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KYTOYKIB CBITYy, IO IIJBHUIIY€E 1HTErparif0 MDKHAPOIHOTO JOCBIAYy B HaBUaJbHUM
npoiiec [5, ¢. 20].

BpaxoByroun cywacHi TEHJEHIli, METOJAWKAa IHTETPOBAHOTO HABYAHHS €
MOTY>KHUM 1HCTPYMEHTOM, IIIO CIIPHUSE IMATOTOBI BUCOKOKBali(pikoBaHUX (haxiBIliB
JUTsl poOOTH B MIXKHAPOJAHOMY cepeioBullll. HoBU3HA BIpOBAKEHHS 111€1 METOAUKH B
VYkpaiHi mossirae B aKTUBHOMY BHUKOPHCTAHHI HOBITHIX TEXHOJIOTIHA, a TaKOX Y
IpardeHH1 JI0 IHTerpallii MDKIUCIMIUTIHAPHUX T1IX01B y HaB4aHHI. Lle q103Bosse HEe
JUIIE TOKPAUIUTH MOBHI HaBHUYKM CTYJEHTIB, ajie¢ ¥ COpUATH iX mpodeciiHoMy Ta
OCOOHUCTICHOMY PO3BUTKY. JIJISI MOAQIBIIIOTO BIOCKOHAIICHHSI METOIUKH MPEAMETHO-
MOBHOTO HaBYaHHSA B YKpaiHi HEOOXITHO 30CEepeAUTHCS Ha IATOTOBII
KBaJIi(DIKOBAaHMX BHKJIAIaviB, 3JaTHUX BHKOPUCTOBYBATH CyYaCHI TEXHOJOTI Ta
IHTErpyBaTl MDKKYJIBTYPHI MIAXOM Y HABYAJIIbHUN MPOLIEC.

TakuMm yMHOM, METOJMKA IHTETPOBAHOTO HABYAHHS € BAXKJIMBUM EJICMEHTOM
OCBITHBOTO TIpOIleCy B YKpaiHi, KU J103BoJiss€ €(EKTUBHO IHTETPYBaTH MOBHE Ta
npeAMeTHe HaB4YaHHSA. BoHa crmpusie po3BUTKY TpOodeciiiHuX, MIDKKYJIbTYpPHHX 1
MOBHUX KOMIIETEHIII CTYJEHTIB, IO J03BOJIsIE iM OyTH YCHIIIHMUMHU B yMOBax
riobaizarii Ta MibKHApOIHOT MOOLIBHOCTI [6, c. 40].
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INTERACTIVE TEACHING IN ACTION:
TECHNIQUES TO BOOST LANGUAGE LEARNING IN MIDDLE SCHOOL

The topic of interactive teaching techniques in English classrooms is particularly
relevant for Ukrainian schools, given the ongoing challenges posed by war,
displacement, and the psychological toll these events have on students. As many
students have experienced disruptions such as fleeing from conflict zones, exposure to
stress and trauma, and the loss of a stable learning environment, traditional educational
methods often fail to engage them fully. Additionally, the decreased motivation to
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study and the difficulties of maintaining focus on academics amid such crises highlight
the urgent need for innovative approaches.

Interactive teaching techniques, which emphasise student participation and
practical application, offer a means to bridge the gap between theoretical knowledge
and real-world learning, helping students regain their confidence and enthusiasm for
education while developing crucial language skills in an uncertain environment.

The word “interactive” is derived from the Latin verb agree, which means to do,
and the Latin preposition inter, meaning among. Gordon Wells described “interaction”
as a collaborative activity that establishes a triangular relationship between the sender,
the receiver and the context of the situation [3, p. 46-47]. An interactive approach
stresses teaching through mutual participation, usually in small groups. It is an active,
student-centred, cognitive, indirect and personal approach. The teacher’s role is to act
as a coach who organises, encourages and guides student interaction. Practically, the
teacher prepares and hands out assignments, then circulates from group to group,
listening, encouraging and correcting [1, p. 57].

According to W. Rivers, interactive activities should possess five qualities. They
should be communicative, meaningful, expressive, and integrated and provide a limited
choice (singular or plural; Present Simple or Past Simple — in case of grammar).
Interactive activities incorporating all these qualities include group activities such as
interviews, guessing games, dialogues, pantomimes, and role plays. These activities
also allow students to adopt the accent, intonation and pronunciation of native speakers,
encourage students to forget their inhibitions and dramatise the language, and engage
students’ minds and imaginations. Students should remember their interactive English
lessons as the ones where they performed, drew, labelled, learnt poems, sang songs,
danced, read stories, acted out dialogues and improvised.

As stated by W. Rivers, there are two significant types of classroom interaction:
student-to-student and teacher-to-student. The first is based on peer relationships,
which allow the maximum degree of communication. Teachers, while interacting with
students, despite their authority, should demonstrate that they are willing to mingle and
adopt an open and playful attitude towards the students [1, p. 65]. J. Scrivener lists a
more extended classification of student grouping: whole class working with the
teacher, whole class moving around and mixing, small groups, pairs, and individual
work [2, p. 84].

A recent survey we conducted among teachers in Ternopil schools reveals
significant trends in classroom interaction techniques. According to the findings, small
group work and pair work emerge as the most frequently employed strategies, with
approximately 68% of teachers reporting regular use of small group activities and 74%
favouring pair work. These methods are preferred over alternative approaches, such as
whole-class instruction with teacher-led discussions (utilised by about 48% of
respondents) and whole-class mixing and movement activities (which only 32% of
teachers implement regularly). Though valued for fostering independent learning,
individual work is used less often, with only 26% of teachers indicating its frequent
application. These results highlight the prominence of interactive teaching techniques
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as educators increasingly prioritise student-centred activities that facilitate
engagement, collaboration, and active participation within the classroom.

In light of these findings, we aim to describe three specific activities that
effectively promote collaboration and interaction among middle school students. These
strategies are designed to engage students actively, encourage teamwork, and develop
essential communication skills. Teachers can foster a supportive classroom
environment that enhances peer learning and student participation by integrating these
interactive techniques.

The “Picture Identity Card” board game is an interactive activity to enhance
speaking skills and a healthy competitive spirit. This activity requires a game board
with a start and finish line, dice, counters, and picture cards with various character
Images. Students are divided into groups of four and, together with the teacher, create
a track marked by black dots, with every seventh dot coloured red to signify an
interactive prompt. During gameplay, each student takes turns rolling the dice and
advancing their counter along the track. Upon landing on a red dot, the student selects
a picture card and is prompted to describe the character depicted, aiming to provide up
to five accurate sentences. Correct statements allow students to move forward, while
Inaccuracies require stepping back. The game ends when a student has finished or all
the cards have been described.

The “Clock Race” activity is a dynamic movement-based activity designed to
reinforce students' understanding of time-telling through collaborative competition. To
set up the game, the teacher prepares a set of large numbers from 1 to 12, arranging
them on the floor in a clock format. The class is divided into two teams, each provided
with its own clock layout (or sharing a single clock if space is limited). At the start of
each round, students collectively ask “What time is it?” the teacher responds with a
specific time, such as “It's a quarter past 11”. Two members from each team then race
to stand on the corresponding numbers (e.g., 11 and 3) to display the specified time
correctly. Points are awarded to the first team to demonstrate the time accurately, with
the game continuing until one team accumulates ten points. To add variety, teams can
alternate in stating times for their opponents to display each other’s time displays.

The “Seasons Quartet” activity is a language-focused, collaborative card game
designed to enhance vocabulary related to seasonal clothing, colours, and grammatical
forms. In this game, the class is divided into small groups, and each group receives a
set of cards featuring images of clothing items associated with various seasons. The
objective is for each student to collect all clothing items relevant to a particular season.
The game begins with one student, Student 1, selecting another student, Student 2, and
asking, “Have you got something for (autumn)?” If Student 2 has a relevant card, they
respond affirmatively, specifying the item, e.g., “Yes, | have a scarf,” and hands over
the card to Student 1, who places another card in the centre. Student 2 may either take
the card from the middle or request a card from another player. After taking a card,
each player must place a card down to maintain an equal number of cards throughout.
Variations of this game include categorising cards by colour or distinguishing between
singular and plural forms, requiring students to collect either item of a single colour or
items grouped by grammatical number. This interactive format supports vocabulary
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acquisition, listening skills, and turn-taking while fostering a structured yet adaptable
peer interactive environment.

In conclusion, interactive teaching techniques are vital in improving language
learning for Ukrainian middle school students. By integrating dynamic, collaborative
activities such as the “Picture Identity Card,” “Clock Race”, and “Seasons Quartet”
games, teachers can foster an engaging, student-centred environment that supports both
language acquisition and social skills development. These methods encourage students
to participate actively, think critically, and communicate effectively with their peers.
Given the growing emphasis on student engagement and hands-on learning, interactive
techniques are precious in preparing Ukrainian students to become confident, skilled
language users. Embracing these approaches can lead to a more enriching and
impactful educational experience, aligning with modern pedagogical goals.
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MPUHIIUIIN 3ACTOCYBAHHSI KOMYHIKATUBHOI METOJIUKH
NP HABUAHHI AHTJIOMOBHOI JIEKCUKHU

[cHye 3HauHa KITBKICTH METOJIMK HaBYaHHS aHIIIMCHKOI MOBHU, 3aCTOCYBaHHS
SAKUX 3aJICKUTh BiJl BIKY Y4HIB, piBHS MPOQPECIHHUX YMIHb YUUTEIS Ta KIHIIEBOI METH
3aHATTA. BTIM BapTo 3ayBa)kWTH, 110 HalyacTillle BUKOPHCTOBYBAaHOIO METOJMKOIO
BBaXKAETHCS caMe KOMYHikathBHa (Communicative approach), sika 3’sBumacs y 70-x
pokax XX cromitts y Benukiii bputanii 1 maibke oapa3y ctana HaileeKTHUBHIIIOO
aJIbTEPHATUBOIO KJIACUYHOMY MiAXO1y HaBYaHHS 1HO3eMHUX MOB. OCHOBHOIO METOIO
IIOTO TIAXOAYy € HAIIJICHICTh Ha OTPUMaHHS HABUYOK peabHOI KOMYHIKaIIii.
KoMyHikaTiBHA METOIMKA 3MiHMJIA ayTOJIHIBATBHUNA Ta TIEpeKIagalbKUi MiIX0aH 1
nependadae 3aMiHy MPIOPUTETIB 13 BOJOMIHHA TPAMATUKOI 1 PO3IIUPEHHS
CJIIOBHUKOBOTO 3alacy Ha BIIEBHEHE CITUJIKYBaHHS MOBOIO, II0 BUBYAETHCA, B YyCiX
MOKITUBUX KUTTEBUX CUTYAIlIfX.

Hapuarounch 3a KOMYHIKATUBHUM METOJIOM, YYHI OTPUMYIOTh 3/JaTHICTb
KOPUCTYBAaTUCh MOBOIO 3aJI€XKHO BiJl KOHKPETHOI cuTyailii. ToOOTO BOHM HaBYAIOTHCS
KOMYHIKaIlli y mpoleci caMoi KOMyHiKkauii. ¥ TakoMy BHUMaAKy BCl pO3poOKH Ta
3aBJIaHHs NMOBUHHI OyTH BUNpABIAHUMH AJIS1 3aTIOBHEHHSA e(ILUTYy KOMYHIKATUBHUX
HAaBUYOK Ta BMiHb. HalOumpIl BaXXJIMBOIO XapaKTEPUCTHUKOI KOMYHIKATHUBHOTO
MiXO0AY BBaXKAEThCSI BUKOPUCTAHHS MarepiayliB HOCIIB MOBH, TOOTO aBTEHTUYHOI
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