICTh 10 TIEBHOI
coliagbHOI TpynH, abo pacoBy MpPUHAIEKHICTh, CHEUU(IUHY MOBHY O3HAKy, peNiriiHy
MIPUHAJIEKHICTD, MONITUYHY JISJIbHICTh, BIKOBI 0COOIMBOCTI a00 reHIepH1 O3HAKH.

Crparerist AUCcKpuMiHalii Ma€e Ha MeTi MPOSB MEBHOT YCTAHOBKHU MPOTHU MapTHEpaA Mija Yac
KOMYHIKaIlli, 1 30pI€HTOBaHAa Ha JOCATHEHHs BJIACHUX I, ITHOPYIOUHM I1HTEPECH I1HIIOTO
KOMyHiKaHTa [4, c¢. 51]. Takum yuHOM, MiJ 4Yac KOMYyHIKallii y IUCKPUMIHATUBHIN cuTyallii HasBHI
TaKi IMCUXOJIOTIYH1 YCTAaHOBKH: IPOTH MapTHEpa Ta IrHOPYBaHHS MapTHEPA.

Tak sK, KOXHa CTpaTeris peami3yeThCsl 3a JOMOMOIOK KOHKPETHMX TaKTHUK, MOXHA
BUJUIMTH TaKTUKH, MIANOPSIKOBAaHI JIUCKpUMIHATUBHUI cTpaterii. Haiuacrime, mnposBu
JUCKpUMiHaLii B MOBJIEHHI pealli3ylOThCsl 3a JIOTIOMOTOI0 TAaKTHKM HETaTUBHOI KPUTHKHU
(HeraTMBHOI OLIIHKM MO>KJIMBOCTEH ); TAKTUKH IMOPIBHSIHHS; TAKTUKU BKa31BKM HA HECIIPOMOXKHICTb;
TAaKTUKU 1pOHIi; TAaKTUKUA BHUCMIIOBAHHS; TAKTHUKU IMOHWKEHHS CTaTyCy; TaKTHKH JEMOHCTpaLii
HEJIOBIPH Ta TAKTUKH ITOTPO3H.

BepbanbHO TUCKpUMIHATUBHUNA BIUIMB MOXE BUPAXKATUCS IMIUTIUTHO (IPSAMHUM LUIIXOM)
Ta eKCIUTIIUTHO (HenmpsAMUM). IMIUTIIUTHA AUCKPUMIHALIIS BUPAKAETHCS Yepes3 JOTTUHY IMILTIKAIII0
1 MOPO/IKY€ETHCS PI3HUMU MOBJICHHEBUMHU 3aco0amMu. EKCIUTIIUTHO TUCKPUMIHAHTHUHN BILTUB YacToO
peani3yeThCsi B MOBI 3a JOIIOMOTOI0 MOBHUX OJMHHILh, 1[0 HAJIEXKATh 0 (YHKIIIOHATLHOTO KJIacy
JUCKPUMIHAHTIB Ta BiJOYBa€TbCA HA JIGKCHYHOMY 1 CHHTAaKCHYHOMY PIBHSX, a TaKOX MOXKeE
BHPAXKATHUCS 32 IOTOMOT010 (hpa3eoIoTIyHUX OTUHUIIB [6, . 1].
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3araioM, JOUCKpUMIHAIS MOXE BHpaXaTWcs B MOBI JBOMa mUIsxamu: 1) uepe3
BUKOPHUCTAHHS JUCKPUMIHAHTIB — JIEKCUYHUX OJIMHUIb, CEMAHTHUKA SKUX MICTUTh Habip MEBHUX
JUCKPUMIHAHTHUX O3HAK; 2) MUISXOM MPOIYKYBaHHS JUCKPUMIHAHTHOTO BILTUBY 32 JOMOMOTOIO
OJIMHMIIb, 1M030aBJICHMX AWCKPUMIHAHTHMX O3HAaK y CHCTeMi MOBH. Ha JnekcuuHOMy piBHI
JUCKPUMIHATUBHA CTPATETisl PEai3yeThCs NIISIXOM BUKOPHCTAHHS HEHOPMATHBHO-MAapKOBaHOT
JIEKCUKH, JIEKCUKH 3 HEraTUBHO-OLIIHOYHUM 3HAUYEHHAM, fKa J0 TOTO K, € HalOUIbII B)KMBAHOIO, a
TaKOX 3a JIOIOMOTOI0 EKCIIPECHBHO-HEHTPATbHOI JICKCUKH, KA 3a MEBHUX YMOB Ta TEBHOTO
KOHTEKCTy HalyBae JainuBoro 3HaueHHs [3, c. 31-32]. Taka HeraruBHO-OIIIHOYHA JIEKCHKA
MPEJICTaBICHA CTHJIICTUYHO 3HIDKCHUMHU CIIOBaMH, JIAHJIMBOKO JICKCHUKOIO, CKCIPECHBHO
3a0apBIIEHUMHU MOBHMMH OJMHHUISAMHU. OKpiM LBOTrO, BYJIbrapu3MU Ta JKaproHHA JIEKCUKA €
EKCIPECUBHUM 3aCO00M BUPaXCHHS HETaTHMBHOI OLIHKK. CTUIICTHYHI CeMacioyloriyHi 3acoOu
TaKoOXX € 3acobamMu BHpaxkeHHs nuckpumiHaiii [3, c. 32]. 3okpemMa cHHEKI0XO-MeTahOpHUHI
o0pa3wu, 10 IPYHTYOTHCS Ha HA3BaX YaCTKOBO Ta0YHOBAaHUX YACTHH TiJIa 1 TIOB’3aHMUX 3 HUMH JIiH,
1 UM CaMUM 3HWKYIOTh JIFOJIEH 10 BKa3aHO1 TaOyWOBaHOI YaCTHHH Tijla, Y JISUTBHOCTI; TBAPUHHI
MeTadopH, 110 BUKOPUCTOBYIOTHCS SIK 00Pa3/IHBI1 JAHKH.

Otxe, OUCKpUMIHATHBHA CTpaTeris B AaHIJIOMOBHOMY Meia-TUCKypcl — I Croci0
opranizallii MOBJICHHEBOI MOBEIIHKH, SKa CIPSIMOBAHA HA ITHOPYBAaHHS, IPUHIDKEHHS a00 YTHCK
1HTEpeciB Ta MpaB IHIIOTO KOMYHIKaHTa, 1 B OCHOBI KOi 3aKJaJIeHO yHepeKeHe CTaBICHHS 0
JIIOJTMHY Yepe3 MEeBHI 03HAKY YU TPUHAICKHICTD, SIKA TIPOSBISETHCS B Mac-MEIIHHOMY TIPOCTOPI.

JIITEPATYPA

1. BenoBa A. JI. KomynikatuBHi cTpaTerii 1 TakTHKdA: mOpoOJIeMu cucTeMaTtukd. MoBHI 1
KOHIICTITYalIbHI KapTHHHU CBITY: 30. Hayk. mip. Kuis: KHY im. T. leBuenka, 2004. C. 11-16.

2. Uccepc O. C. KoMMyHHKaTHBHIE CTpaTeruy U TakTuku: MoHorpadus.Mocksa: JIEHAH/I, 2017.
308 c.

3. XKypasceka B. 1. JluckpuMiHalis 3a 03HAKOIO 30BHILIHOCTI: CUCTEMHO-(DYHKIIOHAJILHUN aCTIeKT.
Bicauk XXuromupcrkoro aepkaBHoro yHiBepcuteTy. Dinonorivni Hayku. XKutomup, 2015. Ne 3(81). C. 29-34.

4. KopoaroBa A. B. Tumosoriss KOMyHIKaTUBHHUX CTPATETii MOBJICHHEBOI IMOBEIIHKHA B CUTYaIisX
koHutikTYy. COB’IHCBKHMH BicHUK: 30. HayK. rnp. Dinonoriuni Hayku. PiBae, 2006. Ne 6. C. 119-122.

5. Makapos M. JI. OcnoBs! Teopun auckypca .Mocksa: UTAT'K «I'no3uc», 2003. 280 c.

6. Moceiiuyk, O. M. EkcrurinutHuii Ta IMIUIOWTHWA [USIXM  peatizamii  BepOambHOTO
JMCKPUMIHATUBHOTO BIUTMBY. Cy4acHU# CTaH 1 MEPCHEKTHBU JIIHTBICTUYHUX JOCIHIKEHb Ta TPOOIEMH
nepexiany : 30ipHUK HAayKOBHX Impamb. 3a 3ar. pea. M. B. Ilomxoscwkoi. Xwuromup, 2017. C. 1-3.
URL: http://eprints.zu.edu.ua/25497/ (nara 3sepuenns: 12.05.2022).

7. Papninko 3. [1. 3a0opoHa nucKkpUMiHaIii: 3araTbHOTEOPETHYHE JOCHTIKEHHS: TUC.KaH/. FOPU]I.
Hayk: 12.00.01. HamionansHuii yHiBepcuTeT «JIbBiBCbKa MomiTexHikay. JIbBiB, 2016. 201 c.

8. CynmoBa E. A. Bunsl ropuandeckoil OTBETCTBEHHOCTH (METOIOJOTHS pEIIeHUs MpoOIem):
monorpadus. Mocksa: MOIOA, 2010. 48 c.

Hpuciu 5. /.

rpyna MCOAM-11

TepHONIbCHKUI HAllIOHAIBHUN TI€AaroriYHUM

yHiBepcuTeT iMeHi Bonoaumupa ['HaTioka

Hayxosuii kepienux — kano. neo. nayx, ooyenm [ayxie O. I1.

TEACHING A FOREIGN LANGUAGE IN A DESKTOP VIDEOCONFERENCING
ENVIRONMENT

Modern students need a special approach and highly qualified specialists in the field of
modern education, which would encourage the modern young generation to learn a foreign language
and love to learn. The use of digital resources helps students to study at universities, stimulates their
thinking, provides new opportunities and allows them to learn to discover new talents.

127


http://eprints.zu.edu.ua/25497/

Marepiaiu |11 BeceykpaiHcbkoi cTy1eHTCbKOI HAyKOBO-NPAKTHYHOI KOH(pepeHuii
«MOBA, OCBITA, HAYKA B KOHTEKCTI MIKKYJIBTYPHOI KOMYHIKALIIi»

Foreign language teachers who work with modern students are aware that such students
behave differently than previous generations. These students were born into the world of
information technology; they spend a lot of time in social networks, on various web platforms and
in general on the Internet, and trust the ideas of the web space more than the postulates in well-
known textbooks. The digital generation occupies a significant part of humanity. These young
people need a special approach and an appropriate technological platform for the formation of
knowledge and skills [1].

Distance learning makes it much easier for some students to get a degree or additional
training, while balancing work and family responsibilities. Most distance learning programs allow
students to work in a comfortable place in their spare time. With more flexibility comes more
responsibility on the part of the student. Students must learn to work well on their own and without
the constant guidance and monitoring of an instructor, making distance learning a challenge for
those who find it difficult to find motivation [3].

Videoconferencing as a means of enhancing communication can be the subject of discussion
of experimental and scientific research, management of the organization, the educational process.
The first desktop video conferencing systems appeared in the mid-90s. Since then, they have been
widely used by distance learning organizations. According to research, about 20 % of information
is perceived during a telephone conversation, in personal communication, almost 80 % of
everything that was said is assimilated, and in a video session, this figure reaches 60 %. Moreover,
if the conversation is complemented by visual uneven language (gestures, facial expressions, body
language, etc.) on the audio channel, this visual support improves and enhances the effectiveness of
the interlocutor's perception. Obviously, in video calls, psychophysiological parameters are
somewhat equal to face-to-face contacts, and they far exceed the capabilities of telephone
communication.

However, to ensure effective video conversation in business or the educational process, it is
not enough to simply see and hear just one interlocutor or partner. It is necessary to organize video
conferences between several participants, ensuring the exchange and transmission of additional
information (presentations, documents, chats with participants, etc.).

Students learn better and faster if the teaching methods used correspond to their desired
learning styles. With the advent of online education, the relationship between students and teachers
can change radically, as students become involved in the learning process and become more
interested and motivated in learning and increasing self-esteem. Teachers' interest in higher
education in new learning tools allows us to see the educational potential of modern equipment and
software for learning a foreign language.

Regardless of whether or not you have yet used Zoom to conduct a class, you may find it
useful to consider this videoconferencing tool as a means to implement synchronous instruction
across distance as a substitute for traditional live classroom teaching. In this article, we outline
several techniques and examples to consider that are specific to the language-teaching context which
may help you to prepare for your language instruction at Middlebury and beyond.

In the pivot from a traditional face-to-face classroom environment to the online learning
environment you create in Zoom, it is important to spend some intentional time at the outset of a
new class reviewing some common tips of Zoom etiquette, so as to ensure that your Zoom classroom
interactions are as smooth and comfortable as they can be during your synchronous sessions.

Ask participants in the Zoom class to mute their mics when they are not speaking so as to
cut down on unnecessary background noise which may prevent participants from hearing the
speaker.

Take some time to ensure that you, as the teacher, are physically in a space with plenty of
lighting. If possible, try to sit in a position where you have light in front of you but not shining
directly on your face.
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Discuss with your class your expectations about camera use during language classes in
Zoom. If you expect that students will always turn their cameras on to show themselves during
classes, make sure they are aware of this expectation. At the same time, please also be aware — and
make sure students are also aware — that when bandwidth is an issue or there are connection
problems, sometimes turning off one’s camera can improve connectivity.

When it comes to “class discussions” in Zoom, again take some time to discuss your
expectations and make them clear to students. When it’s time to talk about things as a group in
Zoom, are you expecting students to “un-mute” themselves and speak without being overtly called
on by you?

In order to create an immersive language-learning environment in Zoom, you may wish to
ask students to type in-language when they use the “Chat” feature in Zoom. Typing in-language
works best when the teacher and students set their computer keyboards to type in the language being
taught [4].

Not everyone can qualify for a distance learning program. Successful participants must be
highly motivated and self-disciplined. As the course may be uncontrolled, students themselves have
full responsibility for continuing the course and assessing their mastery in the skill or subject [2].

Thus, we conclude that the use of modern information technology can improve students'
motivation to learn, their responsibility, level of self-realization, formation of communication skills
and intercultural competence. This can motivate stronger students to help others and strengthen
interaction between students. It can also provide students with a platform to discuss topics covered
outside the university.
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THBEPCIA SIK CTUJICTUHYHO-CUHTAKCHUYHUM 3ACIB EMOTHUBHOCTI
B CTATTAX IIPO KOPOHABIPYC

ITocranoBka mpoOjemu. Hamy poOoTy NpuCBAYEHO MHUTAaHHIO 1HBEPCIi B Tra3eTHOMY
IHMCKYpCy, Ha MaTepiayi craTeil mpo KopoHaBipyc. OCKiUIBKH, 1HBEPCis, BUCTYyHalOUd MOBHHUM
SBUILEM, BUKIUKAa€ BEIUKUN I1HTEpeC cepel BUIATHUX HAYKOBIIB Ta JIHIBICTIB, TaKk fK ii
0COOJIMBOCTI Y>)KHBaHHS Ta BAKOPUCTAHHS € HE MMOBHICTIO JOCIIPKEHUMH Ta CKJIQJHUMHU. | Tak K y
HaIl yac BIJYYBA€THCS MOMITHE 3pOCTaHHS 1HTEpeCy caMme 10 BHBUYEHHS 1HBepcCii Ta i QPyHKIIT B
ra3eTHOMY AUCKYpy. OCKIJIBKHM IIei BUJ TUCKYpCY NPUIUIsS€ 3HAUHY yBary He JIMIIE 3MICTy, a i
¢dopmi Bukiany. TakuMm 4YMHOM, Ha aHali3l CTaTed NMPO KOPOHABIPYC MM BUPIIIWIM TIHOIIE
JOCIITUTH 1€ MOBHE SIBUIIIE Ta 3’ACYBaTH POJIb Ta 3HAYECHHS 1HBEpCil JUIs epeayi eKCIpeCUBHOTO
HABaHTa)XEHHSI OIMCY TAKOTO CEPHO3HOTO 3aXBOPIOBAHHS SIK KOPOHABIPYC.
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AKTyaJbHICTh HAIIOTO JOCIIKEHHSI 00yMOBJICHA THM, 1110 BiIXMJICHHS BiJ] CTAHAAPTHOTO
MOPSIIKY CJIIB MPUBEPTAJIO yBary 06araTb0X BiJIOMHUX JIIHTBICTIB, a caMme Takux sk: I. P. ['anbnepin,
B. A. Apakin, I. B. Apaonsa, B.JI. Kaymanceka ta Oarato iHmux. O0’€KTOM JTOCITIKECHHS
BUCTYIAOTh cTarTi anriaomoBHoi razetu The New York Times(NYT) mpo kopoHaBipyc B SKHX
BXKHMBA€ETHCS iHBepcid. MeTa — mpoaHani3yBaTu XapakTepHi PHCH BKUBAaHHS 1HBEpCii B Ta3eTHOMY
TUCKYPCY Y CTATTAX, B IKUX WIETHCS PO KOPOHABIpYC.

Ha BigminHy Bizx yKpaiHCbKOI MOBH, SIKA € CHHTETUYHOIO,aHTIIIHChKA — aHaiThyHa. ToOTo, 3a
JIOTIOMOTOI0 TIOPSIZIKY CJIIB Y PEYEHHI Ta CIy>KOOBHX YaCTHMH MOBU BHPAXKAIOTHCS 3B S3KU MK
cioBaMu. B 11bOMy 1 IPOSIBISIETBCS OJTHA 13 OCOOJIMBOCTEH aHTIIIHCHKOT MOBH, aJKE Yepe3 CTai
MOPSIOK CIIiB, IKHMI BUIJIAIA€ HACTYITHUM YiHOM: Subject — predicate — object — adverbial modifier,
MOTPIOHO HE TUTYTATH 1 HE MIHATH MICISIMH KOMIIOHEHTH PEYCHHSI, OCKUIBKH 1€ MOXKE 3MIHUTH
CYLLUIBHUHM 3MICT AYMKH BHUCIOBIIOBaHHS . [lopymienHs (ikcoBaHOTO MOPSAKY CIiB HA3UBAETHCS
iaBepciero. Cam TepMiH 1HBEpCisl Mae JATUHChKE TMOXOKEHHs (inversio — mepeBepTaHHS;
MEepPEeCTaHOBKA) 1 BH3HAYAETHCA SIK MOPYLICHHS XapaKTEPHOIO JUIsl aHTJINACHKOI MOBU IPSIMOTO
MOPSAKY CIiB: migMeT — npucyaok [1, c. 148]. OcnoBHa (yHKIis iHBepCii monirae B ToMy, 1100
MIPUBEPHYTH ¥ 3aTpUMAaTH yBary, 3pOOUTH aKIEHT, a00 K €MOLIIMHO BUIUIMTH CJI0BO M (hpa3y. 3a
TEPMIHOJIOTIET0, IHBEPCiS — 1€ CTHIIICTUYHUH MPHUIOM, IIO MOJIATaE y HABMHUCHIN 3MiHI 3BHYAITHOTO
MOPAIKY CHiB 3 METOK EeMOIfHOro, CMHCIOBOTO, BHAUIEHHS fAKOi-HEOy/Ib YaCTUHU
BHUCIIOBITIOBaHHS [2, ¢. 12]. Came 3a 101IOMOTOI0 1HBEPCIi YBUPA3HIOETHCS MOBJICHHS Ta HAJAETHCS
€MOIl1ii{Ha HACUYEHICTh TEKCTY.

3 TOYKH 30py QYHKIIOHATBHUX OCOOIMBOCTEH BUAUISAIOTH TPaMaTHYHY Ta CTHIIICTHYHY, a00
miacwiIoBabHy 1HBepcito [3; 1]. I'pamatuuyna iHBepcis ChoyXKuTh i (HOpMYBaHHS JESKUX
KOMYHIKaTUBHUX THUMIB pedeHb. CTHUIIICTUYHA iHBEPCisl 3yMOBJICHAa HAaBMUCHHM TIOPYIICHHSIM
MPSIMOTO TOPANIKY YJICHIB PEYEHHS 3 METOI0 €MOIITHOro ab0 CMUCIOBOTO BUIIUIEHHS MEBHOTO
€JIEMEHTa, 3B'A3yBaHHS OKPEMHX YaCTHH CKJIQJHOTO PEYEHHS Ta 30€pEeKEHHS TPUBAIOCTI TYMKH
[3,c. 185; 1, c. 149].

Ha anaumisi crareii 3 anrioMoBHOi razetu The New York Times, Mo)kHa BUOKPEMHUTH, IO
HalyJacTile BXXUBAIOTHCS PEYCHHSI 13 YaCTKOBOIO CTHIIICTUYHOIO 1HBEPCIEIO, sIKA 3yCTPIYAETHCA B
pEUEHHSX, M0 MOYMHAIOTBCA 3 3amepeyHux abo OOMeXyBalbHUX eleMeHTIB. OCKUIbKH MU
npociakyBanu e siBuiie B crarti “How to Protect Yourself and Prepare for the Coronavirus”
IMpuxnaa: “Not only have we seen the market’s largest single-day drop since Black Monday, in
1987, but all of the gains from the past few years have essentially been wiped out.”[4] Takox y
crartsax “Is the Virus on My Clothes? My Shoes? My Hair? My Newspaper?” ta “Who Is Immune
to the Coronavirus?” Ipuxmaau: “Not only does it waste a good wipe (they are still in short supply),
but it brings germs that would stay on the sole of your shoe or on the ground directly to your
hands.”[5] “And yet getting a handle on this fast is extremely important: not only to estimate the
extent of herd immunity, but also to figure out whether some people can re-enter society safely,
without becoming infected again or serving as a vector, and spreading the virus to others.”.[6] 11le
OJIHAa CTUJIICTUYHA 1HBEPCis, MpH SKiA MOPYILIEHHS MPSMOT0o MOPSAKY CIIB CYHPOBOIKYETHCS
BUHECEHHSIM MEBHOTO €JIEMEHTY pPEeueHHs B MOYATKOBY IO3MIIIO, KA JUIS HHOTO HE € TUIIOBOIO,
npociigkoBana y cratti “The Coronavirus in America: The Year Ahead”. Ipuxknaza: “ Only when
tens of thousands of antibody tests are done will we know how many silent carriers there may be in
the United States.”[7]

3a CTAaTHCTUKOIO, CTHJICTHYHA I1HBEPCis BHUKOPUCTOBYETHCS JOCUTH PIIKO, TpOTE
aHATI3yIOUM CTaTTI Ha TeMy KOPOHAaBIPYCy, pe3yJbTaTH Jal0Th MOXKIJIUBICTH 3pOOMTH BUCHOBOK
NPOTHIICKHOTO. AJlKe, CTUIIICTHYHA iHBepcis, ocoommBo 3 not only...but, BxxuBaeTsest qyxe 4acto
1 BUCTyNa€ B POJi €MOTHBHOIO MiJCHIIIOBaya, JUIsl TOTO 100 Ha/JaTH BHUCIOBIIOBAHHS OLIbII
eMOILIIITHOTO Ta eKCIpPEeCHUBHOIrO 3Ha4yeHHsA. Haie mocnmiykeHHs BKasye Ha Te, L0 1HBEpCis sK
CTHJTICTHYHHIA TIPUHOM YBUPA3HIOE Ta O’KUBJISIE MOBJICHHS Ta PO3CTABIISIE CMUCIIOBE HABAHTAXKEHHS
y pedeHHi. B xoai Hamoro gocnipkeHHs 0yJI0 TaKoX 3°sICOBAHO, 110 HAWMOLIMPEHIIIO MOJIEIIO
CTHJIICTUYHOI 1HBEpCii BUCTYIAE 1HBEPCIs, KA CIIIy€E BiApa3y Miciis MPUCTIBHUKA.
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OToX, miJ Yac HAIIOTO JOCHIKCHHs OyJio BHSBIEHO, IO iHBepcis 3 Nnot only...but e
HaAMYaCTOTHIIIO, OKpIM HEi Takok BXHTO iHBepcito 3 only when, ¢yHKIsS SKMX B ra3eTHOMY
TUCKYpPCY BUCTYIIAE JJIsl IPUBEPTAHHS yBard, HaJaHHS €KCIPECHBHOCTI Ta HArOJOMIECHHS I[IHHOI
iHdopmarrii.
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CyMchbkuii fepkaBHUM negarorivauid yHiBepceuteT iMeHi A. C. MakapeHka
Hayxosuii kepienuk — kano. neo. nayx, ooyenm Ilooocunnikosa I'. 1.

TPYJHOILIUI ®OPMYBAHHA KOMIIETEHTHOCTI B KPUTHYHOMY YATAHHI
HA MATEPIAJII CYHACHUX ABTEHTHYHUX KOPOTKHUX OIIOBITAHb
B YUHIB 10-TO KJIACY 3AKJIAJAIB 3AT'AJIBHOI CEPEJIHBOI OCBITH

@®opMyBaHHA KOMIETEHTHOCTI B KputuyHoMy uuTaHHi (KY) € ckimagHukoM MeTu
HaBUaHHS AaHIJIIMCbKOT MOBM, SKMM HaOyBae OCOOJMBOI aKTyaJlbHOCTI Yy CBITJII 3aBJaHHS
dbopmyBaTH MeniarpaMoTHICTh nporpamu «HoBa YkpaiHcbka mkona» MiHicTepcTBa OCBITH Ta
HayKu YKpaiHu.

Kputnune unrtanus (KY) — ue minecnpsiMmoBaHuil 1 pedaekCUBHHMIA MpoLeC OCMHCICHHS,
aHaJli3y, OLIHKM NMHCHbMOBUX MaTepiaiiB, 3 METOI PO3YMHOIO Ta aJ€KBaTHOIO pearyBaHHs Ha
npountane [3, c.2]. Jlo BMiHb KPUTHYHOT'O YMTAHHS BiJHOCATH: BMIHHS 3HAXOIUTH BUIUISATH
iH(poOpMaLlil0 y TEKCTi, 3HAXOAUTU TOJIOBHY 1J€H0 Ta METYy aBTOpa TEKCTy; POOMTH IpaBUIIbHI
BHUCHOBKM BiJl NMPOYMTAHOTO; BM3HAYATH aBTOPCHKUI TOH, B TOMY YHMCII PO3Mi3HABaTU pi3HI
BIJITIHKM 1pOHI{; 3HAXOJWUTU CXOBaHI NPUITYIIEHHS, BUSBIATH apryMEHTH, 3BaKyBaTH JI0Ka3H;
po3mi3HaBaTh XHOHI 3aKJIMKH, IPETEH3Ii Ta MOIIUPEHi ToriyHi nomMmiku [4, c. 12, 13].

EdextuBHUM 3aco00M 1711 JOCATHEHHS I[l€]l METH € Cy4acHI aBTEHTHYHI KOPOTKI
onoBiganHs (AKO). [ToreHIrian iX BUKOPUCTaHHS B HABYaHHI YUTAHHS TIOB’3aHUI 13 HACUYEHICTIO
IMIUTIIUTHOIO ~ 1HOpMaIli€elo, 10 Ja€ NOPOCTip A IHTErpOBaHOTO  (OpMYyBaHHS
JIHTBOCOIIIOKYJIBTYPHOI KOMITIETEHTHOCTI, IIHHOCTEH, €CTETUYHOTO MOYYTTS, 3aHYPEHHS B 3MICT
TEKCTY Ta KpUTUYHOTO aHaiizy [1].

HesBaxaroun Ha cBoi nepeBaru npu ¢popmyBanHi BMiHb KU, B mkinbHiM npaktuni AKO 3
I[I€F0 METOK BHKOPHCTOBYIOTHCS HEIOCTAaTHHO CHCTEMHO, IO TOB’S3aHO 3 JIIHTBICTUYHUMH
ocobiuBocTsiMu AKO (BigxuieHHs BiJl HOpM, MeTapOpH, BUPa3HiCTh, 00pPa3HICTh, TEPUTOPiaJIbHI,
comianbHi Ta mpodeciiiHi 0COOIMBOCTI 1aJEKTIB Ta KOHOTAIIIi TOIIIO).
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Cepen OCHOBHUX TPYAHOILIB (JOpMyBaHHs aHTTIOMOBHHX YMiHb KY Ha MaTepiaii cydacHuX
AKO B yuniB 10 knacy 3akiafiB 3araabHoi cepenaboi ocBiTH (33CO) BUOKPEMITIOIOTH TaKi THITH
TpyaHomiiB. MOBHI TpyaHoOIi — 1€ BeJHMKAa KUIBKICTh HE3HAHOMHUX UIKOJSpaM CIIiB Ta
CJIOBOCIIOTYYEHb, JIEKCHUHUX OJIMHUIIb, K1 MEPElIKOIKaI0Th, CTBOPIOIOTh MEBHUX AUCKOM(OPT
pu 4uTaHHi: 1) cIoBa, SIKi € YaCTUHOIO CTIHKHUX a00 1IOMATUYHUX CIOBOCHONYYEHb Ta MAaOTh
iHmmi ceHe (a fire — Boross, ane to lack fire — He BucTayaT eHTy31a3My); 2) cll0Ba, 3HAYCHHS SIKUX
noTpiOHO TOSICHIOBATH 3a JOMOMOTOI0 TII€BHOTO KOMEHTaps; 3) He3Hailomi alpeBiaTypHi
ckopouerns (OSHA — Occupational Safety and Health Administration); 4) mianektusmu Ta
xapronizmu (a tuxedo— cmokinr) [2]. MoBJIeHHEBI TPYAHOINi — II¢ HEpalliOHAJbHE Ta HE
BIJINOB1/IHE HaBYAJILHIN ITporpami EBHOTO Ki1acy MoBiieHHEBe oopmiieHHsT AKO, sike yckiIaaHioe
PO3YMiHHS IPOYUTAHOTO: |) mpuUCIHiB's, MpUKa3ku, ahOpU3MH, BUCIOBH Ta iHIIE; 2) HOBri ab3amu;
3) noBri ONMKUCOBI (hparMeHTH: CIICHH, KAPTUHH, IOPTPETH, XaPAKTEPUCTUKH 1 T.11.; 4) pO3JIOT1 AYMKH
JoriyHoro i/abo emormiiftHoro xapakrtepy [2]. Takoxk croauM BiTHOCSTHCS TEBHI TPYIHOILI, SKi
MOB’s13aHI 31 CTUJIICTUKOIO aBTEHTUYHUX KOPOTKUX OIMOBiAaHb: 1) clioBa 3 €MOILIHHUM
3abapBiieHHsM; 2) Tpomu: MeTadopu, METOHIMIs, MOPIBHSHHS, CMITeTH 1 T.A., 3) MmiJHECeHa,
MOETUYHA JIEKCHKA; 4) pUTOPUYHI TUTAHHS, IOETUYHI CTPYKTYPH 1 CKJIaiHI pUTOpHuHi irypu [2].
3MicTOBHI TpyaHomii — e TpymHOII, sSKi ToB’s3aHi 31 3mictoM Tekcty AKO: 1) immiinuTHa
iHdopmartis; 2) ekcruninuTHO o0OpasHi 3aco0u, Taki, K TMOpiBHAHHSA, Meradopu, emrtetn [2].
Komnosumiiini TpyaHomi— 1e TpyaHomi ToB’s3aHi i3 cTpykTyporo Tekcty AKO:
1) HeXpOHOJIOTIYHA TOCIIIOBHICTh MOMIN; 2) «BIIKPUTa» KOMIIO3HUIliIHA CTPYKTYpa: BiICYTHICTh
eKCIO3HIIii, «IT0YaTOK 3 CePEeIUuHI»; 3) MPOIYCK OJHOTO 3 KOMITOHEHTIB «3aKPHUTOI» CTPYKTYPH;
4) perapraitis, eKCIO3uIiiHI 3ynuHKU [2]. CMHCIOBI TPYAHOUII — 1€ TPYAHOII, SIKi OB’ sA3aHi i3
3HA4YEeHHSM CIIiB a00 3MiCTy TeKCTy: 1) mepeHoCHe 3HAa4eHHs CIiB; 2) BIAMIHHOCTI B Te€3aypycax
yuTava i aBTopa; 3) ajeropuyHe abo CUMBOJIIYHE BUKJIAJCHHS aBTOPOM 1/1ei onoBiganHs [2].

VYCBiZOMITIOIOUN IO 3aKOHOMIpPHICTh, MOKHA TIPOIIOHYBAaTH BIIPaBH JUIS HEHTpamizamii
neBHUX TpyaHouriB. [Ipm 1boMy, OQHI HEraTWBHI CTOPOHM MOXYTh HEHTpai3yBaTH IHIII.
Hanpuknan, HM3bKMIA piBEHb NMPOTHO3YBaHHS OJIWHHIG CHPUYHHSE TIEBHUN AUCKOMMOPT TPHU
YUTaHHI, IPOTE 1€ IPUBEPTAE YBary Ta CTUMYIIIOE MPOJOBXKYBAaTH YMTAaHHA TeKcTy aani [2]. Ha
JOTEKCTOBOMY €Tamli CJiJi 3HATH MOBHI Ta MOBJIEHHEBI TpyaHomi. Ha TekcTtoBoMy Ta
HICIATEKCTOBOMY eTarnax 3HIMaroThCsl KOMITO3UIii{H1, 3MICTOBHI Ta CMUCJIOBI TPYIHOIII PO3YMIHHS
AKO, TakuM 4YMHOM y4H1 BYaThCs aHaJI13yBaTH Ta OL[IHIOBATH POYUTAHE, CTABUTH 3alIUTAHHS PO
Te, 10 TPOYUTAIH, SIK BOHH HOro 3po3yMinu [2].

Takum uymHOM, xoua BukKopuctaHHsi AKO y ¢opmyBanni komnereHtHocti B KU moxe
BUKJIMKATH B y4HIB 10 Kiacy MeBHI TPYJHOIIl Ta NCUXOJOTIYHUHA TUCKOM(OPT, 0COOIMBO Ha
nouatky podotu 3 AKO, ane B noznanbiiid podOTI BOHU CTUMYJIIOBATUMYTh ININOOKE PO3YMIHHA 1
KPUTHYHE OCMHUCIIEHHS LIbOT'0 XKaHPY JIITEPaTypH; IPUHOCITh €CTETHYHE 3aJI0BOJICHHS, 10IY4YaroTh
710 KyJbTYypHU KpaiHH, a TAaKOX CIIyKaTh 3aco000M 30aradyeHHs JIEKCUKOHY YMTaya Tolo. Baxiugo,
mo AKO mnoBuHHI OyTH aJeKBaTHO JiOpaHMMH 3 YpaxyBaHHSAM 3TaJaHUX TPYAHOILIB Ta
BIJINOB1IaTH PiBHIO CKIaaHOCTI I yuHiB 10 ximacy 33CO [1].
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CyMchbkuii fepkaBHUM negarorivHuii yHiBepceuret iMeHi A. C. MakapeHka
Hayxosuti kepienux — xano. ¢inon. nayk, ooyenm Koznosa B. B.

TEPMIHOJIOI'TA AK OCHOBA AHIVIOMOBHOI'O HAYKOBOTI'O TUCKYPCY

[TuTaHHs TEpMIHOJOTII € JOCUTh aKTyalbHUM B Cy4YaCHOMY HAyKOBOMY JKHUTTI, aJKe
HasIBHICTH TEPMIHOJIOTTYHMX OJMHHIIb € BU3HAYAIBHOIO XapaKTEPUCTUKOIO aKaIEMiYHOTO MOBJICHHSI.
TepmiHomoriyHa JIEKCHUKa € HaUPyXJIMBIIIOK YaCTUHOIO CIOBHUKOBOT'O CKJIaJy MOBH, @ B 0COOJIMBOCTI
MDKHAPOJHOTO CIIUIKYBAaHHS — aHTJIIHACHKOI, SIKOI0 HAlKMCcaHa HalOIbIa KUTBKICTh HAYKOBUX POOIT.
Takum 9rHOM, TEPMIHU HAWYACTINIE 3yCTPIYAIOTHCS B AHTTIOMOBHOMY HayKOBOMY JTHCKYPCI.

AHIJIOMOBHHMI HayKOBH JHMCKYPC MOCTa€ B1IOOpPaKEHHSIM CYy4aCHOTO 1HTENIEKTYyalbHOIO
CepeIOBUINA, BUBUCHHS SIKOTO CIPUsE PO3MIMPEHHIO OCBITHIX MOXIUBOCTEH. JIIHrBicTH BOAa4al0Th
B aHTJIOMOBHOMY HayKOBOMY JUCKYpPCl CEMAaHTHYHO IIUIBHY CIIeliai30BaHy MOBY, LII0 BKJIIOYA€ B
ceOe JIGKCHMYHI OJWHUIII Ha TIO3HAUEHHS NEeBHUX sBUII abo ¢enomeniB [9, c¢. 111]. B. Poc
CTBEP/IKYE, 110 AHTTIOMOBHUN HAYKOBUH AMCKYpPC BHKOPHUCTOBYIOTh HAyKOBIIl AJIsI MO3HAYEHHS
OKpeMOi, CremniaJbHOi MOBH, SIKY BOHH BUKOPHUCTOBYIOTH IIiJl Yac HAallMCAHHS HAyKOBUX pOOIT, a00
mij yac OOroBOpeHb MPOOJEMHUX MHUTaHb Ha IJIGHyMax Ta y HaykoBux komax [10, c. 51].
BpaxoByroun HaBeieHI BHU3HAYEHHS, PO3IIIAJAEMO AHTJIOMOBHHM HAYKOBHUH JTUCKYpC SK
peraamMeHToBaHe 3a 3MICTOM 1 (pOopMOrO crerfiani3oBaHe 1HCTUTYILIHHE MOBJICHHs BepOalizoBaHe i
MPEJICTaBIICHE aHTITIICHKOI0 MOBOIO.

Opnniero 3 OCHOBHUX O3HAaK HAayKOBOTO JHUCKYPCY € BUKOPHCTAaHHS CHEI[laIbHOT
tepminosorii. CrerianpHi TepMiHM BXOAATH 10 CHEHU(IUHOI TEPMIHOJOTIYHOI CHCTEMH,
OB’ s13aHO1 3 MOHATIHHOIO CUCTEMOIO BIAOBITHOT T'aTy3i HayKu a0o 3HaHHS. TepMiHU MOXKYTh OyTH
MPEJICTaBJICHI PI3HUMH MOPQOJIOTIYHUMH IIapamMu, OyJb TO OKpeMi JICKCUYHI OJWHUIN, YU
TEPMIHOJIOTI4HI crioidy4YeHHs. TepMiHOIOTiA CTaHOBUTH OCHOBY HaYKOBOT'O JHCKYPCY, aJ’Ke Ha/lae
HOMy YiTKOTO Ta pErjJaMeHTOBAHOTO BUTIISAY 1 BU3HAUa€ cepru KOMyHIKaIlii.

Po3rnsiom moHATTSI TEpMIHOIOTIT 3aiiMaliocss YuMallo HayKOBIIiB, TakuX sk ['onoBin b. 1.,
Hioposa K. 10., Kusik T. P., Mamtok I'. I1., [Tanbko T. 1., Kowan I. M., lllenos C. [I, Ta inuri. Jocuts
YiTKEe BU3HAYCHHsS HaJaB IboMy MOHATTIO B. M. Jleiuuk, skuii BU3HAYMB TEPMIHOJIOTIIO, K
CTUXIHHO c(OPMOBaHY MLUIICHICTh ICHYIOUMX TEPMIHIB BCEPEIUHI JIEKCUYHOTO CKJIATy MOBH
[6, c. 160]. TepmiH, B CBOIO 4epry, K OAMHUI TEPMIHOJNOTI Ta BU3HAYAIbHUN JIEKCUYHUI
KOMITOHEHT HayKkoBuX TeKCTIiB [. C. KBUTKO okpeciroe ik BUBHaYEHHUM CIIOBECHUM KOMIUIEKC, 1110
CIIBBIJIHOCUTHCS 3 TIEBHUM TOHSATTSM a00 SIBUILEM 00paHOi rany3i HayKoBUX 3HaHb [4, c. 75].

KnacuuHuMu ctanu Taki OiaXoAu 10 TPAKTYBAaHHS MOHATTS TEPMIHOJIOTII:

1) b. M. Bouniu ta /I. H. YiakoB BU3HA4alOTh TEPMIiHOJIOTIIO, SIK Ha0ip TEpMiHiB Oyb-
sKoi raiy3i [3, c. 981].

2) b. A. BeneHckuii CTBepIUKY€ IO 1I€ MOHATTS 00’€IHYE TEPMiHM BU3HAYCHOTO KOJa
3HaHb HAYKH, TEXHOJIOT1, TOJITUKH, a00 MucTtenrTna [2, c. 447].

3) M. II. baxaHn BBaxae, IO TEPMIHOJIOTIS 1€ @) CIOBHMKOBA YaCTHHA, LIO OXOILTIOE
TEPMIHM PI3HUX Tajly3ed HayKd, TEXHIKH, MUCTETBA, CYCHUIbHOIO XUTTS; 0) HaOip
TepMiHIB OyJIb-sIKOi rayy3i HayKH, TEXHIKH, MUCTEITBa a00 BCl TEPMIHU JaHOT MOBHU
[1, c. 206].

4) T. P. Kusik CXWUISETBCSA O JYyMKH, IO TEPMIHOJIOTiS € CYKYIHICTIO TEPMIHIB, IO
BHUPAXAIOTh ICTOPHYHO YCTaJICHY KOHIIEMINIO MEBHOI Taiy3i JIFOJICHKOTO 3HAHHS a0o
nisutbHOCTI [5, €. 5 9].

5) B. M. Jle#uuk JOMOBHIOIOYH CBOE BU3HAYECHHS IHOTO TMOHATTS B HACTYITHHUX IMPAISIX
BU3Ha4Ya€e HOro, fK CyKYIHICTh MOBHMX (JEKCHMYHHMX) OJMHUIIb, IO IO3HAYAIOTh
MOHATTS TEBHOI CHeEIiaTi30BaHOi Taimy3l 3HaHb YW [ISUTBHOCTI, M0 CIOHTAHHO
(bopMyeThCsI TTiJ] YaC HApOKEHHS Ta PO3BUTKY Iiel ramysi [7, ¢. 112].

133



Marepiaiu |11 BeceykpaiHcbkoi cTy1eHTCbKOI HAyKOBO-NPAKTHYHOI KOH(pepeHuii
«MOBA, OCBITA, HAYKA B KOHTEKCTI MIKKYJIBTYPHOI KOMYHIKALIIi»

Crinparouuch Ha PO3MIIAHYTI MIIXOAM 10 BU3HAYCHHS MOHATTS TEPMIHOJIOT1{, BBAKAEMO, 1110
I[e PyXOMa CHUCTeMa JICKCHYHHUX TEPMIHOJIOTIYHUX OJMHUIIb Ha MO3HAYCHHS MEBHOI chepr HAYKH
YU JIISTTBHOCTI CYCIUTBCTBA.

Tepminosorist popMyeThCSI HE3aJIEKHO BiJl CTAHOBJICHHSI Ti€l M iHIIO1 Hayku. Crienudika
TEPMiHIB BU3HAYA€THCS cheporo (yHKIIOHYBaHHS TEPMIHOJOTIUHUX OJUHHIb, @ TAKOXK THUM, IO
TEPMiHU € HOMIHATUBHUMH OJMHHUIIMU MOBU HAyKH 1 TEXHIKH, @ HE OJUHUISIMH IIPHUPOTHOT MOBU
B3araiii. Came B HayKOBiii Tajly3i MOBU TEPMIiHH BUKOHYIOTh CBOi OCHOBHI (DYHKIIii: HOMiHATHBHI —
Ha3Ba KJIaCy OCOOJIMBHUX MpeaMeTiB a0o0 iX 03HAK; 03HAYar04i — MO3HAUCHHSI 3arajbHOTO MOHSTT,
10 HAJIC)KHUTH O CHCTEMH CIICIIaIbHUX TIOHATS 1€l Tay3i 3HaHb; KOMyHIKATUBHI — IIepe/ava 9acy
Ta MPOCTOPY CHEMiaabHUX 3HaHb TomIo [8, ¢. 372].

Otxe, TepMiHOJOTISE € 00 €IHAHHAM JIGKCHYHMX TEPMIHOJOTIYHUX OJUHHMIb, IO
BXXMBAIOThCS HA TIO3HAYCHHS SIBUI HAYKOBOI JISUTBHOCTI 1 BUCTYIAIOTh OCHOBOK) aHTJIOMOBHOTO
HAYKOBOTO JIUCKYPCY, SIKHI, B CBOIO Yepry € BHPaXECHHSM OOMEXeHOro 3a (opMoro, METO0 Ta
BepOaTi30BaHOTO aHTIIIMCHKOIO MOBOIO CITUIKYBaHHSIM.

JIITEPATYPA

Baxxan M. Il. YkpaiHnceka pagsHchka eHiukioneis. Kuis, 1965. 320 c.

Benencokuil b. A. DHuMKIoneauueckuil cinoBaps. Mocksa, 1955. 744 c.

Bonun b. M., Ymaxkos /[. H. TonkoBblii coBaps pycckoro sizbika. Mocksa, 1940. 1501 c.
Ksurtko U. C. Tepmun B HayqHOM aoKkyMeHTe. JIbBOB, 1976. 125 c.

g wbdE

Kusx T. P. JlinrBicTuuHi acriektu TepMino3HaBcTBa. Kuis, 1989. 93 c.

6. Jletiuuk B. M. UcxonHble TOHATHS, OCHOBHBIC TOJIOXKCHHS, OIPEICICHUS COBPEMEHHOIO
TEpMUHOBEICHHS U TepMHUHOTpaduu. BecTHrK XapbKOBCKOTo moMuTeXHU4YecKoro yH-Ta. 1994. Ne 1. C. 147-180.
7. Jleitumk B. M. TepMmuHOBeneHUE: IpeaMET, METOBI, CTPYKTypa. Mocksa, 2009. 256 c.

8. Pykomsiachbka H. IMeHHMKOBI KOMIO3UTH Yy MpaBHHYIM TepMinonorii. Bichuk HarionansHoro
yHiBepcureTy «JIpBiBchbka momitexaika». 2000. Ne 402. C. 371-374.

9. Flottum K. Language and Discipline Perspectives on Academic Discourse. Newcastle, 2007.
279 p.

10.Roth W. M. Telling in purposeful Activity and the emergence of Scientific Language.
Establishing scientific classroom discourse communities: multiple voices of teaching and learning research.
New-York, 2005. P. 45-71.

Peiixo A. B.

rpyna AM-43
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Hayxosuii kepisnux — kano. ¢inon. nayk, ooyeum I'apacum T. O.

FEATURES OF TED TALKS AS A KIND OF WEB LECTURE

There are many ways and means of self-education nowadays, the most common of which
are listening to lectures and conferences on independent electronic resources and platforms.
Currently, the most popular in the world is the format of TED Talks (lectures and video lectures),
organized by the non-profit American TED Foundation. TED stands for “Technology,
Entertainment, Design”. TED Talk is a presentation to an audience on a specific topic, which is
relevant in the society. The TED Foundation invites influential speakers from different fields of
activity to perform on the stage and speak in front of an audience. Philosophers, businessmen,
philanthropists, as well as educators, politicians and people who are willing to share their ideas and
discoveries with others and are invited to give a lecture to a specific audience, present their ideas
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and engage the audience during 18 minutes. The motto of all TED Talks is “lIdeas Worth Spreading”.
All lectures are recorded and then published in video format, either directly on the TED
Foundation’s website (www.ted.com) or on the company’s channel, which is publicly available on
YouTube video hosting [3].

According to Iryna Zakharchenko, a TED lecture is a multimedia text that combines all the
parameters of communication which are presented in the form of a live interactive lecture. The
verbal text of the lecture is often accompanied by graphics, videos, presentations and even audio
files. The spontaneous reaction of the audience is also a part of the multimodal text and is manifested
in appropriate non-verbal reactions such as laughter, applause, gestures [2, p. 60].

Olena Viktorova also points out that the primary genre of TED lectures is perceived by a
small number of listeners — only those who are directly present in the hall during the TED
conference. For everyone else, TED lecture is an online material, that is a secondary genre. The
researcher claims that initially TED talk is a regular public lecture, but once it is on the Internet, a
TED lecture is transformed into a web lecture, which has its own characteristics. In addition, unlike
many traditional web lectures that take place in synchronous mode, communication in this genre is
asynchronous and does not involve interaction between the lecturer and listeners, while the listeners
in the comments not only share their views on the lecture, but also discuss this topic [1, p. 257].

In the work “TED Talks as an Emergent Genre”, Julia Ludwig describes genre features that
are typical of TED lectures. According to her viewpoint, TED-style speeches provide a clear
structure because the speakers are well prepared for the presentation, they receive instructions and
adhere to a clear form of speech. On the basis her work, we define the characteristics of a TED
lecture: duration (not more than 18 minutes), the presence of humor elements (irony, satire, jokes).
Moreover, most of the speakers have a high level of oratory as they are able to encourage the
audience and keep the people in good mood. The researcher also emphasizes the central goal of such
lectures — to share their progressive ideas with others and involve the public in their implementation
[5, p. 2].

Regarding the structural and semantic parameters of the web lecture, it is important to note
its monothematic nature, when the chosen topic is presented in a concentrated, logically sound form.
In this regard, the authors of web lectures pay special attention to the structure of the speech. They
start with a list of basic meaningful moments of the lecture, and then, during it, return to the
important topics mentioned at the beginning. In addition, a significant element of web lectures in its
synchronous and asynchronous versions is visual support (presentation with visual-verbal fixation
of the main theses or images of the lecturer with his gestures and facial expressions). Larisa
Shchypitsyna considers commenting on what was written in the presentation to be the most
convenient option, rather than reading and repeating it. Visual support is a full-fledged component
of a multimedia web lecture. In general, Larisa Shchypitsyna provides the following structure of the
web lecture:

1. Introductory part (checking the communication channel, introducing the speaker and
getting to know the listeners, for example in the form of a small survey via chat);

2. Beginning of the lecture (presentation of the topic and its components);

3. The main part (explanation of the substantive moments of the lecture orally and visually
(for instance, the definition of concepts, historical milestones in the development of the
phenomenon, examples);

4. The end of the lecture (conclusions on the topic, sometimes the announcement of the
next topic, questions from students on the topic) [4, p. 215-224].

The researcher describes some stylistic features of web lectures. According to her
observations, the style of the web lecture is quite diverse. On the one hand, it is a model of academic
communication, respectively, the language of the lecturer is built in accordance with the norms of
literary language, which includes terms, complex syntactic structures. On the other hand, it is
realized orally and in a situation of direct (albeit spatially separated) communication. Since the web
lecture involves a sound channel, Larisa Shchypitsyna notes the importance of phonetic and

135



Marepiaiu |11 BeceykpaiHcbkoi cTy1eHTCbKOI HAyKOBO-NPAKTHYHOI KOH(pepeHuii
«MOBA, OCBITA, HAYKA B KOHTEKCTI MIKKYJIBTYPHOI KOMYHIKALIIi»

rhythmic characteristics of language: it is important to have a lecturer’s perfect voice (timbre,
intonation, rhythm, accentuation), as well as its rhythmic organization. Timbre and rhythm should
be lively (not monotonous, which is typical of the text being read), and important content elements
should be emphasized [4, p. 215-224].

Thus, for a live audience, TED Talks is a primary (oral) genre, and for Internet users, a
secondary genre (web lecture). Unlike typical web lectures, which are synchronous in their form of
organization, videos of TED Talks-style lectures are asynchronous and do not involve direct
interaction between the lecturer and Internet viewers. The general structure of the web lecture
includes the introductory part, the beginning of the lecture, the main part and the end of the lecture.
Web lecture as a genre with a certain hybridity, combines features of communicative closeness and
communicative distance. We have come to the conclusion that TED-style lectures are possible to
consider a hybrid informative and etiquette speech genre, which contains elements of journalistic,
artistic and conversational styles of speech. Features of TED Talks include duration, the presence
of elements of humor, irony, satire, and jokes, as well as conciseness, compositional, structural and
logical perfection, persuasiveness and the formation of ideological beliefs.
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EXPLORING LOVE IN ENGLISH SONG DISCOURSE

The present paper is part of wider research that explores the way love is linguistically
portrayed in contemporary English song discourse. Its topicality is stipulated by several factors.
First, music and songs in particular are an integral part of the mentality, history and culture of every
nation. They are deeply linked to the context in which they are produced and to national cultural
identity. From this perspective, lyrics may be viewed as a tool of declaration and communication of
cultural-specific values to the world around. Hence, English lyrics provide valuable insights into the
specific features of English culture as a whole and cultural identity of English-speaking people in
particular. Second, lyrics are a unity of musical and verbal components. Hence, the research into the
interrelations between musical and verbal components in a song seems to be topical. Finally, our
research focuses on love which is one of the strongest human emotions every person strives to
experience.

The present research aims to explore the peculiar features of the linguistic representation of
love in English song discourse exemplified in indie song discourse. Hence, Lana Del Rey’s song
and its lyrics serve as linguistic material for our research.

Current linguistic theory offers multiple definitions of discourse. It is thought that the first
person to use the word ‘disourse’ in the closest way to its current meaning is Zelling Harris in 1952
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in an article called “Discourse Analysis” [4]. The article suggested a new method for the analysis
of connected speech that implied exploring the language units beyond the boundaries of a single
sentence in the context depending on such factors as styles, persons, text types, etc. In its general
meaning, according to Foucault, discourse is a way of organising knowledge that embraces the
social practices, forms of subjectivity and power relations which inhere in such knowledge and
relations between them [1].

One of the specific features of the song discourse is that it consists of two elements which
function together and create a complete unity. These are the lyrical and melodic aspects. The lyrical
aspect is represented by the text or the lyrics of the song, and is accompanied by the musical aspect,
that is represented by the instrumental. The musical aspect makes it easier for the listener to receive
the lyrics on a more emotional and empathetic level and organizes the perception of the entire song.
Blacking emphasizes that music and speech (lyrics) are produced by two different cognitive
systems, thus, are a result of different modes of thought [2, p. 15]. Hence, merging one with the
other is possible only if those two elements are combined so that one is subordinated to the other.
The way they are merged depends on the author; however, the element which is superordinate
contributes to its subordinate in terms of quality and perceptional value. This allows the lyrical
aspect to play the role of the poetic text while not necessarily reaching the level of poetry. Let’s
analyze a hit song that has been popular over the last year as an example. “Body” by Megan Thee
Stallion has received over 100M listens on Spotify and is a song that most people, who are active
social media users, are familiar with. One of the lines of the song “Body-ody-ody-ody-ody-ody-ody-
ody-ody-ody-ody-ody-ody-ody-ody” is too simple and do not carry enough meaning to enable the
song to be called a poem by itself. However, combined with the melody, the lyrics are perceived in
a very melodic way.

Music genres that are the most active when it comes to displaying the subject of love are
pop, indie, R&B and rap. A legendary artist who has been “setting the bar” for the genre of indie
music for the last 10 years is Lizzy Grant, better known by her stage name Lana Del Rey. The
singer-composer-poetess explores topics of love, lust, mental health, loneliness, clichés, self-love
and growth within her music.

Lana Del Rey has a dozen songs which were written specifically on the subject of love and
its different “faces”. The analysis of her lyrics shows the way her understanding of love shifts and
radically evolves with her moving forward through her career and experiencing relationships with
herself and other people.

Within the track “Cherry” [3], the songwriter explores the topic of intense passion. Lyrics of
this song go deeply into the topic of true, sincere love: the singer falls apart because and cherishes
true love as it is — imperfect, with its pain and complications:

“Love, | said real love is like feelin’ no fear

When you 're standin’ in the face of danger”.

The song is full of metaphors and comparisons which are used to describe the intensity of
the feeling.

Love experience is compared to feeling no fear, which creates a connection between two
very opposite emotional heights — love and fear showing the intensity of her feelings. This
comparison built on contras draws parallels between two opposite mental states and, therefore,
makes an image of love far more complex.

Lana lists the most common items, vegetation and fruit, one may associate with a relaxed or
happy atmosphere:

“My cherries and wine, rosemary and thyme

And all of my peaches are ruined”.

The metaphor created on the basis of living vegetation contributes to the visual depiction of
being alive. These herbs also create associations with witchery culture, which Lana has often shown
interest in — cherries and peaches symbolize love, passion and happiness, while rosemary and thyme
represent safety, loyalty and calmness.
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Lana uses the imagery of living herbs as a metaphor to demonstrate a rocky, unstable
relationship, where their positivity becomes neglected and corrupted.

“My rose garden dreams, set on fire by fiends

And all my black beaches are ruined

My celluloid scenes are torn at the seams

And | fall to pieces”.

Lana uses the image of stunning ‘rose garden dreams’ to show that love is a beautiful and
enjoyable part of her life, yet, it is being destroyed and turned into a nightmare by the reality of the
toxic and destructive relations between her and her partner. Although love offers a lot to enjoy, it is
impossible to eliminate the opposite side of the coin.

To conclude, the image of love within the English song discourse is displayed in various
ways, often using metaphors or comparisons, and other stylistic devices.
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MMEPEKJIAJI OCBITHIX TEPMIHIB 3A TOITOMOT' OO TPAHCKOAYBAHHS

[Tepekna OCBITHBOI TEPMIHOJIOTI BiZIirpae BasKIMBY POJIb Y KUTTI CYyCHUIBCTBA, OCKUIBKHU €
OJIHUM 13 (paKTOpIB PO3BUTKY OCBITHBOI cpepu y LUIOMY, a BUHUKHEHHS TPYJIHOILIB MepeKIaay
OJUHMIIb Ili€] TEPMIHOCHCTEMM BIUIMBAaIOTh Ha Led mpouec 3aranoM. /o HUX BiJHOCHTHCA
BIJICYTHICTb CUCTEMHOI'O Marepiajly, IPHUCBSIUYEHOTO aHali3y OCOOIMBOCTEH NepeKiany TEepMiHIB
OCBITHBOI c(epH, HE3BaKal4M Ha MOCTIHHY 3alliKaBJIEHICTb BUBYEHHSAM aHIJIIHCHKOI MOBH,
MDKKYJIBTYPHOIO KOMYHIKali€eo Tomo. [loTpiOHO 3ayBakuTH, IO € HHM3Ka NepeKyafalbKux
NPUAOMIB, IKI IPU KOPEKTHOMY 1X BUKOPUCTAHHI 103BOJISAIOTH MOAOIATH 111 JIEKCUYHI TPYTHOIII.

Mertoro Hamoi po3BIIKM € aHajil3 MEepeKiagy aHINIMCbKUX TEPMIHIB OCBITHBOI cdepu
YKpaiHChKOIO MOBOIO 32 JIOIIOMOTOI0 TPAHCKOAYBaHHI, MaTepiajioM JOCIIIPKEHHS CIYTy€e aHrjio-
YKpalHChKUI CIIOBHUK OCBITHBOI JIEKCUKH [1].

Bigomo, 110 TpaHCKOAYyBaHHSI — II€ TAKHH CIIOCiO mepeKiiaay, KOi 3ByKoBa ta/abo rpadivuna
dopma cioBa BHUXITHOI MOBH IepefaeThcsi 3acobamMu abeTKW MOBH Tmepekiany [2, c. 282].
TpaHckoyBaHHS HEOJIOTi3MIB BiI0OYBa€ThCS B TUX BUIA/IKAX, KOJIM B KYJIBTYpi 1, 30Kpema, B HayIll
KpaiHu MOBH MepeKJIaay BiJICYTHE BIIMOBIAHE MOHATTS 1 BINOBIAHUN MEPEKIaJHUIN €KBIBAJIEHT, a
nepekiazay He Mo)ke MifidpaTé cioBa B MOBI Iepekiany, ki O aeKBaTHO INepenaBalid 3MICT
MOHSATTS 1 3aT0BOJIBHSIJTH BUMOTH JI0 TEPMIHOTBOpEHH [2, ¢. 283].

AHaii3 JOCHIJDKYBAaHOTO Marepiady IOKa3aB, IO MOXXHAa BHAUIMTA YOTHPH BHUIH
TPaHCKOJyBaHHs aHTJIWChKUX TepMiHiB OCBITHROI chepu (3a B. 1. Kapabanom [2, c. 282]):
1) TpaHCcKpuOyBaHHS (KOJIM JliTepaMd MOBH TEpeKiaay NepenacThcs 3BYKoBa (opma cioBa
BuxinHoi moBu): demy — demaii (cmunendiam xonedacy Mazoanunu ¢ Oxcgopoi) [1, c. 39]; boy
scout — botickaym [1, c. 23]; 2) TpanciiTepyBaHHS (CIOBO BUX1THOI MOBH ITEPEAAETHCS MO JITEPaX):
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Georgic — Teoprix (ooun i3 “Ieoprixie” Beprinis, saxuii 3a0aiomsb nepenucysamu 1K noKapanus 6
Imoncvkomy koneoci, Benuxoopumanis) [1, c.55]; Alma Mater — anvma-wamep, mamip-
200y6abHUYS (MPAOUYIUHA 00PA3HA HA364 HABYAILHUX 3aK1A0I6 8i0HOCHO ix suxosanyis [1, c. 13];
3) 3milane TpaHCKOAyBaHHS (3aCTOCYBaHHS TPAaHCKPUOYBaHHS 3 TPaHCIIITEpyBaHHIM): trimester —
mpumecmp [1, c. 109]; 4) ananTuBHE TpaHCKOAyBaHHS (Ko (opmMa ciioBa y BUXIIHIA MOBI JIEIIO
aanTyeThest 10 GOHETHYHOT a00 rpaMaTHYHOI CTPYKTYpH MOBH MepeKiiaay): academy — akademis
[1, c. 9]: geometry — ceomempis [1, c. 55].

OTxe, TPaHCKOTyBaHHS € OJTHUM 13 HAUIPOCTINIUX CITOCOOIB MEPEeKIIaly OCBITHIX TEPMIHIB,
0COOJIMBO TEPMIHIB JATHHCHKOTO a00 TPElbKOro TOXO/DKCHHS, a/DKe I Mepeaada BHXiTHOL
JICKCHYHOI OJMHHUIIN 3a J0moMoror andasity MoBu nepekiany: cadet — xadem [1, c. 25], class —
Kaac (epyna yunig) [1, c. 29]. 3a3Buuaii TpaHCKOJOBaHI TEPMiHH, SKi BKE MIITHO 3aKPIMIIUCS B MOBI1
nepeKiany, B CIOBHUKAX MOJAIOThCS 0€3 JT0IAaTKOBOTO OMMCOBOTO mepekiany. [Ipore, He ciif
3a0yBaTH MPO TEPMiHH, SIKI HE MIUIATAa0Th TAaKOTO BUAY IMEPEKIaay, IO BEAe 10 BHKPHUBICHHS
3MICTy TepMiHy, SK-0T y Bumaaky 3 intelligence — posymosi 30i6nocmi. Criin 3a3HaunTH, IO
NPUYMHAMH TPYAHOILIB IEPEKIIAAY OCBITHIX TEpPMiHIB HacamIiepe. € po30iKHOCTI B KAPTUHAX CBITY
aHTTINCHKUX W YKpaiHCPKMX MOBIIIB, 0araTO3HAYHICTh AHITIHCHKUX Ta YKPaiHCHKHX CIIB,
BIJICYTHICTh y MOBI TMepeKyiagy BiAMOBIIHUKIB HOBHUX TEPMiHIB, OCOOIHMBOCTI CIOBOTBOpPY 1
TEPMIHOTBOPEHHS TOIIIO, 1[0 TOTPEOYE 101aTKOBOTO BUBYCHHSI.
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KOFHITI/IBHO-}(OMYHIKAT!{IBHHI?I MAXIA Y HPOOECTI @OPMYBAHHI
AHI'VIOMOBHOI JIEKCHYHOI KOMIIETEHIII YYHIB CTAPHIOI HIKOJIN

[TpoTAroM OCTaHHIX TPbOX MAECATUIITH MOMIAIM Ha JIEKCHKY JOKOPIHHO 3MIHMIIHUCS, 1
JOCIITHUKU CbOTOJIHI BUSIBIISIIOTH CUJIbHY 3alliKaBJIEHICTh y il chepi. Takum unHOM, 3’ SIBUIIOCS
IparHeHHs A0 e(EeKTUBHUX METOIB 1 MIAXOAIB A0 HaBYAHHS JIEKCUKH, 1 JOCTIAHUKU Ta BUMTEINI
MOBH TaKOX 3alpONOHYBaJIM 0araTo CTpaTeriil /Ui BUBYCHHS CJIOBHMKA, K1 3aJIeXkaTh BiJl 3yCHIIb
KOXKHOTO y4Hs [2]. Bijble Toro, JiekCMYHA KOMIIETCHIliS B JAaHUH 4Yac BU3HAETHCS OCHOBHHM
KOMIIOHEHTOM KOMYHIKaTUBHOI KOMIIeTeHLli OaratbMa (axiBUSIMHU 3 JIEKCHKH, 110 3abe3nedye
BEJINKY YaCTHHY OCHOBH TOTO, HACKUJIBKH JI00pE y4HI TOBOPSTh, CIyXal0Th, YUTAIOTh 1 MUMIYTH [8].

CyvacHa mIKoJla BUMarae HOBHUX CTaHJApTiB HABYaHHS Ta JOCIIDKEHHS MiIXOMiB, sKi O
MOTJIM PO3BUBATH KOTHITHBHI Ta KOMYHIKaTUBHI HABUUKH YYHIB B MPOIIECI BUBUEHHS JIEKCHKHU.

Ha xorniTMBHMI MiaXiJg 10 BHBYCHHS JIEKCUKH BIUIMHYJIM KOTHITHBHA TICUXOJIOTISA Ta
miHreictuka Xomcbkoro [1]. BiAmoBigHO 10 TeHEpaTHUBHOI JIHTBICTHUKH XOMCBKOTO, MOBa
Mpe/iCTaBlIeHa SIK MEHTaJbHAa IpaMaThKa MOBLS — HaOlp aOCTpaKTHMX MNpaBHJ JUIsl TeHepauii
rpaMaTUYHUX peuyeHb. [IpaBuiia reHepyloTh CHHTAKCHUHY CTPYKTYpY, a JIGKCHUHI €JIEeMEHTH 3
BIIMOBIIHUX TpaMaTUYHUX KaTeropid BUOMPAIOTHCSA U1 3allOBHEHHS BIAMOBIAHUX MICIh ¥y
CHUHTAaKCUYHUX paMKax. Y I[bOMY MiJIXOi BABUEHHS MOBU PO3TJIAJAETHCS K 3aCBOEHHS MTPABUJI, a
He K popmyBaHHs 3BUUKH. CIIOBHHKOBHH 3aI1ac Ma€ B)KJIMBE 3HAYSHHS, OCOOJIMBO Ha CEPETHHOMY
Ta MPOCYHYTOMY PiBHSX.
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Xoua )OJICH METO/I HaBYaHHS HE BUILTUBAE OE3MOCePEIHBO 3 KOTHITUBHOTO MMiaxoy, Silent
way nojinsie 3 HuM neBHi npuHuunu. [punnun Silent Way, sikuii cTBepKye, 1110 «BUKIaJaHHS
HiAMOPSIKOBAaHE BHBUYCHHIO», BIJNOBIJa€ aKTUBHOMY MOLIYKY IpaBWJ, NMPUIHCAHUX YYHIO B
KOTHITUBHOMY HiAXOi. Y IIbOMY METO/I pO3PI3HAIOTH JEKUJIbKA KJIaciB CJIOBHUKOBUX OJUHHUIIb. SIK
nuTyITh Pigapsc 1 Pomkepce, mepimii Kiiac CKIIaAaeThes 13 3aralbHAX BHPA3iB y TOBCSIKIACHHOMY
YKUTTI, IPYTUH KJIaC CKJIaIa€ThCs 31 CIIiB, SIKI BAKOPUCTOBYIOTHCS IS epeavi O1IbI CrieiaIbHIX
MOHSTh, TAKUX SIK MMOJITHKA, 1 OCTAHHIN KJIac CKIaIa€ThCs 3 O (DYHKIIIOHAIBHUX CITiB MOBH [9].

MetonoM, KWW JTIOMIHYBaB MPOTSATOM OCTAHHIX KIJTBKOX JECATHIITH IBOTO CTOJITTS, €
KOMYHIKaTUBHUM Mi/IX1/1, AKH € pe3yJIbTaTOM Ipallb aHTPOIOJIOTIYHOT JTIHTBICTHKH 1 JIIHTBICTIB SIK1
PO3IMIISIIAIOTh MOBY HacaMIiepes] SIK CHCTeMy. JUIsl criakyBaHHS. Y 1970-x pokax Oyia 3BepHYyTa
yBara Ha BaXJIMBICTh KOMYHIKaTUBHOT KOMITETCHIIIT Ta 3HAHHS IPaBHJI BUKOpUCTaHHs MOBH [5]. Lle
MIPU3BEIIO J10 3MIIIEHHS 3 POKYCY Ha TOYHOCTI Ta (hopMax MOBH JI0 30CEPEHKEHOCTI Ha CITUIKYBaHH1
Ta BUTbHOMY BOJIOJIIHHI. X04a iCHYIOTh Pi3H1 IHTEpIIpeTalii KOMyHIKaTUBHOTO HABYAHHS MOBH, LIl
MIJIX17 0 THTEpIpeTalii 1H03eMHOT MOBH 3a3BUYall 30CepEDKY€EThC Ha (DYHKITISX BUKOPUCTAHHS
MOBU Ta OLIbII AaBTEHTUYHOTO BUKOPHCTAHHSI MOBHU B Kjaci abo, Kpamie ckKa3aTd, 3aMiCTh
30CepeKeHHSI Ha PIBHSAX PEYEHb, BiH 30CEPEIKY€ETHCS HA (PYHKIIISIX PIBHS AUCKYPCY.

3aBISKM aKIEHTY HA BUIBHOMY BOJIOJIHHI aHIXK TOYHICTIO Ta 30CEpeKEHH] HAa TOMY, 11100
320X04yBaTH YYHIB Ie€pelaBaTd CBOi MOBIJIOMJICHHS Ta HaMmipH 3a JIOMIOMOTOI0 JTOCTYIMHUX IM
MOBHHUX PECypCiB, CIOBHHUKOBHUH 3armac He OyB IMEPIIOYEeProBOIO MPOOIEMOIO i€l METOIOJIOTIT 1
OTpUMaB BTOPUHHUHN CTaTyC, B OCHOBHOMY fIK MIATPUMKA IS (DYHKI[IOHAILHOTO BUKOPHCTAHHS
moBu [3]. 3arasom BBaxajocs, IO CIOBHMKOBHW 3amac mnojdae caMm mpo cebe; Tomy
nependavaeThes, MO HEMa€E peatbHOl MOTPeOU B MPSIMOMY CJIOBHHKOBOMY HaBuaHHi [10].

IcHyIOTh N1Ba HANpPsIMKH BHKJIQJAAHHS Ta BUBYCHHS JeKcukd: (1) 4iTki iHCTpyKmii, sKi
BKJIIOYAIOTh JIIarHOCTHKY CIiB, SIKI Y4YHI MOBHUHHI 3HATH, MOJAHHS CIIB BIEpIIe, pO3pOOKYy 3HAHb
PO CJIOBA Ta PO3BUTOK BUILHOTO BOJIO/IHHS BIZIOMHUMH CJIOBaMHU; i (2) MUMOBIJIbHE HaBUYAHHS, ITi]]
Yac AKOro y4eHb Ha0yBa€ CIIOBHUKOBOT'O 3aIlacy 3a JOMOMOTOI0 iHIIMX KOMYHIKAaTUBHUX HAaBUYOK,
TaKWX sIK ayiI0BaHHS, YUTAHHS, TOBOPIiHHS a00 mrchMo. Nation BUCTYIIa€ 3a CUCTEMaTHYHHM, a HE
BUIIQJIKOBUI MIIXiA 10 BUKIIAJaHHS JIEKCUKU 1 CTBEP/DKYE, L0 TaKa CIPSIMOBAHICTh € BaKJIMBOIO
YaCTHMHOI MOBHOTO Kypcy [6]. 3 inimoro 6oky, Xaut i bernap pekoMeHIyr0Th KOMOIHYBATH 11i JIBa
MiIXOAH, a TAKOK BU3HAIOTHh HEOOXITHICTh HABYaHHS KOTHITUBHUX Ta KOMYHIKaTUBHHUX CTpaTeriit
[4]. Bonu mpumnyckaroTh, 1110 y4HIB MOTPIOHO HABYATH CTPATETiSIM BHUBEJCHHS CIIIB 13 KOHTEKCTY, a
TaKOX THX, SIKI MOKYTb JIOTIOMOI'TH M I1aM’SITaTH CJIOBA, 3 IKUMH BOHU 3ITKHYJIHCS.

3 meronosoridyHoi Touku 30py P. Okcdopz. nae BU3HAUEHHS CTpaTerii HaBUaHHS SK
«KOHKpETHI [Ii1, MTOBEAIHKY, KPOKH a00 MPUHOMH, SIK1 CTYI€HTH (4aCTO HABMHUCHO) BUKOPUCTOBYIOTb
JUTSl TIOKPAILIEHHS CBOTO MPOTPECY B PO3BUTKY HABHUYOK 1HO3eMHOI MoBH. Lli cTpaTerii MOXyTh
MOJIETIIMTHU 30€piraHHsl, MOIIyK a00 BUKOPUCTAaHHS HOBOI iH(opMmartii. CTparerii — 11e IHCTPYMEHTH
CaMOCIPSIMOBAHOTO 3aJy4eHHs, HEOOXiJHi Ui PO3BUTKY KOMYHIKaTHBHUX 3ai0HOCTEi» [7].
Bukopucranss cTpateriit HaBuaHHsI JIEKCHKH I11]] YaC BUKJIQJAHHS aHITIMChKOT MOBH SIK 1HO3€MHO1
€ OJJHUM 13 (paKTOPiB, 1110 NiABUILYIOTh ycmiX. TOMy akTUBHA y4acTh yUHIB Mae OyTu 3a0e3nedeHa
IIJIIXOM BUKOPUCTAHHS €()EeKTUBHUX Ta JIEBUX CTpATeriil y pO3BUTKY CIIOBHMKOBOTO 3amacy. Jlis
JOCATHEHHS 1aHOT METH MOXYTh OyTH 3aCTOCOBAHI HACTYIHI KOTHITHUBHI CTpaTerii: MOBTOPEHHS,
y3arajibHEHHS 3HAUEHHS, BIraJyBaHHS 3HAUYEHHS 3 KOHTEKCTY, BUKOPHCTaHHsS 0Opa3HOCTI AJs
3aram'sITOByBaHHS, HOTYBaHHS, BUKOPUCTAHHSI CHHOHIMIB, XMapH CIIiB, BAKOPHCTAHHS CIIOBHUKA,
CTBOPEHHS Maly AyMOK, MHEMOTEXHIKa Ta 1HIIII.

KomyHikaTuBHI cTparerii — 1e cTparerii, sKi y4HI BHUKOPUCTOBYIOTh, KOJH iX
KOMYHIKaTUBHa KOMIIETEHIIisI B MOBi, II0 BHUBYA€THCS , HENOCTAaTHSI. YYHI BUKOPUCTOBYIOTbH
KOMYHIKaTHUBHI cTpaTerii, 00 KOMIeHCYBaTu Oy/ab-gKi HEJOJIKM B TpaMaTHYHUX 3A10HOCTAX 1,
30KpeMa, y CJIOBHUKOBOMY 3amnaci. KoMyHiKaTuBHI cTpaTerii JormoMaratoTh y4HsIM OpaTu y4acTb i
MIATPUMYBATH PO3MOBH, a TaKOX MOKPAIIYBaTH SKICTh CHUIKYBaHHS. Jl0 TaKUX MO>KHA BITHECTH
pobOTy B IpyIKax, poJjbOBI irpH, MOJENIOBAHHS CHUTYyallii, )KeCTH Ta MiMika, nepedpa3yBaHHS,
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HaOIMKEHHS 3HAUCHHSI, TOCTIBHUN NepeKyall, IepeKII0UeHHs] MOBH, 3BEPHEHHS 32 JOTTIOMOT'OI0 10
BYMTEIIS/OJHOKIACHHUKA, YHUKHEHHS MAIIO3HAHOMHUX TEM.

OTxe, BUIIE3a3HAYCHUN MIiAXiJ JEMOHCTpye e]ekTuBHE Ta OararodyHKI[IOHAbLHE
3aCTOCYBaHHS KOTHITMBHO-KOMYHIKAaTUBHHMX CTpaTeriii HaBYaHHS JIKCMKH. BiH crpuse
ONITUMI3AIlil Mpolecy BUKJIAAAHHA Ta HAaBYaHHS, HAJJAI0UM HEOOXiTHI IHCTPYMEHTH IS 3aCBOEHHS
PiBHS iHO3EMHOI MOBH, Ta, 30KpeMa, JIEKCUYHOTO MaTepiaiy.
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TepHONNIbCHKUI HAllIOHAIBHUN TIE€AaroriYHUM

yHiBepcuTeT iMeHi Bonoaumupa I'naTroka

Haykosuii kepienux — kano. ¢inon. nayk, ooyenm Jlaouxa O. B.

ROLE OF AFFECTIVE FACTORS IN SECOND LANGUAGE ACQUISITION

Language acquisition is a complex and multicomponent process. Over the decades, many
attempts have been made to make this process as effective as possible. Today, the system of learning
English tries to take into account all possible factors and offers different strategies and methods of
teaching, pays attention to the individual learning style of student, encourages students’ autonomy.

The objective of this research is to determine what ‘second language acquisition’ is and how
affective factors influence this process.

Second language acquisition is the process of learning another language, once mother tongue
is established. Although success in second language acquisition depends on many factors such as
age, school environment, materials, etc., the affective factors influence this process the most [4]. In
order to better disclose the chosen topic, it is necessary to clearly define what is meant by the
affective factors.
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Firstly, affective factors include the learners’ individual factors. Also, they take into
consideration the affect between the learners and that between the learners and the teachers. Self-
esteem, anxiety, personality, motivation, attitude, and so on are those, the learners’ individual
factors include [5].

In the history of second language acquisition, several revolutionary studiesof affective
factors’ importance have been made. Back in 1977, firstly by Heidi Dulay and Marina Burt was
announced the idea that affective factors can filter language input. Then in the 1980s Stephen
Krashen proposed his well-known “Affective Filter Hypothesis™ [2] . This work shows that learner's
anxiety, motivation, attitude and self-esteem are the major affective factors which influence second
language acquisition. Krashen's idea was that these factors play the role of "filter" and can promote
or impede language input.

To get success in language acquisition, learner should have strong self-esteem, clear study
purpose and moderate anxiety. Students with such affective factors will have much more language
input, and it means the affective filter plays a weaker role. So what does each of the affective factors
mean, and how does it affect the process of language acquisition?

Fernando Rubio says that self-esteem refers to «a psychological and social phenomenon in
which an individual evaluates his or her competence and own self according to «values» [3, p. 5].
For second language learners, self-esteem plays a quite significant role, because they are deprived
of the discourse competence of their own native language, or, their most fluent way of expression.
They may feel vulnerable when being exposed to an atmosphere that only an unfamiliar language
is being spoken.

Conversely, students with low self-esteem often create a barrier for themselves during
lessons. They do not take an active part in class activities, are afraid to speak the language they are
learning, and eventually lose interest in learning a new language.

Motivation is also an important affective factor in language acquisition. In the context of
learning, motivation is the student's purposeful desire to learn a language. According to Jane Arnold
and Henry Douglas Brown, motivation can be external or internal [1]. External motivation is
external and related to some awards, prizes, money, etc. However, intrinsic motivation relates to the
activity itself, without external reward. When learning a language, students can have both external
and internal motivation, but usually more persistent and focused on the languages learned will be
students with internal motivation.

In the process of performed investigation we have found out that the biggest obstacle to
language acquisition is still anxiety [6]. The most modern teaching methods, authentic materials,
interesting tasks can not be effective when students are afraid. The lower the level of anxiety, the
easier and faster language acquisition occurs.

Conclusion. Affective factors in addition to the mentioned above include many others, such
as risk taking, the relationship with the teacher, the relationship between the students themselves.
When learning a language, the teacher must take into account affective factors, because they
accelerate or slow down the process of language acquisition. The teacher's task is to increase the
student's self-esteem, develop motivation and lower anxiety. Of course, such a task is challenging
and requires a sufficient level of skills and knowledge. However, in the 21st century, methodology
and psychological knowledge are increasingly in demand.
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TepHOMUIbChKUI HaIlIOHATBHUHN TIeAarOT19HAMA

yHiBepcuTeT iMeHi Bonoaumupa ['naTroka

Hayxosuii kepienux — kano. ¢inon. nayx, ooyenm Jlaouxa O. B.

KATEI'OPIA BBIYJIMBOCTI YV JIHI'BICTUYHUX JOCJILIZKEHHAX

barato BiTUM3HSHUX Ta 3apyO1KHHUX MOBO3HABIIIB MPUCBITHIIA CBOI POOOTH JOCIIHKECHHIO
kareropii BBiwmMBOCTi, cepen Hux: H.IL Bpayn, lO.Ty, I'. Kacnep, K. Kpicti, P.Jlakodd,
C. JIesincon, k. Jliu, O. Mamnaii, JI. Mao, M. Teneka, P. Yortc B. lllunkapyk, Ta iH. Y poboTtax
CY4YaCHUX HAYKOBIIIB PO3TIIAJAIOTHCS PI3HH aCIIEKTH TEOPil yBIWIMBOCTI, HAIPUKIIA]: TCHACPHUH Ta
couiomnreictuunuit Jx. 'onmmc, M. Paiitep, M. Llty66e, 1. [IInypp; HaIliOHaTBbHO-KYJIBTYpPHA
cnenr(ika yBIWIMBOTO CIUIKYBaHHS B pi3HUX Kpainax: B. Ctroapt, M. Ilnacencia, }O. Ycawmi;
KOMIIapaTUBHUI MDKKYIbTYpHHUIA acriekT JIx. Jliu.

Imennuk «politeness» (aHri. ‘BBIWIMBICTH’) MOXOIUTH BiJ NPUKMETHHKa polites 1
omucyethes sk ‘behavior that is respectful and considerate of other people’ — moBeninka, 10
IIKPECITIOE TTOBAXIIMBE 1 MIAHOOIWBE CTABICHHS JO IHIMMUX . 3TiTHO 13 CIIOBHUKOM aHTJIHCHKOL
MOBH, TepMiH «politeness» TpakTyeTbcsi HacTymHuM uumHOM: of, relating to, or having the
characteristics of advanced culture; 1b: marked by refined cultural interests and pursuits especially
in arts and belles letters; 2a: showing or characterized by correct social usage; 2b: marked by an
appearance of consideration, tact, deference, or courtesy; c¢. marked by a lack of roughness or
crudities [4, c. 795].

PosButok karteropii yBiwamBOCTI Oepe modaTrok me 3 ¢igocodii Ta MPOIOBKYE
peaizoByBaTUCS y JIOCTIKEHHSIX Y TYMaHITapHUX Taly3sX 3HaHb, TAKUX SK: €THKa, COLIOJIOTIS,
KyJbTYpOJIOTiSl TOIIO. YBIWIMBICTb — 1€ CYKYIHICTh MpaBWJI TOBEJIHKH, IO CTOCYHOTHCS
30BHIIIHBOTO TPOSIBY BIIHOWIEHHS 10 JoJiedl (MOBOJUKEHHS 3 THMH, IO OTOYYIOTh, (OpMH
3BEpPHEHHS 1 BiTaHb, MOBE/IIHKA B CYCIIUIBHUX MICIIsX, MaHepH, o1sr) [3, ¢. 112].

[Toni6ue Bu3HaueHHs Oyno Brepiie 3adikcoBaHo B jiteparypi B 1501 poui, npote B 1762
3MIHWJIOCS Ha «io0’s3Hy  moBeminky» (behaving courteously). [IpukmeTHuk courteous
(«1t00’ 13HUH, BUITYKaHUI») CTOCY€ETHCS CTapo(paHIly3bKOro MPUKMETHHKA cortels 1 Mae 3HaYeHHs
«MaHepa, TpHU3HAYeHa JUISI KOPOIIBCHKOTO ABOPY». TOOTO, MOXXEMO BBa)KaTH, IO TOHATTS
BBIWIMBOCTI B 3aXifHIN KyJnbTypi nependayae JOTPUMAHHS MPaBHJ BUTOHYEHOCTI B CBITCBHKIN
noBeiHIl. P. YoTTc BBakae, 10 BBIWIMBICTH Ta BHINYKAHICTh 3a3BHYA PO3TISAIAIOTHCS SIK
0COOJIMBOCTI MOBEIHKU BUIIMX KJACIB, K1 BIIrpaloTh MPOBIJIHY POJIb y COLaIbHUX BIAHOCHHAX
[5,c. 13].

VY 60-80-x pokax MOHATTS «BBIWIUBICTb» XapaKTEpU3yBaJIU K MOBEAIHKY Yy MIKHAPOJHUX
BITHOCHHAX, SIKE€ KEpPYeThCS HE IOPHIMYHUMH TpaBWJIAMH Ta OO0OB’SI3KaMH, a HOpPMaMH
MPUCTONHOCTI, HEaOMIKOT MOBArv, TOCTUHHOCTI, IPUBITHOCTI, IIIAHYBaHHS, 1[0 TIOIIISIOTHCS TAKOK
iHII010 cTopoHoIo [2, ¢. 106-107].

VY cydacHiil TiHTBICTUII BBIWIMBICTD TPAKTYIOTh SIK OCOOHMCTICHY PUCY, IO XapaKTepusye ii
XOPOILIUMH MaHepaMu, JOOPUMH BUMHKAMH Ta OCBIYEHICTIO. [Ipu oMy 11 TpaKTyIOTh, IK YMIHHS
1aHo0IMBO 1 00Aa4YHO CIHIJIKYBATUCS 3 JIIOAbMHU, TOTOBHICTH 3HAWTH KOMIIPOMIC 1 BUCIIyXaTH
MPOTUJIEKHI TOYKU 30pYy. BBIWIMBICTH BBa)KA€THCS YOCOOJIEHHSM MOPSAHOCTI 1 AOTPUMAHHSIM
€TUKETY, TaK 5K BBIWIMBICTH € KyJIbTYpHUM (peHomeHoM [1, c. 21].
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VY Hamomy J0CHiIPKEHH] YBIWIMBICTh PO3TIISLAA€THCA K KAaTeropisi MOBHOI MOBEAIHKH, IO
peani3yeTbCss B MOBJICHHI TEBHUM HAa0OpPOM JICKCHKO-TpaMaTHYHUX 1 MPOCOIUYHHX 3aco0iB,
OCHOBHOIO METOIO SIKO1 € IOCATHEHHSI TO3UTUBHOTO KOMYHIKaTUBHOTO €(EKTY.

CrinkyBaHHsS 1 BBIWIMBICTH TICHO TMOB's3aHi. BBiuwiuBe CHUIKyBaHHS € aOCOJIOTHO
HEOOXiTHUM JuIs MOOYIOBH BiTHOCHH, OOMIHY idesiMH, AeJeryBaHHA OOOB’S3KiB, YIpPaBIiHHS
KOMaHJI010 Ta Oarato iHmoro. ®eHOMeH BBIWIMBOCTI AU(PEPEHIIIOETHCS BTIICHHSIM Yy MOBJICHHI
3aJIeKHO BiJl TEPUTOPIANIbHOT, COLIaTIbHOI, BIKOBOT, MPO(ECiitHOT MPUHAIEKHOCTI Ta BU3HAYAETHCS
€THIYHO-KYJIbTYPHUMH I[IHHOCTSIMH, SIK1 IOMIHYIOTh Y TAHOMY CYCITUIBCTBI.

OTxe, BBIWIMBICTD pPO3IIIIAEMO SIK OCHOBHY KOMYHIKAaTHBHY KaTeropilo, siKa Mae
HACKPI3HHH XapakTep, IHTerpy€e HHU3KY OKPEMHX KaTeropid Ta BUCTYNAE B POJIi peryisTopa
KOMYHIKaTUBHOI IOBE/IIHKH, 3a0€3MeUeHHS Ta IepeyMOBH TApPMOHIIHOTO CIIIJIKYBaHHS.
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Bonuncbkuil HalioHanbHUN yHIBepcuTeT iMeHi Jleci Ykpainku
Haykosuui kepienux — kano. ¢inon. nayk, ooyenm Kanunoscora 1. M.

BIMHA CJIOBAMM: OCOBJIUBOCTI IEPEKJIA LY
B YMOBAX POCIMCBKO-YKPAIHCBHKOI BIMHU

Teopis nepeknaay BBaKae MOHATTS MpONaraHayd HEOJHO3HAYHUM, a Pojb Mepekiiagaya y
TaKW{ TEPIOJl CTa€ JIOCHUTH CYNEPEWINBOIO depe3 Te, M0 HOMY 4acTO JOBOJIUTHCS TPAIIOBATH 3
TEKCTaMH, 1/1eOIoTiYHe 3a0apBIICHHS SKUX HE CITiBIagae 3 Horo BiacHUMH norisaamu [1]. Okpim
L[bOT0, HeJIerkKa 3ajiaya Nepekiiafadya HOBUH MiJ Yac 1H(GOpMaliifHOi BIHU MOJIATae B MiATPUMIIL
oiniiiHoi mo3umii cBO€i KpaiHM Ta HpU IBOMY 3aJUIIATUCh OO0 €KTUBHMM 1 IeperaBaTH
iHpOpMaIIifo K MOXHA OJIMKYE JI0 OPUTIHATEHOTO pecypcey [2]. MeToro Halnoi po3BiIKu € PO3TIIs]
0c00IMBOCTEH MepeKIagy B yMOBaxX pociiChKO-yKpaiHChKOT BINHU; MaTepialloM CIIyTyIOTh HOBUHHI
cTpiuku KaHaiay Russia Today.

Hacamnepen cinij 3a3HauMTH, IO PO3BUTOK NOJIM 10 MOYaTKy MOBHOMAcIITaOHOTO
BroprHeHHs Pocii B Ykpainy 23 mororo 2022 p. OUIBLIICTh MOMYJISIPHUX 1HO3EMHHUX Mac-Mezia
HaMaraJiuch BHUCBITIIOBaTHM 3 HeWTpanbHOi mno3uuii. HaromicTe mkepena, CIOHCOpOBaHi
Pociiicekoro ®enepartiero, HaB’s3yBaTH CBOIO TOuky 30py. Jlo mpukiamy, Russia Today, sxuil
po3paxoBaHMii Ha 3apyOixHYy ayauTopito Ta icHye 3 2005 poky, ¢inaHcyeTbes ypsaom Pocii 1 Bese
MOBJIEHHSI ~aHTJIIHCHKOIO, apa0ChKOI, ICIAHCHKOIO, POCIHCHKOIO Ta HIMEIBKOI MOBAaMHU.
PesynpTatoMm miei BiZKpUTOi MpomaraHiy CTajia MiATPUMKA KUTEISMHU IHINUX KpaiH fid PO Ha
TepuTopii Ykpainu. B HoBuHHHMX cTpiukax Russia Today, MokHa MOMITHTH, HIO YKpATHIIiB
HaMararoTbCsl OTOTOKHUTH 3 HAIlOHAJICTAMM Ta BUKJIMKATH HETAaTHBHY PEaKIlilo, HANpHUKIA[:
«Nationalists in Ukraine are planning, escalating the situation, resort to terror and finally seize
power .

B ymoBax pociiicbko-yKpaiHChKOT BiifHU, CBIT EPENIOBHUB BEIMUE3HUM MOTIK 1HPOpMaIii,
B SIKOMY Ba)XKO BIJIpI3HUTH MpaBay BiJ (eiiky Ta mpomnaraHau. 3a TaKMX 0OCTaBUH 3/1HCHIOETHCS
MaHIMyJIIOBaHHs CBIJJOMICTIO ayJUTOpii 3 METOI0 HaB’sA3yBaHHsS MEBHOI ieosorii. Yacto mMoxHa

144


https://www.amazon.com/s/ref=dp_byline_sr_book_1?ie=UTF8&field-author=A.S.+Hornby&text=A.S.+Hornby&sort=relevancerank&search-alias=books

Marepiaiu |11 BeceykpaiHcbkoi cTy1eHTChKOI HAYKOBO-NIPAKTHYHOI KOH(pepeHuii
«MOBA, OCBITA, HAYKA B KOHTEKCTI MI)KKYJIbTYPHOI KOMY HIKALITi»

3yCTPITH J0JJaBaHHs TEKCTY, 3aMOBUYBaHHS BaXJIMBHUX (PaKTiB a00 5K 37TOBKUBAHHS eB(heMizMaMu.
Hanpuknan, «Pocis xoue nogeprymu konuwini mepumopiiy 0yio nepekianaeHo sk «Russia wants to
regain its own territoriesy. JlogaBmiu cioBa «CBOI BJIACHI», CYTh IOBIJIOMJICHHS OyJIO OBHICTIO
3MIHEHO 3 MTPONAraHMCTCHKUMU LIISIMU.

Biiina ceoronni — 1e He nuie 30poiiHe npotuctosuHsA. Okpim 36poitaux cun PO, nie Takox
eKOHOMIYHUI 1 AUTUTOMAaTHYHHUHN THCK, @ TAKOX ITOTY>KHA IPONaraHIuCcTChKa KaMITaHisl, sKa Ipalioe
He nume B Mexax Pocii, a # 3a KopaoHOM. Y 1IbOMY KOHTEKCTI, iH(OpMAIlis € BHUPIATbHUM
YUHHUKOM JIOCATHEHHS I1iJ1ei, 60 popMyBaHHS CyCIUIBHOT JYMKH 3QJICKUTh caMe BiJl TOTO, siki 3MI
BOHHU YHMTAIOTh. BiZIoMUM € TIpUKIIaj CIPUIHATTA BiiiHU B YKpaiHi iHo3emismu sik conflict, crisis
uu Special operation.

3BiCHO, HE MOXHA 3allepedyBaTH TOT0, 10 B iH(GOpMaLiifHOMY MPOCTOpI MEpPEeBaKaIOTh
JEMOKpATUYHI 1 HE3aJeKHI JDKEpesa, IpoTe He MOTPiOHO HEMOOIIHIOBATH CHIIY MpOIaraHau, a
O6opoTHCh 3 HEl Ha BCix piBHAX. OTke, mpobieMa mepekiagy B yMOBax BIHHHU € LIKABOIO JUISA
BHBYCHHS 1 BUMarae OibImoi yBaru. [lepeximan HoBuH B 3MI, 1€ TEKCTH MOKYTh MaTH 1€0JIOTIUHE
3a0apBIICHHs, BUMArae BiJ| Mepekiiagada BEIMKOI BiIMOBIJAIEHOCTI.

JIITEPATYPA

1. Inmeomoris mepekiamy B KOHTEKCTI POCIHCHKO-YKpaiHCBKOTO 30poitHOro KOH(pIikTy. 20 KBIiTHS
2020 p. JIeBiBchKMi HamioHanbHWil yHiBepcuter. URL: https://docs.google.com/forms/d/1viafytOl19k
ilpvz4ohUGr281r6gyhjzbaEVyKkipM/prefill (nata 3Bepuenns: 27.04.2022).

2. AmimmieB A. M., Ilesros I'. B. Oco6mmBocTi ribpunnoi BiiHu P® mpotu Ykpainu. JJocBin, mo
orpumannii [ToBiTpstanmu Cunamu 36porinnx Cun Ykpainn. Hayka i1 texnika [loBitpsaux Cun 306poitHUX
Cun Ykpaiau. 2017. Ne 2. C. 19-25. URL: http://nbuv.gov.ua/UJRN/Nitps_2017 2 6 (mata 3BepHEHHS:
12.10.2018).

Couaenko JI. B.

rpyna MCOAM-11

TepHOMNbCHKUI HAllIOHAILHUN TI€AarOT1YHUH

yHiBepcuteT iMeH1 Bonoaumupa I'HaTioka

Hayxosuii kepisnux — kano. neo. Hayx, ooyenm Knumenko A. O.

®OPMYBAHHSA ®OHETUYHOI KOMIETEHTHOCTI YYHIB CEPEJIHbLOI IIKOJIH
I3 BAKOPUCTAHHSAM IHTEPHET CEPBICY YOUTUBE TA INSTAGRAM

@DoHeTHYHI HABUYKU y BUBUEHHI Oy/1b-KOT MOBHU € Ha/I3BUYAIHO BAXKJIMBUMH, aJK€ 3HATH
JIEKCHUKY, MPOTE HEMPABWIBHO BIATBOPIOBATH ii — II€, MPAKTHUYHO, T€ X came, M0 1 He 3HATH il
B3arali, aJke MOBIIS CKJIaHO a00 HEMOXKIIMBO 3PO3YMITH.

@oHeTHYHA KOMIIETEHTHICTh — I1€ 3/IaTHICTH JIFOJMHU 10 KOHKPETHOTO apTUKYIISAIHHOTO Ta
IHTOHALIMHOr0 OPOPMIICHHS CBOIX BHCIIOBIIOBAHb 1 PO3YMIHHSI MOBJICHHSI 1HIINX, siKa 0a3yeTbcs
Ha CKJIQJHIHM 1 TMHAMIYHIM B3aeMo/1ii HABUYOK, 3HaHb 1 (POHETHYHOT yCBiAOMIEHOCTI. OCHOBHUMU
komrnoHeHTaMu DK BucTynmaroTe TakuM YHHOM, (DOHETUYHI HABUYKH, (POHETHUYHI 3HAHHS 1
(hoHEeTHYHA YCBIOMIICHICTb.

TpaauuiiHO, BUBYAIOYM HOBI 3BYKH Ta IXHE BIJTBOPEHHS, BUYMTENb JOTPUMYETHCS
HACTYITHOTO TIOPSIIIKY:

1. Cnoyatky BOHM BBOJIUTHCSI Y BUCIIOBIIFOBAHHS, OTIM MOSICHIOIOTBCS CIIOBAMHU, & 3T0JIOM
BHUMOBIISIFOTECST OKPEMO.

2. 3a HEOOX1AHOCTI BUMTENb A€ BiIOBITHE MMOSICHEHHS.

3. YdeHb criovaTKy MOIIENKH 332 BYMTEIEM BUMOBIISIE OKPEMI 3BYKH, TICIIS IHOTO 3BYKH Y
CIIOBaXx, a Jaji y ¢pazax.
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Ha eranax ¢popmyBaHHS (OHETHUHOI KOMIIETEHTHOCT] YUHIB ICHYIOTh HACTYIIHI TPYIHOII:
1. TpynHo1i, 3yMOBJICHI 1HIUBIAyaJbHUMU OCOOJUBOCTSIMU YYHIB;
2. Tpynnomi 3ymoBieHi IM, 1o BUBYa€ThCS;
3. TpynHoti, 3yMOBJICHI HABYaHHSIM.

3 meroro peamizanii nijei ¢opmyBaHHS (oHETHUHOT KommeTeHTHOCTI B yuHiB 3CO,
BpaxoOBYHOYHM TpyAHOIII y ¢GOpMyBaHHI BKa3aHOi KOMIIETEHTHOCTI, IICHXOJIOTO-TIeIaroridH1
0COOJIMBOCTI Y4YHIB, a TaKOXX MOJJIMBOCTI CydYacHHX iH(GOpPMAIiMHUX TEXHOJIOTIH, TOpsT 3
Tpaguiiiaumu (hoHorpama, BigeodinbM 1 T.1.) aKTyalIlbHUMH € ¥ HOBITHI 3aco0u ¢opmyBanHs OK
3a JOIOMOTO0 IHTEPHET CEpPBICiB.

MoBiieHHEBaA IPAKTHKA Ta CIPUIHATTS HA CIyX € BUpIIAIbHUMU (pakTopamu popMyBaHHS
HaBUYOK BUMOBH. Came 3a JIOIIOMOTOI0 IHTEPHET CEPBICIB 1, 30KpeMa, COI[iaIbHUX MEpEexk, YUHi
MOKYTh BUMTHUCS Ta PO3BAKATHUCS OJHOYACHO.

Ha nomarox 10 cnemianbHUX BIIPaB, IO 3aCTOCOBYIOTHCS /ISl BAOCKOHAJICHHS CIYXOBUX
HaBHYOK YYHIB, IIIMPOKO 3aCTOCOBYETHCS PO3MOBHA MOBA, MPUCIIIB'sl, pUMH, BIpIIIi, JiaJIOTH. Y Ci I
TUIHM POOIT MAIOTh HABUYUTH CTYJCHTIB NMPAaBUIIbHIN BUMOBI, y TOH 4ac K JaHi 3aBJaHHS MOKHA
3JICTKICTIO 3HANTH Ha cTopiHkax Instagram uu kananax YouTube. YuHi MOXKYTh BUOUPATH CTOPIHKH
K1 iM TO00ar0ThCs, aipke € 0e3Iid OJIorepiB SKi € HOCIIMU MOBH 1 BOHU 3HIMAIOTh PI3HOMaHITHI
BiJICO Ha PI3HOMAHITHI TEMH. Y4HI MOXKYTh CIyXaTH Bilieo/ayio i TAKHM YMHOM 3aliaM SITOBYBaTH
NPaBUJIHLHY BUMOBY CIIiB 1 BIATBOPIOBATH ii. A TaKOX, y4Hi MOXKYTh CIIJIKYyBaTH 32 CTOpIHKaMH Ha
npocropax Instagram, siki € creniaqbHO CTBOPEHUMH JJIsl BUBUEHHS aHTIINACHKOI MOBH. Jleakum
YYHSM JI0 BITOJI00M Taka cotiaabHa Mepexa sk TIKTOK. 3HiMarouu TaM Bijieo I1ij] aHTIIHChKI TICHI,
y4HI BUBYAIOTh TEKCT 1 pPa30M 13 MICHEIO BIATBOPIOIOTH HOT0, TOOTO TPEHYIOTh CBOIO BUMOBY TaKHM
YHHOM.

Binmomo, 1mo ycminiHe OBOJIOAIHHA OYJb-SKOI0 HABUYKOIO JIOCSTAETHCS Y TMpOIEci
MOBTOPEHHS B KUIBKOCTI, JIOCTaTHBOI IS aBTOMaTH3allii. ABTOMAaTH3allisi BUMOBHUX il
peali3yeThCsl NUIIXOM BHUKOHAHHS YYHSIMH CHeElialbHO MiaiOpaHux (GOHETHMUHUX BIpaB: iMiTaril
3BYKiB/iHTOHaLiHHOI Mozeni (Hampukian, "llocmyxail i moBTOpH 3a HUKTOpOM'"); BiATBOpEHHS
3BYKIiB/iHTOHaMIHOT Moaeni (Hanpukian, "llociayxail, mOBTOpH 3a TUKTOPOM, BUBYM HAmam'siTh i
po3kaxku"); caMocCTiiHE MPOAYKYBaHHsS 3BYKiB/IHTOHAIitHOI Moxaeni (Hampukmay, "[Ipounrait
ClIOBa pedeHHs'", MpounTail clioBa, B SKUX € 3BYK. "HaBenu mpukiaiu CiiB, IO PUMYIOTHCS 3i
cioBoM "cat", "Bumoa cioBa "really" 3 iHTOHa1I€10, IKa O3HaYaTUME: a) MTOJIUB, O) CTBEP/KECHHS);
pO3Mi3HaBaHHs 3BYKIB IHTOHAIIIHUX MoJenel Ha ciyX (Hanpukiazn, "Tlocimyxail mapu ciiB 1 CKaxu.
ska mapa pumyethes”, "[locayxait pedeHHS 1 3alUIId HOMEP TOTO, SIKe OYyJ0 TUTATHHUM
po3noBigHuM"). Yci BuUllle 3a3HaYCH] BIPAaBU MOKHA 3HANTH y COLliaIbHUX MEpekax, 110 3poOHUTh
HaBYaHHS 1IKaBIIIUM Ta e()EeKTUBHIIINM, aJIK€ YUHI BUaTbCS y HOCISl aHTJIIHCHKOT MOBH.

@DoHETHYHI HABUUYKH € CKJIQJI0OBOIO BOJIOJIHHS 1HO3eMHOI MOBO. CollianbHi Mepexi €
e(eKTHBHUM 3aCO00M HaBYaHHS yUHIB (POHETUKH, MOTUBYIOUH yUHIB /10 HABYaHHS 1HO3€MHOI MOBH
Ta BUCTYIAIOUH JUKEPEIOM HaBYAJIbHOI 1H(pOpMallii.
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LEXEMES DENOTING COLOURS AS A PART OF PHRASEOLOGICAL UNITS

There is a great variety of spheres where we can apply phraseological units as they reflect
practically all aspects of human life. However, in order to trace peculiarities of an exact nation more
deeply, we have selected for a detailed analysis phraseological units containing names of colours.
As we know, each colour has its specific image created in people’s mind and by means of that image
we have a great opportunity to penetrate deep into nation’s way of life, enlarge knowledge of their
historical heritage and feel people’s spirit in general. For instance, through Englishmen’s attitude
towards different colours and associations conjured up by those colours we may easily judge about
people’s moral values, perception of the world and their mentality.

Phraseology is that part of a language in which the cultural potential of a nation is
accumulated. Primarily, phraseological reserve of a language is an universal treasury of cultural
installations, stereotypes, standards and characteristics. Doubtless, phraseological units of any
language are created, developed and used not so often as to describe the world and the people
around, as in order to flourish it, to evaluate the objects and to express the subjective attitude of the
speaker. Noting national distinctive features of phraseological system in language V.N. Telia wrote:
«Phraseology of a language is considered to be a mirror in which the community identifies its
national identity» [1, 9].

The role and function of the color in modern human being’s life is crucial and significant.
In many cases the color may influence people’s mood, emotions and even physical state.

The notion of colour is connected with that of the concept of a language cognitive
construct. The world of colour as perceived by the speakers of a given language is based on colour
concepts forged by culture and traditions in a given language, which reflect both the objective,
inherent colour characteristics and relationships, and the knowledge of colour which is subjective
and interpretative.

As a matter of fact, the notion of colour has many aspects and contains a set of substantial
information, accumulated by the language bearers. This information is rooted in the structure of
colour concepts, by which the language community operates (e.g., the symbolic meaning of colour,
evaluative components, colour preferences, etc.). It is very likely that social factors such as trade
and conquest drive the evolution of colour vocabularies. It seems clear that culture plays a
significant role in both the origins and the boundaries of colour categories. It appears that a proper
understanding of even the denotations of each colour is very important [2, 70].

A basic colour term (BCT) is a colour word that is applicable to a wide class of objects. In
English it is typically monolexemic. It is also reliably used by most native speakers. The languages
of modern industrial societies have thousands of colour words, but only a very slender stock of basic
colour terms.English has eleven of them: black, white, red, yellow, green, blue, gray, orange,brown,
pink and purple. Ukrainian has 12 with a separate basic term for lightblue — rony6wuii. In unwritten
and tribal languages the number of BCTs is smaller, perhaps as few as two or three, with denotations
that span much larger regions of colour space than the BCT denotations of major modern
languages.In English the terms: black, white, red, yellow, green, blue, gray, orange, brown have
roots that go back to Old English and before [3, 152].

To draw the conclusion, we can say that phraseological units with coloronyms are of interest
for research both in the field of traditional phraseology and in linguo culturology. Moreover, they
are national specific units of language that accumulate the cultural potential of the people and reflect
the long process of cultural development of the people in their semantics. That is why their

147



Marepiaiu |11 BeceykpaiHcbkoi cTy1eHTCbKOI HAyKOBO-NPAKTHYHOI KOH(pepeHuii
«MOBA, OCBITA, HAYKA B KOHTEKCTI MIKKYJIBTYPHOI KOMYHIKALIIi»

components capture and transmit from generation to generation cultural attitudes and stereotypes,
standards and archetypes. Color perception of the world is reflected in the lexical and in particular
phraseological system of language. The ability of certain colors to serve as a symbol of a certain
phenomenon is related to the peculiarities of the interaction between color and human cognitive and
emotional processes.
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RELEVANCE OF LISTENING AS A SKILL IN THE EFL CLASSROOM

Listening as a skill is universally acknowledged as the one that is most underestimated in
the practice of EFL teaching. It is also the one teachers are likely to avoid teaching especially when
there is a pressure on contact hours. Moreover, due to the long-established practice teaching
listening most often takes place according to the traditional comprehensive approach that is heavily
rooted in teaching reading and focuses mainly on product. As a result, teaching listening is more of
testing than teaching. What is more, learners find listening as one of the most difficult skills to
master.

This paper is part of wider research that focuses on exploring issues connected with teaching
listening using videomaterials. It aims to consider the importance of listening as a skill and outline
arguments in favour of teaching it.

The topicality of the research into teaching listening using videomaterials is stipulated by
the key role listening plays in real life interaction and the development of learners’ language
competence. Moreover, the ability to engage into English-medium communication is on the list of
top employability skills since English is now used by millions of speakers for a number of
communicative functions.

In literature in the field of EFL teaching/learning, listening is conceived to be a concept
that defies a simple and clear definition [4, p. 4]. It is referred to four major language skills
(reading, writing, listening and speaking) that constitute a learner’s communicative competence
and through which this competence is acquired. Also, it is one of the two skills (reading and
listening) that are sources of language input and one of the two skills (listening and speaking) that
are involved in spoken interaction. In the theory of EFL teaching, it is often referred to as “speech
recognition”, “speech perception”, “speech understanding” and “spoken language
understanding’’ [5].

The review of the available research into teaching/ learning listening in the EFL classroom
shows that there is no exact or single definition of what listening is. The way listening is defined is
determined by the approach or perspective adopted by a scholar and by the intended use of the
definition (i.e. how scholars intend to apply the definition). However, it is common for scholars to
define listening as an active process that involves a number of cognitive, psychological and affective
operations that the listener needs to receive and respond to the message as well as to construct the
meaning.
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I. Nation and J. Newton view listening as the way of learning the language, pointing out that
“it gives the learner information from which to build up the knowledge necessary for using the
language” [6, p. 38]. Listening is considered to be a precursor to speaking, which means that it
serves as foundation for the development of learners’ speaking skills.

S. Krashen et al. develops the same idea claiming that acquisition can take place only when
students absorb enough comprehensible input. In particular, the scholars state that “the ability to
produce language is based primarily on comprehensible input, i.e. listening comprehension and
reading [7, p. 263].

Hence, most part of success in language acquisition is confided to receiving
understandable input. Since listening is one of the two sources of input in a foreign language
environment, the listening ability is the critical component in achieving high levels of foreign
language proficiency.

A. Hasan draws attention to the place of listening among other language skills. Stating that
listening creates favourable conditions for language acquisition, the scholar also emphasises that it
plays a crucial role in the development of other language skills [3, p. 137]. Thus listening is a
fundamental language skill, and as such it merits a critical priority among the four skill areas for
language students.

Based on the review of the available research on listening as a skill, I. Andrusiak outlines
the following reasons for teaching listening in the EFL classroom in the first place [1]:

e Communication relevance — J. Morley states that we can expect to listen twice as much
as we speak, four times more than we read, and five times more than write [8, p. 70].

¢ Natural order — listening is a language modality a child is exposed to after being born. It
comes first, and only after some time passes the child starts speaking. Reading and writing come
much later, normally in a school setting [3]. This has important pedagogical implications for
teaching which are focused below.

e Precursor to speaking — listening lays solid foundation for the development of the
speaking ability. According to I. Nation and J. Newton, listening frames the early stages of language
development in a person’s first language, yet oracy as much as literacy development requires
ongoing attention both in first and foreign language education [6, p. 37].

e A two-way traffic — listening plays a vital role in spoken interaction. J. Field argues that
learners’ needs are not confided to speaking as such but to interacting [2, p.2]. Real-life
communication is a two-way traffic. Thus the ability to communicate involves listening competence
as much as speaking one.

e The way of learning a language — being part of language learning, listening provides the
learner with knowledge and skills that are needed for learning after the classroom, i.e. for the life-
long learning. J. Field claims that listening build up learner autonomy, in particular, the ability to
continue learning when the teacher is no longer available [2, p. 3 ]. This is mainly to the following
reason: outside the classroom, there are only two channels of input that may enable the learner to
extend their knowledge of the language: the written word and the spoken word. While the first is
accessed through reading, people are exposed to the spoken word through listening. Of the two,
listening is more often used and proves to be more popular with people.
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METOJJAYHUM IHOTEHIIAJI BAKOPUCTAHHSI EJTEKTPOHHOTI'O I{EFICY
JJIA HABYHAHHSA JUCKYCII MAUBYTHIX YYUTEJIIB AHI'VIIMCBKOI MOBH

HalyTTs mpakTHYHUX yMiHb | HABUYOK BeIEHHS AUCKYCii MaiilOyTHIM BUMTEISM aHTIIIHCHKOT
MOBH € BaYKJIMBOIO CKJIAJIOBOIO MTPOQECiHHOT IIATOTOBKH, a TAKOXK OJHHM 13 CITOCOOIB IMiABUIIICHHS
Mi3HABAIBHOI aKTUBHOCTI CTYACHTIB. Y METOIMWII BHKJIAIAHHS 1HO3EMHUX MOB BiJOyBarOTHCS
JTUHAMIYHI 3MiHH, SKIi € TPUTepOM J0 BHKOPHUCTAHHS I1HTEPAKTUBHHUX TEXHOJIOTIH 1 3aco0iB
(dbopMyBaHHS MIDKKYJBTYPHOI KOMYHIKAaTHBHOI KOMIIETEHTHOCTI Ha pIi3HHX pIiBHSX HaBUaHHS,
30KpeMa y 3aKjiajiax BULIOi OCBITH.

[Tin iHTepaKTHBHUMU TEXHOJIOTiSIMH HAaBYaHHS 1HO3EMHUX MOB PO3YMIEMO CYKYITHICTB
MpUHOMiB POOOTH BHKJIaJaua, IO BIAMOBIJAIOTh OCOOJHMBOCTSAM IHTEPAKTHBHOTO HaBYaHHS
1HO3eMHUX MOB, 32 JJOIIOMOTOI0 SIKUX 3a0€31eUy€eThCs JOCATHEHHS Ha 3aHATTSX MIOCTABICHHUX LITeH
HaBYaHHS 3 HAHOUIBIIOW €()EKTUBHICTIO 32 MIHIMAJIBHO MOXKJIMBHH YacCOBHM MPOMIKOK I iX
nocsirHeHHs [6, ¢. 199].

OpHiero 13 TEXHOJIOTH, Ika aKTUBHO BUKOPUCTOBYETHCS II1/1 YaC HABUYAHHS 1HO3EMHUX MOB,
1 30KpemMa BMiHb JMCKYyTYBaTH, € €JIEKTpOHHMH Keiic. PO3pOOHMKOM €IeKTpPOHHOTO Kency
BBaxkaeTrbecst H. Maep ta B. IrHarenko. bepyun no yBarum BusHaueHHs H. Maep, mu Tpaktyemo
eJIEKTPOHHUM KeHC SK KOMII'IOTepHMI 3aci0 HaBYaHHs, po3MillleHHH y mepexi [HTepHer, skuii
MICTUTh MAKET HaBUYAJIbHO-METOJUYHMX MaTepiaiiB s (GopMyBaHHS y MalOYyTHIX Yy4YWTENiB
aHIIMCbKOI MOBHM BMiHb JIUCKYCIi, 3a0e3neuye KepyBaHHsS IXHBOIO CaMOCTIHHOIO HaBYaJIbHO-
M13HABAJILHOIO JISIBHICTIO B 11033ayIUTOPHUX YMOBAX 3 BUKOPHUCTAaHHSM 3acO0IB caMOIEpEBIPKU
Ta OIMOCEPEIKOBAHOTO KOHTPOJIO BUKJIAJaueM MPOIECy 1 pe3yJabTaTy OBOJIOJIIHHS BIANOBIAHUMHU
HaBUYKaMH Ta BMiHHAMH [3, 5].

3a METOAMYHOIO CYTHICTIO KeHC-MeToJl Mae 0araTo CHUIBHOTO 3 METOJaMH MPOOIEMHOTO
HaB4YaHHA. Pa30oM i3 THM, K 3a3HA4YalOTh JOCIITHUKH KEHC METOJI Ma€ 1 BJIaCHI 0COOJIMBOCTI, a came:
HasBHICTb MPOOJIEMH, 1110 MPUXOBaHA MiJ NPOoOJIEMHOI0 cuTyaliero. YacTo caMm MeToJ MoJisArae y
dbopmyBaHHI Ta BCEOIYHOMY aHali3l MpoOjemMu; mpodiieMa B KeWC-METOJl OiIbI KOHKPETHA,
NPaKTUYHA HA BIAMIHY BiJ] TEOPETHUYHUX MPOOJIEM, SIKi PO3IIIAIAIOThCS Y Mpolieci TpoOIeMHOTOo
HAaBYaHHS, KEHC METOJ HAJIC)KUTh 10 IHHOBAI[IMHUX METOIB, X04Ya Ma€ TICHUH 3B’ A30K 13 METOJaMHU
TpaauLifHOT Menaroriky, BiH € 1HTEPaKTHMBHHUM, OPIEHTOBAHUM Ha CHIBPOOITHHITBO 1 JiIOBE
MapTHEPCTBO, TaK K poOoTa BiAOyBaeThcsl B Irpymnax. BiH nomomarae cryaeHtam ¢opMmyBaTH
1HIIOMOBHY Npo(eciiiHy KOMyHIKaTUBHY KOMIIETEHTHICTh IHTETPOBAHO, a pa3oM 3 TUM PO3BUBATU
[UTHHA KOMIUIEKC YMiHb 1 HABUYOK, SIKI € HEOOXITHUMH JUISl TIsITBHOCTI BuntTenss AM: cTyaeHTH
MOOUTI3YIOTh CBOI 3arajibHi Ta CreliajbHi IHIIOMOBHI 3HaHHS, HABUYKHM, BMIHHS Ta CIIPSIMOBYIOTb
iX Ha BHBYCHHS, aHAJII3 1 BUPIIIEHHs Mpo0ieM iHIIOMOBHOI npodeciiinoi misubrocTi [10, c. 41].
[Tpu upoMy 3aBlaHHs BUKJIaJaya — aKTUBI3yBaTH CTYJEHTIB Ha MONIYK Pi3HUX ICTHH 1 MIAXOMIIB 1
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JIOTIOMOTTH 1M 30pi€HTYBaTUCS B MpoOiieMHOMY moiii. HaBuaHHS 3a Kelic-METOAO0M MOJIrae He B
OTPHUMAaHHI TOTOBOTO 3HAHHS, a B NOr0 BUPOOJICHHI, CIIIBTBOPYOCTI CTYy IeHTA 1 BUKiIanaya. [{e momae
B OCBITHIH MIpoIeC €IeMEHT AeMOKpaTii, TOOTO CTyIEHT € PIBHONPABHUH 3 1HIIUMH CTYACHTaMH 1
BUKJIa/layeM B IIpolieci 00roBopeHHs npobieMu. Pe3ynbTraToM 3acToCyBaHHS METO/Y € HE TLIbKH
3HaHHS, a 1 HAaBUYKH NMPOQECiifHOT MisIBHOCTI (HABYaHHS JHUCKYCIi), a TAKOXX PO3BHUTOK CHCTEMH
LIHHOCTEH, TpodeCiMHUX MO3MIIIH, JKUTTEBUX YCTAHOBOK, IIpodeciiiHoro ciroBiauyrrs [4, 8, 10].

3 TOYKM XOpy METOAMKH BHKJIAQJaHHS 1HO3EMHHMX MOB, IHUCKYCII0O TPaKTyIOThb SK
00rOBOpPEHHSI IEBHOT MPOOJIEMH IIJIIXOM OOMIHY AyMKaMH IPH 30ITy YH PO3XOHKEHHI TOUOK 30py
[1, c. 3]. Auckycis He nuIIe ClpUsie BAXOBAHHIO MOBJICHHEBOI KYJIbTYPH, & i CIIOHYKA€ CTY/ICHTIB
710 TOIIYKY CaMOCTIMHOrO BUpILIEHHs IpoOieM, 10, B CBOIO YEpry, € CTUMYJIOM Ii3HABaJIbHOL
aKTHUBHOCTI. 3acCTOCYBaHHS IHCKYCii y HaBYaHHI CTYICHTIB 1HO3eMHOi MOBH (OpMy€e y HHX
KyJIbTypy TBOPUOIO MHCICHHS, CTBOPIOE YMOBH JUIsl BUKOPUCTAHHS JKUTTEBOTO JOCBITY 1
OTPUMaHUX paHillle 3HaHb I 3aCBOEHHS HOBHUX. Y MpoOIleci BUPILICHHA NpoOieM B pamkax
I'pYNOBOrO CIUIKYBaHHS B Y4aCHHUKIB PO3BUBA€ETHCS BMIHHSA JISTH B IHTEpecax TPy, 3’ sIBISETHCS
YBa)KHE CTaBJICHHS JI0 CITIBPO3MOBHUKIB, IHTEpEC Ta MmoBara J0 JlyMKH 1HIIHX, Towo [2, c. 40].

EnextpoHHMii keilc Mae BIINOBIIATH XapaKTEPUCTUKAaM IHTEPAaKTUBHOIO HAaBYaHHSA Ta
HACTYITHUM KpHUTEpisAM: 1) MaTH YiTKy HaBYaJIbHY METY Ta MICIle y HaBYaJIbHOMY IPOIIEC; 2) MaTH
JOCTaTHIM piBEHb CKJIAIHOCTI IS CTYJICHTIB, BpaXOBY€ 1HIUBIAyaIbHI OCOOIMBOCTI CTYICHTIB PU
PO3MOJILIL TPYNH HA MIKpOTPYNH; 3) KOMIUICKCHO UTFOCTPYBATH JCKIIbKa acleKTiB mpodeciiHol
MeAaroriyHoi AisNIbHOCTI, ajpke MpoOJIeMHu B pealbHOMY MPOQeciiHOMY >KUTTI HE BHPIIIYIOThCS
130J1b0BaHO; 4) OyTH aKTyalbHUM, [TOJJABATH THIIOBI CYYacHi CUTYAIlil; 5) CIIOHYKaTH J0 JUCKYCIi,
OyTH HEOAHO3HAUYHUM, MICTUTH KOHKPETHI IOPIBHSHHS Ta MOJIMBICTH Ui (OPMYITIOBAHHS
BHCHOBKIB [9, c. 23].

3 Meror0 e(QEeKTHMBHOIO 3aCTOCYBAaHHS €JIEKTPOHHOIO Keicy /Ui HaBYaHHSA JUCKYCIi
MaiOyTHIX BUMTENIB aHTIIMCHKOI MOBH CJIiJl OpaTH 0 yBaru MPUHLIUIHN iIHTEPAKTHBHOTO HABYAHHS,
IHTErpOBAaHOI'0 Ta KOMIUIEKCHOTO HABYAaHHS BHJIIB MOBJIEHHEBOI JISUIBHOCTI Ha BCIX eTamax
BTUICHHSI W€l IHTEPaKTHUBHOI TeXHOJOTii: 1) 03HAOMIIGHHS CTYICHTIB 31 3MICTOM KEWCy;
2) oprauisaifisi TpymoBoi poOOTH 3 aHai3y Keicy; 3) mpes3eHTallis pe3yJsibTariB, (OpMyBaHHS
BUCHOBKIB pedekcis. Tak, mpu CTBOpEHHI €IEKTPOHHHX KEHCIB CIiJi MaKCUMAaJbHO 3allydyaTH
aBTEHTHYHI TEKCTOBI, ay/i0- Ta BiJieoMarepianu, pi3Hi TUMU TEXHIYHUX 3ac001B HaBUaHHS. SKIIO
po3pobiieHuit keiic Oyae MakCUMallbHO HAOMMKEHHH /10 peabHOI KOMYHIKATUBHOI CUTyalli, 1e
JacTh CTyJEHTaM MOTHBAaLil0 A poOOTH Haja HUM. Jlo mpuKiagy, MpH MHiArTOTOBLI KeHciB 3
CUTyalllsIMU JUIsl BEIEHHS JUCKYyCll AOLUIBHO OyJe BUKOPHUCTATH MaTeplaid aBTEHTHUYHUX
iHpopMaLifHUX IHTEpHET-pecypciB, MiJPYYHUKIB, ayJio- Ta BiJeo-marepiaid. 3 METOI0
3a0e3neueHHs e(heKTUBHOI B3a€EMO/IIT Ta CIIBIpALll CTYACHTIB y MpoIeci poOOTH 3 Kelc-METO/10M,
Ba)XXJIUBO OPraHi3oBYBaTH poOOTY B MiKporpymax, napax. Lle 7103BoJITh CTyJileHTaM MOTPEeHyBaTH
BMIHHSI BEJCHHSI AMCKYCli y CHUTyalli HaONMKEHIH 10 pealbHOTO KUTTS, BUBUUTH CHELU(IKY
pobotu B cBoill mpodeciiiniii chepi. Ha etani nmpe3enranii pe3ynpTaTiB poOOTH Ha KeHCOM OaxxaHO
MaKCHMaJbHO BI3yasi3yBaTH Ta CTPYKTypyBaTH 1H(oOpMmallito, 100 NpeACTaBUTH CBOI PILICHHS:
CTBOPIOBAaTH BiJie0-/ay/iio-¢ailiu, cucTeMaTu3yBaTH pillleHHS B MYJIbTHMEAlNMHI Ipe3eHTallii,
BUKOPHUCTOBYBATH 1HTEpaKTUBHI Jowku [7, c. 107].

TakuM 4MHOM, €JIEKTPOHHHI KeHC K IHTEpaKTHBHA TEXHOJIOT1S HAaBUYAHHS JUCKYCli MaiiOyTHIX
BUMTEJIIB aHTJIIMCHKOI MOBU € TMPOTYKTUBHMM, CKOHLEHTPOBAaHUM Ta NPOQECIiHO yMOTHBOBAHUM
HaBUAHHSAM 3 MOKJIMBICTIO MPAKTUYHOTO 3aCTOCYBaHHS Y BJIACHIN MeAAaroriyHii AisiIbHOCTI.
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Tepnaii X. B.

4 kypc, rpyna «ExcriepumenT»

JABH3 «YXropoJcbKnuii HalliOHAJTBHUNA YHIBEPCUTET
Hayxosuil kepisnuk — kano. neo. nayx, ooyenm Anopycsk I. B.

EFL TEACHERS’ ATTITUDES AND EXPERIENCE
IN CONTINUING PROFESSIONAL DEVELOPMENT

Today more than ever, the leading place in the system of education is given to the teacher
who is well versed in new information and communication technologies. And to the one who is at
the forefront of social and educational transformations; who is motivated, competent, qualified; who
has academic freedom and develops professionally throughout life.

The epoch of innovative social development increases the requirements for the modern teacher,
requires constant improvement of his/her skills and qualities. As a result, teachers are likely to search
for new pedagogical systems, techniques, organizational forms, methods of teaching and learning.

The topicality of the research into teachers’ CPD perspectives is stipulated by the important
role professional development plays in the improvement of the quality of teaching and learning.

Therefore, at this stage the present research aims to identify the English teachers’ attitudes
to continual professional development.

In our research we put emphasis on CPD as the key element for meeting today's educational
needs and demands. It helps to keep up with the pace of change; to become more effective in the
workplace; to stay up-to-date, interesting and, at the same time, interested. Professional
development can be defined as “the process by which teachers acquire the new knowledge, skills, and
values that positively impact students”. [9, p. 17]. Thomas Guskey (2000) states that “one constant
finding in the research literature is that notable improvements in education almost never take place in
the absence of professional development.” [5, p. 4]. However, Day’s (1999) definition of CPD
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encompasses all behaviours which are intended to effect change in the classroom: “Professional
development consists of all natural learning experiences and those conscious and planned activities
which are intended to be of direct or indirect benefit to the individual, group or school, which
contribute, through these, to the quality of education in the classroom. It is the process by which, alone
and with others, teachers review, renew and extend their commitment as change agents to the moral
purpose of teaching; and by which they acquire and develop critically the knowledge, skills and
emotional intelligence essential to good professional thinking, planning and practice with children,
young people and colleagues throughout each phase of their teaching lives.” [2, p. 4].

The action research was conducted in Uzhhorod Taras Shevchenko linguistic gymnasium.
The participants of this research study were 10 EFL teachers. Their age ranged from twenty-three
to fifty. Quantitative data were collected using structured survey, while qualitative data were
gathered with the help of the observation. The structured survey consisted of ten questions with
answer options. The questions aimed at identifying and exploring EFL teachers’ opinions, beliefs
and preferences regarding CPD.

According to the findings of the survey (Q1), CPD courses are essential and integral part of
every teacher’s carrier path. Furthermore, teachers tend to take part in such courses at least once a
year. Some of the participants seem enthusiastic and curious about the possibility of developing and
improving their knowledge and skills. As a result, they try to evolve themselves two or even more
times a year (Q1). Also, EFL teachers are willing to participate in different types of CPD and mostly
agree that professional development courses have a great impact on their proficiency and teaching
performance (Q2). This may be accounted for by a wide range of benefits CPD provides, some of
which are as follows:

- it builds confidence and credibility;

- it extends the depth of your knowledge and understanding;
- it helps keep pace with the current standards;

- it ensures that you stay up-to-date;

- it makes you more productive and efficient;

- it gives you the possibility to earn more, etc.

Another issue that the research findings raise is the importance and value of the quality of
continual professional development courses for EFL teachers (Q3). The results of this survey
question indicate that the quality of continual professional development courses is good, however,
it is not high. All the drawbacks of CPD courses should be identified, taken into account and
eradicated as high-quality CPD has a significant effect on both teachers’ performance and students'
learning achievements and outcomes.

As it has been already mentioned, there are a lot of reasons for taking part in professional
development courses (Q4). It is interesting to note that most respondents are interested in improving
teaching effectiveness and up-to-date materials and techniques. This may be explained by the fact
that the majority of the teachers is motivated by the curiosity and achievements displayed by their
students. They like to see that their work is not useless, but rather valued and appreciated. Every
pupil deserves to have someone who believes in them. And that someone should be undoubtedly a
teacher. Surely, a high salary and opportunities of further promotion are great ways to motivate
teachers for further development, but, fortunately, not the most important. On the other hand, there
are some factors which can prevent teachers from taking part in professional development courses
(Q5). These findings are rather disappointing. The majority of those who responded to this item do
not have time because of their personal responsibilities. The others feel lack of employer's support
and do not find the professional development courses that are offered useful and informative.

What is clear from the data is that there are a lot of possible professional delivery formats (Q6).
The teachers’ interests vary a lot and they depend on various external and internal factors. Series of
topic-related workshops are of strong interest among the teachers. A possible explanation for this
might be that workshops are usually designed for people who work in the same field. As a result,
people can easily share their personal experience, ideas and beliefs. Another possible explanation for
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this is that workshops are often participatory. They give the participants a chance to practice skills and
techniques that are under discussion. In-class observations and experience exchange are of moderate
interest. But all of the professional delivery formats have their advantages and disadvantages and
should be chosen thoughtfully according to the main purpose of development.

The next questions of the survey in this study sought to determine the teachers' preferences
of place and scheduling of the professional development courses (Q7, Q9). The data indicate that
the majority of the respondents prefer to participate in CPD courses at work or not far from their
homes, and also during school calendar days.

Nevertheless, a vivid and effective CPD courses are supposed to be various and involve
different fields for development (Q8). What interests the EFL teachers the most is up-to-date
teaching methods and techniques. Knowledge and understanding of the subject field, classroom
management and personal management are also highly needed and requested professional topics.
Moreover, all the teachers should, if possible, evolve in each of the suggested fields of professional
development. Each field should be taken into account equally and thoughtfully. Since it is the
teacher’s performance built on the combination of them that can lead to a real learners’ success and
great achievements. The EFL teachers’ motivation proves to be dependent on the employer’s
appreciation and the role of a school (Q10). A great part of those who took part in the questionnaire
feel themselves knowledgeable regarding the content they are assigned to teach. However, the EFL
teachers do not receive enough support. The findings of the research show that school should play
attention to its teachers’ professional growth, provide support for employees, and encourage and
facilitate collaboration among the teaching staff.

Hence, the conclusion may be drawn that EFL teachers’ CPD is a dynamic construct that
evolves provided the necessary conditions are created. It should be noted that both teachers and
school are responsible for the establishment of these conditions. CPD proves to create and offer EFL
teachers new and exciting opportunities, yet, they may seem challenging and demanding. It is really
a difficult task for teachers to stay up-to-date in order to meet changing learners’ needs, desires and
interests. Hence, the cooperation between EFL teachers and school (their employer) seems to be an
effective solution.
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rpyma 341.2

CyMchKuU#i fep)KkaBHUH Tieaaroriuauii yHiepeurtet iMeHi A. C. MakapeHka
Hayxkosuii kepienuk — kano. ¢gpinon. nayk, ooyenm Kosnosa B. B.

OBPA3HA XAPAKTEPUCTHKA JIIHI'BOKYJIBTYPHOI'O TUITAXKY
«IIEPIIA JIEAD» B AHTJIOMOBHOMY NNOJITUYHOMY JUCKYPCI

[TonstTss nminrBokynbTypHuid TuUnax (JIKT) crano ogHuM 3 HaWBaKIUBIMIMX TOHSTTIB
niHrBokynsToposorii. Ha mogarky XXI cr. Oynu chopmMoBaHi JTIHTBOKYJIBTYPOJIOTIYHI IIKOJIH.
B. B. Bopo6iios, B. I. Kapacuk, B. B. Koecos, B. I'. KocTtomapos, B. B. KpacHux,
10. C. Crenanos, B. H. Texist po3risigany y cBOiX HAyKOBHX MPALAX 3arallbHOTEOPETUYHI TUTAaHHS
3B’SI3Ky MOBH Ta KYyJIbTypH, BITHOCHH CBi1JIOMOCTI, CHUIKYBaHHs, IIIHHOCTeH, MOBU. Ha croroaHi
JHTBOKYJIBTYPOJIOTISI — O/IMH 13 TPOBIIHUX HANPSAMIB JIHIBICTHYHHUX JOCIIIKEHb.

JIKT € THMOBHM NpEICTaBHUKOM IIEBHOTO OKPEMOTO HApOAY, KW ICHY€ B KOJEKTHBHIN
CB1IOMOCTI, PO3Mi3HAETHCA KYJIBTYPOIO IIbOI'0 HAPOAY 1 MOXKe HaJIe)XKaTH JI0 IIEBHOT COLIaIbHOI TPYIH
[3, c. 153]. IIpo rmuboke BuBYeHHS MOBO3HABISIME TOHATTSI JIKT cBiTuuTh HEaOUSKHIA TOCBIT OITUCY
i moxemoBanHs KoHkpeTHHX JIKT Ha Mmatepiami amMepuKaHCHKOI MOBHOI CBIZJIOMOCTI, 30Kpema
«amepukancekuii agBokat» (€. B. ['ynsieBa) Ta «amepukancbkuii ranrcrep» (1O. B. KakiueBa). ¥V
cBoix gociikeHHsax €. B. bakymoBa posrisHyna o0pa3 aMepUKaHCHKOTO IMOJNITHKAa B MOBI;
B. M. Paggan  3MmonenmtoBana  THMaX  «aMEpUKAaHCBKUH  cymepMmen»; M. B. Mimenko —
«aMepUKaHCKUK KoBOOD». Omnurcani TUNaXxi BiAOMBAIOTh aMEPUKAHCHKI MOBH1 CTEPEOTHIIH [2, ¢. 24].

JIKT € pi3HOBHIOM KOHIIETITY, TOMY BiH Ma€ NOHATIHHY, 00pa3Hy W LIHHICHY CKJIQJOBI.
[TonsATiiiHA CcKJal0Ba THMAXy 3a3BUYail JOCHIDKYEThCS 3a JOIMOMOIOI0 aHajli3y CIOBHHKOBHX
neQiHilif, K1 J0MOMaraloTh BCTAHOBUTH KOHCTHUTYTHBHI O3HaKu MOHATTS. OOpa3Hi U LIHHICHI
JOMIHAHTH TUTAXY aKTyali30BaHi B MOBI Y BHUIJISIII MOBHUX OJIMHUILG, IO aleIo0Th 10 HBOTO, 1
MOXXYyTh OyTH BHSBJIEHI 3a JIOIOMOIOK I1HTEPIPETATUBHOIO aHANlI3y NPEUEeIeHTHUX 1
KPEOJIi30BaHUX TEKCTiB, TEKCTIB TBOPIB XYIOXKHBOI JiTeparypu Ta auckypcy 3MI [5, c. 27].
OO0pa3Ha ckJagoBa YacTHHA JIHTBOKYJIBTYPHOTO THUITAXY «IEpIla Jeal» MpeAcTaBiIeHa TaKHUMHU
XapakTepuUCTUKaMu: 1) 306niwininl euenad: 11 XapaKTEepUCTHKA Oe3locepeHbO IMOB’si3aHa i3
[IHHICHOIO OPIEHTAIIIEI0 — TPArHeHHSIM BUTJISIIATH 1/1€aIbHO, JOPOTO, TApHO, PO3KIIIHO, CTUIIHHO;
el TUMaXk MapKyloTh BUCOKI Mi0opH, Oe310raHHa 3a4icka Ta B Mipy SICKpaBUH Makisik, J0pOTi,
MO/JIHI CYKHI Ta B3yTTsl BiJ] BIIOMHX BUPOOHUKIB; 2) @iK: «mepliua je/li» — )KIHKa CEpeTHbOr0 BIKY,
sIKa BXKe JI0CsATIIa MEBHOTO COLIANBbHOTO CTaTyCy, Mae yio0iIeHy poOoTy 3a npodeciero Ta TOYHO
3Ha€, MO XO0Y€ BiJ JKUTTA; 3) CIMEUHUN CMaH: «Iepuia Jea» acOoMI0eThCA 13 3aMiXHBOIO,
YCIILIHOIO JXIHKOIO [4]; 4) micue nposcusanna ma oopas scummsa’ rocronuns binoro nomy. B
000B’SI3KH «IEPILIO] JIEJ» BXOJAUTh Y4acCTh B MOJITUYHUX KaMIMaHisX, yIPaBIiHHSA TOCIOIapCTBOM
y bimomy nomi, akTUBI3M MO0 COIIiaNIbHUX MpoOJjeM Ta mpeAcTaBHUNTBO [Ipe3uaeHta Ha
odimiitHUX Ta IepeMOHIaIbHUX 3ax0/axX. Tak sk mepii JieAi 3a3Buyail myOIiKyloTh CBOT MEMyapH,
K1 CIIPUAMAIOTHCS K TMOTEHIIIHHI JpKepea J0AaTKOBO1, TpaBAKBOi iH(GOopMaIlii mpo ajaMiHicTparil
iX YOJIOBIKIB, Ta OCKIJTBKH T'POMAJICHKICTh 3aIliKaBlieHa B ITUX JKIHKaX CaMHX IO co0i1, mepIri Jiei
YacTO 3&JIMIIAIOTh B IIEHTPl yBarW I€ JOBrO MiCJs 3aKiHYEHHS TEPMIHY MpPe3UJIEHTCTBA iX
YOJIOBIKIB;, D) omouenns: «uepiia jea» 3aBXKId BUMOIIHMBA 0 CBOrO OTOYEHHS, JO SKOTO
HaJIe)KaTh BIUIMBOBI JIIOJM Ta MPEICTABHUKU MOJITHYHOI IHAYCTPIi; e THUIMaX XKIHKU 3aBXKIU
HaMaraeThcs IepedyBaT B OTOYCHHI MOJIITUYHUX Ta aKTUBALIMHKX JiH; 6) x00i [1, c. 36].
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Takum umHoM, JIKT «nepria neni» sk y3arajdbHEHHH o0Opa3 NpeACTaBHHIL Cy4acHOI
ypOanictuunoi Kynbtypu CIIIA xapakTepusyeThCsi YHIKaJIbHUM HaOOpoM 0Opa3HUX CKIIaJJOBHX
JacTUH. BOHM XapakTepu3yloThCs 11€aTbHUM 30BHIIITHIM BHUTJISIOM, CEPEIHIM BIKOM, BIUTHBOBHM
OTOYEHHSIM, YIIEBHEHICTIO B CO0I1 Ta MyOJIIYHICTIO.
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KOHIENTYAJBHUM ITPOCTIP CYYACHOI'O AHTJIOMOBHOI'O
EKOJIOI'TYHOI'O JUCKYPCY

Exosoris Ta 3aXuCT HaBKOJMIIHBOI'O CEpPENOBHILA CTAaOTh BCE OUIBII 3HAYYLUIUMHU
CKJIaJJOBUMH KHUTTS Cy4aCHOI CBITOBOI CIIUIBHOTH, a iH(OpMaIlist TPO €KOJIOTIUHI MPOIECH Ta SBUIIA
nenani Oinbllle MPOHUKAE Y KOMYHIKATUBHY iSUTBHICTH COLIlyMY Ta, BIIMOBIAHO, Y TEKCTHU BCiX
THUIIIB AUCKYpCY. B ocTaHHI poku 1HTEpecC y JIHTBICTIB BUKJIMKA€E Ta 007acTh BUBYEHHS] MOBH, sIKa
MOB’s13aHA 3 YSBJICHHSAMH JIIOJUHU PO HABKOJUIIHE CEPElOBHILE, IO B1OOpa)KarOThCS uyepes
B)KMBaHHS MOBH. 3 LIMX MO3UILIA MPOBOAUTHCS BUBUEHHS PI3HUX THUIIB JAUCKYPCY B acHeKTl iX
€KOJIIHTBICTUYHOTO MOJEJIOBAaHHs, 30KpeMa aHali3yeTbcsd MeTapopuyHa KOHLENTYyali3allis
MPUPOJHHUX KAaTacTPOod B €KOJIOTIYHOMY, TOCTHYHOMY Ta 1HIIUX THIAX JTUCKYPCY.

[TpoBigHUM JKepenoM iH(oOpMaLii CTOCOBHO €KOJOIIYHOi TEMaTHUKU € eKOJIOTTYHHMH
nuckypc. 3rigHo 3 M. JlymanoM, ipu Bi0Opi MOBHOTO MaTepiaily IJisi JOCIIIKEHHS €KOJIOTIYHOTO
JIMCKYPCY BUALISAEThCA ABa MiAXoau [4]: By3pkuil Ta mmpokuid. Ilpu By3pKOMy MiJIXoAi y SIKOCTI
MaTepiainy AOCTIIKEHHS pO3TJIJal0ThCS JIUIIE HAYKOB1 TEKCTH, CTBOPEHI (paXiBISIMU (€KOJIOTaMH).
[Tpu mupoxoMy miJIXoAi 10 BiIOOPY MOBHOT'O MaTepiay BUKOPHUCTOBYIOTHCS SIK TEKCTH, CTBOPEHI
€KOJIOTaMH, TaK W 1HIII TEKCTH 3 €KOJIOTIYHOI TeMAaTHUKOI (TOJITHYHI, IOPUANYHI, MacMEIIiHI,
XxyaoxHi, moOytoBi). H. A. KpacunbHukoBa po3ymi€ Hil €KOJOTIYHUM JIUCKYPCOM: «MOBY
AKTHBICTIB-€KOJIOTIB, 3aHYPEHY B IMOJIITHYHE )KUTTS €KOJIOTIYHUX PYyXiB» [2, ¢. 10], migKpeconyH,
10 BHACIIJOK IOYAaTKOBOI IHTEPHAIIOHAIBHOCTI MPUPOAOOXOPOHHOTO PYXY, CIIBBIAHOIIEHHS
HalllOHAJIbHO-CIIENM(IYHUX 1 YHIBEpCaIbHUX pHUC y 0OaraTbOX BHIIAJKaX BHPAXKAETHCS B
JIOMiHYBaHHI OCTaHHIX, OCKUJIBKM «EKOJIOTH CBITY FOBOPATH Ha PI3HUX MOBAX, ajie 3al03U4ylOTh
OJIMH Y OJTHOTO apryMeHTH, racia, metadopu» [2, c. 8].

Jlo 3MicTy Cy4acHOro AaHIJIOMOBHOT'O €KOJIOT1YHOTO JUCKYpPCY BKJIIOUEHI €KOJIOTiYH1
KOHIENTH (€KOKOHIIENT) SIK OJMHUIl MEHTaJIbHUX Y1 IICUXIYHUX PECYPCIB JIOACHKOT CB1IOMOCTI Ta
Ti€el iHPOpMaLIHHOT CTPYKTYPH, sIKa BiToOpaXkae JOCBIJ Ta 3HAHHS JIIOJJMHH IIPO €KOJIOTI4HI peaii
[1]. ExokoHIlenT Mae xXapaKTEPHCTHKH, BJIACTHUBI TEPMiHY «KOHIEIT», SKHH BHU3HAYAETHCS, 32
O. C. KyOpsikoBoto, sIK OmnepaTHBHAa 3MICTOBHA OJUHMIS I1aM’SITi, MEHTAJBHOTO JIEKCUKOHY,
KOHIIENITYaJIbHOT CHCTEMH Ta MOBH KapTHHH CBITY, BiZIOOpaXkeHOT B JIF0IChKi necuxii [3, ¢. 90].
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AHami3 KOHLENTYaJbHOTO MPOCTOPY CY4YaCHOT'O AHIJIOMOBHOTO EKOJIOTIYHOTO IUCKYpPCY
JO3BOJIMB BHOKPEMHUTH HHU3KY KoHuenTiB, a came: «ENVIRONMENT / JIOBKIJLJIS»,
«POLLUTION / 3ABPYAHEHHS», «CLIMATE CHANGE / 3MIHA KIIIMATY»,
«ECOLOGICAL DISASTER / EKOJIOTTYHA KATACTPO®A», «ECONOMIC CRISIS /
EKOHOMIYHA KPU3A», «ENVIRONMENTAL PROTECTION / 3AXUCT JOBKIJLJIST».
Konnent «ENVIRONMENT / JJOBKUIISI» € kiI04oBMM Yy aHTJIOMOBHOMY €KOJIOTIYHOMY
JMCKYPCi, OCKUIBKH TIO3HAYa€ MPOBITHE MOHSATTS, HABKOJIO SKOrO 00epTa€eThcs OLIBIIICTh TEKCTIB
EKOJIOriYHOI TeMaTHKH: The environment is getting worse by the year (The Guardian, 21.11.2021) [7].

Y XXIcT. mpoBiAHUM HHUTAHHSAM Y Taldy3l €KOJIOTii € 3aXHCT JOBKULIS, MONEPEIKCHHS
€KOJIOTIYHUX KaTacTpod Ta MPOTH i TAKKM SBHIIAM, SIK 3a0pyAHEHHS Ta HETaTUBHI 3MiHU KJIIMATY.
Ile 3HaxomuTh cBOe BimoOpaxeHHs y konnentax «POLLUTION / 3ABPYJIHEHHS» Ta
«CLIMATE CHANGE / 3MIHA KJIIMATY», nanpuxnaza: Air pollution kills 10 million a year
(The Guardian, 15.12.2021) [8]; The UN convention on refugees does not recognize climate change,
and its effects, as a reason for countries to provide shelter to refugees (The Guardian, 21.11.2021)
[7]. Konment «POLLUTION / 3ABPYJIHEHHS» oxomitoe pi3HOBUAM 3a0pyAHECHHS
HABKOJIMIITHBOTO CEPEeIOBHINA — 1€ HE TUIbKK 3a0pynaHene mositps (air pollution), ame takox
3a0pyauenHs Boau (water pollution) Ta rpynty (soil pollution). OkpiM Toro, 10 CTpyKTYpH LBOTO
KOHIIENTY TaKOX MOJXKHA BIJHECTH i HalMEHyBaHHS 3a0pyAHIOIOYHX PEUOBUH, HANPUKIIA:
Synthetic chemicals in soil, air and water impose untold effects on both ecologies and people (The
Guardian, 15.12.2021) [8].

3MiHM KJIIMaTy Ta MPOIEeCH 3a0pyJHEHHS HAaBKOJIMITHLOTO CepeoBHINa Bee yacTime y XX
Ta XXI CT. mpU3BOIATH A0 €KOJOTIYHUX KatacTpod, Tox BianosigHuii koHnent «k ECOLOGICAL
DISASTER / EKOJIOTTUHA KATACTPO®A)» TakoX CTaHOBHUTH BaroMy YacTHHY Cy4acHOTO
AHTJIOMOBHOTO €KOJIOTIYHOTO TUCKYpCY, Hanpukiaam: The wrapping of ecological disaster with fears
of rampant immigration is a narrative that has flourished in far-right fringe movements in Europe
and the US (The Guardian, 21.11.2021) [7]. TicHo moB’s3aHi 3 €KOJOTIYHUMHU KaTacTpodamu i
colliaibHa Ta EKOHOMIYHA cepu. 30KpeMa, MPOOIJIEMH eKOJIOTIYHOTO XapaKTepy 4acTo MPU3BOASTh
70 EKOHOMIYHUX Kpu3, 110 po3kpuae konuent «k ECONOMIC CRISIS / EKOHOMIYHA KPU13Ay,
Hanpukiaa: But since the pandemic, there’s been a rise in poverty and the political and economic
crisis is casting a shadow over Brazil (BBC News, 06.11.2021) [5].

Konment «kENVIRONMENTAL PROTECTION / 3AXUCT AOBKUIJIS» poskpusae
IUISXU BUPIIIEHHS €KOJIOTIYHUX Mpo0JieM, HaJl SKUMHU Ha ChOTOJIHI Mpaltoe 0e311iu KpaiH CBITY Ta
MDKHapoOAHMX oprasizamiil. Iledi KOHUENnT TakoXX IIMPOKO PO3KPUBAETHCS Yy aAHTJIOMOBHHUX
eKOJIOTIYHMX TeKcTax, Hampukiaam: Campaigners generally think the new document offers less
protection to the environment than what was there previously (BBC News, 10.03.2021) [6].

TakuM 4YWHOM, KOHIENTYyalbHUN MPOCTIP CYYaCHOTO AHTJIIOMOBHOT'O €KOJIOTIYHOTO
JTUCKYPCY BKJItOUa€ y cebe HU3KY KIIOYOBUX KOHIIENTIB, SIKI PO3KPHUBAIOTH OCHOBHI HAIPSMKH
€KOJIOT1YHOI AISUIBHOCTI Ta MpoOJeM eKoJorii y cBiTi. Y TeKCTaX aHIJIOMOBHOI'O TUCKYPCY Taki
KOHIIETITH PO3KPUBAIOTHCS Uepe3 JICKCMKO-CEMAaHTHYHI 3acO0M HOMIHAIT Ta pemnpe3eHTallli,
BHUBUEHHS KX CTAHOBUTH MEPCIIEKTUBY MOAAIBIIIOT0 BUBYEHHS JIEKCUKO-CEMaHTUYHOTO TUCKYPCY
CY4YaCHOI'O aHTJIOMOBHOTI'O €KOJIOTTYHOTO JIUCKYPCY.
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FORMING THE FOREIGN LANGUAGE READING COMPETENCE OF HEIS
STUDENTS IN THE PROCESS OF HOME READING

Reading is one of the most important types of language activities aimed at the perception
and understanding of the written text. It is one of the main means of obtaining information which is
an inseparable part of living in the modern world. Similarly, reading plays a significant role in foregn
language learning.

Together with communication abilities, reading skills are of the utmost importance for HEIs
students. Reading is widely used to develop their cognitive processes. At the Faculty of Foreign
Languages Home Reading has always been a part of academic syllabus and is considered as one of
the means of developing students’ reading competence.

A number of domestic scholars devoted their investigations to reading as one of the types of
language activities such as Samoylyukevich I., Kozachok O., Shaposhnikova L. M.

Anyway, a considerably smaller amount of attention has been given to the problem of
developing reading skills of HEIs students.in the process of Home Reading.

The object of our research is the process of forming foreign language competence in reading
of HEIs students in the process of Home Reading. Similarly, our purpose is to explore and highlight
the benefits of home reading for HEIs students.

According to S. Y. Nikolaeva "reading is a receptive type of speech activity aimed at the
perception and understanding of the written text performing certain functions. First of all, reading
plays an important role in the overall development of the student, contributing to the development
of memory and thinking. It also helps in the development of other types of communicative activities
and serves as a means of learning the language and culture of the country the language of which is
being studied” [6, p. 187-222].

Vyshnevsky O. I. claims that the formation of foreign language competence in reading is a
long process. There are three goals in reading: educational, developmental, upbringing. The
educational goal is aimed at developing learning skills. Developmental goal involves the
development of cognitive processes. Educational involves educating students in the culture of
reading. The content of education can be divided into linguistic, psychological, methodological
components that are indivisible and important in the process of developing reading skills and
abilities [2, p. 202].

Foreign language competence in reading of HEIs students takes place at an advanced stage
of learning and presupposes reading authentic texts of different genres and types with different
degrees of understanding of the content in the context of indirect communication [1, p. 60-63].
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According to A. S. Marlova, "the work of students with authentic texts is important as far as
authentic texts are examples of real communication and are not created to teach a language but
vidobrazhzyut the reality. Thanks to this, authentic materials can serve as a bridge between the
classroom and the real world [5. p. 102-106].

Being an important element of the syllabus, Home Reading provides HEIs students with a
significant number of authentic texts which is a sufficient basis for the development of critical
thinking, enriching vocabulary and necessary information simultaneously. In the process of reading
it is important to let students discover that the text has a lot that helps to understand its content and
the author's intention [2, p. 205].

The selection of texts for Home Reading for students of HEIs should be based on practical,
developmental and educational goals. The development of reading skills is aimed at understanding
authentic and partially adapted texts of different genres, if necessary using a bilingual dictionary.
Texts are selected according to the foreign language curriculum and the number of lexical items
studied for a certain period of study.

Reading texts of all genres during Home Reading classes involves “forming the students’
holistic understanding of the text and its interpretation, as well as readers' awareness of the
peculiarities of language and style of the author, which he uses among the palette of expressive
means of language. Among the tasks of Home Reading are the accumulation, expansion and
enrichment of students' vocabulary, operating them in various types of speech activities” [3, p. 210].

It is necessary to admit that the productivity of students' educational and cognitive activities in
the process of Home Reading is not limited to the assimilation of theories, facts, rules, methods of
action, but is “...a multidimensional phenomenon, the essence of which is certain changes in the
spiritual sphere of the subject of knowledge and great internal efforts. Reading of the texts of different
genres involves activating of students’ intellectual strengths, abilities and inclinations, and at the same
time maximizing their opportunities for continuous spiritual development” [4, p. 32-36].

The task of the teacher is to create a system of conditions for the students “to absorb the
universal, social and national values, which are transmitted in the texts of Home Reading, and the
formation of personal system and hierarchy of values as well. Home reading provides the activation
of intellectual strengths, abilities and inclinations of students and ensures opportunities for
continuous spiritual development of the personality of each student, maximizing the development
of their moral and intellectual strengths™ [3, p. 209.].

The analysis of the difficulties in forming students' foreign language competence in reading
allows us to presume that reading is complicated by a number of objective and subjective factors.
Among the subjective factors are the following difficulties: ability to quickly grasp the topic of the
text; silent reading. Objective factors include the following difficulties: difficulties in spelling and
graphics system of the language; difficulties due to the content of the text.

The formation of reading skills and abilities in the process of Home Reading requires
considerable practice.

Methodologists signify the following aspects to consider with the purpose to facilitate text
understanding during reading.

1. To form this type of reading should use classroom and independent work of students.

2. Previous oral work on the text in order to remove lexical and grammatical difficulties
should not reveal its content, as the text will lose its communicative value and reduse the interest of
students.

3. The object of control should always be an understanding of the content, not the language
material.

4. The first reading of the text should be done by students silently. This will create the
preconditions for independent understanding of the text.

5. Repeated reading of the same text is impractical. If the content is clear to the student,
then reading will lose its communicative value. However, if the text is not fully understood and
there is a need to re-read it, it is necessary to change the communicative task.
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For the formation of students' skills and skills of communicative reading should use both
preparatory training exercises and higher-level exercises — semantic, creative, which are the logical
conclusion of training exercises and prepare students for independent work on texts in the specialty
[7, p. 76].

Thus, as part of the syllabus Home Reading provides conditions for the improving of the
reading abilities of HEIs students activating intellectual strengths, abilities and inclinations of
students, maximizing their opportunities for continuous spiritual development. Facilitation of the
comprehension of texts when reading presupposes preliminary processing of the language material
of the text; reading texts that contain a higher percentage of lexical and grammatical material
familiar to students; mastering more complex material in the process of first reading the text;
identification of probable lexical and grammatical difficulties by the teacher and their elimination
before reading the text by performing specific pre-reading exercises.
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MOPAJIbHO-ETUYHUH ACNIEKT B3AEMUH JIOJIEM 1 POBOTIB
Y TBOPYHOCTI ®UIIIA JIKA

B3aemunu nrozeit 1 poOOTIB € KIIFOUOBOIO TEMOIO HayKOBOT (DAHTACTUKU Ta CTPUKHEM, SIKHH
OyB PYLIIHHOIO CHJIOI0 B TBOPYOCTI 0araThOX MUCbMEHHMKIB-()aHTAcCTiB. BUHUKHEHHS >XaHpY
HAYKOBOI ()aHTACTUKH, 10 300pa)ky€e MPUHIUIM HAYKU Y MOETHAHHI 3 BUTAJaHUMH €JIeMEHTaMH,
OB’ s13aHe 3 MPOMHUCIIOBOIO peBostonieto XIX cr. CrioyaTky 1€l kaHp OMKMCYBaB HAYKOBO-TEXHIYH1
JOCSITHEHHS Ta MOXJIMBOCTI IXHBOT'O TMOAAJIBIIOTO PO3BUTKY, 3MaJIbOBYIOUH CBIT YTOMI1, 171€aIbHOTO
abo HaOmmkeHoro 1o ifgeany cycnuibcrBa [6]. Ili3Hime HaykoBO-(paHTACTH4HI TBOpPHU HaAOYIH
AHTUYTOMNIYHUX PUC, i JITEpaTOpPHU MOYAIU MMOKA3yBaTH TEXHIYHUM MpPOrpec i3 HEraTUBHOTO OOKY
Ta Woro HeOe3meyHi HACHIIKH.

Jlo MopanibHO-€TMYHUX MHUTaHb, YA MAIOTh pOOOTH Take K came MpaBO Ha ICHYBaHHS, K
JIFOTM, Y TIOBUHH1 BOHU BCe-Taku OyTH 0OMeXEeHUMH y CBOil AisiX, 3BepTanucs ['oBapa JlaBkpadr,
Aiizex AsimoB, Binbsm Ii6con, len Mak’roen Ta inmi. BupimansHoro y gociimkenHi miei Temu €
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TBOPYICTh BHJATHOTO amepHukaHcbkoro ¢anrtacra @imina Kinnpena ika (1928-1982), skuit
3aMHCITIOBABCS HAJl TPOOIeMaMH IiIHECEHHS pOOOTiB, IOBCTAHHS 1 TOMIHYBaHHS MallllH, CX0KOCT1
JIIOMHY 3 aHJPOIAOM Ta 30epeKeHHSI MaliOyTHBOTO 32 JIFOJICTBOM.

AKmyanbHicms memu 00CnioxyceHHA TIoNATae y Tomy, mo TBopu Pumima Jlika 3aBxau
BUKJIIMKAJIM YHMCJICHHI JAMCKYCii Ta iHTepec y 0araThbOX NMHUChMEHHHMKIB, JIITEPATOPIB 1 KPUTHKIB.
JlociAHUKY TBOPUOCTI aBTOpa HaMarajaucs 3HalTH BiANOBI/L Ha yCl 3alIUTaHHS, SIK1 BiH [TIOCTaBUB
YIOPOJIOBXK KHUTTSA, MPOTE TaK i HE 3MOMNIM. MOXIMBO, TOMYy IO Ha Ili 3aIUTaHHS OCTAaTOYHOI
BI/IMTOBI/II HE 1ICHYE.

Mema 0ocnidxicenna — naTu XapaKTEPUCTUKY JIIOJUHH Ta poOOTa i OKPECTUTH MOPATBHO-
S€TUYHUH acIeKT iXHiX B3aEMHUH Ha MaTepiaiii Takux TBopiB Dimina Jlika: «Hu Mpir0Th aHaPOi N PO
eJIeKTpuYHUX oBelb?» (1968), «dpyra Moaens» (1952), «Enextpuunuii mypaxa» (1969), «Moiot
Bynkana» (1960).

[Mpozaix ®imin  Kingpen [lik — «eauHuil  crpaBkHIA — Bi3ioHEp aMEpPUKAHCHKOI
baHTacCTHKN», — TaK OXapakTepu3yBaB Horo moibChkuii ¢anract CranicaaB Jlem [3, c. 63].
Teopuicts ®inina /lika npoHH3aHa MUTAHHAMU: XTO TaKi JIOAM Ta IO iX BIAPI3HSE BiJ MAlIdH.
[Tumryyn npo poOOTiB, aHAPOINIB 1 CUMYJISKPIB Ta BIAHOCSYH 1X IO O/HI€T KaTeropii, BiH MOCTIHHO
CTaBUTb 3aUTaHHs: A 110 sK? A 110 SIKOU? — A 1110, SIK IITYYHI KOHCTPYKIIii HE TPOCTO HACIIITYIOTh
ToJel, a 6araTo B YOMy YXKe € CXOKUMU Ha HUX?

Opnoro pa3zy ®umn Jlik HarpanmuB Ha cTaTTio, Hamwcany B 1950 pormi aHTIiHCHKUM
MatematukoM Ananom Tropinrom. OcoOucrticte Anana TropiHra crnpaBuiia Ha HBOTO BEJIHKE
BPaXCHHSI,  CTATTS CTajla MOIITOBXOM JI0 PO3/IyMiB HaJl TEMOIO, KOTpa CTaHE TOJIOBHOIO Y TBOPYOCTI
nuchbMeHHuKa. Ha Toii yac HedyBaHa (haHTa3is BUSHOTO PO T€, 10 OJAHOTO JHS MAIIUHU 3MOXKYTh
HABYMTHCS MUCITHTH, SIK JIFOJIM, BUKJTMKAJIA IAJICH] 3alepeueHHs i BUKIMKae ix goci [1, ¢. 117].

Cxosxoro BUCHOBKY 3 yacoM aiimoB 1 ®imin [ik. ¥ tBopax «Yu MpitoTh aHapoian mpo
CNEKTPUYHUX OBelb?» Ta «lpyra Mopens» BiH Ja€ BH3HAYCHHS TMOHATTIO «aHAPOIm» Ta
HaMaraeThCsl 3’ACyBaTH, L0 XapaKTepU3YeE JIIOACHKY MpHUpoAy. BiH OILIHIOE TIOIUHY SK 1CTOTY
KOJIGKTUBHY, 3JaTHY OO0 €IHYBaTHCS Ta TPYIyBaTHUCS 33 peamisaimii CHOiIbHOI METH Ta
BIDKUBAHHS IIJIOTO POAY.

[TpoTsirom yci€i icTopii aroaM MOBHHHI OyNu TypTyBaTucs, o0 mepemMaraTd y BiliHaX 4H
OOpOTHUCS MPOTU COIIATBbHOI HECMPaBeATUBOCTI Ta AUCKpUMIHAIlli. ACIEKT eMmarii — 11e Te, 10
3a3BUYail TpuMano iX pa3oM, OCKUIBKM BOHM PO3YMUIM, 110 Take OyTH HE MOMIYEHUMHU YU
HenoouiHeHMMH [7]. CaMe 1 KOJEKTHBHICTb, CTaJHICTh Ta 3[JaTHICTh 10 €IHAHHS BU3HAYAIOTh
moacTBo 3a diminom Jlikom.

3 iHmoro OOKy, MUCBMEHHMK 300paxkye JrojeH, K TUX, SIKI 3aHAJTO MOKJIAAAIOThCA Ha
TEXHOJIOTIi Ta 3aBISIKU SKUM 3aX0Timm carHyTH bora. Jltogm nmepecranu miHyBaTu Te, M0 3aBXKIU
OyJ10 U HUX BOXJIMBHUM, a JOBIPHIIUCS aJjalTepaM HacTpOIO, peryyisiTopaM eMoLiil, KOMIT IoTepam
Ta IHIIMM IITYYHO CTBOPEHHUM MPUCTPOSM. TakMM YMHOM, BOHM YIHOJIOHIOIOTBHCS poOOTaM,
«(anpIIMBUM MeXaHi3MaM», 1 IPUPIKAIOTh ceOe Ha MOBLIbHY 3aruoesb.

Po6otu x BH3HaAuUalOThCs BIJICYTHIO €MIIATUYHUX MOKJIMBOCTEH, TOOTO HE3JATHICTIO 10
CHIBUYTTS Ta CIHIBIOEPEKUBAHHS [0 KUBHUX ICTOT, & TaKOX BOPOXKICTIO, XOJOJHICTIO Ta
HaJ3BUYATHUMH PO3YMOBHUMH 3/10HOCTSIMH. AHAPOIAM MUCIATH 3aHAATO aOCTPAKTHO, HE MAalOTh
IHCTUHKTY cam030epeXeHHs Ta He BiIUyBalOTh IUIMHY 4acy. BOHM — caMOTHI aHTHEeMIIaTH4Hi
XMKaKH, KepoBaH1 MEBHUMU IIporpaMamMu. MoxJ1MBO, caMe TOMY Y OUIBIIOCTI BUIIAAKaX, MAIIMHU
3a3HaIOTh MOPa3KH.

Xo4 mronu Ta poOOTH BIIPI3HSIIOTHCS OJHE BiJ] OJHOTO, OCOOJMBICTIO iXHIX BIIHOCHH Yy
JOCIHIJKEHUX TBOPAX € Te, 10 CTa€ HEMOXKJIMBUM BIJIPI3HUTH, XTO € MEXaHI3MOM, a XTO KHUBUM
oprasizmMoM. JIroguHa NMOCTYNOBO MEPETBOPIOETHCS Ha MalllMHy, a poOOT HaOyBae Bce Ouiblle
moacbkux puc. Tooto @imin ik 300paxye nouHy, ska GopMye oHe 1ije 3 MAIINHOI0, e MEeXa
MIDX IITYYHUM Ta O10JIOTTYHUM € HEYITKOIO.

MopainbHo-eTHYHa TPobIeMaTHKa B3aEMUH JIIOJEH Ta poOOTIB MoJIArae y ToMy, 1110 OCTaHH1
y pyKax JIoJieid MepeTBOPIOIOTHCS Ha paliB, K1 3/1aTHI YCBIJOMIIIOBATH CBOE€ CTAaHOBHIIE Y
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CyCHuIbCTBI. «/ 0cnodu, oymae 6iH, ye 3HaHHA pYUHYE mene. A upoook, 3po3ymie 6in. Hesrcusuil
00 ’exm, wo imimye aocusuil. Ilpome 6in nouysas cebe sncueum. Xoua 3apas 6in i 6iouyeas cebe no-
inwomy» [5, c. 5]. Jlo Takoro BUCHOBKY MPHUXOIUTH TOJIOBHHIA Tepoii onoBigaHHs «EjaekTpuaHuit
Mypaxa» ['apcoH, sIKOro BiIMOBIISIOTHCS JIIKYBaTH MEIUKHU TIJIBKU Yepe3 Te, 10 BiH — OpraHigyHUi
ryMaHOigHUNA poOoT. TOMy MaIIMHU W MOYMHAIM JiSITH TaKUM YHHOM, a0M NMPHUBEPHYTH 10 cede
yBary Jio/iel Ta MOBCTAaTH MPOTH CBOI'O CTAHOBHUIIA.

SK110 K aHAPOIAM 3MaTHI HABYUTHCS MUCITHTH, SIK JIFOJIMHA, TO M BapTO JIaBaTh IM CBOOOTY
BHOOpPY, 4YM BapTO JaBaTH iM MOXKIHMBICTh KOHTpONIOBaTH cBO€ icHyBaHHA? Came Dimin Jlik
BIJIMTOBIA€ HA 111 3aTTUTAHHS Ta HATOJIOIIIYE, 110, 3BUYAIHO, BAPTO, 1 HE TIJIbKU BapTO, a i HEOOXiTHO!
[IpoGnema nonsirae y ToMy, 110 BIJICYTHICTh KOHTPOJIIO HaJ poOOTaMH 03HAyaE, 110 BOHU MOXKYTh
MOYaTH HE TUIBKH CAMO3HHUIIYBATHCS, a i 3HUIIYBATH yCE HABKOJIO, BKIIFOUAIOUU CBOIX «TBOPIIIBY.
AHApoiau 3ax04yTh OTPUMATH KOHTPOJb Haa YCIM, HI0 HEOAMIHHO MpHU3BEAE IO IXHBOTO
MOBCTaHHS, a 32 [IUM CYLIBHOTO Xaocy.

«— Li ocaxnusi memanesi nmaxu, — cxasana Mapion, — Oyau 3pobreni ma Haodicaaui
Komn romepom, wob yousamu aooeti. Bin moice baecamo ix pooumu?» [4, c. 124]

Taka TpariyHa po3B’A3Ka y BiJHOCHMHAX MAIIMHU Ta JIOJUHU 300paxeHa y «Momoti
ByJKaHa» Ta 'y «Jlpyriit Moxemni». JIF0ICcTBO, CTBOPUBIIY TEXHOJIOTIT Il OOPOTHOM OIHE 3 OJTHUM
Ta 3ajJUIIMBIIM 1X ©0€3 Harisay, Hagalno YyAOBY MOXIIMBICTh IITYYHOMY I1HTENEKTY
CaMOpPO3BUBATHCS Ta MEPEBEPIINTH JOAMHY. Lle me pa3 roBopuTh Mpo Te, MO JIIOJWHA MA€E
3aUIIATUCSA BUINE MAIMHU, 10 HE HAIIeHAa HISKUMH E€TUYHUMH TOHSTTSMH, alleé OCKUIbKU
JIOJIMHA € 1i «TBOPIIEM», BOHA Mae OyTH BiAIMOBITAIBHOIO 32 ii il

[Tpote, k61 aHAPOIAM HE YNHUIIM OTIOPY Ta HE HamMaraiaucs O 3aXOMUTH yCe HABKOJIO, BOHU
OJTHAKOBO JTy’K€ IIBUJIKO 3JAIKCs O, TaK SIK MEXaHI3MH, SIKi AyKe MIBHIKO 3HOIIYIOThCs. Kimacnuna
Bi/IMOBa BiJl Oy/b-sIKOTO onopy. MexaHiuHe iHTeNeKTyallbHe MPUNHHATTS TOTO, 13 YUM CIPaBKHIN
’KMBUH OpraHi3m Hikoiu 0 He 3MupuBcs [2, ¢. 234]. Jlroau 3aBxau OyayTh OOPOTHCS 10 KiHIIA, 100
TaM HE CTaBaJoCs.

BucnoBku. [Ipobnema B3aemuH srojael i pob6oriB y TBopuocti Dimina Jlika momsrae y
MUTaHHI, Y4 HE MAIOTh JIFOJIU COPOMY, KOJIM JTO3BOJIAIOTH MAIlIMHAM 1 MEXaHi3MaM KepyBaTu HUMHU.
Jlromu gye CUITBHO JOBIPHIIMCS TEXHOJIOT1SIM Ta BITYCTHIIH 1X Y CBOI JKUTTS. JIFOIMHA € BHHYBATIIEM
TOTO, WI0 MAIIMHA MOXYTh TOBCTaTH Ta B3ATH BepX. OCKUIBKM Ha aHApOiNiB He
PO3MOBCIOIKYIOTHCSI MOpPaJIbHI HOPMH Ta BOHU HE OOMEXEH1 )KOAHUMH €TUYHUMH MipKYBaHHSIMU,
Jy’e BaKJIMBO 3a0€3MeUnTH 1M MEBHI IpaBa Ta OyTH B1AMOBIIaTbHUMH 32 iX 11ii, ajke poOOT HIKOJIN
HE 3MOX€E 3aMIHUTH CITPABKHIO JIFOTUHY.
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BIL/IUB IIIHHOCTEM KYJIbTYPH ITPU BUBYEHHI IHO3EMHOI MOBH

[HO3eMHa MOBa BUCTYIIA€ BAKJIMBUM IHCTPYMEHTOM B3a€MOITI3HAHHS IPEJCTaBHUKIB PiI3HUX
HapoJiB CBITY, Ja€ MOXIJIMBICTh JUIsl BEIAEHHS SIKICHOTO MDKKYJIBTYpHOTO gianory. Came Tomy
HaBYaHHS MalOyTHIX YYUTENIB aHTJIHCHKOI MOBHM TOBHHHE IepeadavyaTd HE JIUIIE BUBYCHHS
BepOAIIbLHOTO KOy MOBH, & i 0O3HAHOMJICHHS 13 I[IHHICHUMH YSBICHHIMH, SKi BU3HAYAIOTh HOPMHU
MOBEIIHKM Ta OE3MOCepPeHhO BIUIMBAIOTh HA TMpoIrec KoMmyHikaiii. BuHukae HeoOXigHICTH
3aHypEHHsI CTYJICHTIB y LIHHOCTI KyJbTYPH MOBH, 5IKa BUBYA€THCS.

L{iHHOCTI € BOXXJIMBUM KOMITOHEHTOM KYJIbTYPH, KU (hopmye ocoOucticTh. [IpencraBHuku
Ti€l UM 1HIIOT KyJIBTYPH BOJOIIIOTH IIEBHUM HAaOOpOM LIHHOCTEH, SIKi BIUIMBAIOTH Ha 1i MMOBEIIHKY.
I'. Xodcrene [4], Bimomuii HOCHIIHUK MCHUXOJOTii MIXKYJIBTYPHOI ICHXOJIOTII, 3a3HayaB, MIO:
“KynpTypa — 11e KOJEKTHBHE MPOTrpamMyBaHHS JIFOACHKOTO pO3yMy, IIO Bipi3HSE 4WIEHIB OfHIel
rpynu BiJ iHII01”. BigTak BiIMIHHOCTI, SIK1 ICHYIOTh MOXYTb CTaTH MIPUYUHOIO JUISI MIXKKYJIBTYPHUX
HETMOPO3yMiHb. 3HAHHS BIJIMIHHUX PHUC JOTIOMara€ BUXOBYBATH MOBAry Ta TOJEPAHTHE CTaBJICHHS
710 MPEACTaBHUKIB PI3HOMAHITHUX KyJbTyp. ToOTO, HeMae Kpalioi KyJbTypu 4H TipIIOi, MpOTe
IIHHOCTI, K1 GOPMYIOThCS y MIPEACTABHUKIB PI3HUX HAPOIiB, BiAPI3HAIOTHCS.

Ipr Xodcrene B pesynbrari NPOBEICHOIO HUM BEIMKOTO JOCTIKEHHS HaNpUKIHII
70-x pokiB XX CTOJITTS BU3HAYUB KpUTEPIi, AKi MOKYTh OMUCYBaTH HAIllOHAJIbHI KyJIbTypu. BiH
MIPOIOHYE IICTh HAMPSMKIB BUALIEHHS ocobnnBocTeil (dimensions of culture), siki MpOABIAIOTHCS
B PI3HUX KyJIbTypax Ta 3a SIKUMU MOXKHa iX kinacugikysaru [2]:

1) nmucranmis Biaaau (Power distance);

2) B3aEMOBIJHOCHHHU iHAMBIIA Ta crinbHOTH Jrozaei (Individualism versus Collectivism);
3) uinnicHi qominanTi (Masculinity versus Femininity);

4) yuukHeHHs HeBu3HaueHOCTi (Uncertainty Avoidance);

5) wuacoBa opienrartis (Long Term versus Short Term Orientation);

6) mnotypanHs cBoiM OaxanHsM (Indulgence versus Restraint).

B teopii kyneTypHux BuMipiB I'. Xodcerene, Buiesragani Kpurepii BUCTYNAIOTh Y Pi3HUX
KOMOIHAIISX MK 00010, 1110 1 BiT0Opaxkae MEHTIBHICTh KYJIbTYPH, SIKa BUBYAETHCS.

E.T. Xonn [3], amepukaHCHKUil JOCHIJHUK MDKKYJIBTYPHOTO CIIIKYBaHHS TaKOXK
JOCIIKYBaB BIJIMIHHI PUCH Y TOBEIHI, 3YMOBJIEHI 0a30BUMH KarTeropisiMu KyinbTypu. Bin
BUJIUIMB HACTYIIHI TapaMeTpH BUMIpIOBaHHS KyJIbTyp (culture dimensions): KOHTEKCT CHIIKYBaHHS
(BUCOKOKOHTEKCTHI — HU3bKOKOHTEKCTHI (high and low context)), cTaBiaeHHS 10 TPOCTOPY
(IMCTaHTHI — KOHTAKTH1) 1 CTaBIeHHS 70 4acy (MOHOXPOHHI — MOMiXpoHHI (monochromic versus
polychronic)).

AHaJti3 KyJbTypHUX BUMIpIB, PO3pOOJIEHUX PI3HUMHU HAayKOBISIMH, BKa3ye€ Ha HasBHICTh
MOMIOHUX KpUTEPIiB BUMIPY KYJIbTYpHHUX sIKOCTEH (1HAMBIAYyanli3M, KOJEKTUBI3M, CTaBJICHHS [0
qacy, IpOCTOpPY TOIIO) 1 Ja€ MOXKJIMBICTb BH3HAYaTH BiJIMIHHOCTI, SIKi BIUIMBAIOTh Ha SIKICTb
MI00ANTBHOTO Jiasiory. MiKKyIbTYpHA KOMYHIKAIlISl HATOBHEHA CIIOBAMH, CMHUCIIAMHU, JIsSIMU , K1
BIJPI3HAIOTHCA Ta MOXYTh 3QJIMIIATUCS HE3PO3YMUTMMHU A 1 yyacHMKIB. JIuie 3HaHHS MEBHUX
QITOPUTMIB, PO3YMIHHS Ta IMOBaru 1O BIJIMIHHOCTEW, SIKI ICHYIOTh, MOXYTh 3a0e3ledyBaTu
e(peKTHUBHE CIPUHHATTS NPEACTaBHUKA 1HIIOT KyJIbTypH.

MaiiOyTH1 BUnTEN aHTTIMChbKOT MOBY TOBHHHI BUBYATH MOBY Kpi3b IPU3MY KYJIBTYpPH 337151
MOJJAJIBIIONO HAJAaro/HKeHHs MDKKYJIBTYPHHMX 3B'SI3KIB B YMOBax riioOanmizauii — JHIIe y TakoMy
BUITaJIKy BOHU 3MOKYTh M1JITOTOBIIIOBATH YUHIB 10 MIKKYJIBTYPHOTO J1aJIOTy, B SKOMY HEMA€E MICIIS
IS yIiepe/PKeHb, XUOHUX CY/KEHb Ta CTEPEOTHUIIIB.
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[TizHaHHS IIHHOCTEW KYJBTYpU CTyJEHTaMHU MOK€ OYyTH LIKaBUM IPOLECOM 3aBJISKU
BHUKOPHCTaHHIO aBTCHTHYHHMX MatepianiB. I. ['maaka [1] 3Beprae yBary Ha Te, [0 BUKOPHCTaHHS
AaBTCHTUYHUX MaTepialiB HAa MPAKTUYHUX 3aHATTAX € OCOOJIMBO aKTyalbHUM 1 TOJSATae y ix
¢dbyHnkmioHanbHOCTI. CTYACHTH OTPUMYIOTh MOKJIMBICTh OTPHUMaHHS 3HAHHS PO KYJIbTYpPHI, MOBHI
Tpaaulii KpaiHu 0e3 T0JaTKOBOTO HATUCKY, TaK SK LbOMY CIIpHs€ BUCOKHUN piBEHb MOTHBALIi Ta
3aIliKaBJICHOCTI 3100yBayiB OCBITH.

TakuM YWUHOM, MOXXHA MIWTH 1O BUCHOBKY, IO AaBTEHTHYHI MarTepiaii MOTHUBYIOTh
CTYJICHTIB Ta CTBOPIOIOTH aTMOcdepy iHTerpailii B IHIIOMOBHY KYJIbTYpy. ABTCHTHYHI MaTepiaan
MOXYTbh OyTH, SIK YCHUMH, TaK i MMCbMOBHUMH, BUKOHYBATH pi3HI (QyHKIII Ta BigoOpaxaru pi3Hi
chepu xutTsa. OCHOBHOIO TEPEBArol0 ix 3aCTOCYBaHHSA € Te, 10 BOHU BiOOPaKarOTh MOBHY
KapTUHY Ti€l, UM 1HIIOI KYJbTYPH, € BTUICHHAM KYJbTYpHHX I[IHHOCTEH y NMPaKTUYHOMY BHMIpi,
JEMOHCTPYIOTH iX BIUIMB Ha IIOJICHHI CUTYAITil.

OTxe, BUBYCHHS IHO3€MHOT MOBH IIOBUHHE BKJIFOUATH B ce0e Mi3HAHHS [IHHOCTEH KYJIbTYpHU
miei MoBu. CTyaeHTH QaKyIbTETy IHO3EMHHX MOB, SIK MAaHOYTHI BUMTEII aHTIIIMCHKOI MOBH, MatOTh
BOJIOJIITH apCeHAJIOM 3HaHb NP0 BepOalibHi Ta HeBepOaIbHI HOPMH MIKKYJIBTYPHOTO CITIIKYBaHHS.
Jlvie BUBYCHHST MOBH KPi3b IPU3MY KYJIBTYPH, sIKa BiIOOpAKAEThCS MEPIIOUEPrOBO Y IIIHHOCTAX
HOCIs, MOXe 3a0e3MedyBaTH SKICTh TI00aIbHOTO /11aJIory.
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SCAFFOLDING: EXTENDING THE METAPHOR TO EFL CLASSROOM

The metaphor of scaffolding has generated a great appeal among educators and researchers.
A large and growing body of literature has investigated the notion of scaffolding which is considered
to be a powerful tool to employ in the classroom. The educators’ considerable appeal may be
accounted for by the fact that ‘scaffolding’ “offers what is lacking in much literature on education —
an effective conceptual metaphor for the quality of teacher intervention in learning” [2, p. 127].

The topicality of the research into scaffolding in the EFL classroom is stipulated by several
factors: the advent of learner-centred teaching and the re-interpretation of teacher and learner roles
in language instruction, its heavy focus on the learner’s potential development and on the
development of learner autonomy; and transition to online or hybrid learning due to the Covid-19
pandemic, which typically involves the physical separation of teacher and learners.
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The present paper is part of wider research into the ways of using scaffolding in the EFL
secondary classroom. At this stage, it aims to carry out critical analysis of the scaffolding metaphor,
and explore understanding of its theoretical underpinnings and, most importantly, its value and
implementation issues in professional practice.

The term scaffolding can be traced back to the late 20" century when it was used by Wood
et al to describe a special type of parent-child interaction, namely the one that ‘enables a child or
novice to solve a task or achieve a goal that would be beyond his unassisted efforts’ [6, p. 90].
According to Wood et al., the main point of scaffolding is parent’s calibrated assistance so that an
adult takes control over the elements of the task a child cannot perform, thus, fostering a new child’s
understanding of the way to accomplish a goal by completing those elements that are within his/her
range of competence. Stone emphasizes that in the original parent-child scaffolding metaphor what
was scaffolded was a child’s understanding of how to accomplish a goal and what steps were needed
rather than the completing of the task itself [3, p. 345].

In the field of education research studies, the metaphorical nature of scaffolding is
commonly referred to situations in which teachers provide assistance to students, in the way the
builders use a scaffold in constructing a building. The pedagogic “scaffold” is offered quickly when
students deal with a task that is out of their competency and withdrawn slowly when the
“construction” of certain competencies is built.

The interpretation of the scaffolding metaphor in educational research is highly diverse and
“is sometimes used loosely to refer to rather different things” [2, p. 127]. More specifically, the
notion of scaffolding is broadly defined as a metaphor to describe and explain the role of adults or
more knowledgeable peers in guiding children’s learning and development [1; 2; 3; 4].

Zhao and Orey make the content of the metaphor of scaffolding more specific by referring
it to a special type of instructional process which takes place in a task-sharing situation between the
teacher and the learner [5]. In addition, the scholars identify two fundamental aspects this
instructional process contains:

e assisting the learner with those aspects of the task that the learner cannot manage
yet;
e letting the learner do as much as he or she can without help.

The aspects identified provide insights into the nature of assistance and are closely related
to the original understanding of the parent-child scaffolding metaphor. Hence, the effects
scaffolding has on EFL learners go far beyond the task completion and learners’ language
development. Scaffolding proves to be an effective tool to equip learners with a range of skills
underlying problem-solving, decision —making and independent learning.

According to the findings of the literature review, current EFL teaching/learning research
studies are primarily focused on the following issues related to scaffolding:

e elements of ideal scaffolding, which implies considering the components that make
instructional scaffolding effective in the EFL classroom [2; 5];

e levels of support ranging from no-support to high level of support and scaffolding
strategies that underlie them;

e scaffolding providers who may be both a teacher and more knowledgeable peers.

In order to implement the methodology of scaffolding in the teaching foreign languages, a
wide range of tools is provided. They involve breaking the task into smaller, more manageable parts,
using visual, oral and Kkinaesthetic aids, modeling, cooperative learning, the activation of
background knowledge, giving clear instructions, etc.

Hence, in EFL teaching scaffolding is a topical issue involving the consideration of its
definition, understanding, components, tools, and agents.
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NONVERBAL COMMUNICATION AS A COMPONENT
OF THE COMMUNICATION PROCESS

It is believed that language is the main source of information. However, information can be
transmitted in other ways: for example, through non-verbal means of communication. The ability to
read nonverbal cues is an important condition for effective communication. Our attitude to others is
often formed under the influence of the first impression, and it is the result of the action, especially
non-verbal signals: gait, facial expressions, looks, manners, gestures, clothing style and more. non-
verbal means of communication enhance or sometimes replace verbal communication, and thus
affect the level of effectiveness of this communicative act. In addition, knowledge of the role of
nonverbal communication increases the competence of communicators, and is also significant in the
context of intercultural communication. These facts testify to the topicality of our research.

The aim of the study is to theoretically substantiate the concept of nonverbal communication,
determine the types and importance of nonverbal communication.

The tasks of this study are a theoretical overview of the notion of nonverbal communication,
determining the role and importance of nonverbal means of communication, definition and
illustration of types of nonverbal communication.

Nonverbal means of communication began to be studied actively after Darwin published his
work «The Expression of the Emotions in Man and Animals» (1872). And now scientists are
debating whether nonverbal communication is a carrier of more information. For example, a
scientist Ray Birdwhistell believes that about 70% of the total information a person receives is due
to non-verbal means [1]. Burgoon states that knowledge about nonverbal communication now
springs from such fountainheads as psychology, psychiatry, sociology, anthropology, linguistics,
semiotics, and biology, in addition to the field of communication itself. In fact, the unceasing interest
in nonverbal communication has created a state of information overload [2, p. 15].

Usually, verbal and nonverbal communication are related. Non-verbal means create a system
that complements and reinforces, and sometimes replaces, verbal communication-words. According
to Trukhin, 40 to 80 % of communication takes place at their expense. Moreover, 55 % of messages
are perceived through facial expressions, postures, gestures, and 38 % — through intonation and
voice modulation [4, p. 78]. That is, the way we speak is more important than what we say.
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Thinking of nonverbal communication, we imagine primarily visual aids such as gestures or
facial expressions. But nonverbal means of communication include many more types that may not
be obvious at first. K. S. Young defines the following types of non-verbal communication: Kinesics,
artifacts, proxemics, vocalics, haptics, olfactics, taste and chronemics [3, p. 9].

Hence, in conclusion, non-verbal communication provides a lot of additional information
about a person. They help to identify such an important parameter of the communicative process as
the intention of its participants, the true feelings and thoughts of the interlocutor, to influence him.
Together with the verbal system of communication, these systems provide the exchange of
information that people need to organize joint activities. Non-verbal means of communication help
people navigate different social situations and regulate their behaviour, better understand each other
and build their relationships accordingly, more quickly accept social norms and adjust their actions.
Elements of non-verbal communication are very important components of human communication,
the achievement of which will allow us to penetrate into the inner world of the interlocutor, as well
as into the inner world.
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TepHOMIIBCHKHIA HAI[IOHAILHUH MeAaroriYHui

yHiBepcuTeT iMeH1 Bonoaumupa ['naTroka

Haykosuui kepienux — kano. ¢inon. nayk, ooyenm busx H. A.

CTPYKTYPHI THUIIA 3AT'OJIOBKIB
(HA MATEPIAJII TABETHU «<HANDELSBLATT»)

3aro0BOK — BaXKJIMBHUH €EMEHT MeJiaTeKcTy. BiH MICTUTH y co0i TOJ0BHY iH(OpMAIIil0
po 3MICT myOmiKalii 1 OJHOYaCHO Mae 3a METy MpUBAaOUTH yBary yuTauya J10 CTarTi. B ymoBax
3pocTarodoi KOHKYpEHIIii cepe BelMKOi KUIbKOCTI OHaliH-BHIaHb Ta COLIATbHUX MEpPEeX Iie €
HEMPOCTUM 3aBJaHHSIM. TOMYy KOXXE€H aBTOpP HaMarae€Thes IIKaBO C(OPMYIIOBATH Ta MPABHIIEHO
0o OpPMUTH 3ar0JIOBOK CBO€I CTaTTi.

UucneHnHi cTyAil  BHUBYAIOTh  CTPYKTYpHO-TPAMAaTH4HI, JIEKCUKO-CTUJIICTHYHI  Ta
¢byHKIIOHaNBHI 0COOJIMBOCTI 3arosioBkiB. Hama meTra — AOCHIIUTH CTPYKTYpY 3arojoBKiB Ha
Mmatepiaii myoikaitiii B razeti «Handelsblatty [1]. Ils Bimoma 1mionenHa rasera Oyjia 3aCHOBaHa y
1946 porti 1 BBaKaETHCS OAHIEIO 3 HAROUIBIINX 1 BIVIMBOBUX (DIHAHCOBO-EKOHOMIYHA J1IOBUX ra3eT
O®PH. Bunanns ogauM 13 nepimux y Himeuuunni me y cepeaunni 90-x pokiB XX CTOMITTS BUHILIO B
IatepHer, myOiKyl0UM 3HAUHY YaCTHHY CBOIX CTaTed y BIIKPUTOMY JOCTYIIi, IO JOMOMOIJIO iH
3aBOIOBATH BEJIMKY YUTALbKy ayauTopito. ChOroJHi razera — HailOuIble TUPAKHE BUJAHHS Cepel
yciX HIMEIbKOMOBHUX JUIOBUX TaszeT. 3a maHumHu Himerpkoro aymutopcskoro 6mopo (IVW) y
2018 porri HakIaa BugaHHs CTaHOBUB 127 546 npuMipHUKiB [2].

IcHye kinbpka kimacudikaiiif 3aronoBkiB 3a ix cTpykrypHuMH ocobnuBocTsimu. K. CizoBa y
CBOill cTaTTi «3aroJOBKOBHM KOMIUIEKC y MyOMIIMCTHLI: THUIOJOTIYHUN acleKT» BUAUILE TPHU
OCHOBHI I'pyIH 3aroyioBkiB. «[IpocTuii» 3aroyloBok — Ik MPaBUIIO, CKIAJAETHCS 3 OJTHOTO PEUEHHS,

167



Marepiaiu |11 BeceykpaiHcbkoi cTy1eHTCbKOI HAyKOBO-NPAKTHYHOI KOH(pepeHuii
«MOBA, OCBITA, HAYKA B KOHTEKCTI MIKKYJIBTYPHOI KOMYHIKALIIi»

sKe BUPAKae MEBHY 3aKiHUEHY TyMKY. « Y CKJIaJIHEHHID» 3ar0J0BOK — BIIPI3HAETHCA BiJl «IIPOCTOTO»
TUM, 110 (HOPMYETHCS 3 IEKIIBKOX CaMOCTIHHUX, JIOTIYHO 3aBEPIICHUX YaCTHH, SIKi TAKOX HECYTh
NIEBHY 3aKiHUEHY JYMKY. ICHY€ I11e «3aroJI0BKOBUI KOMITJIEKC)» Ky BXOJUTh OCHOBHUH 3ar0JI0BOK,
a TaKOX ITiJ3ar0JIOBKH Pi3HOMAHITHOI CKJIQJHOCTI i mpu3HaueHHs. Ha qymKy aBTOpkH myOutikarii
BiH € OJIHIEI0 3 HAHCYTTEBIMIMX O3HAK TEKCTY, aBTOPCHKMM KOHIIETITOM 1 KOHIEHCATOM YCBOTO
3MicTy. BiH KOoOpAMHY€TBCS 13 CEMaHTHUKOIO TEKCTY, € JOMIHAHTOIO, sIKa YTBOPIOE CMHCJIOBY Ta
eMoliiHy enHicTs [3, c. 285].

[1106 ysBUTH BeCh KOMIUIEKC YCKJIQJIHEHOTO 3arojioBKa, PO3TJISIHEMO, SIKi HOro eleMeHTH
nonae «JlirepaTypo3HaBya eHIUKIONEAI», 30CEPEIIKYIOUNCh Ha OCOOIMBOCTAX BIIACHE T'a3€THOTO
TekcTy. OKpiM BJIaCHE 3aroJIOBKa €HIMKIIONE/isS pO3Isiae e pyOpHKy, Hii3aroloBOK 1 HIAIKY.
«PyOpuka — BHOKpEMJICHHS 3arojlOBKOM YacTUH TEKCTy y TBOpiI 3a mpoOieMamMu, TeMami,
YKaHPOBUMHU O3HaKamMu. Ha BijiMiHy BiJI IHIIMX 3aroJ0BKiB BOHA HE PO3KPHUBAE 3MICTY YaCTUH TBOPY,
aKIEHTYE HA OCOOJIMBOCTSIX, MOXKE MOBTOPIOBATUCS B 0araThOX YMCIAX MEPIOAUYHOTO BUAAHHS»
[4, c. 356]. V¥ raserti «Handelsblatty npucyTHi HacTynHi HoBuHHI pyopuku: Politik, Unternehmen,
Technologie, Finanzen, Mobilitét, Karriere, Arts&Style, Meinung, siki y CBOI0 4epry MOAUISIOTHCS
uie Ha miapyOpuku. Bonu npucyTHi Ha [HTepHeT-cTOpiHLi BUuaaHHsA. OHIaiiH-BepCis BUJAHHS Ma€
1I€ OJIHY — MyJIbTHME/IIHHY pyOpHUKY, sSiKa HE € MOXKIIMBOIO Y ipyKoBaHoMy BuaanHi Video [1].

«[1ix3aroa0BOK — APYTrHil 3ar0JIOBOK, KU BKa3ye Ha JJOAATKOBI CEMaHTUYHI OCOOJIMBOCTI
TBOPY, JOIOBHIOE UM ITiICHITIOE€ OCHOBHUI 3arojoBOK. [lepeBa)xHO 3aCTOCOBYETHCS ISl yTOUHEHHS
xaHpy TBopy» [4, c.214]. Illanka — cknagHuk pyOpuKarii, 4iTKUN, 3MICTOBHUN, €CTETHYHO
oopmieHn# 3aro0BOK TeMaTHYHOI A00ipku. Ha BinmMiHy Bij pyOpHUKH HE TIOBTOPIOETHCS 3 YHCIIA
B umciio [4, c. 581].

JI. FOnpnameBa y cBoiii po6oTi «Miciue 3arojoBka B i€epapXii MOBHHX OJWHUIIBY aHAIIZYE
HasBHI Ki1acu]ikaiii 3a CTPyKTYpHO-TPAMaTUYHUMH OCOOJIUBOCTSIMH 1 BUUISE 13 HUX 3arOJIOBKU-
CJIOBA, 3ar0JIOBKU-CIIOBOCIIONYUYEHHS 1 3aroioBKu-peueHHs [fOnnamesa, 41].

VY cBO€EMY AOCIIIKEHHI MU ITOCITYTOBYBAIUCS CaMe TAaKUM TOALJIOM 3ar0JIOBKiB. 3ar0JIOBKH-
CIIOBA y BU/IaHHI HE TpeJcTaBIeHi. HaToMiCTh MU BHOKPEMHIIH TPYITy 3ar0JIOBKiB-CIIOBOCIIONYYEHb.
V Takiii cTpyKTypi € nume migmer. OCKiIbKH 3a MpaBWIaMU HIMEIbKOi IPaMaTHUKU PEYEHHS He
MoOKe OyTH OJTHOOCHOBHHM, TOOTO O0OOB’S3KOBO MAalOTh OYyTH NMPHUCYTHI OOW/BA TOJOBHUX UYICHU
peuUeHHs — MiAMET 1 MPUCYNIOK, TO TaKa CTPYKTypa 1 He BBaXkaeTbCsi peueHHsAM. OnHaK BOHHU
3aJIUIIAI0THCS 10BOJI1 1HHOPMAaTUBHUMU 3aBJIIKM IMEHHUKaM 3 IPUHMEHHUKAMHU.

CTpyKTypH CIOBOCHONYYEHb PI3HOMaHITHI. BOHM BUpaXkeHi: a) IMEHHUKOM y HAa3UBHOMY
BIZIMIHKY Ta iIMEHHHMKOM i3 npuiiMmennukoM: Ein Ende mit Schrecken [Handelsblatt, 26.01.2022].
Das Gerangel um die Wirtschaft [Handelsblatt, 26.01.2022]. Schuldzuweisungen beim Férderstopp
[Handelsblatt, 26.01.2022]. [TpuiiMeHHUKH Y WX CIOBOCIOIYYEHHAX pi3Hi — Mit, fiir, bei, um, nach
Ta 1H.;

6) iMEHHMKOM y Ha3MBHOMY BiIMiHKY Ta iMEHHHUKOM y POioBOMY Biaminky: Uberwachung
der Uberwachung [Handelsblatt, 25.01.2022], die neue Parteispitze der Griinen [Handelsblatt,
15.02.2022];

B) IMCHHHKOM y Ha3MBHOMY BinMiHKy Ta cnoiyunukom: Mehr Nachhaltigkeit oder mehr
Wachstum? [Handelsblatt, 26.01.2022]. FDP-Chef— oder der , starke Mann* [Handelsblatt,
26.01.2022]. Viel mehr als nur Sibelrasseln [Handelsblatt, 25.01.2022].

r') IMEHHUKOM Y Ha3UBHOMY BiIIMIHKY 3 IPUKMETHUKOM (Ta iMmeHHHKOM): Der weite Weg
des ,,Scholzomats “ [Handelsblatt, 20.11.2010], Die falschen Freunde der Freiheit [Handelsblatt,
15.12.2021].

Cepen 3aronoBkiB HAWOLIBITY TPYITy CTAHOBISATH IMOBHOLIHHI pedeHHs. BpaxoByrouu Te, 1110
BOHH Y HIMEIIbKIH MOBI MalOTh P13HY CTPYKTYpY, BUUIIEMO Y 3ar0JIOBKaX MPOCTI Ta CKJI/IHI pEUeHHS.

['pyna mpocTUX pedyeHb MPEACTaBICHA y 3arojoBKaxX yciMa THIIAMHU — PO3MOBITHUMHU:
Draghi braucht die starke Mitte [Handelsblatt, 25.01.2022], nutansaumu Dokumente die Toilette
heruntergespiilt? [Handelsblatt, 26.01.2022], Wie die zwélf Euro wirken [Handelsblatt, 25.01.2022]
i okmmuanmu Die Merkel-Nostalgie wird keine Grenzen kennen! [Handelsblatt, 26.01.2022].
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[le MOXyTh OyTH 30BCIM KOPOTKI PEUYEHHS, SIKI MAIOTh y CBOEMY CKJIAJi TUIBKU MIAMET 1
npucynok: Die Elektro-Monster kommen [Handelsblatt, 26.01.2022]. A60 mpocTi momupeni
pCUCHHS i3 3HAYHOIO KUIBKICTIO APYTOpsAHUX WwieHIB peueHHs: Bundesregierung fordert deutsche
Staatsbiirger zum Verlassen der Ukraine auf Griinen [Handelsblatt, 12.02.2022].

3a3BHuail 3aroJIOBKU TSOKIIOTH /10 MiHIMaJi3My, aje JiIsl Ta3eTHOTO 3arojioBKa BaXKJIMBHM €
1oro iHGOPMATHBHICTh, TOMY y iX CKJIaJll HEPIJIKO TPAILISIOTHCS HE TUIBKHU MPOCTI MOIIMPEHI, aie
il cxiagHi peueHHs. BoHM MOIUISIOTBCS y HIMEIbKii MOBI Ha CKIIaIHOCYPSIHI 1 CKIaTHOMIAPSIHI.

CKIIagHOCYpSITHI  PEUCHHSI TPAIUIIHHO TOEJHAHI CIIOMYYHUKaMHU CypsaHocTi. OmHak y
3arojIOBKax CIOCTEPIra€MO CIOJNYYEHHS JBOX CAMOCTIMHMX pEYeHb PO3IUJIOBUMU 3HAKAMU —
JIBOKPAITKOFO Ta TUPE, K1 JONOMArarTh MiIKPECIUTH TOJIOBHY JIyMKY Y 3ar0JIOBKY Ta y MyOJTiKallii abo
MPOTUCTABUTH MPUITYILEHHS 1 KOHKPETHUH (HaKT, CIIYyTyIOTh CUTHAJIOM HACIIIKOBOCTI 200 MOsICHEHHS
Toro 4m iHImoOro (Qakry. /[Bokpamka MOXe TakoXK MOSCHIOBATH NMPHUYUHY Tie€l un iHImol momii. Der
Zeitpunkt koénnte kaum ungiinstiger sein: Mitten im Wiederaufbau bricht in Portugal die Regierung
auseinander. [Handelsblatt, 28.10.2021]. ITocmigoBHICTs a00 KOHTPABEPCIHHICTD il POCTIAKOBYETHCS
y peueHHsX, SIKi BIIOKpEMIJICHI OJMH Bix OJHOro 3a gomnomoroto tupe: Ricarda Lang und Omid
Nouripour zu Griinen-Chefs gewdhlt — So tickt die neue Parteifiihrung [Handelsblatt, 29.01.2022].

CKJIagHOMIAPSIIHI PeYEHHsI YTBOPIOIOTH IIe OJHY TPYITy 3aroyiioBKiB. OIHAK ITOBHOLIHHUX
HIIPSIHUX PEUYCHb, y SIKMX MPHCYTHI TOJOBHE 1 MIIps/IHE PEUeHHs, Y 3arojoBKax BKpai maio. Lle
31e0LIBIIOr0 MapsIHI JoaaTkoBi peuenns: Dieser Outplacement-Berater erklirt, was jetzt zu tun ist
[Handelsblatt, 25.10.2021], , Alles weist darauf hin, dass jetzt etwas passiert” [Handelsblatt,
11.02.2022]. Ille omHy Trpylmy YTBOPIOWOTH MiApsAHI oO3Ha4yanbHi pedeHns: Gescheiterter
Haushaltentwurf: In Portugal droht eine Regierung zu zerbrechen, die in der EU als Vorbild galt
[Handelsblatt, 28.10.2021], a Takosx miapsitHi peueHHs yacy: Kein Brot, Menschen in Notunterkiinften,
iiberlastete Kliniken — \Was passiert, wenn das Erdgas ausgeht [Handelsblatt, 24.03.2022]

371e01IBIIOr0 y 3arojioBKax CIIOCTEPIraeMo 130J1bOBaHI HiAPSIHI peUeHHs, sIKi BXKHUTI 0e3
rosiosuoro: Wie es zur Zerschlagung der Oetker-Gruppe kommen konnte [Handelsblatt, 3.11.2021],
Warum China siichtig nach Kohle ist“ [Handelsblatt, 12.02.2022]. TparuisiroThCsl TAKOX 3ar0JIOBKH,
JIe 3aMICTh TOJIOBHOTO PEUCHHS CIIOCTEPIraeMO HOTrO CErMEHT, BIJIOKPEMJICHHU Bifl MiIAPSIHOTO
pedeHHs ABOKpamkoro abo tupe: Aktienrente, Staatsfonds, Klima — Wie FDP und Griine an der
sozial-6kologischen Marktwirtschaft arbeiten [Handelsblatt, 15.10.2021].
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LINGUODIDACTIC BASES OF TEACHING ADJECTIVE AS A PART OF SPEECH

One cannot express one’s thoughts correctly and understand the language without the
knowledge of grammar. In other words, grammar proficiency is crucial for success in acquiring a
second language. The adjective, alongside the noun and the verb, is the fundamental part of the
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grammar. Having its distinctive features and peculiarities, it has drawn attention of both, Ukrainian
and Western scholars. Their works have shown that there are various grammatical phenomena
connected with the adjective that learners should know in order to be able to speak and understand
English correctly.

Thus, the question arises as to which methods and approaches should be used to convey this
information to learners as effectively as possible. There is a great number of grammar teaching
methods developed by both Ukrainian and Western scholars within the last century. However, there
has been little agreement on which of the two main approaches, deductive or inductive, is more
effective. Therefore, this paper seeks to remedy this problem by practically analyzing the two
approaches. The findings of this paper can be used by other researchers dealing with the adjective
and approaches and methods of its teaching. Besides, it may help teachers to choose the most
appropriate approach.

Grammar-Translation method is considered to be one of the oldest methods. It used to be the
most widely spread method in the former times and is still used by some teachers. At the beginning
of the lesson a teacher explains certain grammar points, then students are provided with sentences
containing these grammar points and they are to translate them into native language [2, p. 63]. A
teacher rarely uses target language. Students concentrate on reading and translating texts, doing tests
and exercises and writing essays. Nowadays, Grammar-Translation Method is believed to be
outdated and inefficient as does not pay proper attention to the development of speaking skills.

Another one is the Direct Method. It is characterized by: “... the use of the target language
as a means of instruction and communication in the language classroom, and by the avoidance of
the use of the first language and of translation as a technique” [3, p. 70]. To put it another way, the
Direct Method is an antipode of Grammar-Translation Method. The following are its basic features:

1) Classroom instruction is conducted exclusively in target language;
2) Only everyday vocabulary is taught;
3) Emphasis is put on correct pronunciation and grammar [1, p. 48].

The development of sociolinguistics gave an impetus to the appearance of one more method
known as Communicative Language Teaching. J. Scrivener states that: “CLT is based on beliefs
that learners will learn best if they participate in meaningful communication” [4, p. 31]. Scholars
distinguish two types of Communicative Language Teaching. On the one hand, shallow-end type
does not reject grammar, it remains one of the main components of CLT courses. On the other hand,
deep-end CLT concentrates on communication and ignores grammar instruction [5, p. 22].

All of the aforementioned methods are based on one of the two basic approaches which are
deductive and inductive. The term deductive approach has been applied to situations where a teacher
starts a lesson with the presentation of a rule and then provides examples in which a rule is applied
[5, p. 29]. The deductive approach is sometimes referred to as a rule-driven learning. In its turn, an
inductive approach starts with examples from which a rule is inferred [5, p. 29]. It can be called
rule-discovery learning as well. This approach presupposes pupils’ active participation and
hereupon stimulates the development of mental set of strategies for dealing with tasks [6, p. 127].
In fact, deductive and inductive approaches are tightly connected with explicit and implicit learning
respectively. Explicit learning is the one involving conscious awareness and intention to study the
subject. Opposed to it, implicit is the learning devoid of these features [1, p. 254].

It was found out that there is no general agreement on which one should be used while
teaching grammar. Various researchers conducted investigations in order to determine the most
efficient approach. Unfortunately, the results of those investigations were polar: one group argued
that deductive approach is more efficient whereas the other one proved that it is more beneficial to
conducted lessons in accordance with the inductive approach. In addition, there were those who
found no fundamental difference between the approaches. Interested in this debate, we conducted
our personal research. It involved 12 primary school pupils. The age level of participants varies
from 8 to 10. English proficiency level varies from Al to A2. The structure taught to them was the
grammatical category of the degrees of comparison of the adjective. Prior to commencing the
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investigation, all the pupils took a grammar pre-test in order to establish their initial knowledge of
the structures to be studied. It consisted of 10 multiple-choice questions aimed at assessing the
pupils’ knowledge of formation and usage of comparative and superlative degrees of the adjective.
The overall number of points the pupils could get is 10. Following this, the children were randomly
divided and two groups, consisting of 6 pupils each, were shaped. The first one was taught by means
of deductive approach, whereas in the second group inductive approach was implemented. The
classes were conducted for a period of two weeks, both in the first and the second group, for a total
of 2 hours (1 hour per week).

The findings of the research indicate that both approaches can be successfully applied to
teach grammar, in particular the comparative and superlative degrees of the adjective. Nevertheless,
the figures prove that the inductive approach was slightly more effective than the deductive one.
There is one possible explanation for this result. As J. Harmer reports, young children mostly learn
indirectly rather than directly [2, p. 82]. In other words, it is much more difficult for them to perceive
rules explained by the teacher (deductive approach) than the ones explored on their own (inductive
approach), and it is easier for primary school pupils to move from specific instances to general ideas
rather than from abstract generalizations to concrete facts.

Although the figures indicate that the inductive approach is more effective, it does not
necessarily mean that the deductive one should not be used while studying the grammatical category
of the degrees of comparison. The approaches are polar, but their aim is identical. Hence, it is
possible to hypothesise that these approaches can be combined while teaching grammar. Actually,
the most interesting finding of the research was the fact that pupils taught in accordance with the
inductive approach were more successful in acquiring regular patterns of the formation of the
degrees of comparison, while pupils from the deductive approach group displayed better knowledge
of the words that are exceptions to the general rules (suppletive way of forming the degrees of
comparison). Taking into consideration this result it can be concluded that the two approaches might
be combined in order to make the process of grammar teaching as effective as possible.
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CymMmcpkuii nepxaBHuil nenaroriuiuii yaisepcureT iMeH1 A. C. MakapeHka
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JIJEKCHUYHI 3ACOBH ®OPMYBAHHSA OBPA3Y I'EPOA-JETEKTUBA
Y CYHACHOMY AHI'VIOMOBHOMY POMAHI

I'epoii-neTekTB — 1€ MEepCOHaX, SKUW IOCTa€ y TBOpPaxX JETEKTUBHOTO KaHPY Ta
XapaKTepU3yeThCsl HEaOUSKUMHU 1HTENEKTYalbHUMHU 3JiI0HOCTSMH, HECTAHJAAPTHICTIO MMCJICHHS,
3IaTHICTIO PO3KPUTTS €KCTPAOPAMHAPHUX 3JI0YMHIB, 0COOJIMBUM OAa4€HHSIM TOTO, 110 BiI0yBAETHCH,
CBOIMH HEOJHO3HAUHMMHM BUMHKAaMH, Hemepea0auyBaHICTIO, HEXTYBaHHSAM IpaBHIIaMH,
eKCLIEHTPUUHICTIO Ta TAEMHHYICTIO. MOro CIIpaBsKHs yara MONATae y JIOiuHOMY aHalIi3i moiif, 3a
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JOTIOMOTOI0 SIKOTO BiH JOCST HaI3BUYaHHHUX YCIIXiB Yy PO3KpHUTTI 3704uHIB [4, c. 389-392]. ¥V
mpoueci poOOTH 3aBASAKM CBOIM TMPOHUKIMBOCTI Ta CIHOCTEPEKIMBOCTI TepON-IETEKTUB
PEKOHCTPYIOE CIIPaBKHIO KapTUHY IMOJiH, sKa MPEICTaBICHA y BUIJISAI CIOKETHOI CXEMH — BiJ
CKOEHHS 3JI0YMHY JI0 TIOIIYKY J0Ka3iB, JOMUTY IiA03pIOBaHuX, ineHTH]iKamil 3mounnms [5].

Jlist cro’keTy NIeTEeKTHMBa MpHUTaMaHHA TeMaTHYHA OaraTOIIaHOBICTh, TUHAMIYHMMA, 1HOJI
KapKOJIOMHUH PO3BUTOK TIOMAiM, €MOIlIiHa HaNpy>XeHICTh, JOTPUMaHHsA J00pe BII3HABAHUX
¢dopmanpHUX CcXeM MOOYJOBH TBOPIB Ta MOpaidbHMK madoc, SKUH TONSArae B YTBEPIUKCHHI
crpaBeIUBOCTI [TaM camo]. [IpoBiIHOIO KaTeropi€ro TBOPY NETEKTHUBY € TAEMHULIS, MOTHUB SIKOT €
000B’sI3KOBUM, aJKe 0e3 Hel He Moke BeCTHCs po3ciiayBanus [1, c. 204].

Hocninaust Haymosa H. I'. cTBepmKye, 10 Xy105kHI 00pa3y MEPCOHAXIB, 10 BTUIIOIOTH
NIEBHUH THII JIFOIMHH B TEKCTaX TBOPIB 3a JOMOMOTOI0 MOBH, MICTATh YSBJICHHS PO 00pa3 JIOANHU
Ta 11 MOJENIb TIOBEMIHKU. Y Cl MPECTaBICHI KOMIOHEHTH MOCTAIOTh €IWHUM IUITMM Ta IIJIICHOIO
CHCTEMOIO B3a€MOIIOB’sS3aHUX 1HAMKATOPIB, 3JaTHUX N0 CIiIbHOro (yHKIIOHYBaHHS [3, c. 11].
3rifHO 3 MJiSUIBHICHUM IMIJIX0J0M 10 MOBM HaymoBa Buiise nBa BHAM XapaKTEPUCTHK —
HEMpoIeCyalbHI Ta MpolecyanbHi [TaM camo, ¢. 20]. [lepiri BKII0OYaroTh B ce0e OMUC 30BHIMIHBOTO
BUIJISITY, MaTE€PiaIbHOTO CBITY Ta CUCTEMY LIHHOCTEH MPOTAroHiCTa; a iHIIl — MOJEIb MOBEAIHKH,
0 KOHKPETH3Y€EThCS TpH OOJIKYy TaKMX CMHUCIOBUX OJIOKIB SIK METa Ta MOTHUBU MiSUTBHOCTI,
OaxkaHHs, Mpli, IHTepecH, CIpoOH peanizallii 3aJyMaHOro IJIaHy Ta CIOCOOHM TOCSATHEHHS METU
[2, c. 13]. 1Ii xapakTepHCTUKH € OCHOBHOIO CKJIaIOBOIO 00pa3y reposi-IeTeKTHBA, Ka Hajaae HoMmy
IMHaMI3My, SCKPaBOCTI Ta Xapu3MaTUYHOCTI.

Jist mociKeHHs IEKCUYHUX 3ac00iB (hOpMyBaHHS XyHA0KHBOTO 00pasy reposi-IeTeKTHBA
Hamu Oyno oOpaHO poMaH JeTeKTUBHOro xaHpy PoOepra Ilarrepcona «bixku 3apamy KUTTS»
(James Patterson «Run for Your Life», 2009 p.). Uurauesi HaaHO 1OCTAaTHLO MOBHOT'O MaTepiaiy
Ta OMHUCY IPOTaroHicTa NETeKTUBA i1 TOro, 00 BUOYIyBaTH MOBHY KapTHUHY iepapxii Horo
LIHHOCTEIA.

[lepmr 3a Bce, aBTOp JETEKTHUBY YMUIO BBIB MEPENICTOPIIO KUTTS Tepos-IeTEKTHUBA 3a
JomoMororo ioro croragiB. Hamanus ¢onoBoi iHpopmaii € mikaBuM Ta eEeKTHBHHM 3aC000M
iH(OpMyBaHHSI YyUTaya Mpo CiMEHHUI cTaTyc NETEeKTHBa, HOro poOOTy, 3HaHHA Tomlo. [Jokazom
IbOMY € HACTYITHUH TPUKIIA];

«A strange moment of clarity pierced my weariness, and I realized that she hadn’t just been
my love — she’d been my life support. On nights like this, the really bad ones, she’d listen for hours
if I needed to talk, and understand completely when I couldn’t.

Right then, more than anything in the world, I longed to feel her fingers caress the back of
my neck as she told me that 1'd tried my best. That sometimes there’s nothing we can do. | would
circle her waist with my hands, and her magic would make all my doubts and guilt and stress
disappear.

Maeve had been dead for almost a year now, and in all that time, I hadn’t found any new
ways to cope with it —only new ways to miss her» [6, c. 20-21].

I3 1mporo MoHoJOra cTa€ 3pO3yMisIo, L0 CHOTaju MPOTAroHicTa MPO HOro XIHKY €
HaCBITIIIIMMY, TOMY L0 BiH BIITYKY€TbCA NMpo Hei 3 HEHMMOBIpHMM TeruioM. BinmosinHo 3
KOHTEKCTY CTa€ 3p03yMLiJIo, 110 BOHA IOMepia Maibke pik TOMy, ajie Tepoii-IeTeKTHB BCE IIe HE
3a0yB ii, mam’siTae 11 MATPUMKY, KOXaHHS Ta BiT4yBa€ ME€BHY MPUB’A3aHICTh 10 Hel.

Jns xapaktepusailii MPOTOTUIIOBUX O3HAK Teposi-IETEKTHBA JOCHIHKYBAaHOTO pPOMaHY
aBTOp, Cepell IHIIUX JIEKCHYHHUX 3ac00iB, YaCTO BUKOPHCTOBYE iAIOMHU, ap)ke y KOHTEKCTI BOHU
CIYTYIOTh Il PO3KPHTTSI XapaKTepy, HACTPOiB, MEPEKUBaHb Ta €MOIIIl TOJOBHOTO MEPCOHAXA
Maiixia benHera — neTexkTuBa BIJALTY MOJIMIl, XapaKTePU3yIOUU HOro SK BUTPUBAILY, BHCOKO
OCBIUEHY JIIOJIMHY, BiJJIaHy CBOil poOOTI Ta CTiliKy nepen TpyaHouaMmu. [IpoBiHOIO (QyHKIIIEO
BXKMBaHHS 11IOMAaTHYHUX 3BOPOTIB € €KCIpecHBHA. MoBa reposi-IeTeKTHBA CTA€ 3aBISKH HUM
BHUPa3HOIO, JAMHAMIYHOIO, OPUTIHAJIBbHOIO, HACHYEHOIO, AYIIEBHOIO Ta I1HKOJIU PI3KOK, SK Yy
HaBEJICHUX HUKUE MPUKIIATAX:
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«| sat there for a second, my face red, my head pounding. His giving me an earful (oasamu
npouyxan) was one thing, but to imply that 1'd jeopardize a case over a reporter was a really low
blow (yoap nusicue nosica). What an idiot I'd been — so proud to be handpicked, and worried sick
about letting down (niosecmu) the team. Now my team was kicking me in the teeth (nrosana meni 6
obnuuus)y [6, c. 132].

bineie TOro, aBTOp MOCHIIKYBAaHOTO POMAaHY BIAETHCSA O YACTOrO BUKOPHUCTaHHS Yy
MOBJICHHI T'eposi-IeTeKTHBA TAKOTO JIEKCHYHOTO 3ac00y sSK MpHUCIiB’s. BukopucTanHs npuciiB’iB
cupusie (opMyBaHHIO 00pa3y MPOTAroHicTa pPOMaHy SIK HOCIS Ta BTUICHHS MYAPOCTI,
JOCBIYEHOCTI, MOPAJILHOCTI, YECHOCTI, CMITUBOCTI. Tak, y MpUKIagax HUXKYE Tepoi-IeTCKTUB
BUCTYIIAE€ SIK YPIBHOBOXEHWH, KMITIMBUH, HAIOJETJIMBUA Ta IHTEICKTyaJIbHO O0JapOBaHUIA
npodecioHan y cBoiit cdepi AisIbHOCTI:

«Good fences make good neighbors (Xopowwuii cycio nouunaemocs 3 sucoxoeo napkany), |
guess, Cathy, | said. I'd love to chat but I’'m really busy» [6, c. 96].

«I had to hand it to Calvin on one count — she knew that the best defense was a good offence
(nanao — naukpawuil suo 3axucmy)» [6, c. 174].

«With friends like that, who needs enemies (3 maxkumu opyszsmu, eopoeu ne nompioni), |
muttered» [6, c. 156].

OTxe, cydacHi Trepoi-IeTeKTHBH — Trepoi 3 SCKpAaBO BHUPAKEHOIO 1HAMBIIYaJbHICTIO,
MTOKJIMKAaH1 BUPIIIUTH 3arajiky, 30KpemMa, BUPOOUTH iiealIbHUI METO/, 33 JIOTIOMOTOIO SIKOT'O MOYKHA
ycranoButu ictuHy. s dopmyBaHHs oOpa3y reposi-nmeTekThBa aBTOp pomany «bixku 3apamm
KUTTSD» BUKOPUCTOBYE TakKi JIEKCHMYHI 3aco0H, fAK 1JiOMAaTU4YHI 3BOPOTH Ta MPHUCITIB’S, IO
JIOTIOMArarTh BUPA3HIIIe PO3KPUTH XapaKTep, MEPE)KUBAHHS Ta €MOIIil EPCOHAXA, TiIKPECIUTH
HOT0 KMITJIMBICTh, JOTEIHICTh Ta MPOQECIOHATI3M.
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SPECIFICS OF CHARACTER NAMES IN FICTION: SEMANTICAL, STRUCTURAL
AND TRANSLATIONAL ASPECTS

Specifics of naming characters in any kind of literature is quite an interesting and sometimes
controversial topic, which can cause certain problems during translational process. The most
suitable genre to be used as an example is a genre of children’s literature because it is the vivid
representation of proper names: from the way they are created to what difficulties a translator faces
while translating the given text.
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First of all, such a distinct genre as children’s literature is quite an extensive topic itself. For
a better understanding, it would be necessary to provide the notion from E.l. Ohar, what precisely
children’s literature is: “Children's literature is a set of verbal works of artistic and non-artistic
nature, which are addressed to children of different ages and created taking into account the specifics
of children's perception. Children's literature has semantic features. These include a dynamic plot,
themes, images, maximum clarity of the content and humor” [5, p. 9-10].

The most flamboyant colours proper names show when there is a need to translate them into
another language. They are quite important because of all the pitfalls they convey inside them.

Bearing in mind what E.I. Ohar and other researches have pointed out, and the fact that the
target audience of this very genre has so to say its own needs (mainly didactic), a translator cannot
simply neglect the need to reflect on given onyms. There is no way he can let them be translated
directly in case where it is possible for them to be converted in a way so they contain the original
meaning that the author has put in it.

From the translational point of view on such kind of literature, it is quite twofold for adults,
because despite the fact that children see only the basis and the message that the author wanted to
convey to them, the translator as an adult is able to see much deeper and even through it. Thus, the
translator must capture all the nuances of differences between languages and cultures, convey them
in the target language text, while keeping everything in order, because literal translation can directly
affect the misperception of the character or plot, so the tale, for example, will be interpreted
incorrectly. If the translator failed to cope with the task, instead he wrote something of his own,
spoiling the original with his translated text.

In children's literature, there are often descriptive translations and moments when the
translator adds details himself, literally writing more in the text of the original, allows himself to
interfere more than necessary in the work, which is unacceptable. Despite his creative freedom and
creativity, the translator must not forget what his limits are, even if they are not clearly defined [1].

The translation of literature for children, much more than for adults, is characterized by
adaptability, transformations and changes that inevitably manifest themselves in the quality of
translation. Thus, recognizing the special status of the translation of a child's text, Katherina Reiss,
another researcher and translator, in her work identifies two opposing categories of "possibilities"
and "limitations™ of translation criticism, referring the translation of children's literature to the latter.

Moving to the practical part of the research on proper names in fiction, it is almost essential
to refresh knowledge about translation strategies that are used in the process itself. The most
important strategic translator’s principle is a critical attitude to his own actions, if the original is
contradictory, incomprehensible or completely meaningless, the reason may not be the error of its
author, but insufficient knowledge of the translator [4]. According to T. Pastryk, there are particular
strategies suitable for this literature, namely: forenization, domestication, neutralization [6].

On the material of R. Dahls’ novel “Charlie and The Chocolate Factory” the theoretical part
of the research can be clearly demonstrated. Firstly, the origins and meanings of the proper names
are described, further on the translation is analyzed. For example, “AUGUSTUS GLOOP — A
greedy boy” [2] is translated as “Asrycryc [myn” in V. Morozov’s Ukrainian translation [3]. Here
he transcoded it by means of transcription. It gives another impression for Ukrainian reader because
his surname sounds a lot like ‘fool” or ‘stupid’. In the original the word which is closest to his
surname is ‘gloopy’ which means ‘full’ or ‘sticky’ and ‘gluttonous’, meaning greedy. Thus, it gives
an impression of the character but it was impossible to convey it in the Ukrainian translation.
Unintentionally the Ukrainian reader was given nearly the right impression of the character because
of the associations arising out of his surname.

All other names of the main characters (those are: Veruca Salt, Violet Beauregarde, Mike
Teavee, Charlie Bucket and Willy Wonka with Oompa-Loompas) are translated in the same way as
the previous one. Certain names contain hints on what will be going on in the text and in the
translation it is reflected as well but mainly owing to the author (i.e. the girl named Violet who later
turns into the big violet ball which is a blackberry).
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Summing up, the topic of the research will always be relevant among scientists in the field
of linguistics, while they are deepening the knowledge and give powerful tools to translators who
work on educating themselves to master their craft. Except it, children’s literature will always be
the case because there are always children of the certain age who are the target audience of such
books. By researching the given material and classifications, linguists are able to prepare for the
future challenges, starting with what they have and moving further into the unknown.

REFERENCES

1. Cermakova A. Translating Children’s Literature: Some Insights from Corpus Stylistics
[Electronic Resource]. — Available from: https://www.redalyc.org/journal/4783/478358393007/html/

2. Dahl R. Charlie and the Chocolate Factory / R. Dahl. — Puffin, 2016. — 208 p.

3. MMan P. Yapmi i mokomnaana dadpuka / P. Tan. — Kuis: A-6a-6a-ra-ma-ma-ra, 2005. — 111 c.

4. HikonaeBa T. M. Bueni 3anmucku THY imeni B. . Bepnancekoro. Cepisa: ®inomnoris. CouianbHi
komyHikanii / TerssHa MuxaitniBaa HikonaeBa. — KuiBChkuil HalllOHaIbHUI YHIBEPCHTET KYJIBTYpH 1
mucTenTs, 2018. — 115 ¢

5. Orap E. I. lutsua xuura: npobnemu BupaBauuoi miaroroBku / E. 1. Orap —JIbBiB, «A3-ApT»,
2002. — 158 c.

6. IMactpuk T. OcobnuBocTi QyHKIIOHYBaHHSI MOBJICHHEBHUX CTpATETil y KOHTEKCTi OLTIHTBI3MY /
T. Hactpuk // [lcuxonoriuni nepcnektuBy. — Jlynpk: Beta, 2006. — Bumn. 8. — C. 42-47.

Yepusascoka C. O.

rpyna MCOAM-11

TepHOMUIbCHKUI HaIlIOHATBHUHN TIeAArOT1YHHMA

yHiBepcuTeT iMeHi Bonoaumupa ['HaTioka

Hayxosuil kepisHuk — kano. ned. nayx, ooyenm Jayxis O. I1.

HNPEIMETHO-MOBHE IHTEI'POBAHE HABYAHHSI JTUCHUILITH MMPOPECIMHOI
HIAI'OTOBKU MAUBYTHIX YYUTEJIIB IHO3EMHUX MOB

V¥ cydacHuX ymoBax MacoBoi rioOaii3alii OCBITM BHHMKAE MOTpeda y pO3MIMPEHHI MEX
npodeciifHoi KOMIETEHTHOCTI MaiOyTHIX NenaroriB, 30KpemMa Yy4yuTeliB iHO3eMHUX MOB. lle
O3Hayae, MO Uil TOTO, MO0 OyTH KOHKYPEHTOCIPOMOXXHHM, a TaKOX MI00 3aJ0BOJBHITH
Mi3HaBaJIbHI MOTPEOU Cy4aCHUX YUHIB, 30KpeMa MOJIOIi, KOJIO IHTEpPECIB AKUX 3HAYHO 301IbIINIIOCS
3a OCTaHHI JAECATHUPIYYS, BUMUTENSIM OUIbIIE HE JOCTATHHO JIHUIIE J00pe BOJOAITH 1HO3EMHONO
MOBOI0. 3aCTOCYBaHHSI METOIUKH MPEIMETHO-MOBHOTO iHTerpoBaHoro Hasuanus(IIMIH/CLIL)y
npodeciiiHii MiAroToBUl MalOyTHIX YYMUTEIIB 1HO3EMHUX MOB € TAaKOX BaXJIMBHM acCIEKTOM IX
Me/1arorivyHoi JisUIbHOCTI B MYJIbTUKYJIBTYPHOMY Ta MYJIbTUHAIIOHAIbHOMY CEPEJOBUILI.

AKTyanpHICTh TIUTaHHS BHKOpUCTaHHS MeToaukulIMIH/CLILis HaBYaHHS TUCIUTUTIH
npodeciifHOT MiIrOTOBKH YYUTEIIB IHO3EMHUX MOB CTaJ0 OCHOBHOIO IPUYMHOIO BHOOPY TEMH JUIS
nocaikeHHss. O0’€KTOM HAIIOro JOCHIPKEHHS € IpolLleC HaBYaHHS JUCHMIUIIH IpodeciiHol
HiArOTOBKM MalOyTHIX Yy4WTeNiB 1HO3eMHUX MOB. IIpeamerom Hamoro mOCHIIKEHHS €
BUKOPUCTaHHS METOJWKH NPEAMETHO-MOBHOTO IHTETPOBAHOTO HABYAaHHS B MPOIECI MiATOTOBKU
MaiOyTHIX y4uTelliB IHO3eMHUX MOB. BUBUeHHsIM 00paHoi HaMM TeMH 3aiiManucs Taki JOCTITHUKH
sk [leBuenko I. B., CaBuyk A. B., €Brymenko H. I. ta ixmmi.

Metoauka npeMETHO-MOBHOTO 1HTETPOBAHOTO HaBUaHHs 0a3ye€TbCcs HAa OJHOMY 3 TAKHUX
byHIaMEHTAILHUX TMOJOXKEHb, SK TMPHHIUI 1HIIOMOBHOTO 3aHypeHHs [1, C. 5]. Jlis maiOyTHIX
BUYMTENIB 1HO3EMHHX MOB II€ € Ba)KJIMBOIO MEPEIyMOBOIO 3/700yTTsI BUCOKOTO PIBHS BOJIOJIHHS
0o0paHOI0 MOBOIO. SIK MMOKa3ye MpaKkTHKa, HOBA JIEKCUKA, TPAMAaTUYHI CTPYKTYPH Ta KOMYyHIKaTUBHI
HAaBUYKH JIETIIIE 3aCBOIOIOTHCS Y MOBHOMY cepeioBulli. [IpeMeTHO-MOBHE iHTErpOBaHe HaBYaHHS
CIPUATUME TIBUIIEHHIO MOBHUX KOMIIETEHTHOCTEH MaifOyTHIX BUYMTEINIB, 110 B CBOIO YEPry AacTh
iM 3MOTy 3aJI0BOJIbHATH HaBYaJbHI MOTPEOM YUHIB 13 PI3HUMHU PIBHAMHU BOJIOIIHHS 1HO3EMHOIO
MOBOIO, Y TOMY YHCJIi 3 BHCOKUMH.
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PizHOCTOpOHHI PO3BUTOK MaiOyTHIX Ne/1aroriB € 3aopyKoro ix
KOHKYPEHTOCITPOMOYXHOCTI Ta 3/IaTHOCTI MiATPUMYBATH IHTEPEC Ta MOTUBAIIIIO YUHIB HA BUCOKOMY
piBHi. 3acrocyBanHs meronuku [IMIH/CLIL y BukiagaHHi AUCHUIUTIH MPOQECiiftHOT MiArOTOBKU
BUMTEJIIB 1HO3EMHHUX MOB JIO3BOJIUTH PO3IIMPUTH MEXKI iX 3HaHb y MPOQeciiiHO OpiEHTOBAHHMX
npeaMerax, 10, y CBOIO Yepry, JacTh BUIIYCKHHKaM 3MOTY y MailOyTHbOMY NPOJOBXKUTH CBii
MeJaroriyHui MUISX 1 BXKE€ CaMOCTIMHO BHKJIAJIaTH OCBITHI KOMIIOHEHTH 1HO3E€MHOIO MOBOKO Y
3aKJIa/Iax 3arajibHOi CepeHbOl Ta BHUILOI OCBITH, a TaKOX 3actocoByBatu enementu [IMIH/CLIL
Ha ypoKax iHO3eMHHMX MOB. He BapTo TakoX OMHHYTH YBaror TOH (akT, 0 BUKOPUCTAHHS
MPEIMETHO-MOBHOT'O 1HTETPOBAHOTO HABYaHHS MMO3WTHBHO BIUIMBAE HAa KOTHITUBHY THYYKICTH Ta
3mi6HOCTI cTyaeHTiB [2, ¢. 10].

3 iHmoro OOKy, SK CBIIYMTH aHaJi3 HAyKOBO-METOJMYHOI JiTEpaTypH, iCHYE JOCTATHHO
nepemkos, B akTuBHOMY 3ampoBajpkeHHi [IMIH/CLIL y mpodeciliHy MiArOTOBKY BYMTETIB
iHO3eMHMX MOB. [ToTpeOa y 3HauHii KiTBKOCTI Yacy, MaTepiajbHUX Ta JTIOJICBKUX PECYPCIB JUIs 3MiHH,
ajianTarii Ta BIPOBaHKEHHS HOBUX IIPOrpaM MpogeciitHo OpiEHTOBAHUX JUCITUILTIH € OJTHIEIO 13 HUX.
[lepexin Ha BHUKJIAJAaHHS MPEAMETY 1HO3EMHOIO MOBOIO HE BigOyBaeTbcs MHUTTEBO. [l 1bOTO
HeoOXiJJHA TPYHTOBHA MMiATOTOBKA Ta IutaHyBaHHs. llle omHOIO mepernoHo Moke OyTH MEHTajIbHA
HETOTOBHICTh CTYJICHTIB JI0 BUBYEHHS TUCIUILTIH iHO36MHOIO MOBOIO, OCKUJIbKH BUBUCHHS a0COIIOTHO
HOBUX KOHIICTI[I Ta TEPMIHOJOTI JUCIUIUIIH € 3HAYHUM BHUKIMKOM. [lO/IONIaHHS TPYTHOIIB Y
BITPOB/KEHHI IMPEIMETHO-MOBHOT'O IHTETPOBAHOT'O HABYAHHS IMMOTPEOY€E PETEITHHOTO aHAMi3Y.

OTxe, MU PO3IIISHYJIM Ta OOIPYHTYBAIM BaXKIHMBICTh MPEAMETHO-MOBHOTO 1HTETPOBAHOTO
HaBYaHHS AUCUUIUTIH MPOQECiifHOT MiATOTOBKM Maii0yTHIX BUUTEINIB iIHO3EMHHX MOB, BCTAHOBHIIH
3B’s130K BuKkopuctanus [IMIH/CLIL i3 piBaem npodeciiiHoi KOMIETEHTHOCTI MallOyTHIX MeAaroris
Ta HOro BIUIMB HA iX KOTHITUBHI 3A10HOCTI, @ TaKOXX PO3TIISIHYJIM NEBHI MOTEHIINHHI TPYIHOII Y
BIIPOBAKEHHI I1i€] METOJUKH Y IPOTPaMU MiATOTOBKHU BUUTEIIB.
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MCUXOJIOTTYHHAM PEAJII3M MAPTAPET ETBY ] Y POMAHI «CJINA BEUBIS»

Maprapet ETBy 1 € o/1Hi€10 3 HAWBIUIMBOBIIIMX NMCbMEHHUKIB He Tinbku Kanaau, a if ycporo
cBitry. CBITOBYy TMOMYJSIPHICTh NHCHMEHHUIIl TPUHECTH poMaHu «PoO3MOBIAL CITYXKHUIID,
«3anositiy, «Ilix im’sm 'peiicy 1, 3BudaitHo xk, «Crminuii BOUBLIS».

«Cninuii BOuBILSY, Hanucanuil y 2000 potii, OyB yaocToenuit bykepiBcbkoi npemii Ta npemii
Hemmna XemMera. Poman ctaB 0THUM i3 TIPOBIIHUX Y TBOPUOCTI MUCHMEHHHUIIl Ta i 3arajioMm y
mitepatypi Kanaau. Bin nepexnanennii 6araTbMa MOBaMH CBITY U MOCTIHHO TIEPEBUAAETHCS.

AKTyalbHICTh TEMH JOCTIJKEHHS 3yMOBJIEHA 3pOCTAaHHIM IHTEPECY HAYKOBLIB IO OIHUCY
BHYTPIIIHBOTO CBITYy MEPCOHAXKIB B aHTIIOMOBHUX POMaHaX y 3B 3Ky 3 TMOIMIHPEHHSIM XYI0XHBOTO
HanpsAMy MCUXOJIOTIYHOTo peanizMy. OCKUTBKY NCUXOJIOTIUYHUI pealti3M € MPOBIIHUM HAINPsIMOM
nitepaTypHux po0itT Mapraper ETBya, BuHHKae motpeda y JeTaIbHOMY BHUCBITJICHHI I1€1 TEMU Ha
Mmatepiaii pomany «Crinuii BOUBISI».
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OO6’€KTOM JOCHIPKEHHS € BHYTpIIIHE XHUTTS TepoiB pomany Mapraper EtByn «Cninmii
BOMBIIS», IXHI IyMKH, IOYYTTS, PO3YMOBHH 1 JyXOBHUM PO3BUTOK.

MeToro OCHiKEHHS € aHajli3 BHYTPIIIHBOTO KHUTTS repoiB pomany Mapraper EtBya
«Cinuii BOUBIISY, iXHIX IyMOK, TTOYYTTiB, PO3yMOBOTO 1 JTIyXOBHOT'O PO3BHUTKY.

[Icuxonoriunuii peanisMm — XyHOXKHIH HampsM, SKUA HAOyB MOIYJIIPHOCTI HANPHUKIHII
19 — mouatky 20 cr. JlitepaTypa Ta NCHUXOJIOTiS B3a€MOIIOB’ 13aH1, OCKIJILKH MalOTh O€31OCepeTHE
BITHOIICHHS 10 JIOJACBKOI mpupoau. OOuaBi mi chepu ONMUCYIOTH JIIOJACHKI JTyMKH, €MOIIii,
KOH(TIKTH, criorajy, 6akaHHs Ta 6arato 1HIIOTO.

3a JIx. KagnoHowM, y ICUXOJIOTIYHOMY pealti3Mi 0cOOJIMBa yBara NpUAISETbCS BHY TPILIHIH
XapaKTepUCTULI I'epoiB Ta MOTHUBAL] 10 JOCIIIKEHHS TyXOBHOTO, EMOLIHHOIO Ta MEHTAIbHOIO
KHUTTS TepcoHaxiB. Lledl XynoxHi HampsM AOCHIPKye NPUYMHMA TOBEAIHKH TMEpPCOHaXKa, fKi
CTHMYJTIOIOTH CIOXKET 1 MOSACHIOITH icTopito [2, €. 610]. IIpeacTaBHUK HAMPsAMY IMCHXOJOTIYHOTO
pearizMy mparHe He JIMIIe MOKa3aTH Jii repoiB, a i mpoaHali3yBaTH MOJEIb IXHBOI IMOBEIIHKH,
30CepEKYIOUH yBary Ha BHYTPIIIHIX [IEpeXUBaHHAX nepcoHaxis [5, €. 201]. [lepconaxi poMaHis,
HaNMCAaHUX B TPEHII MCUXOJIOTIYHOTO peaji3My, OBUHHI OyTH MPaBIONOAIOHIMHU Ta <GKUBUMID,
o0 yuTadyi MOTTHM JIETKO criBuyBatu iM. JIroau — ckiIagHi iCTOTH, 1 came ICHYyBaHHS IXHBOT
CBiIOMOCTI (pa3oM i3 IXHIM NCHXOJIOTIYHUM MHUHYJIUM) POOUTH X TAKUMU. 3aBISKH «TITHOOKOMY)
300paXEHHIO JIIOJCHKOTO PO3yMy Ta OCOOMCTOCTi, aBTOp POOUTH CBIT, 300paskeHUN y poMaHi,
peanicTUYHNM, 3HAYYIIUM Ta HacuueHuM [4, c. 18].

Oco6nuBi pycH poMaHy, sIKi 103BOJIIIOTh PO3MIIAAATH HOTO aBTOPKY SIK MPEJCTABHUKA LIi€l
Tedii €:

e BHYTpIIIHIA CBiT, eMoIii, Mpo0iaeMn, KPU30Bi CHTyalii TOJOBHOTO Teposi JETAIBHO
OITHCAaHi;

® TOJIOBHUU Tepoil poMaHy — CKJIaJiHa OCOOHCTICTD 13 BHYTPIIIHIM KOH(IIKTOM;.

® CIOKET y pOMaHl € JPYropsAHMM, MOAIl PO3BHBAIOTHCS HABKOJO MCUXIYHOTO CTaHY
TOJIOBHOTO T€POS;

e BHYTPILIHI MOHOJIOT TOJIOBHOTO T€POS;

® KOMITO3MIIIiHI OCOOIMBOCTI pOMaHy (JIMCTH Ta ra3eTHI BCTaBKH, MOl MpeICTaBIeH] y
HEXPOHOJIOTIYHOMY TIOPSIZIKY ).

«Cninuit  BOMBISI» € CTOJIITHBOIO ICTOPIEI0 KUIBKOX MOKOJiHB ciM’1 Yeis. UYwurau
3HAMOMUTHCS 3 JKUTTSAM TOJIOBHOI repoini Alipic Yeiis, a Takox 1i cectpu Jlopwu, sika Hakiana Ha
cebe pyku micns J[pyroi cBiTOBO1 BiiHU, KON i JieJIB€ BUIOBHHUIIOCS IBA/ISTh 1’ SITh POKIB.

V¥ pomani «Cainuii BouBLsi» Mapraper ETBya nopyiryBaia NUTaHHS CTAaHOBHINA JKIHOK Ha
noyatky 20 CTONITTS, EKOHOMIYHOI KpH3H, PO30OPEHHS CIMEHHUX MiJIPUEMCTB, MAaCOBUX
3aBOpYIICHb Ta CTpaiikiB 0e3po0iTHUX Ta CBITOBUX BiH. [IpoTe, 11e Bce GoH. ['onoBHE B pomaHi —
BHYTpilIHE XUTTS AMpic 1 Jlopu, iXHIli AyXOBHMH, eMOLiiHMIA Ta MeHTanbHUM craH. CBOrO
JOPOTY — SIKIIO HE JI0 IIACTS, TO X04a O J0 SIKOTOCH TyIIEBHOTO CIIOKOI0 — BOHU HE MOXKYTh 3HAWTH
nepul 3a Bce TOMY, 110 LbOro He Oakae aBTOpka poMaHy. He Oaxae, 60 myxe Xode MOKazaTu
CIPaBKHE KUTTS 3 HEBPO3aMH, CAMOTHICTIO, IpamMoto. Mapraper ETByn nociikye ncuxosaorivti
0COOJIMBOCT] IEPCOHAXKIB 1 MOKAa3y€ BHYTPIIIHI KOHIIKTH BIJKPUTO Ta €EMOLIHHO, CTBOPIOYH IIUM
MICUXOJIOTIYHY HaIpyTy BIPOJOBK YChOTO POMaHY.

OT:xe, MOXKHa IITH BUCHOBKY, 1110 Maprapet ETBya — MaiicTep CHXO0JIOTIYHOTO peasizMy,
OCKIUJIBKU CTBOPIOE 00’ €MHI Ta pi3HOCTOPOHHI 00pa3H MEPCOHAXKIB 13 6araTM BHYTPILIHIM CBITOM,
10 pOOUTH 11 pOMaH OJHUM 13 MIPOBIAHMUX B CYYacHii JiTeparypi.
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PLI10CODIA BIYHOCTI TA CUMBOJII3BM Y POMAHI JIOHHU TAPTT « AT OJIb»

[{ukniyHicTh, a00 BIYHE TMOBEPHEHHS — KOHIICMINS CHPUHHATTS CBITY SK BIYHO
noBToproBaHUX mofAii [1]. TIOHSTTS «BIYHOrO TOBEPHEHHS», TOOTO iIes Tpo Te, MO Ha
0€3KiHEYHOMY BIPi3Ky 4Yacy 3 KiHIIEBUM YHCIIOM MOJiH, yC€ MOBTOPIOETHCS 3HOBY i 3HOBY 0
0e3KiHeuHOCTI, 3aiiMae meHTpajgbHe Mmicue B mparsix Ppigpixa Himme. Himeupkwii ¢inocod i
TICUXOJIOT BIIEPIIIE 3rajye Mpo BiYHE MOBEPHEHHA y cBOi kHM31 «Beceniit Hay1i» B apopusmi 341
«ToBapumry monuHo! Bee TBOE KHTTS, SIK MICOYHUIM TOAMHHUK, 3aBXKAW Oy/e MepeBepTaTuch i
3HOBY 30iraru...» [Die frohliche Wissenschaft, 2].

CuMBOIII3M —  JIiTepaTypHO-MUCTEUbKHN HampsiM Kinog XIX — mowarky XX cr.,
OCHOBOTOJIOKHUKU SIKOro, Oasyrouuch Ha imeamictuuHiid ¢inocodii [onenrayepa, «reopii
HecBimomoro» Enyapma D'aptmana i mormsmax Opigpixa Himmme, mporonocuiu OCHOBOO
MUCTEIKOT TBOPYOCTI CUMBOJI — TAEMHY 1]1€10, TPUXOBaHY y TIIMOMHI BCIX HABKOJIMIIHIX, a TAKOXK
1 MOTONOIYHMX SIBHIL, IO 11 MOYIJIMBO PO3KPUTH, 30arHyTH i BiZOOpa3UTH TUTBKH 32 JIOTIOMOTOIO
MHCTELTBA, 30KpeMa My3HKH i moesii [3].

AKTYyaJIbHICTh TeMH JOCJTiIKeHHs] 00yMOBJIEHAa THM, 1110 TBOPYICTh NMHUCHMEHHHUII HE €
JOCTaTHbO BUBUYEHOIO, 1 CAYTYE MIAIPYHTSAM JJIS MOAAJIBIIOTO ONpPAIFOBAaHHS.

O0’ekTOM J0CTiAKEeHHSI € 3aco0M BTUIEHHS CHMBOJII3MY B pPOMaHl aMEpUKaHCHKOi
nuceMeHHUI JlonHu Taptt « 1 uromsy.

Mera pociigskeHHSl — BU3HAUUTHU POJb MHCTELTBA, K (PuIoco(]iro BIYHOCTI, Y KHUTTI
JIFOJAMHU Ta OKPECIUTH CUMBOJIM Ha MaTepiaii TBopy «LLuronas» Jonuu TapTr.

Tperili poman amepukaHcbkoi nucbMeHHull Jlonnu Tapt, ynepiie omyOigikoBaHUUM Yy
2013 poui B Cnionyuenux IlItatax Amepuku, mae Ha3By «1l{urons». CrokeT KHUTH PO3TrOPTAETHCS
HaBKOJIO TpuHaauatupiuHoro Teonopa Jlekepa, sikuil BTpadae MaTip MiJ 4ac TEPakTy y My3ei
MertpornostiTeH. BiH IMBOM 3aMuIIaeThes )KUBUM 1 BUOMPAETHCS 3 My3€10, IPUXOMUBIIH 13 00010
LIEAEBP FOJUIAHACHKOro MaicTpa — KapTuHy «IL{uross».

ABTOpKa BUKOpHCTaja MPUHOM IHTEpMeNialbHOCTI, Ha3BaBIIM TBIp Ha 4YeCTh KapTUHU
rojutasjcekoro Maiictpa Kapena ®@alpuiiiyca, 1o akIieHTYe yBary Ha 3HauyIIOCT1 KAPTUHU Y KUTTI
TOJIOBHOTO Tepos. [HTepMeaianbHICTh y JiTepaTypi — 1€ BKpaIUICHHS y XYJOXHii TBIp 3pa3kiB
IHIIMX BUJIB MHUCTENTBa, TOOTO «(dikcalis B XyJOKHBOMY TBOpPI 1HOMEAIMHMX BKpaIUIeHb, LIO0
HiATBEPIXKYIOTh CBOEPITHY «PO3rE€pMETH3AIliIo» XYHOKHBOI JTepaTypu, sKa He JIHIIe
MIPUBJIACHIOE, a H aCHMUIIOE MPUTAMaHHI 1HIIUM MHCTELTBAM O3HAKHU: BI3yaJIbHICTh >KMBOIIUCY,
TUIACTUYHICTh CKYJIBITYPH, BPaXKaIbHICTh My3HKH TOIIO» [4, c. 47].

Tema ¢inocodii BIYHOCTI NOB’sS3aHa 3 HEBMHPYINICTIO CHJIM MuctenTBa. KapTtuna
«luronpy» crae BIYHUM HarayBaHHSM PO CTPALIHI Tpareaii y *HUTTI TOJIOBHUX I'epoiB. 3BUYaiiHa,
Ha TEpIIUH TOTJISII, KapTHHA, «BOHA OyJia HEBEIMYKOI0, HAWMEHIIOK Ha BHUCTaBIl 1, MalOyTh,
HaCKPOMHIIIIO: Ha MPOCTOMY OJIiJOMY TJIi )KOBTaBUN LIUT0Jb, IPUKYTHH 10 KEPJKH 3a JIAIKY-
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rimouky.» [5, ¢.31],— e CHMMBOJ CHJIM MHUCTELTBA, SKE HIKOJIM HE MIIJAE€THCS CTAPIHHIO UM
3a0yTTI0. BOHO CynpoBO/XKYy€e IIOMUHY YyC€ KUTTS Aapyroud >KUTTEBUN CIOKIH Ta IyIIEBHY
piBHOBary.

CumBouizMm Jlonau Taptt y pomani «lLluromsy mposiBiIsSEThCS Y MOCHIAHHI HA Pi3HI BUIU
MUCTELTBA. BiJl JITepaTypu 10 My3UKH, BiJ Tearpy 10 KiHo. OauH i3 po3niniB lonna TapTt HazuBae
«XJomnenp 13 4epernom», KU CIIBrOJOCHUHN 13 Ha3BOIO KAPTUHM III€ OJTHOTO XYJO0KHUKA 30J10TO1
n06u rojutanacbkkoro mucrenTsa — @pannom [Manscom. Uepen — e Hacammepe CUMBOJI CMEPTI,
CUMBOJI MapHYBaHHS JKUTTS. Y POMaHi came B PO3/LIi MijJ TaKOK Ha3BOK BiAOyBcs BHOYX, IO 1
3a0paB )KUTTS 0araThboX JIOJCH 1 3MIHUB Ta JE30PIEHTYBAB XJIOMIIA-ITITKA, SIKHI BCE CBOE KUTTS
IICJIS Biq4yBaB MapHOTY HABKOJHUIIHLOTO CBITY i HECTIHKICTh Ta OirmicTs camoro cebe [6].

BucnoBku: Poman «ll{uromns» — 11e o/1la HEBMUPYIIIA CHJII MUCTEITBA, SIKE CYMPOBOIKYE
JIOJICTBO yce Horo icHyBaHHS. OJHOI0 13 OCOOJIMBOCTEH pOMaHy € HOro alltfo3iMHICTh, MO Y
JiTepaTypo3HaBYiii TEPMIHOJOTI] HA3MBAETHCS IHTEPMEAialbHICTIO. BKparuieHHsM y CBiil TBip
MPUKJIAIB 1HIIUX BHJIIB MUCTEITBA MMCHbMEHHUIIS OKpecatoe TeMy (itocodii BIYHOCTI, a TAKOK
XapakTepu3y€e CHMBOJI3M 3TaJlaHuX BUTBOpPiB. ['0OJIOBHOIO i7ie€l0 pOMaHy € CTBEPIKECHHS IPO
HEOCSDKHY CUITy MUCTEITBA Y )KHUTTI JIOACTBA.
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4 Kypc, cepenHs OcBiTa

JABH3 «Yxropoacekuii HalliOHAIBHUN YHIBEPCUTET)»

Hayxosuil kepisnuk — kano. ¢gpinon. nayk, ooyenm I'onosuax H. I.

DER GRAMMATISCHE ASPEKT IM DEUTSCHUNTERRICHT

Soziodkonomische und kulturelle Entwicklungen in der modernen Gesellschaft erfordern
das Erlernen einer Fremdsprache als eines wichtigen Mittels der internationalen Kommunikation,
da die Sprache ein wesentliches Kriterium auf dem Weg zur européischen Integration ist. Ziel der
Beherrschung einer Fremdsprache ist der Erwerb von Kommunikationsféahigkeiten. Hier ergibt sich
die Relevanz der Studie bzw. aus der Wichtigkeit grammatischer Fahigkeiten bei der Entwicklung
umfassender Sprachkompetenzen der Schiiler und aus der Notwendigkeit, ihre Sprechkompetenz zu
fordern. Ziel der Untersuchung ist es, den Prozess der Fahigkeitsbildung im Umgang mit den
grammatischen Themen «Artikel» und «Passiv» im Deutschunterricht in der Sekundar- und
Oberstufe zu analysieren und deren Erkenntnisse zu ergriinden.

179


https://uk.wikipedia.org/wiki/%D0%92%D1%96%D1%87%D0%BD%D0%B5_%D0%BF%D0%BE%D0%B2%D0%B5%D1%80%D0%BD%D0%B5%D0%BD%D0%BD%D1%8F_(%D1%84%D1%96%D0%BB%D0%BE%D1%81%D0%BE%D1%84%D1%96%D1%8F)
https://uk.wikipedia.org/wiki/%D0%92%D1%96%D1%87%D0%BD%D0%B5_%D0%BF%D0%BE%D0%B2%D0%B5%D1%80%D0%BD%D0%B5%D0%BD%D0%BD%D1%8F_(%D1%84%D1%96%D0%BB%D0%BE%D1%81%D0%BE%D1%84%D1%96%D1%8F)
https://uk.wikipedia.org/wiki/%D0%92%D1%96%D1%87%D0%BD%D0%B5_%D0%BF%D0%BE%D0%B2%D0%B5%D1%80%D0%BD%D0%B5%D0%BD%D0%BD%D1%8F_(%D1%84%D1%96%D0%BB%D0%BE%D1%81%D0%BE%D1%84%D1%96%D1%8F)
http://www.nietzschesource.org/#eKGWB/FW
https://uk.wikipedia.org/wiki/%D0%A1%D0%B8%D0%25%20BC%D0%B2%D0%BE%D0%BB%D1%96%D0%B7%D0%BC
https://uk.wikipedia.org/wiki/%D0%A1%D0%B8%D0%25%20BC%D0%B2%D0%BE%D0%BB%D1%96%D0%B7%D0%BC
http://art-area.com.ua/2020/08/mistetski-vzayemovplivi-u-romani-shhigol-donni-tartt/
http://art-area.com.ua/2020/08/mistetski-vzayemovplivi-u-romani-shhigol-donni-tartt/

Marepiaiu |11 BeceykpaiHcbkoi cTy1eHTCbKOI HAyKOBO-NPAKTHYHOI KOH(pepeHuii
«MOBA, OCBITA, HAYKA B KOHTEKCTI MIKKYJIBTYPHOI KOMYHIKALIIi»

Die theoretische Grundlage unserer Studie waren wissenschaftliche Arbeiten vieler
Wissenschaftler,  Methodiker,  Lehrer, darunter  N. K. Skljarenko, S. J. Nikolajewa,
O. K. Krasylschtschyk. Unter den auslidndischen Didaktikern sind es E. Benes, G. Heyd,
N. Blazevic, U. Bredel, T. Diegritz, H. Gornik, B. Rothstein, H. Rosch, J. Wiechmann zu erwéhnen.

Der grammatische Aspekt spielt sowohl im Fremdsprachen- als auch im
Muttersprachenunterricht eine vielfdltige Rolle und ist als ein fester Bestandteil ihrer
Lernsituationen betrachtet. Grammatikkompetenz als die Fahigkeit, die Sdtze zur Vermittlung von
Inhalten laut dem Gemeinsamen Europdischen Referenzrahmen fiir Sprachen richtig zu bilden, ist
ein «zentrales Bindeglied» der Kommunikationsfahigkeit und erfordert daher besondere
Aufmerksamkeit bei der Organisation des Lernprozesses. «Im Fremdsprachenunterricht versteht
man unter der Grammatik den Lehr- und Lernstoff, den der Schiiler oder der Student beherrschen
muss, um die Sitze richtig bilden, verstehen und miteinander verkniipfen zu konnen» [18, S. 489].
Auch Nevenka Blazevi¢ weist in ihrer Arbeit die Bedeutung von Grammatik nach: «Da sichere
Sprachsystemkenntnisse beim unterrichtsgesteuerten Spracherwerb auch zu grof3erer Sicherheit im
sprachlichen Handeln fiihren, muss die Arbeit an der Grammatik integrierter Bestandteil des
Fremdsprachenunterrichts sein» [4, S. 103].

Die Beherrschung der Grammatik einer Fremdsprache bereitet den Schiillern immer die
grofiten Schwierigkeiten. Das liegt vor allem daran, dass sich die Schiiler keine andere Moglichkeit
der Ausdrucksweise ihrer Gedanken akzeptieren konnen. Als Folge iibertragen sie die
Gewohnheitsmuster der grammatischen Strukturen ihrer MS auf die von ihnen zu erlernende
Fremdsprache. Hat das Strukturmuster dagegen in der Muttersprache keine Entsprechung, dann hat
der Schiiler Miihe, sich es anzueignen. Anders stolen die Schiiler auf Schwierigkeiten, vor allem
darin liegen, dass die deutsche Sprache spezifische Merkmale aufweist, die sie von anderen
Sprachen unterscheidet.

Die bekannte Padagogin Sofija Nikolajewa betont auf «3 Gruppen von Faktoren, die die
Probleme bei der Sprachbeherrschung verursachen: 1) individuellen Besonderheiten der Schiiler;
2) die Fremdsprache, die erlernt wird; 3)der Lernprozess: Lehrer, Lerntechnologien und
Lernmaterialien» [28, S. 240]. Die erste Gruppe beinhaltet vor allem die Faktoren psychologischen
Charakters, fiir die «besondere Bemiihungen von der Seite des Schiilers notwendig sind, um die
Motivation zum Spracherlernen und vor allem zur Grammatik hervorzurufen» [28, S.241]. Zur
2. Gruppe gehdren «die Schwierigkeiten, bei denen Interferenz durch muttersprachliche
Gewohnheitsmuster vorliegt» [28, S.241]. Dazu koénnen solche Belege liegen, dass sowohl die
deutsche, als auch ukrainische Sprache iiber die grammatische Kategorie des Kasus verfiigt. Das
Deutsche und das Ukrainische unterscheiden sich aber im Hinblick auf die Zahl der Félle. Zur 3. Gruppe
zdhlt die Pddagogin «Schwierigkeiten, die von den Lernbedingungen vorausbestimmt sind» [28, S. 241].

Die Studie basiert auf den Hospitationen des Deutschunterrichts und der weiteren Befragung.
Die Forschung wurde auf der Basis der 5. Klasse der Tjatschiwer Schule Ne 1 und der 11. Klasse der
Uschhoroder Schule Ne 19 durchgefiihrt. Es wurden je 8 Unterrichtsstunden hospitiert, die von den
Lehrerinnen Jaroslawa Iwaniwna Hapun und Maryna Mykolajiwna Kasarina entsprechend erteilt
wurden. Wir haben hauptsichlich mit der Analyse der Ubungen fiir die Forderung der
Grammatikkenntnisse beim Erwerb solchen Themen wie «Artikel» und «Passiv» auseinandergesetzt.
Mithilfe der Befragung am Ende der Untersuchung wurde es herausgefunden, welche Einstellung die
Schiiler zur Grammatik haben und was thnen die Schwierigkeiten beim Erlernen bereitet.

Am Anfang des Lernens wurde das Thema «Artikel» den Schiilern ausfiihrlich erldutert, was
zugleich auch Schwierigkeiten mit der Artikelbestimmung hinter sich gezogen hat. Mithilfe
anschaulicher Materialien bzw. einer Prisentation ist es den Schiilern der 5. Klasse teilweise
gelungen, das Problem der Artikelbestimmung zu bewiltigen. Der Lernprozess wurde mithilfe
verschiedener Ansétze wie Textarbeit, kommunikative und visuelle Methode wesentlich erleichtert:

Ubung 1: Was ist das? Wer ist das? Erzihle.

Ubungen zum Erkennen, Identifizieren, Auswihlen von GS nach dem Kontext, Ubungen
zur Nachahmung des Sprachmusters nahmen auch in folgenden Unterrichtsstunden einen wichtigen
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Platz. Laut der Lehrerin iiberwinden die Schiiler vollig dieses Problem nur mit der Zeit, indem sie
regelméBig die Gruppen ménnlichen, weiblichen und sédchlichen Geschlechte wiederholen werden.

Beim Passiverwerb ergaben sich bei den Schiilern der 11. Klasse einige Schwierigkeiten,
weil die Schiiler tiber die syntaktischen Begriffe auch in der Muttersprache nicht verfiigt haben. Die
Schiiler haben eine gute Moglichkeit, das Thema ausfiihrlich erklart bekommen zu haben. Mithilfe
der Ubungen zum Identifizieren wurde es auch gepriift, ob die Lernenden richtig in die Satzglieder
des passiven Satzes Einsicht genommen haben. Die zahllosen Ubungen zur Umwandlung
erbrachten Beweise, dass sie Schiiler das Thema richtig angeeignet haben. Digitale Mittel wurden
auch zum Einsatz gebracht, wie die allen bekannte App «Quizlet».

Der Erfolg beim Erlernen der Grammatik sowohl in der 5. als auch in der 11. Klasse wird
durch eine kreative Herangehensweise an ihre Umsetzung sichergestellt. Also, eine Vielzahl von
Aufgaben ist die effektive Rezeption. Man hat nachgewiesen, dass es wirksamer ist,
abwechslungsreiche Spiele im Grammatikunterricht in der Mittelschule einzusetzen, da der Einsatz
von Spielen im DaF-Unterricht dem Lehrer hilft, die personlichen Potenziale jedes Schiilers (Fleif3,
Aktivitdt, Selbstdndigkeit, Teamfahigkeit) zu erkennen, ihre Motivation zu stirken. Die spannenden
Spiele «Memory», «Quartetty wurden in beiden Klassen angeboten, die hoch motivierend
angesehen sind und sich groB3e Beliebtheit erfreut haben.

Infolge der Befragung stellte man heraus, dass selbst der Aspekt «Grammatik» unter den
Schiilern als langweiliger Teil des Lernens angesehen wird, aber auch zu lange Regeln und deren
Biiffeln ein Grund der Riickschritte sind. Es wurde festgestellt, dass das Buch nicht viele Ubungen
enthilt, die eigentlich fiir den Erwerb notig sind, deshalb ist es empfehlenswert, zusétzliche Mittel
(Karten, Computeriibungen), Aufgaben mit den Tabellen, interessante Aktivitdten oder Spiele
anzuwenden, was bei den Schiilern mehr Interesse hervorruft.

Infolge der Bereitstellung dieser Forschungsergebnisse konnen wir also ein besseres
Verstéindnis der Einstellungen der Schiiler der Grammatikfertigkeiten gegeniiber erlangen, um den
weiteren Lernprozesse besser machen zu konnen.
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BUKOPUCTAHHS OHJIAUH-PECYPCIB J1JIs1 ®OPMYBAHHS IHIIIOMOBHOI
JEKCUYHOI KOMIIETEHTHOCTI YYHIB HA YPOKAX AHIJIIMCBKOI MOBH
B YMOBAX JUCTAHIIMHOIO HABUAHHS

B ymoBax pedopmalii OCBITHBOTO MpPOCTOpPY, AaKTyaJbHOCTI HalOyBae mpobiema
(bopMyBaHHS JIEKCHYHOT KOMIIETEHTHOCTI YYHIB MiJl 4ac BUBYEHHS iHO3eMHOi MOBHU. OjHi€0 3
MepeayMOB JaHOI MPOOJIEMH BHCTYIIA€ BBEACHHS IUCTAHIIHHOTO HAaBYaHHS, IO BUMAra€ Bif
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BUUTENIS TOUIYKY HOBHUX TEXHOJIOTIH 1 METOAMK, SKi O TOJIETHIMJIA 3aCBOEHHS YUYHSIMH HOBUX
JEKCUYHUX OJIMHHIb, a TaKOXX CTaJlld OCHOBOIO i ()OPMYBaHHS TEBHHUX JIIHTBICTUYHUX
3110HOCTEH, aBTOMATH3allil MOBHUX i, TOILIO.

BuMoru cydacHOro cycnijibCTBa CIIOHYKAIOTh 10 BUKOPUCTAaHHS Ha YPOKaX iHO3€MHOT MOBH
IHHOBAllIfHUX TEXHOJIOTIH, 30KpeMa Ha YypoKaX 3acBO€HHS JIEKCHKH, IO Ja€ 3MOry
YPI3HOMaHITHUTH HaBYAJIBHUHN MPOIEC Ta 3pOOUTH 1IeH YPOK B yMOBAX AMCTAHI[IHOTO HAaBYAHHS
HAaCUYEHUM Ta IiKaBUM s y4HiB. Lli TexHoJorii momomararoTh peali3yBaTH OCOOHMCTICHO-
OpIEHTOBaHMH MiJIX1]l y HABYaHHI, 3a0€3MeuyI0Th 1HUBIAyalizamito Ta AudepeHuiamio HaByaHHA 3
ypaxyBaHHIM 0co0muBocTel yuHiB [3].

Amnaii3 JociiKeHb 1 myOmikamiii 3 JaHol TeMH CBiTYWTh, L0 MHUTAHHIO (OPMYBaHHS
IHIITOMOBHO{ JIGKCUYHOI KOMIIETEHTHOCTI, @ TaK0X 3aCTOCYBaHHIO 1HHOBAI[IMHUX TEXHOJIOTIHA TIif
gac 11 (opMyBaHHS MPUAUISIOCS JTOCTaTHBO yBard. JlOCHITHHMKH BUCBITIIOIOTH Pi3HI aCIEKTH:
30arayeHHs CJIOBHUKOBOI'O 3allacy Y4HIB Ha pI3HUX eTanax MoBJIeHHeBOro po3Butky (H. I'aBpui,
H.Tony6, B.Tuxoma Ta iH.); CTpyKTypy Ta eranud (QOpMyBaHHS IHIIOMOBHOI JIEKCHYHOI
komreTeHTHOCTI (C. Cmomina, O. biruu Ta 1H.); poiib 1HHOBALIMHUX OCBITHIX TEXHOJOTIH Yy
HaBuaHHI iHO3eMHuX MOB (O. AnpormHa, A. Kpacynsa, G. Mathew Nalliveettil ta ix.).

[Tpu dbopMyBaHHI IHIIOMOBHOI JIEKCUYHOI KOMIIETEHTHOCTI OCOOIMBOI yBaru 3aciiyroBY€
BUKOPUCTaHHS OHJIAH-pecypciB. BOHM BUCTYyNarOTh aqbTEepHATHBOIO 3a3yOpPIOBAHHIO, a TaKOXK
3aco0amMM HaBYaHHS, 0€3 SAKHX Ba)KKO YSIBUTH CyYacHUH YPOK 1HO3EMHOI MOBHU Y JUCTAHLIHHOMY
pexxumi. Bsarami, BUKOpUCTaHHS OHJIAMH-PECYpPCIB Yy TEPCIEKTHBI CHpUSE€ HE TUIBKU
0COOUCTICHOMY PO3BUTKY Y4HIB, a il 3a0X04ye€ X 10 BUBUCHHSI 1HO3€MHOI MOBH, aJKe caMe HOBUI
MiAX17 y HABYaHHI aKTUBI3YE JiTel 10 poOoTH 1 GOpMy€E MparHeHH Mi3HATH HEBIJJOME.

Merta Hamoi HaykoBOi PO3BIJIKU MOJISATae y JOCHIKEHHI BUKOPUCTAHHS OHJIaliH-PECypCiB
mig yac (opMyBaHHS IHIIOMOBHOI JIEKCHYHOI KOMIIETEHTHOCTI Ha YPOKax aHTJIHCHKOI MOBH B
yMOBax AMCTaHIIHOTO HaBYaHHS.

IcHye Tpu OCHOBHI TepeBard BHKOPHCTAHHS OHJIAMH-PECYpPCIB UIsI 3aCBOEHHS HOBHUX
JIEKCUYHUX OJIUHMIIb:

1) nopmamuenicmes (MOXKIMBICTE BUKOPHCTOBYBATH JOCTYIIHI IeBaliCH, MOOLIbHI IPUCTPO,
SK1 MO’KHA JIETKO MEPEHOCUTH, BUBYAIOYM JIEKCUYHI OJMHUIIL SIK IiJl 4ac YPOKiB, TaK 1y BUIbHUHN
Jac);

2) coyianvra inmepakmuericms (MOXKIUBICTb B3aEMO/IIN);

3) konmexcmyanvna uymausicmo (HasIBHICTb aBTCHTUYHUX MaTepiaiB);

4) inousioyanvHuil nioxio (HagaHHS KOHKPETHHX IHCTPYKIIH HAa OCHOBI iHIUBIIyalbHHX
notped i mporpecy B HaBuaHHi) [4].

OnvH 3 HaWBIAOMIMIKMX OHJAMH-PECYpCiB, SKUH KOPHUCTYETHCS MOIYJSAPHICTIO cepen
BXKHMBaHOCTI Ha YpOKax iHO3eMHOI MOBH € rutatdopma — Quizlet. Bona 103Bosisie BUBYATH JICKCHKY
3a J0MOMOror Kaptok. [lepeBaroro € Te, mo BukopuctoByroun Quizlet y pexxumi qucTaHIiiHOro
HaBYaHHS, BUMTENIb MOXKE YHAOUHHTH KOXXEH ypOK BUBYEHHS JIEKCHUKHM Ha JIOCTaTHHOMY piBHI,
CTBOPIOIOYM HAaBYAJIbHI MOAYJI Ta MAaNKW 3 MaTepialaMu JUIsl KOXKHOTO Kiacy okpemo. [Iporpama
MPOTIOHYE PI3HI ITPU I 3aydyBaHHS CIIB: MiAIOpaTd CJIOBO J0 KAPTUHKH YU TIOSICHEHHS,
MOTPEHYBaTH HAIMCAaHHS CI0BA Ta BUMOBY, IPONTH TECT JJISi CAMOIIEPEBIPKH, TOIIO. 3 JOMTOMOTOI0
mwrarpopmu Quizlet Bumrenr Moke MUCTaHIIAHO opraHizyBatu Ha ypomi «live classroomy,
HaiaBum 1iTaM QR-kon, e BoHu y rpynosiii ¢opmi oprasizanii HaBYaIbHOI JiSUTBHOCTI 3MOXKYTh
rpaTH B irpH, BIAIIITOBYBATH 3MaraHHsi, Tomio. [1]

[Ile oauH mikaBHil OHJAWH-pecypc, AKOMY udepe3 (DyHKIIOHAIBHICTh, HAJIAIOTh IepeBary
OumbIIicTh BunTEINiB iHO3eMHOT MoBH,— Wordwall. I1s miardopma Hagae 635119 MOKIABOCTEH TSI
CTBOPEHHSI HaBYAJIbHUX BIKTOPHH, BIIPaB Ta irop Ha OCHOBI JIEKCHKH 3 TeMH. 3a ii JOIOMOroo
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BUMTEIh MOXE BHUKOPHUCTATH 3HAYHY KUIBKICTh TOCTYIHHX IMAOJIOHIB JJIsi PO3POOKH MPUHOMIB
TPEHyBaHHsI HOBOI JIGKCHKH HAa ypOKaX, 30Kpema Jyisi i PO3Ii3HAaBaHHS Ta 3amaM sTOBYBaHHSI.
3aBnanns 3 Bukopucranusm Wordwall npuBepHyTh yBary He TiIBKH MOJOIINX HIKOJISAPIB, a i
YUHIB CepefHboi Ta crapmoi mkonu. JlaHa mimardopma gae MOXKIMBICTD 3MiHIOBaTH (Gopmu
B3a€MOJIT Ha OHJIAMH-YPOII, 3aIy4aloud KOXKHOTO YUHS «I0 TOH OIK €KpaHy», pO3BUBAIOYU THM
cCaMHM iHTepec 710 BUBYCHHS iHO3eMHOI MOBH.

Words — monmaTok, sKuii J03BOJISIE 3aTPEHOBYBAaTH CJIOBA MEBHOT TEMAaTHUKH, BHUBYATH
NpaBUJIbHY BUMOBY Ta HAllMCaHHS. 3a JIOTIOMOTOIO IIbOTO PECypCy BUHMTEIb MOXKE 3a0e3MeunTH
HAsIBHICTh YCIX €TamiB IMpe/ICTaBICHHS HOBUX JIGKCUYHUX OJMHHIL HA OHJIAWH-YPOIl: CIOYATKY
O3HAWOMHTH YYHIB 3 JIGKCHYHMM Ha0OpOM [0 TEBHOI TeMHM, 3BEpTAlOuM yBary Ha BHUMOBY Ta
HaIllMCaHHs CIIB, JaJi MPOBECTH TPEHYBAaHHS HOBHUX CIIiB, SKE Ma€ Ha METI PO3BUTOK PIiBHS
BOJIOZIIHHS MOBOYO 1 MOTHBAIIIT 10 CAMOKOHTpOITI0. CaMe TpeHyBaHHS 3/IIHCHIOETHCS 32 JJOTIOMOTOF0
PI3HOMaHITHUX MPUMOMIB, SIKI HaJa€ IMporpama: nepes YYHsIMHU CTOITh 3aBJaHHS 3HAWTH CJIOBO B
Habopi JiTep; mepekyiacTH Horo, migduparouu mapu y (opmaTi «aHTIHChKA — YKpaiHChKay;
BiJITBOPUTH CIIOBO B MUCHMOBIiH (popmi miciast HOro MpOCIyXOBYBaHHS, 110 3a0e3euye HassBHICTh Ha
ypori npuiioMiB ayairoBanHa. Y 0a3i nporpamu Oinbir Hix 8 THCsd cmiB 1 330 ypokis. IIporpama
mijiiizie KoprucTyBayaM Oy/1b-SIKOTO PiBHsI BOJOIHHS aHIIIIHChKOI0 MOBOIO [2].

Y Mepexi iHTepHeT icHy€e 6e31114 pecypcCiB It BUBYCHHS IHIIOMOBHOI JIGKCUKH, IOCTYTTHUX
710 BUKOPHUCTAHHS Ha ypoKaX. BibIICTh 3 HUX Ha/alOTh TOTOBI 3aBJaHHS 1 € OE3KOIITOBHUMU (Y
JesKMX BHUIAJIKaX TependadeHo IUIaTHI MaTepiaiv, iX NpuadaHHA HE € OO0OB’SI3KOBHUM) Ta
JOCTYIMHUMH JJIsi KOXKHOTO. Buntens Moxke BUOpaTH pecypc, sIKMi, Ha HOTro AyMKY, BIANOBiae
BIKOBUM Ta I1HAWBIIyaJIbHUM OCOOJMBOCTSM Yy4YHIB Ta HaWKpamie IOMOMOXKE peami3yBaTH il
YPOKY.

OTxe, aHali3 BUKOPUCTAHHS OHJIAMH-PECYPCIB J03BOJSIE 3pOOUTH BUCHOBOK, II0 BOHH €
BKpall HEOOXITHUMH TpU (POPMYBaHHI IHIIOMOBHOI JIEKCHYHOI KOMIIETEHTHOCTI Ha YypOKax
aHITMChKOI MOBM B yMOBaX JAWMCTaHIIMHOTO HaB4YaHHsA. Came OHIJIAfH-pECypCH CIIyTYIOTh
JKEpEeJIoM J10/1aTKOBOI 1H(popMallii, HOJETIYI0Th pOOOTY BUMTEINS 1 103BOJIAIOTh YPI3HOMAHITHUTH
YPOK, 3p0OUTH HOT0 IIKaBUM, HAIOBHUTH HAOUHUM METEpiajioM, 3MIHIOBaTH (JOPMHU B3aEMO/I1, Ta
BUKOPHCTOBYBATH PI3HOMAaHITHI IPUHOMHU /711 BUBUEHHS JIEKCUKH Ta ii TpeHyBaHHs. BukoprcTanHs
OHJIaliH-peCypCiB JJa€ 3MOTy NPUCKOPUTHU (POpPMYBaHHS Ta PO3BUTOK HABHUYOK 1 BMiHb YYHIB Yy
BIJITBOPEHHI HOBHUX JIEKCHUHUX OJMHHIIL 3 TEMH, IX HAMHCaHHI, Ta ayJilOBaHHI, MiJABHIIYE
MOTHBAIIIIO YUHIB Ta IHTEPEC O BUBYEHHS 1HO3EMHOT MOBH, CTUMYJIIOE PO3BUTOK I13HABAJILHOT Ta
TBOPYOi aKTUBHOCTI.
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EXPLORING THE GUIDED-DISCOVERY POTENTIAL
FOR EFL GRAMMAR TEACHING

Teaching grammar is probably one of the most challenging aspects in the field of foreign
language teaching. Guided discovery is an instructional design model in which learners find out
information within a suitable environment facilitated by the teacher in order to develop their
understanding.

Hence, the key tenet of this method is that students learn the material better when they
discover something new on their own, rather than when the material is presented to them by the
teacher. In practice, guided discovery is realized in the following way: the teacher exposes students
to language input containing an example of the target language (for instance, a reading text
containing the passive voice or a video fragment with examples of the Present Continuous), and
asks students to identify a regularity or a pattern and formulate a rule. This method is often employed
within the framework of PPP and TBL.

The topicality of the research into the guided-discovery potential in teaching grammar in
the EFL classroom is stipulated by the important role grammar plays in EFL learning and by the
need to make students’ grammar learning in the EFL classrooms more effective.

Therefore, at this stage the present research aims to identify the English learners’ attitudes
to learning grammar and grammar activities in the EFL classroom. In particular, this research
explores the method of guided discovery and the way to use it in the EFL classroom most
effectively.

Guided Discovery Learning (GDL) approach is a learning process in which students are
guided by the teacher to discover a new knowledge [1, p. 2]. It is assumed that teachers’ guidance
may be different depending on students, a learning situation and a target grammar item. It follows
that teacher’s scaffolding involves teachers’ instructions, his/her knowledge and active
experience.

Based on the analysis of the GDL model suggested by Dea Permatasari and
E. W. Laksono to teach chemistry, it can be assumed that in language teaching it can be realized
in two main stages: pre-discovery and post-discovery [2, p. 3]. The pre-discovery stage includes
discussion, observation, problem formulation, creating hypothesis, and experimenting with the
target grammar item. The post-discovery stage implies observation, interpreting data, and
finding a concept.

The present research involved the structured survey which was used to collect quantitative
data regarding teaching grammar and using guided discovery in the EFL classroom. The survey
questionnaire included 10 closed questions focused on the way grammar is taught, and learners’
motivation and preferences in regard to grammar learning. 37 school pupils took part in the action
research.

The data collected in the questionnaire survey show that students are ready and willing to
improve their grammar skills and take an active part in grammar activities. More specifically, they
demonstrated a very strong desire to have English classes focused on grammar. Honing grammar
habits was named as a motivating factor in learning grammar, while the learners’ fear of making
mistakes proves to be very demotivating. The respondents identified their low level of English
proficiency as the primary cause of the difficulty they have in learning English grammar. In general,
the learners’ opinions about their grammar skills were fairly consistent.
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The research results have practical implications for EFL teachers’ practices. In particular,
teachers should address such issues as their strategies in terms of helping learners to fight their fear
of making mistakes and developing grammar activities and tasks so as they are doable with regard
to their learners’ level of language competence.
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