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OLHA DATSKIV

TERNOPIL VOLODYMYR HNATIUK NATIONAL PEDAGOGICAL
UNIVERSITY, TERNOPIL

DEVELOPING PRE-SERVICE ENGLISH TEACHERS’
DIGITAL COMPETENCE

Digital competence is one of the key competences for life-long learning which
“involves the confident, critical and responsible use of, and engagement with, digital
technologies for learning, at work, and for participation in society. It includes
information and data literacy, communication and collaboration, media literacy, digital
content creation (including programming), safety (including digital well-being and
competences related to cybersecurity), intellectual property related questions, problem
solving and critical thinking” [2, p. 10] and is defined as a combination of knowledge,
skills and attitudes.

This paper explores three dimensions of pre-service English teachers’ digital
competence, the challenges pre-service teachers face in acquiring the skills determined
by the teachers’ professional standard, and suggests strategies for integrating digital
competence development into foreign language teachers’ education programs in
Ukraine.

Developing teachers’ digital competence is essential, as technology plays a central
role in teaching and learning. Digital competence enables educators to effectively
integrate digital tools and resources into their pedagogical practices, fostering more
interactive, engaging, and personalised learning experiences. It also supports the
development of students’ digital literacy, a crucial skill for academic and professional
success in the 21st century. Digitally competent teachers can adapt to diverse learning
needs, facilitate inclusive education, and critically assess digital content’s reliability
and ethical implications. Given the rapid advancements in educational technology,
continuous digital competence development is necessary to ensure teachers can
navigate and leverage digital environments effectively, thereby enhancing educational
quality and equity. Researchers suggest including digital competence as a component
of professional competence [4, p. 58].

In August 2024, the Ministry of Education and Science of Ukraine approved a new
professional standard, “Teacher of a General Secondary Education Institution”. The
document defines the necessary competences and requirements for educational and
pedagogical activities. Among the competencies that teachers must possess is
information and digital competence, which includes the ability to navigate the
information space, search and critically evaluate information, effectively use existing
and create new digital resources, and use digital technologies in the educational process
[5, p. 12 - 16]. The professional standard can be used, among other things, to enhance
educational programs aimed at developing relevant competences, including the digital
one.

Rapid digitalisation requires pre-service English teachers to develop strong digital
competence to increase teaching effectiveness and foster student engagement.
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Digital competence development in teacher education involves three critical
dimensions: technological, pedagogical, and ethical. Firstly, pre-service teachers must
acquire proficiency in using digital tools. Secondly, they need to develop pedagogical
strategies that integrate technology effectively into English language instruction,
ensuring that digital resources enhance rather than replace traditional teaching
methodologies. Finally, teachers must be aware of ethical considerations, including
data privacy, online safety, and digital well-being.

Despite the recognised importance of digital competence, pre-service English
teachers often face challenges in its development. Limited access to resources,
insufficient training opportunities, and varying levels of digital literacy among teacher
educators pose significant barriers. Additionally, there is often a disconnect between
the theoretical knowledge imparted in teacher education programs and the practical
realities of using digital tools in classroom settings. Addressing these challenges
requires a structured approach that combines theoretical instruction with hands-on
practice in actual or simulated teaching environments.

The challenges can be dissipated by the participation of higher education
institutions in international projects aimed at digitalising educational processes.
“DigiFLEd: Modernisation of University Education Programmes in Foreign
Languages by Integrating Information Technologies™ is a three-year Erasmus+ CBHE
project coordinated by Tampere University (Finland). The project focuses on building
the capacity of Ukrainian universities by modernising and digitalising foreign language
curricula. In the context of ongoing military aggression against Ukraine, developing an
accessible digital learning environment is crucial. DigiFLEd aims to ensure the
continuity and resilience of Ukrainian education. The strategic objective is to enhance
the quality of higher education in our country by integrating information and
communication technologies into foreign language-related curricula. Participation of
Ternopil Volodymyr Hnatiuk National Pedagogical University teachers and students
in the project ensures the effective development of pre-service English teachers’ digital
competence.

Teacher-training universities should adopt a multifaceted approach to integrate
digital competence into teacher education effectively. This includes educational
programs and course curricula enhancement, continuous professional development
opportunities for teacher educators, and increased collaboration between universities
and schools to provide authentic digital teaching experiences. Also, fostering a
reflective practice culture and encouraging pre-service teachers to engage in critical
thinking [1, p. 129] can enhance their ability to adapt to evolving technological
landscapes. Equally important is self-assessment of their digital competence by pre-
service foreign language teachers using various tools [3, p. 79-80].

In conclusion, developing pre-service English teachers’ digital competence is
imperative for preparing them to meet modern workplace demands. By addressing the
challenges and implementing strategies outlined in this paper, teacher education
programs can ensure that pre-service English teachers have the digital skills to create
innovative, inclusive, and effective learning environments.
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TEACHING ENGLISH LITERATURE THROUGH ESL/EFL:
A CRITICAL EVALUATION

Abstract. It is an acknowledged fact that literature serves as a popular technique
for teaching both basic language skills (i.e., reading, writing, listening and speaking)
and language areas (i.e., vocabulary, grammar and pronunciation) in the contemporary
era. There are various reasons why literary texts are used in foreign language
classroom. The main criteria for selecting suitable literary texts in foreign language
classes are stressed in order to make the reader familiar with the underlying reasons
and criteria for language teachers using and selecting literary texts. Moreover,
literature and the teaching of language skills, benefits of different genres of literature
(i.e., poetry, short fiction, drama and novel) to language teaching and some problems
encountered by language teachers within the area of teaching English through literature
(i.e., lack of preparation in the area of literature teaching in TESL / TEFL programs,
absence of clear-cut objectives defining the role of literature in ESL
| EFL, language teachers’ not having the background and training in literature, lack of
pedagogically-designed appropriate materials that can be used by language teachers in
a classroom context) are taken into account. In this way, the place of literature as a tool
rather than an end in teaching English as a second or foreign language will be
unearthed.
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