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In today’s globalised world being able to speak another language is more
important than ever. It helps you to communicate and understand other cultures.
In higher education, the communicative approach is the most common way of
teaching languages, thus students learn by using the language in real situations
and contexts. At the same time, technology has changed education. It has made it
easier to use new tools and resources to teach languages. This article looks at how
technology and the communicative approach work together in foreign language
learning at university. It explains how these two things are connected and what
this means for language teaching and learning. The communicative approach is
based on the idea of communicative competence, which was first put forward by
M.Canale and M.Swain in 1980 [2]. This covers grammatical competence,
sociolinguistic competence, discourse competence and strategic competence. This
holistic view of language proficiency emphasises the ability to effectively convey
and interpret messages in diverse social and cultural contexts. At the same time,
integrating technology into language education aligns with constructivist theories
of learning, which emphasise active engagement, collaboration, and authentic
experiences. By providing learners with access to authentic language materials,
opportunities for interaction, and personalised feedback, technology complements
the communicative approach by scaffolding learners’ language development and
promoting learner autonomy.

Technological advances have transformed language education, by offering
a variety of tools and resources to enhance the learning process [1]. Below we will
look at some of the key modalities and their contribution to language learning in
higher education.

Multimedia resources cover a wide range of materials, including videos,
audio recordings, interactive simulations and digital textbooks. These resources
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provide students with authentic language and give opportunities to practice
listening, speaking, reading and writing skills in a range of contextually relevant
situations. For example, watching foreign films with subtitles allows students to
learn about natural language usage and cultural nuances, and interactive language
learning apps provide engaging vocabulary and grammar exercises.

Online platforms are really important for helping people learn languages
outside of the classroom. Websites like Duolingo and Rosetta Stone offer
interactive lessons and exercises that are tailored to the level of the learner and
their learning objectives. Virtual language exchange communities like Tandem
and HelloTalk connect learners with native speakers all over the world — so they
can practise their language and exchange ideas with people from different
cultures. These platforms help learners to learn together and to communicate in
the target language.

Virtual classrooms use video conferencing technology to let students and
teachers chat and work together in real time. Platforms like Zoom and Google
Meet let students take part in live discussions, group activities and interactive
language exercises from anywhere with an internet connection. Virtual
classrooms help teachers reach students all over the world, which makes language
education more accessible and inclusive.

Mobile applications have totally transformed language learning by giving
learners access to learning materials and interactive exercises whenever and
wherever they want [3].

Language learning apps like Babbel and Memrise offer games, flashcards
and quizzes to keep learners engaged and reinforce language skills. Mobile apps
are suited to self-directed learning and personalised study plans, so learners can
practise language skills at their own pace and convenience. Furthermore, new
developments in mobile technology, such as augmented reality (AR) and virtual
reality (VR), provide immersive language learning experiences that simulate real-
world contexts and scenarios.

New technology, including artificial intelligence (Al) and natural language
processing (NLP), could make language learning more personal and adaptable.
Al-powered language learning platforms can analyse learners’ performance data
and give them targeted feedback and suggestions for improvement. NLP
technologies can be used to create intelligent language tutors and chatbots that
engage learners in natural language interactions and simulate authentic
communication scenarios. These advancements have the potential to revolutionize
the way languages are taught and learned in the digital age.

In conclusion, technology can help students learn languages in higher
education. By using multimedia, online platforms, virtual classrooms, mobile
apps, and new technology, educators can create engaging and interactive learning
environments that help students learn languages, understand other cultures, and
communicate with people from different cultures. As technology keeps on
developing, it’s really important for educators to keep up with the latest trends
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and best practices in technology-enhanced language instruction. This helps to
make sure that language education is effective and inclusive for all learners.
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CYYACHI THHOBAIIMHI OCBITHI TEXHOJIOT'TI B METOJUIII
HABYAHHSA IHO3EMHOI MOBH

Mapia Memenbcoka
cmyoenmka ghaxyavmemy ¢hinono2ii i scypranicmuxu
Tepnoninbcokuil HAYIOHANLHUU Neda2o2iuHULL YHigepcumem
imeni Bonooumupa I'namioxa,
M. Tepnonine, Ykpaina

Ceimnana Konosanvuyx
KaHOUuOamka neoazociuHux Hayx
BUKIAOAUKA KAPeOpUu POMAHO-2ePMAHCHKOI inonoii
Tepuoninbcokuil HayioHAIbLHUL Neda2o2iuHUll YHIeepcumem
imeni Bonooumupa I'namioka
M. Tepuoninw, Ykpaina

BomnoainHs iH036MHOI0 MOBOIO MA€ BXKJIMBE 3HAUCHHS I MIKHAPOIHOTO
cniikyBaHHs. BOHO 103BOJIsiE€ HE NUIIIE BUBYATH KYJIbTYypY Ta MEHTANITET HOCIIB
MOBH, ajie W PO3MHMPIOE Haml cBiTorisa. KpiMm Toro, me crpuse B3a€MHOMY
JTyXOBHOMY 30aradeHHIO, OCKUIbKHM 3abe3redye OOMiH 3HAHHSAMH MPO HAaIIy
KpaiHy Ta KyJIbTYpY.

Cy4acHHil CBIT IEPEKUBAE €py TEXHOJIOT1H, sIKa BIUTMUBAE HA BC1 ACMEKTH
HAIIOTO JKUTTS, BKJIIOYHO 3 OCBITOK. OJHIEI0 3 HANCYTTEBINIMX 3MIH €
BUKOPUCTaHHS 1H(GOPMAIIHHUX TEXHOJOTIM y HaBYaHHI 1HO3EMHHX MOB.
[HdopmartiliHi TeXHOIOTIT 3MIHIOIOTh TPAJIMIIIHI METOIM HaBYaHHS Ta HAJAIOTh
CTy[€HTaM 1 BHKJIaJlauaM HOBI MOXJIHMBOCTI JJis1 €()EKTUBHOI'O HAaBYAHHS Ta
B3a€EMO/III.
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