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MESURING FOREIGN LANGUAGE TEACHERS’ EMOTION LABOR
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Since the beginning of the 21st century, there has been a significant increase in
research into the emotions of foreign language learners. By advancing knowledge in this
area, it is possible to improve not only the job satisfaction and emotional well-being of
teachers but also the learning outcomes for students, as the mental state of the teacher can
have a significant impact on the quality of their teaching and the emotions of their students.

The term ‘emotional labor’ was first introduced by sociologist A. Hochschild in
1983. It refers to the practice of managing emotions in the workplace in a way that meets
the expectations of others. This involves either suppressing or inducing certain feelings in
order to maintain the appropriate emotional state for the situation. A. Hochschild identified
two ways in which people manage their emotions when they differ from the expected
emotional norms: surface acting, which involves altering one's outward appearance, and
deep acting, which involves inducing a genuine feeling. G. Néring, M. Briét, and A.
Brouwers have added the third type of emotional labor, the suppression of emotion, to
Hochschild’s original taxonomy [4].

S. Benesch has revised the concept of emotional labor by retaining some of
Hochschild's original ideas while also modifying others. While both A. Hochschild and
S. Benesch acknowledge the connection between emotional labor and power imbalances,
S. Benesch introduces the idea that unequal power can be resisted.

Quialitative studies involving semi-structured interviews established that teachers
perform emotion labor primarily to increase student engagement, demonstrate care for their
students, and maintain positive relationships with them. The demands of this emotional
labor result in emotional exhaustion and reduced self-efficacy, potentially leading to
burnout. Thus, emotional labor demands can lead to negative outcomes for teachers.

S. Benesch investigated language teachers' emotion labor in three areas: dealing with
late or absent students, interacting with learners about plagiarism, and responding to
student writing. The study found that emotion labor was a common experience for teachers
in these situations, suggesting that managing emotions is an essential aspect of language
teaching [2]. The primary focus of emotion labor is the overwhelming responsibility placed
on teachers to guarantee successful language outcomes for their students, regardless of the
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students' individual circumstances or background. This suggests that the emotional burden
placed on language teachers may be unrealistic and potentially unsustainable.

S. Benesch's study also investigated institutional policies, focusing on language
teacher’ responses to the student attendance policy. Her study examined how teachers
implemented these rules (or not) and the emotions they experienced when students were
late or absent. The results showed that emotion labor was a product of the conflict when
there was a discrepancy between the university's policies and teachers’ preferred practices.
Additionally, emotion labor was also evident in teacher-student interactions, with teachers
feeling frustrated when some students arrived late and disrupted the class or uneasy when
students were absent without explanation.

Several instruments have been developed to measure emotion labor, namely
C. Brotheridge and R. Lee’s Emotional Labour Scale [2] and H. Yin, J. Lee, Z. Zhang, and
Y. Jin Emotional Labour Strategy Scales [4], the Dutch Questionnaire on Emotional Labor
[3]. These instruments will help researchers to collect more data on emotion labor. While
emotion labor might lead to negative outcomes, including burnout, there is already
evidence of its potential benefits, namely receiving emotional rewards, increasing
emotional capital, and developing teacher agency. The type and extent of its impact
depends on both personal (teacher’s personality, beliefs), and contextual factors.

To conclude, the current research has shed light on important aspects of foreign
language teacher’ emotion labor, but there is still a need for more studies that provide
practical strategies and solutions for managing emotion labor in the long term. By
understanding how emotion labor affects teachers' well-being and job satisfaction, and
identifying effective coping strategies, future research can help them not only manage but
also thrive in their profession.
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