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FOSTERING LEARNING AUTONOMY IN EFL CLASSROOM

Learner autonomy in language education is defined in different ways, and various terms such
as “learner independence”, “self-direction”, and “independent learning” have been used to refer to
similar notions.

The bond between language learning strategies and autonomous learning relates to that one
can see how autonomous learners develop these strategies in learning. If the urge of learner
autonomy requires that we aim explicitly on the strategic capacity of language learning and usage,
the reverse should also be the outcome: focus on strategies should lead us to learner autonomy.

The topicality of the research into fostering learner autonomy in EFL classroom arises from
the latest world events and their impact on the quality of learning. In terms of online studying, the
capability to be responsible for your knowledge is a leading point in achieving brilliant results.

The aim of the research is to develop student’s autonomy, teach them to learn effectively
and not be dependent on external factors.

Students usually have some problems with setting up the goal and tracking their progress.
Most of them never thought about the importance of tracking their learning growth. The best and
most challenging approach for setting up the goal is the KWL. KWL (Know Want Learned) chart
is an approach in studying that helps students to track their results and set up new goals [3, p. 35].
CLIL is another method for the development of student autonomy where students are able to learn
L2 using their hobbies or topics they like.
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Content and Language Integrated Learning (CLIL) is a method where students learn a subject
and a second language simultaneously. There are no restrictions so that students can choose their
favorite issue and browse the Internet, look up in the books for additional information with a focus on
being able to dwell on the topic. CLIL works well for young learners and adults, the main thing here
is to create a lesson plan according to learners’ needs, interests, cultural and learning background [1].
There is no limit as to who can benefit from this teaching approach. The benefit of CLIL is that
students have a real context that is why they can clearly see the goal, because they can only get the
most of the information if they are aware of the vocabulary and grammar constructions around it.

Even if students already are highflyers and autonomous learners, do not forget to provide
activities that can enhance their skills. Creating your own teaching materials and explaining the
main peculiarities of your subject matter to the class is a great way to improve students’ knowledge.
It helps to look at the theme from a different angle and inspires us to analyze the issue thoroughly.
There is no need to restrict them with the topic, on the contrary, give them complete freedom so that
they can apply CLIL on their ideas. This task could be challenging but the best way to learn
something perfectly is to try to teach this topic to somebody else.

During the introduction of autonomous learning, we should not forget about the development
of communication and collaborative skills. That is why one of the activities is named Think-Pair-Share.
It is designed to make students come up with a topic and then show the skills of working in a group and
discuss their thoughts. Be sure that your students have enough time for pondering because students with
all pace of learning must be involved. This activity can be applied to students of any level and any group
size [2, p. 59]. The purpose of the activity is to boost communicative and creative skills. Think-Pair-
Share is a perfect task for students who are less self-confident and shy, because such students are more
likely to share their ideas with a peer than in front of the classroom. Thinking and talking about
some particular topics helps learners to express their thoughts faster and more concisely, also it
develops critical thinking over this topic while listening to the other members of a group.
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KOHIIEIIT “MONEY” B YKPATHCBKIN TA AHTJIINCBKIN
MOBHHUX KAPTUHAX CBITY

OCKUTBKHY TPOIII € HEOOXITHOIO YaCTHHOIO HAIIIOTO KHUTTS, TO IIEW KOHIIENT € HEBIJT EMHUM
€JIEMEHTOM Y MOBHiH KapTHHI CBITY, SIK HOCiH 3HaUyIuX 1151 ocobucTocTi IiHHOCTEH. L{eit koHuenT
€ SICKpaBO BUCBITJICHUH y ¢pa3eosorii, TOMy HUIIXOM JOCTIIKEHHS MapeMiiHOi KapTHHH CBITY
MOXKHa Cc(OpPMYBaTH I€BHI BpPAXEHHS, 3PO3YMITH HAI[IOHAIbHY JIOTIKY Hapoiy, IOPIBHATH
penpesenrauito konuenty “MONEY” B ykpaiHChKii Ta aHTTIIHCBKIM KapTUHAX CBITY.
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