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HaOIMKEHHS 3HAUCHHSI, TOCTIBHUN NepeKyall, IepeKII0UeHHs] MOBH, 3BEPHEHHS 32 JOTTIOMOT'OI0 10
BYMTEIIS/OJHOKIACHHUKA, YHUKHEHHS MAIIO3HAHOMHUX TEM.

OTxe, BUIIE3a3HAYCHUN MIiAXiJ JEMOHCTpye e]ekTuBHE Ta OararodyHKI[IOHAbLHE
3aCTOCYBaHHS KOTHITMBHO-KOMYHIKAaTUBHHMX CTpaTeriii HaBYaHHS JIKCMKH. BiH crpuse
ONITUMI3AIlil Mpolecy BUKJIAAAHHA Ta HAaBYaHHS, HAJJAI0UM HEOOXiTHI IHCTPYMEHTH IS 3aCBOEHHS
PiBHS iHO3EMHOI MOBH, Ta, 30KpeMa, JIEKCUYHOTO MaTepiaiy.
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ROLE OF AFFECTIVE FACTORS IN SECOND LANGUAGE ACQUISITION

Language acquisition is a complex and multicomponent process. Over the decades, many
attempts have been made to make this process as effective as possible. Today, the system of learning
English tries to take into account all possible factors and offers different strategies and methods of
teaching, pays attention to the individual learning style of student, encourages students’ autonomy.

The objective of this research is to determine what ‘second language acquisition’ is and how
affective factors influence this process.

Second language acquisition is the process of learning another language, once mother tongue
is established. Although success in second language acquisition depends on many factors such as
age, school environment, materials, etc., the affective factors influence this process the most [4]. In
order to better disclose the chosen topic, it is necessary to clearly define what is meant by the
affective factors.
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Firstly, affective factors include the learners’ individual factors. Also, they take into
consideration the affect between the learners and that between the learners and the teachers. Self-
esteem, anxiety, personality, motivation, attitude, and so on are those, the learners’ individual
factors include [5].

In the history of second language acquisition, several revolutionary studiesof affective
factors’ importance have been made. Back in 1977, firstly by Heidi Dulay and Marina Burt was
announced the idea that affective factors can filter language input. Then in the 1980s Stephen
Krashen proposed his well-known “Affective Filter Hypothesis™ [2] . This work shows that learner's
anxiety, motivation, attitude and self-esteem are the major affective factors which influence second
language acquisition. Krashen's idea was that these factors play the role of "filter" and can promote
or impede language input.

To get success in language acquisition, learner should have strong self-esteem, clear study
purpose and moderate anxiety. Students with such affective factors will have much more language
input, and it means the affective filter plays a weaker role. So what does each of the affective factors
mean, and how does it affect the process of language acquisition?

Fernando Rubio says that self-esteem refers to «a psychological and social phenomenon in
which an individual evaluates his or her competence and own self according to «values» [3, p. 5].
For second language learners, self-esteem plays a quite significant role, because they are deprived
of the discourse competence of their own native language, or, their most fluent way of expression.
They may feel vulnerable when being exposed to an atmosphere that only an unfamiliar language
is being spoken.

Conversely, students with low self-esteem often create a barrier for themselves during
lessons. They do not take an active part in class activities, are afraid to speak the language they are
learning, and eventually lose interest in learning a new language.

Motivation is also an important affective factor in language acquisition. In the context of
learning, motivation is the student's purposeful desire to learn a language. According to Jane Arnold
and Henry Douglas Brown, motivation can be external or internal [1]. External motivation is
external and related to some awards, prizes, money, etc. However, intrinsic motivation relates to the
activity itself, without external reward. When learning a language, students can have both external
and internal motivation, but usually more persistent and focused on the languages learned will be
students with internal motivation.

In the process of performed investigation we have found out that the biggest obstacle to
language acquisition is still anxiety [6]. The most modern teaching methods, authentic materials,
interesting tasks can not be effective when students are afraid. The lower the level of anxiety, the
easier and faster language acquisition occurs.

Conclusion. Affective factors in addition to the mentioned above include many others, such
as risk taking, the relationship with the teacher, the relationship between the students themselves.
When learning a language, the teacher must take into account affective factors, because they
accelerate or slow down the process of language acquisition. The teacher's task is to increase the
student's self-esteem, develop motivation and lower anxiety. Of course, such a task is challenging
and requires a sufficient level of skills and knowledge. However, in the 21st century, methodology
and psychological knowledge are increasingly in demand.
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KATEI'OPIA BBIYJIMBOCTI YV JIHI'BICTUYHUX JOCJILIZKEHHAX

barato BiTUM3HSHUX Ta 3apyO1KHHUX MOBO3HABIIIB MPUCBITHIIA CBOI POOOTH JOCIIHKECHHIO
kareropii BBiwmMBOCTi, cepen Hux: H.IL Bpayn, lO.Ty, I'. Kacnep, K. Kpicti, P.Jlakodd,
C. JIesincon, k. Jliu, O. Mamnaii, JI. Mao, M. Teneka, P. Yortc B. lllunkapyk, Ta iH. Y poboTtax
CY4YaCHUX HAYKOBIIIB PO3TIIAJAIOTHCS PI3HH aCIIEKTH TEOPil yBIWIMBOCTI, HAIPUKIIA]: TCHACPHUH Ta
couiomnreictuunuit Jx. 'onmmc, M. Paiitep, M. Llty66e, 1. [IInypp; HaIliOHaTBbHO-KYJIBTYpPHA
cnenr(ika yBIWIMBOTO CIUIKYBaHHS B pi3HUX Kpainax: B. Ctroapt, M. Ilnacencia, }O. Ycawmi;
KOMIIapaTUBHUI MDKKYIbTYpHHUIA acriekT JIx. Jliu.

Imennuk «politeness» (aHri. ‘BBIWIMBICTH’) MOXOIUTH BiJ NPUKMETHHKa polites 1
omucyethes sk ‘behavior that is respectful and considerate of other people’ — moBeninka, 10
IIKPECITIOE TTOBAXIIMBE 1 MIAHOOIWBE CTABICHHS JO IHIMMUX . 3TiTHO 13 CIIOBHUKOM aHTJIHCHKOL
MOBH, TepMiH «politeness» TpakTyeTbcsi HacTymHuM uumHOM: of, relating to, or having the
characteristics of advanced culture; 1b: marked by refined cultural interests and pursuits especially
in arts and belles letters; 2a: showing or characterized by correct social usage; 2b: marked by an
appearance of consideration, tact, deference, or courtesy; c¢. marked by a lack of roughness or
crudities [4, c. 795].

PosButok karteropii yBiwamBOCTI Oepe modaTrok me 3 ¢igocodii Ta MPOIOBKYE
peaizoByBaTUCS y JIOCTIKEHHSIX Y TYMaHITapHUX Taly3sX 3HaHb, TAKUX SK: €THKa, COLIOJIOTIS,
KyJbTYpOJIOTiSl TOIIO. YBIWIMBICTb — 1€ CYKYIHICTh MpaBWJI TOBEJIHKH, IO CTOCYHOTHCS
30BHIIIHBOTO TPOSIBY BIIHOWIEHHS 10 JoJiedl (MOBOJUKEHHS 3 THMH, IO OTOYYIOTh, (OpMH
3BEpPHEHHS 1 BiTaHb, MOBE/IIHKA B CYCIIUIBHUX MICIIsX, MaHepH, o1sr) [3, ¢. 112].

[Toni6ue Bu3HaueHHs Oyno Brepiie 3adikcoBaHo B jiteparypi B 1501 poui, npote B 1762
3MIHWJIOCS Ha «io0’s3Hy  moBeminky» (behaving courteously). [IpukmeTHuk courteous
(«1t00’ 13HUH, BUITYKaHUI») CTOCY€ETHCS CTapo(paHIly3bKOro MPUKMETHHKA cortels 1 Mae 3HaYeHHs
«MaHepa, TpHU3HAYeHa JUISI KOPOIIBCHKOTO ABOPY». TOOTO, MOXXEMO BBa)KaTH, IO TOHATTS
BBIWIMBOCTI B 3aXifHIN KyJnbTypi nependayae JOTPUMAHHS MPaBHJ BUTOHYEHOCTI B CBITCBHKIN
noBeiHIl. P. YoTTc BBakae, 10 BBIWIMBICTH Ta BHINYKAHICTh 3a3BHYA PO3TISAIAIOTHCS SIK
0COOJIMBOCTI MOBEIHKU BUIIMX KJACIB, K1 BIIrpaloTh MPOBIJIHY POJIb y COLaIbHUX BIAHOCHHAX
[5,c. 13].

VY 60-80-x pokax MOHATTS «BBIWIUBICTb» XapaKTEpU3yBaJIU K MOBEAIHKY Yy MIKHAPOJHUX
BITHOCHHAX, SIKE€ KEpPYeThCS HE IOPHIMYHUMH TpaBWJIAMH Ta OO0OB’SI3KaMH, a HOpPMaMH
MPUCTONHOCTI, HEaOMIKOT MOBArv, TOCTUHHOCTI, IPUBITHOCTI, IIIAHYBaHHS, 1[0 TIOIIISIOTHCS TAKOK
iHII010 cTopoHoIo [2, ¢. 106-107].

VY cydacHiil TiHTBICTUII BBIWIMBICTD TPAKTYIOTh SIK OCOOHMCTICHY PUCY, IO XapaKTepusye ii
XOPOILIUMH MaHepaMu, JOOPUMH BUMHKAMH Ta OCBIYEHICTIO. [Ipu oMy 11 TpaKTyIOTh, IK YMIHHS
1aHo0IMBO 1 00Aa4YHO CIHIJIKYBATUCS 3 JIIOAbMHU, TOTOBHICTH 3HAWTH KOMIIPOMIC 1 BUCIIyXaTH
MPOTUJIEKHI TOYKU 30pYy. BBIWIMBICTH BBa)KA€THCS YOCOOJIEHHSM MOPSAHOCTI 1 AOTPUMAHHSIM
€TUKETY, TaK 5K BBIWIMBICTH € KyJIbTYpHUM (peHomeHoM [1, c. 21].
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