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I b. KO3AOBCbHKA
KOOITIEPATUBHE HABUAHHA HA 3AHATTAX 3 IHO3EMHOI MOBU

Hocnidoiceno  okpemi acnekmu KOONepamueHO20 HABYAHHA HA 3AHAMMAX 3 IHO3EMHOI MO8U.
Koonepamusne nasuanus pozenadacmocs AK cmpamezis HA8UAHHA, WO NPUNYCKAE CRIBNPAYIO YUHIG 8 2PYNaXx,
niOGUIYYE MOMUBAYIIO, CHPUAE PO3GUMKY KPUMUUHO20 MUCTEHHS, (DOPMYBAHHIO NOSUMUGHOI 3ANENCHOCMI i
611ACHOI  OYIHKU, Yuumsv eupiwysamu npomupiyus i Kou@nikmu. Ilpoananizosano xapakxmepucmuxu
KOONepamuGHo20 HAGYAHHA Y PaAMKAX NApaoueMu HOGUX Nedazo2iuHuX MmexHoN02ill.

Kniouosi cnoea: xoonepamuene HaguanHs, 3aHAmms 3 IHO3EMHOI MOGU, HAGUYKU Chisnpayi, poboma 6
epyni.

A. b. KOBAOBCKAA
KOOITEPATHMBHOE OBYUEHMA HA 3AHATHUAX NTHOCTPAHHOTI'O A3bIKA

Hccnedyiomea omoenvbhvie acnekmvl KOONEPAMUBHO20 00YHeHUsI HA 3AHAMUAX UHOCMPAHHO20 A3bIKA.
Koonepamusnoe ob6yuenue paccmampusaemcs Kaxk cmpamezus 00yYyeHus, Komopas npeonoaazaem
COMPYOHUYECMBO YHAWUXCA 8 2PYNNAX, NOGbIAem MOMUBAYUIo, CROCOOCMEYem pa3eumuio KpUumuieckozo
MbLUIEHUS,  (POPMUPOBANUIO  NO3UMUGHOU  3A6UCUMOCIU U COOCMGEHHOU OYEeHKU, YUum paspeulams
603HUKAEMbLE NPOMUGOPEHUs. U KOHGAUKMbL. [Ipoananusuposansl Xapaxmepucmuky KoonepamusHo20 00y4eHus
6 PamMKax napaouzmul HOBbIX Ne0a202UYECKUX MEeXHOI02ULL.

Knrwoueevie cnosa: koonepamuenoe  oOyueHue,  3aAHAMUA ~ UHOCMPAHHO20  A3bIKA,  HABBIKU
compyonuyecmaa, paboma 6 cpynne.

A. B. KOZLOVSKA

SOME ASPECTS OF COOPERATIVE LEARNING IN THE FOREIGN LANGUAGE
CLASSROOM

The article deals with some aspects of cooperative learning in the foreign language classroom.
Cooperative learning is defined as a strategy for the classroom that is used to increase motivation, help students
develop a positive image of self and others, provide a vehicle for critical thinking and problem solving and
encourage collaborative skills. The research focuses on pointing out assumptions about cooperative learning,
describing strategies for group dynamics, investigating steps and levels of cooperative skills.

Keywords: cooperative learning, foreign language classroom, collaborative skills, group work.

Once there was a very mean boss who owned a large factory. The boss liked to watch his
workers work in order to make certain they were working hard. It made his workers very nervous. One
day while the boss was watching his workers, he saw a man taking a coffee break. He did not like his
workers taking breaks. When he came back half an hour later, the man was still taking a break. This
made the boss very angry. He said to the man, «How much money do you make in a week?». «Two
hundred dollars,» said the man. The boss reached in his back pocket, took out his wallet, and gave the
man two hundred dollars. «Here,» said the boss, «take this, get out, and don’t come back.» After the
man had gone, the boss turned to another worker and asked, «What was that man’s job, anyway?».
«Oh,» said the other man, «he doesn’t work here. He just came to take out the garbage!».

As foreign language teachers, we sometimes make decisions without having all the facts. In
doing so, we jump to erroneous conclusions. This can be the case when teachers make decisions about
using small groups and cooperative learning in the classroom. Some teachers decide that cooperative
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leaning is not for them or for their students; they already have a system for managing and organizing
their classrooms that «worksy.

The purpose of this article is not to dictate to language teachers what is correct or workable for
classroom management in all situations. It is rather designed to provide teachers with more
information on cooperative learning so that a decision to use cooperative learning or not to use
cooperative learning is based on a more complete understanding of the process. The solution of the
aim claims for doing away with certain tasks, such as: to point out assumptions about cooperative
learning; to describe strategies for group dynamics; to investigate steps in teaching cooperative skills;
to single out levels of cooperative skills.

Lots of research studies on cooperative learning were conducted by foreign scientists [4; 5; 6].
Some aspects of cooperative learning were investigated by the Russian and Ukrainian scientists [1; 2;
3]. These and many other scientific works are methodological basis for projecting current techniques
of cooperative learning which draw attention to the problem of team-building, dynamics of group
development, relations of a person and a group, etc.

Cooperative learning can be characterized in the following Chinese proverb: «Tell me, and I’ll
forget. Show me, and I’ll remember. Involve me, and I’ll learn.»

Cooperative learning can be defined as a strategy for the classroom that is used to increase
motivation, help students develop a positive image of self and others, provide a vehicle for critical
thinking and problem solving and encourage collaborative social skills.

The term ‘cooperative learning technology’ appeared due to Elliot Aronson who described the
so-called ‘jigsaw method’ in 1971. The term ‘learning technology’ can be defined as the accurate
algorithm of techniques and methods of teaching that provides getting good results [2]. Cooperative
learning technology is the introduction and use of cooperation principles themselves — voluntariness,
democracy, mutually beneficial collaboration and mutual aid.

Cooperative learning technology provides all levels of communication: activity — interaction —
communication — contact. The advantage of cooperative learning technologies lies in the fact that they
are used in different spheres of man’s activity giving the chance to carry out the tasks for the intensive
forming and development of certain professional skills. Thus, these technologies can be regarded as
the practice of effective psychological and pedagogical influence. The advance of a student as a
personality takes place in the process of communication with the teacher. This communication is not
only professional but also social, so students implement different social roles: a leader, an organizer,
an executor, a presenter, an investigator, an expert, etc.

This article is based on the following assumptions:

Cooperative skills must be learned. Humans are not born instinctively knowing how to
cooperate with others. In the classroom, students will not automatically start cooperating as soon as
you put them into small groups. Cooperative group skills must be taught — just like skills in maths,
writing, and reading. Because most students have not been taught to work effectively with others, they
cannot do it. Traditional forms of education do not encourage cooperative activity; students work
independently and compete for recognition with their peers. Even though collaborative skills are not
generally used in traditional forms of education, they are nevertheless important.

The physical and special arrangement of the classroom affects cooperative work. If students in
the English classes are to cooperate, activities must be structured so that students can cooperate and
talk to each other. If they want to have a conversation with someone, they can’t talk facing back-to-
back or front-to-back. They need to talk face-to-face.

Peer support and group dynamics are the keys to successful group work. The members in the
group are the ones who determine how well the group will function. Will the group share
responsibilities or will some group members monopolize the time? Will they respect each other? Will
low-performing group members be included? These are all problems that must be solved with the
cooperation and support of peers in the group and through well-structured teacher guidance. There
must be a careful balance between pressure for learning cooperative skills and support for doing so.
The earlier students can be taught these skills, the easier it will be for them to learn how to cooperate.

Christison and Bassano [4, p. 31-36] have identified six strategies for helping teachers
understand group dynamics and promote peer support in the second/ foreign-language classroom.
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Strategy 1: Restructuring. Restructuring activities usually require students to interact physically
as a group. Students are given specific instructions for carrying out the task. There is minimal
participation by the teacher. These activities help students adjust to future small group, cooperative
experiences by breaking down student expectations for the traditional teacher-controlled classroom.

«Line ups» is a good example of a restructuring activity. Students are asked to come to the front
of the room and line up according to a specific criterion, such as the date of their birth. Students born
closest to January 1 stand at one end; students born closest to December 31 stand at the other end.
Students must begin to interact in order to accomplish this task. They could also line up according to
how much time they have spent studying English or how much change they happen to have with them
at the moment.

Strategy 2: One-Centered. These activities put one student in the «spotlight» for a few minutes.
Activities are structured so that each student is given individual attention for a limited period of time.
For aggressive students, this «spotlight focus» reaffirms their importance to the group. They are less
apt to «steal the show» from the other group members when their position has been reaffirmed. For
shy students these successful, one-centered experiences increase the likelihood of contributions in the
follow-up discussions and in additional activities later on.

A good example of a one-centered activity would be a «spotlight interview.» All students are
given a list of interview questions they can ask. Each day, several different students are «spotlighted.»
Other class or group members ask the spotlighted students questions on the list. If students don’t want
to answer a particular question, they can always say «I pass» or «I’d rather not say.»

Strategy 3. Unified Group. Unified-group activities promote cooperation in the group. Students
begin to think about group goals instead of individual goals. Praise and positive reinforcement are
given to promote group success. These activities require the participation of each group member. No
member may «bow out.» If someone chooses not to participate, the group cannot be successful.

A popular unified-group activity is «strip story.» Narrative stories with definite story lines are used for
this activity type. The text of a story is cut into strips with several lines of the story on each strip. Students
must work together in their groups to put the story back together. In order to facilitate talking and discussion
students are not allowed to show their strip to anyone. All information must be exchanged orally.

Strategy 4. Dyad. These activities give students the opportunity to work one-to-one with others
in the class. Through these activities students become better acquainted with each other and begin to
feel more comfortable sharing personal ideas and values. Almost any activity can be structured for pair
work. Information-gap activities with grids and charts are favourite activities for many students. For
example, students will each be given one of the grids, as in tables 1 and 2 below. The grids vary
slightly. Neither grid contains all the information. Together the grids present the complete picture. The
task is for students to give each other information and to figure out strategies for getting information
so that both can complete their grids. All information is exchanged orally.

Table 1
Information for Student 1
Student Country Age Major Hobby
Ben 21 Archery
Ukraine History
Pablo 20 Tennis
Russia Geography
Table 2
Information for Student 2
Student Country Age Major Hobby
Japan Biology
Bogdan 18 Reading
The USA Business
Olga 19 Cooking
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Strategy 5: Small Group. Small-group activities are more loosely structured than pair activities.
They require patience, motivation, and good listening habits. The teacher acts only as a facilitator, so
the responsibility for success lies with the group itself. These activities help students develop
techniques for fair group interaction.

The teacher can give a number of different categories to his students — things you eat for lunch,
things you take to the sea, things you can ride, etc. Then the teacher can ask students to think of 10
different things to put in each category.

Strategy 6. Large Group. Large-group activities are similar to small group activities in their
objectives and structure. The only difference is the inclusion of a larger number of students. Working
with a larger number of students requires more skills among group members in fair group interaction.

There are four steps [5, p. 9-15] that teachers must follow in teaching cooperative skills.

Step 1. Students must realize the advantages of group work. Since most students come to
English classes expecting the traditional classroom arrangement with the teacher in front of the class
and the students in straight rows watching the teacher, they will be confused and hesitant when these
expectations are not met. If teachers want students to react positively to their first experiences in
cooperative learning, students must understand at least some of the many rationales for this kind of
classroom experience. They need to understand why it is that they are doing things differently and
how it will help them reach their goals.

There are several ways a teacher might help students realize the advantages of cooperative
learning. Some teachers simply explain why they are doing cooperative work. Other teachers do a
brainstorm session on the possible value of cooperative group work. Teachers can place posters
around the room to remind learners of the benefits and value of cooperative group work: ‘We can
interact with our classmates’, ‘We find out what our classmates think and know’, ‘We get more
opportunities to talk’, ‘We hear more English’, ‘We get a chance to be a teacher’, ‘We have more
fun!’, “We learn more about each other and that’s interesting’, ‘We learn to respect different ideas and
opinions’, ‘We have to really think in order to solve the problems’, ‘We see other points of view’, ‘We
learn social skills for getting along with others’, ‘We learn more vocabulary words’, ‘Others listen to
what I have to say’, “‘We can ask more questions’.

Step 2. Students must be aware of the necessary skills for successful group work in order to know
what they are supposed to do. To function in a group situation, students need to know how to get
information from the other members and respond to questions. Before the activity begins students must
know that getting information and responding to questions are the skills being practiced. For example,
they could participate in a brainstorming session wherein students generate phrases and question forms
that can be used to gather information and answer questions, such as with the information-gap activity
previously described. It would be helpful for them to be able to talk about columns and rows and to make
appropriate questions. The teacher should demonstrate and model the skill to further clarify the points to
the students. Thus, it’s necessary to concentrate on one skill at a time.

Step 3. Students must practice the skill. The major responsibilities teachers have in cooperative
learning are to design and set up practice situations. In the example given above, the focused skill was
gathering information — asking questions and responding to questions. Twenty-questions activity
structured as one-centered activity is a good example of this step. One student in the group is «on
focus.» This student selects a card from a pile of cards. Without looking at the card, the student shows
it to the other members of the group. The student who drew the card must now ask questions to the
group in order to determine what is on the card. Students take turns being on focus until each person in
the group has had a chance. Students need to have a chance to practice the skills long enough so they
can integrate the skills into their daily interactions with their peers. Once is never enough!

Step 4. Students need to process the skills they have practiced. Processing means that students
need to become aware of what exactly it is they have practiced and to evaluate how successful they
have been in the practice of the skills. Teachers can assist students by preparing questions for them to
answer and worksheets to help students evaluate their own performance or the performance of other
group members. Teachers can also model the processing skills. What kinds of questions did you use?
What information was the most helpful? What phrases did you hear most often?
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In cooperative learning, setting up practice sessions is the chief responsibility of the teacher.
What cooperative skills teachers choose for practice will depend on what skills students have not
mastered. There are four levels of cooperative skills [5, p. 19-25] that teachers can focus on.

Forming. Forming skills are directed towards organizing the group and establishing behavioral
norms. Groups who have mastered the skill of forming can move into their groups quickly and quietly,
use quiet voices, stay with their groups for the duration of the activity, encourage participation within
the group, use group members’ names, and avoid giving any put-downs. Teachers who claim that
cooperative group work is too noisy or takes too much time are working with students who have not
been allowed to master the skill of learning.

Functioning. Functioning skills are directed towards completing tasks and maintaining good
relationships within the group. Groups must understand, for example, what the time limits are and how
the activity should be carried out within their groups, step by step. Activities that focus on the skill of
functioning give learners a chance to ask for help, paraphrase previous comments, clarify, explain, and
express support.

Formulating. The skill of formulating is directed towards helping learners develop a deeper
understanding of the material being studied and to develop better reasoning strategies, as well as to aid
in maximum retention of the material. Activities that focus on the skill of formulating help learners
develop strategies for remembering material such as summarizing aloud, adding important information
to the summary, pointing out information that may not have been summarized properly, relating
material from a previous activity to the one being focused on, demanding vocalization in the reasoning
process and seeking clever, useful ways of remembering important information.

Fermenting. The highest-level skill for cooperative groups is fermenting. This skill involves
helping learners explore more thoroughly the material they have been exposed to. When students can
begin to challenge each other’s ideas, explore different ways of looking at the material and
reconceptualize these ideas, they are using the skills of fermenting.

The logical question for teachers to ask about cooperative techniques in the English classroom
is: What good results from a change to cooperative methods? Cooperative learning programs have a
significant positive effect on student learning. Students who preferred to cooperate learned best in a
cooperative program, while students who preferred to compete did best in a competitive program.
Studies also supported the concept that the most tightly structured methods of cooperative group work
will have the largest effects on basic skills. Higher-order cognitive skills are best improved by the
more open-ended methods used in cooperative learning.

Some research studies on cooperative learning have included measures of student self-esteem
[2; 3; 5; 6]. It is assumed that students in cooperative groups will feel more liked by their classmates
because of the increased opportunities to interact. When students feel they are making significant
contributions to the group process and these contributions are valued by the group members, they are
more likely to feel successful academically. Improved self-esteem is an outcome of cooperative
activity.

Thus, there is no way to overemphasize the importance of social skills. They are keystones to
building and maintaining a stable family, a successful career, and a stable group of friends. Through
cooperative learning techniques, students can become real partners in the learning enterprise. Since
most consequential problems are solved via collaboration, students who learn to work together in an
educational setting are better prepared to meet life’s obligations. Through cooperative learning
techniques learners are asked to do things in the English classroom that they are asked to do in real life
— take charge of and responsibility for their own learning. Teachers must carefully structure activities
to train students in working together (not in competition) toward the attainment of specific goals.
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C. A. AOI'BIHA
IAIOMATHUUYHICTb MOBU 3ACOBIB MACOBOI IH®OPMAILIIL

Ipoananizosano idiomamuunuil xapakmep nogidomieHb mac-meoia. Bioznaueno wupoke UKOPUCIAHHSL
6 HUX 06pasHoi ppazeonosii, wo cMaHo8UMb GeIUKY CKIAOHICTNb NPU CRPUUMAHHL A PO3YMIHHI | nompeOye 8i0
cmyoeHma 000amKOBUX 3HAHb, d MAKONC 1020 0OIZHAHOCMI | 3aYIKAGNIEHOCMI 8 NOOJIAX Ma 0coOaAx CY4aCHO20
Cycninbemea, (pakmax HUHIWHb020 JHCUMms i C8imosoi icmopii.

Knrouosi cnosa: sacobu macoeoi ingpopmayii (3MI), mac-media, mosa 3MI, obpasna @paszeonocis,
eKCNpecusHa aeKcuka, nogioomnenus 3MI.

C. A. AOI'BMHA
NANOMATUUYHOCTD A3BIKA CPEACTB MACCOBOI MTH®OPMAILINU

Ipoananusuposan uouomamuueckuil xapaxmep cooowenuti CMHU. Ommeueno wupoxoe ucnonb3oeanue
06pasHoll ppazeonocuu, Ymo npedcmasisiem OOALULYIO CLOHCHOCTb NPU BOCIPUSATUY U NOHUMAHUY U mpebyem
om cmyoenma OONOIHUMENbHBIX 3HAHULL, d MAKICE €20 0CEEOOMICHHOCIU U 3AUHMEPECOBAHHOCIU 8 COOLIMUSX
U TUYHOCMAX COBPEMEHHO20 00Uecmed, pakxmax JHCUsHu U Mupo8ot UCTNOpUlU.

Knrouesvte cnosa: cpedcmea maccosou ungpopmayuu (CMU), macc-medua, azvik CMU, obpasnas
@paszeonocus, sxcnpeccustas nexcuxa, cooougernus CMHU.

S. A. LOGVINA
IDIOMATIC NATURE OF MEDIA LANGUAGE

Analyzed the idiomatic nature of media messages, which causes widespread use of figurative
phraseology, which is great difficulty in perception and understanding and requires additional knowledge of the
student, and needed his knowledge and interest in the events and heroes of modern society and the facts of
modern life and world history.

Keywords: media Language, figurative phraseology, expressive vocabulary, media messages.

EBpointerpaniiine nparHeHHs YKpaiHH 3yMOBIIOE 3pocTarody motpedy 11 rpomaasH
CITIJIKYBaTHCS 31 CBOIMH 3apyODLKHHMH ITapTHEPAMH, KOJETaMH, OTHOJITKAMH OJHIEI0, 3pO3YMIJIOI0
JUISL BCIX MIKHApOJHOIO aHTIIIHCHKOI0 MOBOIO. Pazom 3 IHTepHETOM TenebadeHHs! € HUHI KYJIbTYPHO-
KOMYHIKaTHBHUM LIEHTPOM CBiTOBOi CHCTEMH, IO HA/Ia€ HAMOMepaTUBHIIli, aKTyalbHi, MAKCUMAaJIbHO
pi3HI BIIEOCIOKETH HOBWH, PEIOPTaXi 3 MICHA MOJiH, IHTEPB’I0 3 BIIOMHUMH JIOABMH Ta IH.
[IparaenHs cryaeHTa OyTH MOJITHYHO, EKOHOMIYHO Ta KYJILTYPHO OCBIYEHUM i/l Yac O3HAHOMIICHHS
31 CBITOBUMH HOBHHAMH BiAirpa€e BaXXJIMBY POJIb B Or0 HaBUaHHI, BUKOHY€E OCBITHIO Ta MOTHUBALliiHY
(hyHKIIT py OBONOAIHHI TIpOdeEciero.
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