PAKVIIBTET IHO3EMHHUX MOB

3al[iKaBJICHUMH y HaBYaHHI, aJyke BOHM 0adarh, IO IXHi 3HAHHS Ta HABHYKHU JIHCHO OIIHIOIOTHCS
BiIMIOBIIHO 10 BUMOT HaBUYANBHOI IPOTpaMH, a HE MOPIBHIOIOTHCS 31 3HAHHSIMH Ta HABUYKAMHU 1HIIHX
V4HIB.

HaBuanpHO-OpieHTOBaHE OIIHIOBAHHS JO3BOJIIE YUHUTEIIO 30CEPEIUTHUCh HA IHIWUBITYaTBHHX
noTpedax Ta JOCATHEHHSX KOXHOTO YYHs, 3a0€3Meuyroud ONTHUMalbHI YMOBHU Ui iX po3BUTKY. Lle
03Hauae, M0 OI[IHFOBaHHs MOBHHHO 0a3yBaTHCS Ha YITKUX KPUTEPIAX Ta CTaHIAPTaX, SKi OPiEHTOBaHI
Ha HaBYAJIBbHI IIUJTI Ta 3aBIaHHS, BCTAHOBJICHI JIJIS1 KOYKHOTO YPOKY.

JudepeHiiiioBane OIIHIOBaHHS — i€ BaXKJIMBA CKJIAJ0Ba ¢(EKTUBHOTO BUBYEHHS aHTIIIHCHKOI
MoOBU. BOoHO 03BOIIsIE yunTENI0 BpaxOByBaTH iHANWBIAyaJIbHI TOTPEOU KOKHOTO YUHS Ta MPOMOHYBATH
HACTYMHI KPOKM /s X TOJAIBIIOr0 pPO3BUTKY. Hampukiazn, skmo ydeHp Mae mpobiemu 3i
CIpUIHATTAM ayioMarepiany, TO WHOTo piBeHb BOJOIIHHS MOBOIO MOXXE OYTH BU3HAUCHHH 3
BUKOPHUCTAHHSIM 3aBIaHb 3 MHChMa YH YUTAHHS.

OmuiHIOBaHHS MOBUHHO OyTH aJanToBaHO 10 MoTped i1 3Mi0HOCTEH KOXKHOTO y4HS, 100 BOHU
MOTJIH PO3BHBATHCS B CBOEMY TEMIIi Ta Ha CBOEMY piBHI. lle M03BONHMTH KOXKHOMY YYHEBI JOCATTH
yCIiXy B HABYaHHI Ta T1IBUIINTH MOTHUBAIIIFO BUBYATH aHTIIIHCHKY MOBY.

OTxe, BUKOpPHCTaHHS (OPMYBAIFHOTO OI[IHIOBAHHS Ha YPOKaxX aHTIIINCHKOI MOBU Ma€ BEIHKE
3HaYeHHS U1 eQeKTUBHOrO HaBYaHHS Y4HIB. (DOpMyBaibHE OIIHIOBAHHA JO3BOJIAE YUHUTEISIM
CTeXXHUTH 32 HABYAILHUM IPOIPECOM Y4HIB, ieHTH(]iKyBaTH iXHI CHJIBHI Ta cla0Ki CTOPOHH Ta
MPONIOHYBATH 1HAUBITyaIbHUH TiAXiJ 10 HaBYaHHs. Take OLIHIOBaHHS MOBUHHO OYTH KOMIUIEKCHUM,
CUCTEMaTUYHUM Ta PETYJSPHUM, MIPO3OPHM Ta 3pO3YMUIHM Ui Y4YHIB Ta iX 0arbkiB. Pi3HOMaHITHI
METOJIM Ta IHCTPYMEHTH OIIIHIOBaHHS, aJlaliTOBaHi J0 MOTped Ta 3i0HOCTEH KOXKHOTO YUHS, a TaKOX
nudepeHLiioBaHe OL[IHIOBaHHS JO3BOJIIOTh BPaXxOBYBATH iHAMBIAyalbHI OCOOIMBOCTI KOKHOTO YUHS
Ta CIPUSAIOTH iX MOAATBIIOMY PO3BUTKY. [lepCIIeKTHBOIO MOAABIIOTO AOCTIKEHHS CTaHe CTBOPEHHS
3aBAaHb IS (OPMYBaJILHOTO OIIHIOBAHHS PE3yJIbTATIB HABYAILHUX JOCSITHEHB 3 aHTIIIMCHKOT MOBH
Y4HIB 6 KJIacy.
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CHARACTERISTICS OF LINGUOSOCIOCULTURAL COMPETENCE
IN TEACHING ENGLISH

Introduction. According to the latest concepts of foreign language teaching it is considered not
only as the development of speaking skills together with reading, writing, listening skills, but also as a
kind of reproduction of the culture . Thus, in order to master a foreign language at a high level and, in
particular, for successful intercultural communication, it will not be enough for students to possess the
same linguistic means of the interlocutor (lexical, phonetic, grammatical skills). In other words, it also
involves a rather important sociocultural component — mastering a foreign language culture, which
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comprises knowledge about the peculiarities of the country whose language is studied, the people
living there, their traditions and customs, rules, spiritual and material values, etc.

However, regardless of the importance of taking into account the linguosociocultiral
competence, unfortunately, in practice it has a rather uncommon application. The reason for this can
be only the recent interest in this component in second language acquisition, as well as a rather limited
amount of works on this topic in comparison with studies on other competences. Consequently, it can
be considered that for the current mastering a foreign language at a high level, one of the most urgent
problems that requires solutions is the need to apply and form students’ linguosociocultural
competence during their foreign language’s learning.

Works of many modern Ukrainian scientists, as well as some foreign experts on second
language teaching helps us to state precisely the meaning and peculiarities of competence under study,
among which are O. B. Bihych, N.V. Bozhko, G. E. Boretska, N.F. Borysko, S.Y. Nikolayeva, N.V.
Kardashova, M. Byram, L. Sercu. and others.

The objective is to define and substantiate the notion and structure of students’
linguosociocultural competence in learning English by means of works of some linguists,
methodologists and researchers which we have analysed.

All the sources we have worked on show that the concept of linguosociocultural competence is
relatively new in the methodology of teaching English, as well as still insufficiently researched field of
linguistics. Nevertheless, we would like to present how it is treated by some of them. For instance,
N.V. Bozhko interprets linguosociocultural competence as a “mechanism covering lingual and
extralingual factors of communicative interaction, emphasizes the contrast of languages and cultures
of different peoples, the development of certain personal qualities that are the result of the
implementation of intercultural communication” [2, p. 177].

S.Y. Nikolayeva and N.V. Kardashova, in turn, complement this definition with the students’
ability to build verbal and non-verbal behaviour in a certain situational context on the basis of
empathy, knowledge of background and non-equivalent vocabulary, as well as taking into account the
sociocultural background of foreign language communication and modern realities inherent in the
culture of the country whose language is studied [4, 5].

Consequently, when we have compared basic information concerning the notion of
linguosociocultural competence, we come to the conclusion that linguosociocultural competence is the
possession of certain knowledge about all aspects of the cultural phenomena of the country whose
language is studied and, as a result, the ability to apply them in the process of intercultural
communication, as well as to function effectively in the conditions of a different linguistic and cultural
environment.

Still characteristics of linguosociocultural competence will be incomplete if its components are
not also taken into account. All the sources we have worked on show that there are many definitions of
structural elements, which in turn confirms the complexity of competence under study and the need for
its further research. For instance, N.F. Borysko defines linguosociocultural competence as a set of
special linguistic, sociolinguistic, socio-psychological, cultural, intercultural knowledge, skills and
abilities, which constitute the ability and readiness of an individual for intercultural dialogue as a
participant and mediator” [3]. While S.Y. Nikolayeva, having a slightly different approach to this
issue, identifies only three types of sub-competencies: sociolinguistic, sociocultural and social [5].
Other scientists, as evidenced by the analysis of the processed sources, in their further research follow
exactly this classification offered by S.Y. Nikolayeva.

It is also worth noting that the mentioned sub-competencies, like all other competences for
second language acquisition, are characterized by their specific knowledge, skills and abilities, which
should be considered as components of the linguosociocultural competence as a whole. Therefore, we
would like to consider each of the proposed sub-competencies in more detail.

N. F. Borysko, gives the following definition of sociolinguistic sub-competence: “is the ability
of an individual to choose, use and understand language and speech means of foreign language
communication with national and cultural semantics in accordance with the context, situation and style
of communication” [3, p. 32].

N.V. Bozhko, in turn, interprets this as the “student's ability to construct grammatically correct
forms and make syntactic constructions based on knowledge of the lexical, grammatical, phonetic
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laws of the language, the rules of stylistic choice for the construction (adequate situation) of a sentence
and text, the principles and rules of communicative interaction, strategies and tactician” [2, p. 177].

Based on this, we come to a conclusion that sociolinguistic competence primarily involves
students' knowledge of various linguistic means with national and cultural specificity. As a rule, they
include non-equivalent vocabulary, fixed expressions, idioms, phraseological units, proverbs, sayings
etc., as well as various linguistic markers used to indicate certain social relations or situations that
students may encounter in the process of intercultural communication.

Regarding sociocultural sub-competence, this is considered as the ability of an individual to
acquire various cultural, linguocultural, sociocultural, as well as intercultural knowledge, which,
eventually, will allow students to feel almost on a par with native speakers, including in term of
culture [2, 3, 4, 6].

Additionally, N.V. Bozhko notes that “socio-cultural competence should be considered broader
than a set of knowledge and skills, and the ability to establish connections between knowledge and the
real situation, the ability to find adequate methods of interaction that contribute to solving the
problem, is important” [2, p. 177].

Thus, we surmise that in contrast to the first sub-competence, sociocultural knowledge is
knowledge merely about the culture of the country whose language is being studied, taking into
account its history, ethnicity, cultural heritage, etc.

Besides, this also includes awareness of the appropriateness of the topics used in the process of
communication based on this knowledge provided by sociocultural competence [3].

Equally important is the third and last sub-competence of linguosociocultural competence
according to S.Y. Nikolayeva — social sub-competence. In agreement with researchers it refers to the
ability of an individual to enter into communicative relations with representatives of other countries in
certain situations [1, 2, 3, 4].

N.V. Kardashova complements this definition with students’ desire to interact with others, self-
confidence, as well as the ability to put oneself in the place of another and the ability to cope with the
situation that has arisen, resolve possible misunderstandings in the process of intercultural
communication [4].

N.V. Bozhko considers the social sub-competence as a “complex of knowledge about social
reality, social abilities and skills, social and personal characteristics, the level of formation of which
affects the student's behaviour and performance of a given social role, taking into account the
peculiarities of the social situation” [2, p. 177].

Therefore, we have figured out that a social element of linguosociocultural competence involves
knowledge of standardized models of communicative behaviour combined with culture-specific norms
of interaction with native speakers in the process of intercultural communication.

Hence, only after mastering all the above-mentioned knowledge and skills that comprise the
components (sociolinguistic, sociocultural and social sub-competencies) of linguosociocultural
competence, the student will be able and ready to contact with native speakers, to realize the
inextricable connection between culture and language, to compare the cultural phenomena of the
country whose language is studied with his own culture, and also to deepen such qualities as empathy,
tolerance, impartiality, etc.

Conclusion. The analysis revealed that linguosociocultural competence — as an important
component for learning English — is the possession of certain knowledge about all aspects of the
cultural phenomena of the country whose language is studied and, as a result, the ability to apply them
in the process of intercultural communication, as well as to function effectively in the conditions of a
different linguistic and cultural environment. Moreover, under the condition that students master all
the listed knowledge and skills that are provided by the three sub-competencies (sociolinguistic,
sociocultural and social), the level of students’ second language acquisition will not only correspond
to a high level, but they will also be ready for the successful intercultural communication.
Accordingly, the teacher in his/her teaching practice of learning English must take this into account.
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Xopxoma leanna
Hayxosuii xepienux — ooy. [Ipumoniox Ceimaana

INPOBJIEMATHUKA TBOPYOCTI 'EPTH MIOJUUVIEP

I'epra Mronmep — HiMelbKa NHCHMEHHUI PYMYHCBHKOTO MOXOJIDKCHHS, aBTOpPKa OaraTrhox
pOMaHiB, MOBiCTEH, TOE3iil, TpOMajChKa JisSYKa, aKTUBHA MTOOOPHUIIA TIpaB JIOIUHH, sika y 2009 porti
crana naypeatkoro HoOGemiBchkoi mpemii 3 JitepaTypu, a ii TBopu Oynu mepekiajieHi Oaratbma
MOBaMH CBITy. YKpaiHCBKMI Tepekiaj TBOpiB HMHCBMEHHHUII OJHHMM i3 MEpLIMX 3A1HCHUB Mapk
bimopycens. BceecBitHe BusHanHa ['epra Mromep 3mo0yna micins Buxomxy pomany «[ ofimanka
muxanas» (2009 p.), me onmcyerses icTopis roHaka Jleo AyOepra, eTHIYHOTO PYMYHCHKOTO HIiMIIA,
skui micast pyroi cBitoBoi BiliHM OyB nemoproBaHuii Ha JlonOac, y TpymoBuii Tabip Ha Cxomi
VYkpainu.

Teopuicte I'eprm  Mromiep TpUBEpTaE CHOTOAHI  yBary 0araTb0X  YKpaiHCHKHX
JiTepaTypo3HaBLiB Ta KpHUTUKIB, 30kpema, C.Manenko, C. XwmenbkoBcbkoi, . [lommyk,
C. Bapenpkoi, fl. ['omoboponpka, A. Xaiipynunoi, H Bopobeii, B. loraminoi Ta iH. OmHak yci
HAyKOBITI KOHCTATYIOTh BiJICYTHICTh IPYHTOBHHUX JOCIIPKEHb OararorpanHoi TBOPYOCTI MHCEMEHHHIII.

VY 4ducneHHUX JOCIHIPKEHHSX JIITepaTypO3HaBIli BiI3HAYAIOTH MPOHU3INBO-UYTTEBY CEMAHTHKY
TBOpiB ['epTt Mromnep, penbedHICTh COLiabHOTO cepeOBUINA 1 HOBATOPCHKI MPUHOMH 11 XKaHPOBO-
TeMaTUYHOI MamTpu. Y CBOIX TBOpPAax IHCEMEHHHI]S IIOCTa€ IHTENEKTYalKOK 13 TOCTPUM
COLIIOTIONIITHYHIM 30pOM, IO MTO3HIIOHYE cede SK MOCHIJOBHY OIIOHEHTKY JTUKTATOPCHKHM PEXHMaM i
HOPOTUCTOITh TOTANITAPHUM JOKTPHHAM.

VY mpo3oBux TBOpax ['epra Mromrep mopymrye Oonrodi i JemikaTHI TeMH, 300pakae KUTTS B
yMOBAX JHUKTaTypH i Oilb XepTB TOTAITAPHOTO PEeXHMYy. Il TBopn Ge33amepeuno € HeoOXiTHUMH i
3HAYYIIUMH, OCKUTBKH OXKHBIIOIOTH TPAridHi CTOPIHKH iCTOPIl, SIKY JIOJICTBY NOTPiOHO 3HATH, OO HE
MOBTOPIOBATH TMOMMJIOK MHHYIIOTO. KpUTHYHE OCMECIEHHS TMOAIH MHUHYJIHX YaciB € BaXKIHBHM
3aBIaHHAM cydJacHHKiB. SIk 3a3Hadae H.BopoOeil, «dac € Ti€ro HEBIIBOPOTHOIO CHIIOIO, SIKa 3arolo€
paHH Ta crpuuUHSE 3a0yTTS — HAMBaXXYWH 3JI0YMH KOXKHOTO HApOIy Ta OCOOMCTOCTI Oe3 BHHSATKY.
TBopuicte ['eptu Mrojutep Bifirpae BakKIuMBY pojib Uil MallOyTHHOTO MOKOJIHHS, Haragylo4dH IMpo
MUHYJIE Ta 3aCTepirae BiJl IOMWJIOK MonepenHuKiB. | B mbomy € 11 ocobnuBa minHICTE [1, ¢.139].

OCHOBHUM MaTepiajioM Uil TeKCTiB Mroimep € ocoOWcTHi MOCBim, il BIacHI Bpa’kKeHHS Ta
CIIOTa/IA 3 JUTHUHCTBA, MiJUTITKOBUX Ta IOHAIILKUX POKIB. TBOpY MUCBMEHHUII € 3aBXKJIU OCOOUCTICHI
Ta IPYHTYIOTBCS Ha pealbHUX (akTax 1 MOAisSX, MPOTEe IIe¢ HE O3HAYae, M0 YCi XyI0XKHBO
MIPOIHTEPIIPETOBAHI IOIi1 TPAIUISIIUCS caMe 3 Helo. BHUCBiTIIEHI B poMaHaX peaii 9acTo BimOyBaJucs 3
IHIIIMMH JTFOIBMH, OJTHAK, BCE OJIHO I1i TIOTiT pedIeKTyBalu IyMKH Ta Bi4yTTs caMOl MUChbMEHHHUIII.

l'onoBHMMU TeMaMu poMaHHOTO AUCKypcy ['epti Miomiep € cTpakaaHHs, pemnpecii, cTpaxu i
JKaXITTS, SKI TIEPeXWIH JkuTelli PyMyHil 3a 9aciB KOMyHICTHYHOI TUKTATypH. Hackpi3HUM MOTHBOM
OaraThox 1 TBOPIB € MaM'sTh: ICTOPUYHA, KOJICKTUBHA, ocoOucTa. [lam'ataTu i 3ragyBatu — 1i€ OIHE 3
HaMBaXIIMBIIINX 3aBJaHb TUCbMEHHUI, 320y TTs IPUPIBHIOETHCS O 370UMHY.
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